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Abstract

The article provides information about symbiotic stars in the introduction. The procedure for
downloading photometric data from the AAVSO (American Association of Variable Star Observers)
database is shown. Using the AAVSO photometric database for the symbiotic star AG Peg, a light curve
in the Vis filter for a 35-year period (1990-2025) was constructed, and the physical processes occurring
in the star were studied.

Keywords: stars, symbiotic stars, stellar size, Ag Peg, photometry, light curve.

Introduction. Stars are the most common celestial bodies in the universe. They are objects
composed of extremely hot gases that possess light and thermal energy. The brightness of a star is
measured by a quantity known as stellar magnitude. The nature of stellar magnitude is such that as it
increases, the star's brightness decreases, and vice versa. The faintest star visible to the naked eye has a
magnitude of 6™. Stars with a magnitude greater than 6™, as well as other objects, can only be observed
using a telescope [1].

Symbiotic stars are systems consisting of interconnected stars of different types. They are a specific
type of binary star system, typically composed of a White Dwarf (WD) and a Red Giant (RG) [2, 3, 4, 5].
The red giant loses its mass through stellar winds, and this material usually flows onto the hot compact
star, forming an accretion disk. The source of the nebula's material is the red giant, which loses its matter
via stellar winds or pulsations, while the hot white dwarf serves as the energy source. Based on their
photometric and spectral behavior, symbiotic stars are classified as cataclysmic and sometimes eruptive
variable stars [6, 7].

The structure of symbiotic stars can be described in a generalized form as follows: Cold component
+ hot component + nebula = symbiotic star.

The cold component of a symbiotic star can be

* Red giant

* Yellow giant

* Supergiant (pulsating variable)

The hot component of a symbiotic star can be

* White dwarf star

» Neutron star.

Approximately more than 250 symbiotic stars are currently known. Among them, AG Peg continues
to attract the attention of researchers due to its numerous unique characteristics [8, 9]. This star is a
close binary system consisting of a red giant and a white dwarf. The entire system is enveloped in a gas-
and-dust nebula.

AG  Pegasi (AG Peg) is the oldest symbiotic nova  which  attracted
astronomers’attentionwiththefirstspectralobservationsperformed by Fleming [10]. Lundmark [11]
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showed that in the mid of 19th century, when a brightness increase started, the star’s visual magnitude
was ~9. The maximum at about 6 mag was reached around the year 1870. The subsequent, gradual
decrease of the star brightness, reaching the level observed before the outburst, lasted for about 130 yr
[8, 12, 13, 14]. The orbital period of the system is accepted to be approximately 818 days [8, 15, 16]. The
mass of the red giant is 2.6 times that of the Sun ( 2.6 Ms), while the mass of the white dwarf is
approximately 0.6 solar masses (0.6 Mo ).

Despite the good study of the AG Peg symbiotic star, new observational materials are obtained
every day, new methods of approach allow us to obtain new and more reliable results about the star, as
well as to refine previously obtained values of the star's parameters.

Research method. To find the apparent magnitude of any star, photometric observations of the
star are carried out in various filters (UBVRIJK, etc.). Observations of variable stars are usually given on
a graph called a light curve. The light curve directly allows us to obtain information about the periodicity
of the change in the brightness of the star. It allows us to find the orbital periods of eclipsing double stars,
to judge whether the star is reqular or irregular in its eruptions. A more detailed analysis of the light curve
allows us to calculate the masses and sizes of stars. Observations over several years or decades allow us
to detect changes in the star.

Our main goal in this work is to construct the light curve of the AG Peg symbiotic star over the last
35 years using the AAVSO photometric database and discuss the processes occurring there. To load the
data, the following parameters are entered into the operating system: the name of the star, the selected
photometric filters, the start and end dates are noted and the send command is executed (Figure 1).

< C @ www.aavso.org/LCGvZ/

Plot a light curve

Your Star History v
1MV E 0 AG Peg

® All Bands O :Select Bands
Standardized Magnitude
Calendar Date: yyyy/mm/dd
From Date: 1990/01/01 09:12:44
To Date: 2025/01/01 09:12:44

Plot Previous: [l ™ Days Al-(m)

(01 LN )Ml Obs Code(s) ?

) sen

Figure 1. Downloading photometric data.
As a result, a brightness curve of the AG Peg symbiotic star in the Vis filter was constructed for a
35-year period using the American Association of Variable Star Observers photometric database (Figure

2)[17].
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Figure 2. Photometric light curve of the symbiotic star AG Pegasi (Vis filter, 1990-2025) based on
AAVSO data. The figure is taken from [17].

Due to the large number of observations shown in the figure, we downloaded the photometric data
and constructed the light curve in a more comprehensible format. To retrieve the star's photometric
observation data from the AAVSO database, a more researcher-friendly version of the 'Plot a light curve'
program, developed by Khidir Mikailov, was utilized [3, 5, 15, 16].

Photometric data from the AAVSO database are downloaded in text format following the
procedure below:

1. Select the time frequency: This determines the interval at which data is retrieved. For example,
in Figure 3a, a time frequency of 1 day is selected.

2. After clicking the print button, the data is downloaded in text format (Figure 3b).

Bin Size(Julian Days): TRT—————— |
a) A o

Final result:

B output_04 03 2022.txt - Notepad

File Edit Format View Help

451761, 6087 ,12.

451771.6083,12.

b) [2451788.6923,12.
2451799, 6817 ,11.

2451804.6523,12.
P451814.5761,11.
2451831. 607 ,12.
421232.23;.1%.
- 451842, 12,
ThisPC » Downloads b451848. 607,12
451853.626,12.
2451864, 589 ,11.
2452006, 981,12,

D P D i P

-

L L 00 L P B P

Name P452026.974,12.
SHIE
24 . 12.4
v Today (3) 452037.964,12.3
. P452041.954,12.2
2 output_04_03_2022‘t><t 2452053,921,12.4

452059.924,12.3

Figure 3. Procedure for retrieving photometric data in text format from the AAVSO database.
In Figure 4, we have constructed the light curve for the period 1990-2025 (Julian Date range: JD
2447000-JD 2460600) using the methodology described above. A time interval of 10 days was selected;
in other words, each data point represents the averaged value of measurements over a 10-day period.
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Figure 4. Photometric light curve of AG Pegasi (1990-2025) using AAVSO observations.

The fact that the symbiotic star AG Peg is sufficiently bright (8™+8.5™) has enabled it to be well-
studied both photometrically and spectrally. As seen from the figure, variations in the star's brightness
are clearly evident. As known from previous observations [14], during the outburst, the star's magnitude
changed from 9 to 6. However, observing this graph, we can see that various magnitude fluctuations
occur in the star's brightness. Notably, between June and August 2015, the star reached its brightest
state within the observation period (1990-2025), with its magnitude brightening from 8.7 to 6.9. During
this event, the magnitude changed by 1.8 magnitudes. Outside of this period, as seen from the light curve,
small modulations or variations occurred within a range of 1™ to 1.5™. By 2025, the magnitude was 8.5.
This evolution of the light curve (LC), along with other spectrophotometric parameters, is characteristic
of the slowest nova ever recorded [9, 16].

Conclusion. A light curve for the symbiotic star AG Peg was constructed covering a 35-year period
(1990-2025). The observations revealed that recurring active processes occur within the star at various
times. From the light curve, it was determined that an outburst took place during the observation period,
resulting in a magnitude change of 1.8. These outbursts in the star may be associated with the accretion
of mass, lost through the stellar wind of the red giant, onto the white dwarf.
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Abstract

Over the past decade, the world has changed incredibly and is changing at a very fast pace. The
integration of educational content can become one of the effective tools for solving this problem. Critical
thinking is currently the most important principle of the development of the modern education system,
closely related to the principle of differentiation. Big changes are currently taking place in Kazakhstan.
A developing society needs educated, moral, initiative people in modern conditions who can make
decisions of their choice, anticipate their possible consequences, are capable of cooperation, are mobile,
dynamic, constructive and feel responsible for the fate of the country. Education is becoming a powerful
driving force for economic growth. The integration of sciences, the desire to accurately reflect the overall
picture of the world is a characteristic feature of modernity.

Keywords: critical thinking, integration, biology, technology, creative thinking s, general skills,
secondary school, innovation.

Modern life requires replacing the formula "education for life" with the formula "critical thinking
skills for life". The main object is to determine the effectiveness of interdisciplinary connections in the
process of teaching interdisciplinary integration in biology lessons. Comprehensive teaching methods the
purpose of helping students: to teach them to learn; to teach them to do; to learn to live together; to
learn to live in harmony with themselves. Such learning goals lead to the formation of children's not
critical, but in the sense of choosing the optimal solution from a set of solutions. Now, when time
demands from us and our children more interesting and non-standard solutions in order not to get lost
in this world, to find our place in life, critical thinking is unlike any other[1].

Any teacher, using any technology, method, is looking for the most beneficial one for the child. The
student studies theory to improve his knowledge in the lessons of natural science, physics, geography,
etc.

Integrated learning implies not only the interconnection of knowledge in different subjects in one
lesson, but also the unification of various technologies, methods and forms of one subject and even within
one lesson. Integrated classes can be conducted throughout the school day using a variety of methods
[2]. A number of classes can be held within the framework of a single topic. Classes are conducted by 2-
3 teachers. 60-80% of the study time is devoted to the creativity of students, various methods of
influencing the student, multimedia support are used. Integrated lessons have many advantages because
they not only solve common educational problems, allowing students to form a more holistic view of the
world. A great opportunity to use various technologies, methods, and forms in integrated lessons — in
the conditions of our school — allows us to solve another important task - this is a health-saving approach
to learning. The use of integration methods in the organization of the educational process contributes to
the creation of conditions of psychological comfort, assuming the presence of an atmosphere. creativity,
cooperation and mutual assistance, opportunities for self-expression and self-realization, successful
personal development and preservation of children's health.

The effectiveness of integrated education depends on the correct, pedagogically sound choice of
forms of educational organization, provided by a deep and comprehensive analysis of the educational,
developmental, and educational capabilities of each of them. Integration between subjects is possible
only with a healthy and healthy climate in the teaching staff, their fruitful cooperation based on mutual
understanding and respect promotes the formation of consistency and integrity of knowledge, skills and
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abilities of students, their views on the world, culture and its values[3]. In turn, to conduct an integrated
lesson, the following conditions must be taken into account: first of all, the teacher must choose the
object of study in the lesson and carefully analyze the content of the lesson.

During the implementation of the lesson, it is necessary to think over the technology of
independent educational activities of students. The teacher should use problem-based teaching methods,
as this activates the mental activity of students at all stages of the lesson. A thoughtful combination of
individual and group forms of work is also an integral part of the integrated lesson. Of course, one should
not forget to take into account the age-related psychological characteristics of students and their
orientation towards a healthy lifestyle. An integrated lesson also cannot be implemented without
knowledge of its types and forms. Such classes give the best results, teachers find different tasks, sort
them according to their connections with different subjects. The number of embedded stems should not
be large. On average, 2 classes per month will be optimal, so the method will not interfere with the
assimilation of new material. The most successful in my practice are the following forms of integrated
classes: research, excursions, travel. And methods are a lesson in learning skills and a lesson in repetition
[4]. Integration as a means of learning contributes to the formation of consistency and integrity of
knowledge, skills, skills of students, their attitude to the world, culture and its values. The greatest
happiness of a teacher is to look at the joy of children from the small discoveries they have made in our
built-in lessons.

The importance of biological education based on the improvement of the educational system space
is currently possible with the use of technology. Based on the research problem, methods of theoretical
literature analysis, research, survey, comparison, analysis, induction, synthesis, observation were used[5].

The survey questions were mainly intended to determine which technology could be used to
develop a higher quality of knowledge. The vast majority of teachers, i.e. 75%, are integration
technologies.

Figure 1: Ways to integrate biological critical thinking skills in general education schools

Critical thinking technology is an integrated approach to learning, i.e. it develops the student's
skills of applying knowledge gained in theory in practice. We can say that STEM is a laboratory of modern
innovative projects. After all, STEM is rapidly developing in modern foreign countries. As these countries
develop, a competitive generation is also developing. In Kazakhstan, the education of a competitive
generation is the task of every teacher. Thus, it is aimed at increasing interest in science.

1 American bacteriologist R.Colwell at a biology lesson, interdisciplinary communication, in turn,
stimulates the student, develops a systemic need for an object of knowledge, forms skills for comparison,
analysis of complex processes and phenomena of objective reality.

2 Kazakh encyclopedia in an integrated lesson, a skill is formed, thinking, memory, imagination are
developed

The main objectives of the "integration technology” are:

1) Familiarization with the integrated system "integration technology duties

2) to consider global trends and experience of integration technologies in the countries of the
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world;

3) study and evaluation of the advantages of integration technologies in the modern education
system;

The main forms of improvement and development of education in biology are the ability to apply
and demonstrate effective teaching methods and techniques in biology lessons in the process of
developing cognitive, biological literacy of adolescents, defining its tasks and goals.

To present examples of educational projects implementing technologies in biological education as
an integrated system. That is, when creating this object, for example, whether it is a small constructor,
a small single hydraulic crane, he does it by combining the knowledge that he was able to calculate using
chemistry, physics, mathematics, geometry. Thus, the student thinks that | am applying knowledge.
That's how, working on techniques in biology class, the ability to apply it in life is very important for a
children.

Elements of technologies used in biology lessons:
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Figure 3.4: Elements of critical thinking technologies used in biology lessons

Conclusion

60-80% of the study time is devoted to the creativity of students, various methods of influencing
the student, multimedia support are used. Critical thinking skills have many advantages because they not
only solve common educational problems, allowing students to form a more holistic view of the world. A
great opportunity to use various technologies, methods, and forms in integrated lessons — in the
conditions of our school — allows us to solve another important task - this is a health-saving approach
to learning. The use of integration methods in the organization of the educational process contributes to
the creation of conditions of psychological comfort, assuming the presence of an atmosphere.

References
1. R.Colvell " Critical thinking, Science, Technology, Engineering, and Mathematics Education: A
Primer” 2024.
2.Chemekov V. N., Krylov D. A. "Mastering robotics-the international paradigm of education”,
2022.
3. Akhmetova G., Murzalinova A. The possibilities of integration technologies in teaching biology:
a methodological guide / comp.:. Shymkent, 2018. - 48 p.



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

4. Semenova R. |, Zemtsov S. P., Polyakova P. N. Creative teaching and STEAM-education and
employment in information technologies as a factor of adaptation to the digital transformation of the
economy in the regions of Russia // Innovations. — 2019

5. Kervenova M. M., Abenova K. M. Education system education technology Bulletin of Karaganda
University, 2017



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

APPROACHES OF DEVELOPING STUDENTS’ ENVIRONMENTAL LITERACY VIA INTERDISCIPLINARY
INSTRUCTION WITH ICT TOOLS

"Tileuzhan Makpal Tileuzhankyzy

Kazakh national pedagogical university named after Abay, Almaty, Kazakhstan

2Bekenova Nazym Amankulovna

Candidate of Biological Sciences, senior lecturer of Kazakh National Pedagogical University named
after Abay, Almaty, Kazakhstan

Abstract

This article examines the issue of fostering students' environmental education through
interdisciplinary instruction with digital tools. The study explores the environmental education system in
Kazakhstan, educational and cognitive activities conducted in natural parks, as well as the importance
of ecological expeditions and scientific research. Additionally, the role of ecological projects and
volunteer initiatives in developing students' environmental awareness is analyzed. The research findings
indicate that educational activities conducted in a natural setting are significantly more effective in
fostering environmental culture compared to traditional methods. The integration of national parks into
the educational process, the promotion of ecological projects, and the use of digital technologies can
enhance the quality of environmental education.

Keywords: environmental education, ecological culture, environmental awareness, sustainable
development, nature conservation, ecological tourism, ecological projects, environmental sustainability,
volunteer initiatives.

Introduction.

Currently, environmental issues are relevant at the world level. Depletion of natural resources,
reduction of Biological Diversity, climate change and environmental pollution are some of the most
serious challenges facing humanity. To solve these problems, one of the main tasks is to raise the
environmental awareness of society and form the responsibility of the younger generation for nature.
Improving the system of environmental education in Kazakhstan and using national natural parks in this
process is one of the most effective ways to form an ecological culture [1]. In this regard, the development
of environmental education of students based on the National Natural Parks of Kazakhstan is considered
as an urgent problem. The problem under study is currently being studied from a scientific and
pedagogical point of view. The theoretical and methodological foundations of environmental education
and upbringing are considered in the works of a number of scientists. Although Kazakh and foreign
researchers have studied the importance and methods of forming an ecological culture, the problem of
comprehensively considering national natural parks as a means of environmental education still needs a
deeper study. In this regard, the scientific novelty of the study is the identification of effective methods
and mechanisms for the formation of environmental education on the basis of National Natural Parks of
Kazakhstan.

The problem under study is currently being studied from a scientific and pedagogical point of view.
The theoretical and methodological foundations of environmental education and upbringing are
considered in the works of a number of scientists. Although Kazakh and foreign researchers have studied
the importance and methods of forming an ecological culture, the problem of comprehensively
considering national natural parks as a means of environmental education still needs a deeper study. In
this regard, the scientific novelty of the study is the identification of effective methods and mechanisms
for the formation of environmental education on the basis of National Natural Parks of Kazakhstan. The
main goal of the study is to identify effective ways of formation of environmental education and culture
of students based on the National Natural Parks of Kazakhstan. To achieve this goal, the following tasks
are set: to determine the role of national natural parks in the system of environmental education, to
analyze the methods of environmental education on their basis and to propose scientific and
methodological foundations for the formation of environmental culture in educational institutions. The
importance of the study is determined by the development of effective methods for the formation of the
ecological culture of students and their application in practice. Environmental education is effective only
if it is carried out on a practical basis, and not limited to theoretical knowledge. National natural parks
of Kazakhstan, as such a practical educational environment, can play an important role in the formation
of ecological culture. The results of the study contribute to improving environmental education in the



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

education system, increasing the responsibility of future generations to protect nature and implementing
the principles of sustainable development.

Materials and methods. The study used methods of theoretical analysis and pedagogical
experiment. Scientific papers, legislative documents and international experience were analyzed to
determine the role of environmental education and national natural parks in Kazakhstan. The
experiment was carried out with 15 students studying in the 7th grade of a comprehensive school. Virtual
trips and environmental events were organized for students in national natural parks (Zailiyskiy-Alatau,
Borovoe, Katon-Karagay). In order to determine the level of knowledge, emotional relationships and
practical actions, survey and control methods were used. The results obtained were analyzed
quantitatively and qualitatively.

Results.

Experimental work was carried out on the formation of environmental education and culture of
students using the potential of national natural parks of Kazakhstan (Zailiyskiy-Alatau, Borovoe, Katon-
Karagay, etc.). Students ' environmental knowledge, emotional attitude to nature, the level of
participation in environmental activities and norms of environmental behavior were evaluated. Before
the experiment, the majority of students showed low and medium levels of environmental literacy, and
after the experiment, the indicator of high levels increased significantly.

Table 1 - Assessment of the effectiveness of the formation of environmental education

Ne | Evaluation criteria Low level (%) | Medium level (%) | High level (%)
Before the experiment

1 | Ecological knowledge level 40% 47% 13%

2 | Interest and emotional attitude to nature 47% 40% 13%

3 | Participation in environmental protection efforts | 53% 40% 7%

4 | Environmental culture and norms of behavior 60% 33% 7%
After the experiment

1 | Ecological knowledge level 7% 33% 60%

2 | Interest and emotional attitude to nature 0% 20% 80%

3 | Environmental protection activities 13% 27% 60%

4 | Environmental culture and norms of behavior 13% 27% 60%

As shown in the table, the indicators after the experiment increased significantly. Especially high
results were obtained according to the criteria of" emotional attitude to nature "and" level of
Environmental Education”.

As a result of the experiment, the effectiveness of the work on the formation of environmental
education and Culture on the example of National Natural Parks of Kazakhstan was proved. Students '
responsibility for nature and environmental literacy increased, which improved their careful attitude to
nature in everyday life.

Discussion

Based on the results obtained, it can be seen that the activities and classes carried out on the basis
of national natural parks had a positive impact on the formation of environmental education and culture
of students. Prior to the experiment, most students were not interested in environmental education and
conservation activities or did not show activity in this direction. However, the work carried out aroused
the interest of students and taught them to consciously and responsibly approach the problems of the
environment.

On the other hand, positive dynamics were observed in terms of emotional attitude and practical
actions aimed at protecting nature. This contributed to the increase in environmental awareness of
students, as well as the formation of a true internal motivation for the protection of nature. The fact
that students began to take care of nature was noticed in their behavior and habits in everyday life,
which, in turn, became the basis for an increase in the overall ecological culture. The study also proves
that the effective integration of national natural parks into the educational process is a real and effective
method for the development of environmental education and culture.

Through this method, students begin not only to understand environmental issues more deeply,
but also to understand their personal responsibilities in relation to nature. Our study, dedicated to the
formation of environmental education and culture of students based on the National Natural Parks of
Kazakhstan, showed the importance of environmental activities in the educational process. As a result
of surveys and observations, it was found that the ecological culture of students is formed at different
levels depending on age. Although the attitude of Primary School students to environmental education
and the environment is relatively low, it has been observed that they are interested in nature and quickly
perceive new information. In the middle and senior grades, as well as among students, it has been
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observed that environmental awareness is formed at a higher level, which indicates that they tend to
take a more conscious approach to the protection of nature and the environment [2].

In the course of environmental education, it was found that practical classes and excursions to
natural parks have a positive impact on the ecological culture of students. After participating in
environmental events, it can be seen that the ecological consciousness and attitude of students to nature
have significantly changed. The results of this study coincide with the research of world and Kazakhstani
scientists in the field of environmental education [3].
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Figure 2-comparative analysis of Environmental education practices

In international practice, the use of natural parks and reserves in environmental education is widely
used. For example, in the United States and Europe, environmental education programs for
schoolchildren and students are organized in special natural reserves. Numerous studies have shown that
education in the natural environment contributes to the rapid assimilation of environmental values by
students. For example, in his work, Jensen emphasizes that one of the most effective ways to form an
ecological culture is to connect students directly with nature. His study has proven that classes held in
natural parks are much more effective than traditional ecology lessons at school. This conclusion fully
coincides with the results of our study, since there was an increase in the environmental awareness of
students after organized practical classes in natural parks [4].

Kazakh researchers also emphasize the need to strengthen environmental education. For example,
Ospanova and Suleimenova in their research talk about the lack of practical methods in the system of
environmental education in the country and emphasize the importance of ecological expeditions and
practical classes held in natural parks. Our study supports this point of view, as work with students shows
that knowledge gained in the natural environment forms their ecological consciousness more efficiently
than traditional classroom lessons [5]. In Asian countries, innovative approaches to environmental
education are widely used. For example, in Japan, environmental projects, expeditions to natural parks,
and practical classes are included in school curricula to form an ecological culture. Research conducted
by Japanese scientists shows that the combination of theory and practice plays a huge role in the
development of environmental awareness. This echoes the results of our study, as it was found that
students who participated in environmental activities had a significantly increased responsibility for the
protection of nature [6].

The data obtained during the study showed that several main factors influence the formation of
an ecological culture. First of all, the introduction of natural parks in the process of environmental
education contributes to improving students ' knowledge of the environment and the formation of their
conscious vision of the need for nature protection. Secondly, the age of students affects the level of
development of their environmental consciousness. Although the level of acceptance of environmental
knowledge varies depending on age, the importance of practical activities has been observed in all age
groups. One of the most important conclusions obtained during the study is the effectiveness of
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environmental activities. The level of ecological culture of students who participated in environmental
projects, practical classes in natural parks and volunteer movements was significantly higher. This
conclusion indicates the need for widespread introduction of practical classes conducted in the natural
environment in educational programs for the development of environmental awareness.

The impact of media and digital technologies on environmental education is becoming especially
important today. Along with the development of Information Technology, the process of Environmental
Education has also reached a new level. Social networks, mobile applications, and online platforms are
widely used to disseminate information about environmental issues. Virtual excursions, mobile games
and animated films developed for the purpose of Environmental Education play a significant role in the
formation of the ecological culture of students. In addition, social networks make it possible to organize
environmental movements and campaigns, involve the public in environmental issues. The importance of
environmental education on the basis of national natural parks is growing. It is possible to form an
ecological culture of students by improving the system of environmental education in Kazakhstan,
conducting educational and educational events in natural parks, organizing environmental expeditions
and developing ecotourism. There is an opportunity to increase the effectiveness of environmental
education by introducing natural parks into curricula, supporting environmental projects and volunteer
movements, as well as using media and digital technologies. Thus, for the formation of a culture of
conservation, it is necessary to use integrated and systematic approaches, which will contribute to
strengthening students 'responsibility for the environment.

Conclusion.

The study of the problem of the formation of environmental education and culture of students
based on the National Natural Parks of Kazakhstan once again proved the importance of education in
the natural environment. Environmental education is a comprehensive process aimed at educating the
younger generation to respect nature, protect it and adhere to the principles of sustainable development.
The results of the study show that natural parks are the most effective platform for environmental
education and education, as they allow schoolchildren and students to establish direct contact with
nature, a deeper understanding of the importance of the environment and the formation of
environmental awareness. The results of the study revealed the importance of active use of national
natural parks in the educational process. To increase the effectiveness of environmental education, it is
necessary to include natural parks in training programs, organize practical classes and Field Research. In
addition, for the development of environmental awareness, it is proposed to support environmental
projects, activate volunteer movements and use digital technologies in environmental education. The use
of national natural parks as a center for environmental education will increase students ' responsibility
for nature and form their ecological culture. This has a positive impact not only on the protection of the
environment, but also on the sustainable development of society. Therefore, the implementation of
environmental education in the natural environment and the transformation of national natural parks
into a key part of this process should be considered as an important direction of environmental education.
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Abstract

The text analyzes the current state and development directions of women’s employment in the
industrial sector. In Azerbaijan, industry is one of the leading sectors of the economy and contributes a
significant share to GDP. In recent years, the number of women employed in industry has increased, along
with their overall share. Women's participation is especially high in the manufacturing sector, particularly
in clothing, pharmaceuticals, and food production. However, declines are observed in some industries.
Women’s employment is notably growing in micro and small enterprises. Despite this progress, issues
such as hazardous working conditions and wage disparities persist. Women's average wages remain
lower than men’s. Addressing these problems requires improving vocational training, working conditions,
and ensuring gender equality. Technological progress is expected to enable women to move into safer
and better-paid jobs in the future.

Keywords: industry, women's employment, manufacturing sector, wage gap, working conditions,
entrepreneurship, vocational training, gender equality

Introduction

Industry is one of the leading sectors of the national economy and plays an important role in the
country’s socio-economic development. Currently, the industrial sector accounts for 35.9% of the Gross
Domestic Product. At the same time, 13.7% of all employed persons in the economy, including 7.9% of
women, work in industry. According to official statistics for 2024, out of 243.9 thousand employees in
the industrial sector, 56.8 thousand, or approximately 23.8%, are women. This indicates the important
role of women in the development of the country’s industry.

Historical experience shows that industrial development plays a key role in involving women in
social labor activity. The formation and development of large-scale machine industry coincided with the
widespread participation of women in public production. In general, industrial development is
accompanied by the expansion of the social division of labor, the emergence of new production fields and
professions, as well as the mechanization and automation of production processes. These processes
improve working conditions and expand opportunities for women’s participation in industry.

Over the past five years (2020-2024), the number of employees in the industrial sector increased
by 111.1%, rising from 219.5 thousand to 243.2 thousand. During the same period, the number of
women employed in industry grew even faster, reaching 113.4%, increasing from 50.1 thousand to 56.8
thousand. This growth varies across different industrial sectors.

The highest increases in employment have been observed in the production of other industrial
products, machinery and equipment manufacturing, water supply and waste management, paper and
cardboard production, clothing manufacturing, furniture production, pharmaceutical production, and
metal ore extraction. The highest growth in female employment has been recorded in machinery
installation and repair, metal ore extraction, pharmaceutical production, paper and cardboard
manufacturing, motor vehicle and trailer production, food production, and printing.

At the same time, decreases in both total employment and female employment have been observed
in certain sectors, particularly mining, crude oil and natural gas extraction, beverage production, textile
industry, chemical industry, construction materials production, and electrical equipment manufacturing.

As a result of these changes, the share of women in industrial employment increased from 22.8%
to 23.3% between 2020 and 2024. In the manufacturing sector, women’s share rose from 25.3% to
27.3%. However, a slight decrease in women'’s participation was observed in the electricity and water
sectors.

Currently, the highest share of women in industry is found in the manufacturing sector. Women's
participation is particularly high in clothing production (72.3%), pharmaceutical production (56.6%),
leather and footwear production (40.7%), food industry (39.1%), paper and cardboard production
(35.4%), textile industry (34.3%), and printing. The lowest rates are observed in metallurgy, construction
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materials production, and machinery repair.

Changes in employment within business entities are also significant. Between 2020 and 2024,
employment in industrial enterprises increased by 114.3%, while the number of employed women rose
by 122.8%. Notably, there has been a significant increase in women’s employment in micro and small
enterprises.

Currently, most women in industry are concentrated in manufacturing: 65.3% work in
manufacturing, 21.9% in water supply and waste management, and 5.7% in electricity and gas supply.

However, some women still work in conditions that do not meet sanitary and hygienic standards.
According to statistics, 60% of such women work in manufacturing, 26.1% in mining, 7.2% in the energy
sector, and 6.6% in water management. Among them, 49.3% are exposed to excessive levels of harmful
chemicals, 35.3% to high noise levels, and over 16% to dusty environments.

This situation poses serious social and health risks, especially for pregnant women and mothers
with young children. Hazardous working conditions can negatively affect maternal and child health and
lead to various diseases. Therefore, protecting women’s labor, improving working conditions, and
ensuring sanitary standards are important socio-economic tasks.

Another important issue is the wage gap between men and women. According to 2024 statistics,
women’s average monthly salary in industry is about 69.5% of men’s wages. This gap is particularly
pronounced in the manufacturing sector.

Improving women's vocational qualifications can play a key role in addressing these issues. Over
the past 15 years, the State Employment Agency has implemented significant measures to involve
women in vocational training. Between 2010 and 2024, the number of participants in vocational training
increased nearly fourfold, while the number of women increased more than fivefold.

In the future, effective use of women’s labor in industry requires the development of sectors where
women are more actively employed, the creation of new production areas, and the strengthening of
highly qualified workforce training. With technological advancement, women are expected to gradually
move away from heavy physical labor toward lighter and better-paid jobs.

Thus, the broad use of women’s labor in industry is important not only for economic development
but also for improving social welfare, raising healthy generations, and ensuring gender equality in the
labor market.
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Abstract

This study empirically assesses the integration of technological innovations into corporate
governance systems, focusing on leadership behavior, employee readiness and decision quality. Using a
structured online survey of 203 respondents across multiple sectors, Pearson correlation, regression
analysis and descriptive statistics were applied in SPSS. Results indicate that digital technology
integration for decision-making speed (p = 0.013) and employee readiness for technological change (p =
0.031) are direct positive predictors of management decision quality. Leadership behaviors primarily
exert indirect influence through employee adaptation, transparency and operational ROI. Findings
underscore that successful technological innovation requires a multidimensional approach synthesizing
technological, ethical, human capital and governance dimensions.

Keywords: technological innovation, digital leadership, innovative management, corporate
governance, digital transformation, employee readiness
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1. INTRODUCTION

Digital technologies (artificial intelligence, big data analytics, cloud computing, and automation)
are spreading fast and are fundamentally altering the structure of corporate governance across the
world. The modern day management science does not contain the conventional administrative
mechanisms, it is quite to the contrary, the science that has been closely wrapped with digital tools and
models of leadership that are driven by innovations. This is especially applicable to the developing
economies - such as Azerbaijan. These economies have to adjust to the global trends of digital
transformation in the economy and still ensure that their ethical standards are upheld, their
cybersecurity and their sustainable operations. In this regard, the Digital Development Concept of the
Republic of Azerbaijan in 2025-2026 is the strategic guideline in the management system. The literature
available has a tendency of looking at technological facets and leadership theories independently of each
other. The combined and interactive impacts of these two directions are seriously missing in terms of
understanding. There is a lack of empirical studies concerning the effectiveness of leadership behavior
and employee training in affecting the quality of management decisions particularly in local business
settings. It is the gap that this article strives to address. The study tries to address the following questions
using an empirical methodology, which is based on correlation and regression analysis:

(1) How are leadership behaviors associated with the outcome of technological innovation?

(2) Which factors define directly the quality of decision making in digital management systems?

2. THEORETICAL BASIS

2.1. EVOLUTION OF MANAGEMENT THEORIES AND DIGITALIZATION

Contemporary management science is experiencing a shift of classical theories, the scientific
management idea offered by Taylor, the idea of administrative theories as proposed by Fayol, the XY
theory of management proposed by McGregor, to new ones that address the needs of the digital era.
Over time, management practices have evolved to be more malleable in innovation-based approaches to
management as opposed to the traditional, stringent approaches to management (Jonwal, 2025). The
digital environment of running a business calls upon managers to possess management, human resource,
and information technology professional expertise (Chernykh, Salmin, 2020). Digital transformation, in
this case, is a not only a technological change, but also a reorganization of the business model, including
customer relations, internal work, and the culture of the company (Rogers, 2016). Digital transformation
has been divided into five major directions: (1) change in the process; (2) reconfiguration of the business
model; (3) reconfiguration of the domain; (4) transformation of the organizational culture; (5) transition
into the cloud technology (St-Jean, 2025). These directions are complementary to each other and their
overall management is necessary in order to achieve successful digital transformation.

2.2. DIGITAL LEADERSHIP: CONCEPT AND MODELS
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Digital leadership is not limited to conventional theories of leadership in the context of the Fourth
Industrial Revolution (Industry 4.0). A digital leader is not concerned with the performance at the
workplace, but with the competence in the domain and the goal achievement process; in contrast to a
traditional leader, he is concerned with the plans of the talent development (Guler, 2023). The literature
has identified seven digital leadership models that include (i) digital-oriented leader; (ii) innovator leader;
(iii) supportive leader; (iv) mentor leader; (v) network leader; (vi) manager-like leader; (vii) digitally
enabled leader (Goh, Mansor, 2024). The models are reactive to the needs of a certain organizational
situation. The establishment of digital culture is at the center of digital leadership. The leader facilitates
innovative work behaviour through several approaches that include encouraging teamwork, free flow of
information, flexibility as well as engagement with new technologies. It has been found that a digital
culture increases the rate of technology adoption, accountability, and employee creativity (Chetinkaya,
Surucu, 2025).

2.3. DIGITAL TRANSFORMATION IN THE AZERBAIJANI CONTEXT

The Digital Development Concept of the Republic of Azerbaijan (2025) identifies a strategic
management framework of the digital transformation. The Ministry of Digital Development and
Transport is also charged with the responsibilities of applying the processes of the decision-making based
on artificial intelligence, ensuring safe management of the state information systems, as well as
conducting objective evaluation of the digital projects. The information and communication technology
sector contributed to 2.8 percent of non-oil GDP in 2024. The financial sector has more than thirty
FinTech firms. Over 88 percent of the population is an internet user. The forecast of 2026-2029 data
states that the number of enterprises involved in the digital transformation programs will reach 300 and
the economic effect generated due to the implementation of the use of GenAl will increase to 70 million
AZN (Aliyev, 2025). Nevertheless, the present SWOT analysis also demonstrates several significant
weaknesses: low digital literacy rates, lack of skilled ICT employees and standardization gaps in data
management. These areas of weaknesses show that infrastructure preparedness is growing at a rate
greater than human capital.

3. RESEARCH METHODOLOGY

The research was a quantitative study utilizing empirical research methodology. The collection of
data was carried out through an online survey tool on the period of 7-10 December, 2025. 203
participants who were representatives of different fields of the local business environment, including
finance, IT, manufacturing, services, took part in the research. Both senior and middle management were
represented in the respondents; this gave the possibility to have more objective information on
management decisions. As a measurement instrument a structured questionnaire with 13 items based
on the 5-point Likert scale (1 strongly disagree; 5 strongly agree) was utilized. The survey questions were
categorized into three content blocks (A) leadership and change management; (B) innovative
management and quality indicators of implementation,; and (C) the technical and ethical aspects of
implementation. The statistical analysis was done with the SPSS software. Analytical methods involved
(i) descriptive statistical analysis, (ii) Pearson correlation analysis, which was used to test the relationship
between variables, and (iii) regression analysis, which was used to determine how the independent
variables affect decision quality. The sample size was also considered sufficient to be powerfully
statistically according to the formula of Green (1991) 100-150 respondents are needed to run a model
with 5 independent variables.

4, RESEARCH RESULTS

4.1. LEADERSHIP BEHAVIOR AND TECHNOLOGICAL INNOVATION OUTCOMES (CORRELATION /)

The original correlation block was done to examine the relationship between the outcomes of
technological innovation and the leadership behaviors. The summarized results are presented in the table
below:

Changing pair Pearsonr | p-value | N
Active leadership «» Technological openness | r=0.225** | p<0.01 | 203
Active leadership < Resistance management | r=0.260** | p<0.01 | 203
Technological openness « ROI growth r=0.227*| p<0.01| 203

Resistance management < ROl increase r=0.146* | p<0.05 | 203
Employee training < Decision quality r=0.188*| p<0.01 | 203
Table 1. Pearson correlations between leadership behavior, employee adaptability, and innovation
outcomes

** Significant at p < 0.01 level; * Significant at p < 0.05 level.
Below are the findings that indicate that leadership behaviors, active leadership, openness to new
technologies, and the ability to manage employee resistance, are statistically significantly linked to
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multiple outcomes in the area of technological innovation. The readiness of the employees was also
found to be significantly related to the quality of decisions. Nevertheless, not all relationships turned out
to be statistically significant, which points to the conclusion that leadership does not have a direct
influence on the quality of decisions, but rather indirectly, via such channels as employee engagement
and efficiency of digital processes.

4.2. TECHNOLOGICAL INNOVATION AND DIGITAL MANAGEMENT DIMENSIONS (CORRELATION )

The second block of correlation analyzed the connection between technological innovations in
management system and the major considerations in digital management:

Changing pair Pearsonr | p-value N
Productivity growth < Transparency/Accountability | r=0.225** | p<0.01 | 203
Al/Data Analytics < Cybersecurity r=0.327** | p<0.01 | 203

Al/Data analytics <> Technology infrastructure r=0.250** | p<0.01 | 203
Ethical compliance < Infrastructure adequacy r=0.307** | p<0.01 | 203
Ethical compliance < Labor productivity r=0.202**| p<0.01| 203
Table 2. Pearson correlation analysis between technological innovation and digital governance
dimensions (N = 203)

The highest correlation was observed between decision-making and cybersecurity using artificial
intelligence and data analytics (r = 0.327; p < 0.01). The latter result indicates the necessity to introduce
complex digital decisions frameworks as well as a solid security infrastructure. The compliance with
ethical standards is also strongly associated with the infrastructural sufficiency (r = 0.307) and human
productivity (r = 0.202) - which confirms the idea that ethical governance is an inseparable component
of sustainable digital transformation.

4.3. REGRESSION ANALYSIS: DETERMINANTS OF DECISION QUALITY

The total F-value of the regression equation was significant (F (5,197) = 3.643; p = 0.004). The
explanatory power of the model was, however, rather poor (R2 = 0.085; adjusted R2 = 0.061). The

findings of the individual predictors are as illustrated in the table below:

Independent variable B Beta t D
Decision speed through digital technologies | 0.192 | 0.179 | 2,499 | 0.013*
Employee readiness for technological change | 0.148 | 0.151 | 2,177 | 0.031*

Active leadership/vision setting 0.038 | 0.039 | 0.537 | 0.592
Technological openness of leadership 0.031 ] 0.029 | 0.404 | 0.687
Resistance management strategies 0.074 ] 0.074 | 1,000 | 0.328
Table 3. Individual predictive effects of the regression model (dependent variable: quality of
management decisions)

* Significant at p < 0.05 level.

The findings demonstrate that two statistically significant factors determining the quality of
management decisions directly include the speed of decision-making using digital technologies (b =
0.179;p =0.013) and willingness of the employees to technological changes (b=0.151,p=0.031). Other
actions of leadership, such as active leadership, technological openness, resistance management, did not
significantly influence it. To some extent, this supports the hypothesis: leadership is the factor that has
an impact on the results of management but in an indirect manner, through the employees adaptation,
organizational culture, digital process infrastructure. The R2 of the model is 0.085 which implies that the
other significant variables that influence the quality of management decisions such as the organizational
environment, personal traits of the manager, external market conditions and so on are not included in
the model. It is suggested that the further investigations should incorporate these variables, research the
nonlinear correlations, and involve a larger sample.

5. DISCUSSION

The theoretical and practical implication of the empirical findings of this study are many. First, the
fact that the direct statistical significance of the effect of leadership on the outcomes of technological
innovations is in most cases small indicates that the role of leadership is indirect, and the indirect
mechanism is mostly not taken into account in classical studies. The leader provides good conditions to
digital transformation, which include an open culture, the willingness of employees to change, and
ethical management norms, which directly positively affect the quality of decisions. Second, the close
relationship between the application of Al and data analytics in decision-making and cybersecurity (r =
0.327) suggests the technological innovation is also another important aspect in the risk management.
Cybersecurity is no longer a technological concern but a strategic management challenge in the world
where the average time to succumb to ransomware is 11 seconds and Al-based attacks cost billions of
dollars every year (Khan, 2025). Third, correlation results of ethical compliance and infrastructural
adequacy and productivity show how digital governance is multidimensional. The normative, but also
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strategic economic imperative is ethical governance of Al, i.e. transparent human control, explicable
models, protection of data. Last but not least, the Azerbaijani context, as the available empirical evidence
indicates, the digital infrastructure preparedness is progressing more rapidly than human capital
maturity. This difference prevents the full performance of the economic potential of technological
innovation. The independent value of the preparedness of employees toward technological change on
the quality of the decisions ( p = 0.031) indicates that bridging the gap is a strategic priority.

6. CONCLUSION AND SUGGESTIONS

The paper has empirically evaluated the application of technological innovations to the corporate
governance system with respect to leadership behaviour, readiness of the employees and quality of
decision making. The key results might be summarized in the following way:

Leadership performances are positively, yet mostly indirectly, associated with the results of
technological innovations, the effect is achieved through the mediating variables of employee
engagement, transparency enhancement and ROI.

The quality of management decisions is directly dependent on the introduction of digital
technologies into the speed of decisions (p = 0.013) and the willingness of employees to a technological
change (p = 0.031).

The correlation between Al application and cybersecurity (r = 0.327) is high, implying that proper
use of technological innovation is impossible without a well-developed security system. The correlation
between ethical compliance and infrastructure adequacy (r = 0.307) and labor productivity (r = 0.202)
are significantly correlated which proves that ethical governance is a strategic means of sustainable
digital transformation.

The practical recommendations proposed are based on the outcomes of the research and include:

v' Invest in digital workforce development: Firms need to find digital skills development courses
as a strategic objective. As much as infrastructure is invested in by an individual manat, the investment
in employee training should be made.

v' Digitalization of the decision-making process: Since the direct relationship between the speed
of decisions and the implementation of digital technologies is positive, the opportunities of management
decision-making with the use of data analytics and automation tools are to be increased.

v Refocusing leadership development programs: Leadership programs must shift beyond the
symbolic digital assistance and concentrate on structural problems, including building a digital culture,
adapting the employees and defining ethical management practices.

v’ Making cybersecurity a strategic choice: Within the framework of accelerating Al-related
attacks, cybersecurity investments must be part and parcel of the budget of technology innovations.

v’ Standardize an ethical governance model: Firms need to introduce transparency, explainability,
and responsibility in the utilization of artificial intelligence in official governance sources.

The sample is the most significant weakness of the study because the geographical and sectoral
focus is limited to the Azerbaijani business environment. It is suggested that future research should
increase the sample size, provide comparative analysis of the regions, longitudinal design, and direct
quantitative indicators in the decisions of management. To sum up, the present research demonstrates
that technological innovation in corporate governance is successful not only in goodwill of the
management but also in the training of the workforce, ethics, cybersecurity, and technical infrastructure.
The technical, human, ethical, and organizational factors can be dealt with in a combined governance
system to provide sustainable digital transformation.
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Abstract

By supporting eco-innovation, organizations and communities can contribute to a more sustainable
future by decreasing their environmental effect and promoting sustainable growth. Fuel cells are devices
that convert the chemical energy of hydrogen and oxygen into electrical energy without emitting
greenhouse gases and pollutants. Fuel cells can be used in vehicles to reduce emissions and improve
efficiency.’

This research presents systematic literature review analysing business customers’ perspective
towards adopting new energy sources. It focuses on various key business customers: automobile
companies, tourism companies, transportation companies, gas stations, government entities, other
stakeholders. While the hydrogen solutions have been widely discussed from economical, ecological,
technological and infrastructure development points, in contrast, limited attention has been paid to
business-to-business (B2B) actors involved in the adoption process. | will use exploratory approach for
this research studly.

Analysing academic literature between year 2020 and March 2026, initial research was conducted
on more than 300 articles from various sources including all papers published in scholarly journals.
Following established guidelines for systematic literature reviews, the keyword selection was based on
its relevance to the topic, and the search focused on variables endeavoring to explain customers’ behavior
in both spellings “behavior” and “behaviour.” The words “customers” and the “buyers”, “green energy”,
“hydrogen transition”, “hydrogen value”, “green transition” were used to incorporate the different
decision makers, as we face transactions involving organizations. Final search query was used as follows
‘business customer behavior in the context of green energy and hydrogen fuels’.

To understand the state-of-the art and identify specific gaps the systematic literature review has
been conducted focusing on the transitioning to green energy in the transport sector and the role of
hydrogen as a clean and sustainable fuel. Research has followed the guideline from Snyder® for literature
review that combine perspectives from different fields.

The sequential reading of titles, abstracts and articles allowed the identification of the final 300
articles independently reviewed by me, assuring the focus on this review topic. Only studies that meet all
the inclusion criteria specified in the review were included:

- A survey was conducted with 470 FCV owners and 1,550 battery electric vehicle (BEV) owners in
California®

- A survey conducted in Europe with 582 participants analyzed which sustainability information
attributes of products are prioritized by consumers and how these attributes influence their willingness
to pay a premium price

- A representative survey was carried with approximately 1000 people. In Germany?

- Research envisages using a sample of 1126 respondents for the validation of a theoretical model
that highlights the complex relationship between specific variables, such as concern for the environment,
knowledge about renewable energy (RE), perceived utility regarding RE usage, ease of use regarding RE,
attitude toward RE utilization and behavioral intentions to use RE.

All the articles have been analyzed in regards to the topic. | was examining how business customers
perceive and evaluate hydrogen technologies within the broader context of the green energy transition
in the transport sector. Additionally, the search for hydrogen-related policies in force worldwide that
include hydrogen production and supply, transportation, and storage will be conducted to include the
increasing significance of hydrogen in future energy scenarios®.

Results of a literature review show that most researchers approach the adoption of hydrogen fuels
from an individual perspective. However, this study will take a different approach, focusing on obtaining
results through the applied methodologies.

Based on qualitative insights, it will be possible to develop customized value propositions
highlighting benefits, cost savings, and competitive advantages of sustainable transportation solutions.
Messaging frameworks, value proposition canvases, and storytelling techniques will be utilized to
effectively communicate these propositions to B2B customers.

Methods such as thematic analysis and content analysis will be employed to identify key themes
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and patterns related to technological barriers and preferences in value proposition among B2B
customers.

Change management strategies including stakeholder engagement, communication plans, and
training programs to facilitate adoption of tailored value propositions will be developed based on the
results of the research. Collaboration with internal and external stakeholders will address resistance to
change, build trust, and overcome adoption barriers.

Business customer behavior types will be researched based on Everett M. Rogers’s Diffusion of
Innovations’

Green hydrogen, safer and more environmentally friendly than fossil fuels, enjoys public favor and
strong willingness-to-pay among potential users, enhancing its adoption prospects. This growing interest
is prompting significant attention from policymakers and businesses, driving efforts toward market entry
and commercialization®.

The findings of this study clearly show that the transition to hydrogen fuel in the B2B transport
sector presents both opportunities and challenges. Reflecting on the research process, outcomes, and
lessons learned, this discussion evaluates the implications for business customers' specific needs,
preferences, and motivations in adopting hydrogen fuel technologies. Drawing upon the literature, this
study underscores the critical gaps in current research.

This study urges more research to explore the potential for expanding hydrogen technologies and
making them profitable. The aim is to boost their advantages and make them more competitive in the
transportation industry for business customers.

The future study will have to:

- Conduct an in-depth review of existing literature on the technological challenges associated with
hydrogen storage, transportation, and fueling infrastructure, highlighting the need for innovation and
investment.

- Discuss theories and frameworks related to developing tailored value propositions for B2B
customers, focusing on understanding their unique needs and preferences

- Synthesize findings to generate new insights, theories, or practical recommendations in the field
of adopting to hydrogen fuels.

- Publish research findings in peer-reviewed journals, conference proceedings, and technical
reports.

- Present research outcomes at academic conferences, workshops, and seminars to share
knowledge and receive feedback from peers.

- Engage with stakeholders, policymakers, and industry professionals to communicate the
relevance and potential impact of the research.

Acknowledging limitations and offering recommendations, this discussion concludes with a call to
continually refine research methodologies and engage stakeholders to promote the uptake of hydrogen
technologies, shaping the future of sustainable transportation.
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Abstract

In the contemporary global economic landscape, the construction industry confronts a unique
configuration of challenges characterized by capital-intensive investments, high-risk operational profiles,
and extended project execution lifecycles. Within this dynamic environment, the implementation of a
Quality Management System (QMS) compliant with international ISO 9001 standards has evolved from
a voluntary benchmark into a strategic imperative for ensuring sustainable competitiveness. This study
analyzes how the effective integration of QMS serves as a critical structural backbone, harmonizing
complex operational processes to guarantee consistent service delivery. By enforcing the standardization
of workflows across diverse project phases, the system minimizes variability and significantly enhances
internal efficiency. This is achieved primarily through the reduction of “non-quality costs”, specifically the
mitigation of defects, material wastage, and the financial burden of rework which often erodes profit
margins. Simultaneously, ISO certification acts as a powerful external signal of reliability, strengthening
customer trust and corporate reputation in a market where stakeholder confidence is paramount.
Beyond static compliance, QMS empowers the enterprise to flexibly adapt to market volatility by
institutionalizing “Risk-Based Thinking” and the principle of Continuous Improvement through the Plan-
Do-Check-Act (PDCA) cycle. This iterative approach ensures that organizational methodologies are
constantly refined in response to emerging regulatory and environmental demands. Consequently, the
research concludes that QMS is not merely an administrative management tool, but a fundamental
prerequisite for achieving long-term market advantage, serving as the essential foundation for
operational resilience, financial stability, and the successful navigation of competitive international
tenders.

Keywords: Quality Management System (QOMS), SO 9001 Standards, Sustainable
Competitiveness, Construction Enterprise Management, Continuous Improvement.

Review of recent research and publications. The strategic role of the Quality Management System
(OMS) in fortifying the competitiveness of construction enterprises has emerged as a central theme in
both global and local economic discourse. The foundational theoretical architecture of this field,
particularly the integration of project management frameworks with quality metrics, is deeply rooted in
the pioneering contributions of J. Juran, A. Godfrey, and H. Kerzner, whose work remains essential for
defining strategic quality benchmarks. Furthermore, the operational dimensions of the industry-
specifically the optimization of production costs and the automation of construction processes-have been
extensively examined by scholars such as V. Byba, I. Milenko, A. Pavelyeva, and T. Kushnirova, providing
a technical roadmap for resource efficiency. Within the specific context of the Azerbaijani construction
market, the transition toward international ISO standards and the pursuit of innovative development
trends as primary competitive levers have been rigorously analyzed by E. Yusifov and A. Sarkarli. A
comprehensive synthesis of these diverse scholarly perspectives suggests that a robust QMS transcends
mere technical compliance; it functions as a decisive economic instrument that secures cost leadership
and long-term institutional resilience in an increasingly volatile market environment.

Purpose of the article. The main purpose of the study is to analyze the mechanisms of influence of
the Quality Management System on the competitiveness of construction enterprises, and to determine
this role based on quality and trust indicators.

Presentation of the main material. A fundamental strategic factor ensuring the sustainable
competitiveness of companies in the construction industry is the effective implementation of a quality
management system (QMS). This system is based on the fundamental principles of quality theory, along
with international standards such as ISO 9001:2015 [1]. The process-based approach and risk-based
thinking required by the standard ensure the consistent standardization and documentation of all
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operations from the beginning of the project to the final execution stage. This approach creates the
necessary basis for the integration of the quality planning, control and improvement functions proposed
by Juran [2]. The main economic advantage that a QMS brings to operational excellence is measured by
the minimization of defects, reworks and additional costs. This is fully consistent with Crosby's thesis
“Quality is Free” [4]; ensuring quality correctly at the initial stage dramatically reduces the failure costs
that will arise later. As a result, construction companies increase internal efficiency through optimal
resource utilization, effectively reduce financial losses, and thus achieve cost leadership in the market
[5]. The principle of Continuous Improvement, i.e. the Plan-Do-Check-Act (PDCA) cycle, which is the basis
of the system, is a practical expression of Deming's quality philosophy [3]. This mechanism allows
enterprises to systematically evaluate process performance, test innovative methods, and integrate the
acquired experience into the institutional knowledge base. This continuous learning capability ensures
flexible adaptation to the dynamic technological and economic conditions of the construction market. In
addition, ISO 9001 certification formalizes the enterprise's compliance with international standards,
which creates trust and high reputation capital, which are crucial for participating in tenders for high-
capital-intensive projects [1, 5]. Thus, the comprehensive implementation of the QMS both strengthens
the operational control of the construction company and strategically strengthens its market position

[12].

The contemporary construction industry operates within an increasingly volatile economic
framework, requiring resilient management models. Longitudina ( analysis of the European Union’s
construction sector reveals a significant divergence between production costs and producer prices over
the last two decades. As illustrated in Figure 1, there is a persistent upward trajectory in construction
costs, which reached a critical inflection point post-202 1, showing a sharp escalation [13, 14]. This trend
is mirrored in the Azerbaijani market, which shows remarkable vitality despite global pressures[7].
According to official data from the Ministry of Economy of the Republic of Azerbaijan for the first three
quarters of 2025, the construction sector demonstrated a 5.0% real growth rate, contributing
approximately 6,325.1 million AZN in value-added to the national GDP [10, 15]. Sustaining this growth
requires firms to adopt advanced organizational frameworks like ISO 9001:2015 to mitigate rising factor
prices [1, 6].

The practical application of management standards in Azerbaijan is evidenced by the certification
data from the national Certification Body for Management Systems. Analysis of the registry for the
period 2022-2023 reveals a significant institutional shift toward international standards. Specifically,
the list of organizations certified under AZS SO 9001:2020 (Quality Management Systems.
Requirements and Guidelines for Use) and AZS ISO 14001:202 1 (“Environmental Management Systems.
Requirements and Guidelines for Use”) underscores a dominant trend within the infrastructure sector.
Out of the 53 organizations successfully certified during this timeframe, a predominant majority are
companies operating within the construction industry. This sectoral concentration confirms that
Azerbaijani construction enterprises are increasingly viewing ISO certification not merely as a regulatory
formality, but as a primary strategic tool for maintaining competitive advantage. By integrating
environmental management requirements with quality standards, these firms aim to mitigate ecological
risks and comply with international “Green Construction” norms, which are essential for participating in
high-value tenders [7, 9, 11].
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Fig. 1. Construction producer prices and costs, EU, 2000-2024
(202 1=100 unadjusted quarterly data)
Source: [13]
The structural breakdown of construction pricing, as illustrated in Figure 2, highlights the critical
intervention points for a Quality Management System. The process begins at Level A (Contractor), where

200
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'Factor Prices-comprising materials, labor, and equipment-form the base of the project’s financial
structure [8]. In the absence of a robust QMS, this stage is highly susceptible to 'hidden costs' caused by
material waste and labor inefficiencies. By the time the project reaches Level B (Client), these
inefficiencies are compounded by profit margins and productivity variables, forming the 'Producer Prices.'
Finally, at Level C (Final Owner), the selling price is finalized. The visual evidence suggests that the
competitiveness of a construction enterprise is determined by its ability to control variables at Level A. A
QOMS compliant with ISO 9001 standards acts as a corrective mechanism that stabilizes these initial
factor prices, preventing the inflation of the final selling price [11]. Consequently, ensuring quality at the
source is not merely a technical requirement but a financial strategy to protect profit margins and deliver
value to the final client in a cost-volatile market.

Contractor Client Final owner
Materials

Labour A

Plant and

equipment \ Construction B

costs = Factor
Transport Prices

J

Output prices =
Energy Producer prices

Productivi |/
Other 17

:
Y/

C

Selling price
= Costs to
final client

Client costs

Architect’s fee
Other costs

Profit margins

Fig. 2. The structural breakdown of construction pricing
Source: [14]

Conclusions from the study and prospects for further research in this area. The longitudinal
analysis of the construction sector within both the European Union and the Republic of Azerbaijan
confirms that the institutionalization of a Quality Management System (QMS) serves as a hiearchy-
defining factor for sustainable competitiveness. The study reveals that while global production costs have
experienced a sharp escalation post-2021, the Azerbaijani construction industry has maintained a
resilient 5.0% real growth rate, contributing 6,325.1 million AZN to the national economy in 2025. This
macroeconomic stability is directly correlated with the strategic adoption of AZS SO 9001:2020 and AZS
ISO 14001:2021 standards, as evidenced by the high concentration of construction firms among the 53
newly certified organizations in the 2022-2023 period. By implementing the quality-based planning and
cost management model enterprises effectively mitigate “non-quality costs” at the contractor level,
validating Crosby’s "Quality is Free" thesis by proving that initial defect prevention is more economically
viable than retroactive correction. Ultimately, the synergy between Juran’s planning functions and
Deming’s PDCA cycle allows firms to transform operational efficiency into reputation capital, ensuring
success in high-capital international tenders.

Future academic inquiries should focus on the transition toward Quality 4.0, specifically
investigating how the integration of Building Information Modeling (BIM) and Artificial Intelligence (Al)
can automate the Plan-Do-Check-Act cycle for real-time risk mitigation. Additionally, given the rising
trend in ISO 14001 certifications, there s a critical need for research into the cost-benefit ratios of "Green
Construction” and its direct impact on securing ESG-compliant (Environmental, Social, and Governance)
investments in the region.
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Abstract

The article examines the issues of integrating history with the STEAM (science, technology,
engineering, arts and mathematics) approach in the teaching process. It is shown that the application of
the STEAM approach in history lessons creates conditions for students to more deeply master historical
knowledge and understand events in a complex way. The article analyzes the possibilities of organizing
STEAM projects in history, their impact on the learning process and their role in the development of
students' research and creative activity skills.

Examples of STEAM projects that can be implemented in history lessons based on the study of
historical monuments and events are presented. Because of the study, it is determined that the
integration of history with the STEAM approach allows for a more interactive and practically oriented
organization of the learning process, has a positive effect on strengthening students' historical
knowledge and developing their analytical thinking skills.

Keywords: history, integration, STEAM projects, project-based learning, teaching method.

In the modern education system, one of the main goals is not only to acquire theoretical
knowledge, but also to develop analytical thinking, creativity and problem-solving skills. In this regard,
the interaction and integration of various subjects is of importance. The STEAM approach (Science,
Technology, Engineering, Art, Mathematics), which has been widely used in the world in recent years,
allows for a more practical and creative organization of teaching. The word “STEAM” is an acronym for
Science, Technology, Engineering, Art, and Mathematics [2]. The STEAM teaching method involves
teaching mathematics, technology, engineering, and art in a coherent way. Each letter represents a

specific field, but they are taught in a certain unity:

]/OW gf& 1. Science — a set of observations and experiments to
understand the world.

SCIENCE 2. Technology — a Greek word, meaning art, skill, is a set of

TECHNOLOGY techniques, skills and methods used to carry out scientific research.

ENGINEERING 3. Engineering — an Arabic word, is the systematic mastery
of scientific and theoretical knowledge.

ART & 4. Art — implies a high level of human skill in any field of

MATHEMATICS activity. Creativity, design and aesthetic approach belong here.

5. Mathematics — covers topics such as calculations, logical

ﬁlﬂ/{f@ 179 6&} witfv modeling, quantitative indicators.
This method, which was first developed in the 1950s, is
HISTORY??? currently most widely used in the United States, Germany, and
England. The main goal of this method is to develop 2 1st century
skills in students, namely logical, critical, and creative thinking, collaboration, effective communication,
and innovative problem-solving skills. The STEAM teaching method makes great contributions to
education. In this way, students can easily solve various problems they encounter in their daily lives, work
in teams, and develop their logical thinking. Since they apply what they learn, they better absorb
knowledge and can retain it in their memory for a longer period. Lessons organized using the STEAM
teaching method are more interesting and attractive for students, and they participate in lessons more

actively and enthusiastically.

Students learn to apply their theoretical knowledge in practice by working on projects aimed at
solving real-life problems. This project creates conditions for students to develop their skills using
innovative tools such as Information Communication Technologies, 3D modeling, etc. STEAM teaching
method gives students freedom in solving problems in the modern educational process, promotes
independent thinking skills, because when developing a project, the student is not dictated to, he is given



XXIIT INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

the chance to realize his own ideas, which leads to the harmonious development of their personality.

The STEAM-based organization of lessons requires special knowledge and skills from the teacher.
The STEAM project envisages the development of not only students, but also teachers, and training is
conducted in this direction. The purpose of such training is to encourage teachers who will teach STEAM
lessons to develop and improve their ability to use innovative technologies.

Today, steps are being taken in the Republic of Azerbaijan to adapt the education system to the
requirements of the future. The strategic line of the steps taken is STEAM education. The education
model has been implemented in our country since 2019 under the name of the "STEAM Azerbaijan”
project. [7] This project is implemented by the Ministry of Education of the Republic of Azerbaijan with
the support of the Heydar Aliyev Foundation. [3] One of the main goals of the project is to use educational
innovations applied in developed countries in our country based on modern educational challenges. In
2022, a study was conducted by the Institute of Education of the Republic of Azerbaijan on STEAM
education. According to the research, all assessed skills of students studying in classes where STEAM
lessons are taught are superior to students studying in classes where this method is not taught. The
participation of the President of the Republic of Azerbaijan Ilham Aliyev and the First Vice-President of
the Republic of Azerbaijan Mehriban Aliyeva in the opening of the “STEAM Innovation Center” in Baku on
January 5, 2023 is a great example of the attention paid to the development of this educational model.

Currently, students in STEAM centers in Baku, Sumgayit, Guba, Ismayilli, Barda, Ganja, Shamakhi,
Mingachevir and other regions of Azerbaijan benefit from training programs on “Creativity and Art”,
“Artificial Intelligence”, “Learn with Robots” designed for different age groups based on various
programs. There are 21 STEAM Centers operating across the country.

Changes in the modern education system necessitate the application of new approaches in the
teaching process. Because of globalization and the development of the information society, it is no longer
enough to provide only theoretical knowledge in schools. Today, the main goal of the education system
is to develop students' analytical thinking, research, creative approach and problem-solving skills. In this
regard, the application of interdisciplinary integration in the learning process is of importance.

Integration is one of the important pedagogical approaches that allows for the establishment of
connections between different subjects and the comprehensive acquisition of knowledge. History has
extensive connections with other subjects in terms of content. Geographical, economic, political and
cultural factors play an important role in the study of historical events. Therefore, the application of
interdisciplinary integration in history lessons helps to organize the learning process more efficiently. It
is very important to include STEAM projects in teaching. One of the subjects where this project can be
integrated is the history curriculum. Many students consider history to be boring, thinking that it is not
important to learn about events that happened in the past. Of course, this is not the case, because the
past shapes our present. Teachers should try to use practical learning activities to make history more
interesting for students.

The connection between history and the STEAM teaching method allows students to learn by
reliving the past in their own impressions. The integration of history into STEAM subjects allows for a
deeper study of these subjects and a better understanding of history in general. One of the most
successful approaches when implementing STEAM projects in history lessons is the “Problem Solving”
model. For example, instead of simply telling students to “fix this castle,” a teacher can give the task
“build this castle so that the enemy’s cannonballs cannot destroy it” [1, p.22].

Integrating history with a STEAM approach allows students to not only learn about historical
events as facts, but also to explore them through a variety of scientific and creative activities. This
approach develops students' historical knowledge as well as their research and project-making skills.
Although history is a humanities subject, its content is closely related to other subjects. When studying
historical events, fields such as geography, economics, culture, architecture and technology are used. The
STEAM approach brings these connections to a more practical level. For example, when studying the
structure of ancient buildings or historical monuments, students examine not only historical information,
but also their engineering features, architectural style and mathematical dimensions. This helps to
organize the learning process more interesting and effective.

STEAM projects allow students to conduct research, think creatively, and work in teams. This
approach can be implemented in history lessons through a variety of projects. For example, when
preparing a project about a historical monument or city, students may work in the following areas [4]:

e Science — studying the properties of materials used in the construction of historical buildings

e Technology — preparing presentations, videos or digital models

e Engineering — preparing models of historical monuments
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e Art —describing architectural styles and decorative elements

e Mathematics — calculating the dimensions and proportions of buildings

Such projects allow students to more deeply absorb historical information and connect it with
practical activities. Project-based activities allow students to connect the knowledge they have acquired
to real life. This serves to form functional literacy, one of the main principles of the modern curriculum.

An example of the application of the STEAM approach in history lessons can be a project on the
study of historical monuments. For example, students can be given a project assignment on the
Shirvanshahs Palace, one of the historical architectural monuments of Azerbaijan. Within the framework
of this project, students work on various STEAM directions.

In the first stage of the project, students collect information about the history of the palace. They
conduct research on the period of construction of the palace, its architectural features and its
significance in the history of Azerbaijan. This stage serves to form knowledge about the content of the
history subject. Within the Science direction of the STEAM approach, students investigate the materials
used in the construction of the palace and their properties. For example, the strength of stone materials
and the reasons for their long-term preservation are studied.

In the Technology direction, students prepare presentations or short video materials using various
digital tools. Currently, they develop their skills in using information technologies.

Within the Engineering field, students can prepare a model of the palace. For this purpose,
cardboard, wooden sticks and other simple materials are used. The structure and architectural features
of the building are considered when preparing the model.

In the Art direction, students study the architectural style and decorative elements of the palace
and prepare their description. This activity helps to develop students' aesthetic taste and creative
abilities.

In the Mathematics direction, the dimensions, symmetry and architectural proportions of the
palace are studied. Students use these dimensions when preparing the model.

At the end of the project, students present their work to the class. During the presentation, they
both explain historical information and demonstrate the model and other materials they have prepared.
This process has a positive impact on the development of students' communication and presentation
skills.

Thus, the implementation of STEAM projects in history lessons allows students to more deeply
absorb historical knowledge, while at the same time developing their creative and research skills.

The application of the STEAM approach in history creates conditions for a more interactive and
interesting organization of the learning process. This approach allows students to be active participants,
not passive listeners. Project-based activities help students independently acquire their knowledge and
connect it with practical activities. The STEAM approach also has a significant impact on the formation
of research skills in students. Students learn to collect information from various sources, analyze it and
draw conclusions. This creates conditions for the development of their scientific thinking skills.

In addition, this approach also helps to develop students’ creative abilities. Presenting historical
topics in the form of projects allows students to freely express their ideas. They prepare models, create
presentations and use various visual aids. This makes the learning process more interesting and
motivating.

The application of STEAM projects in history lessons can be carried out through various forms of
activities. These activities allow students to work both individually and in groups. One of these projects
is the preparation of models of historical monuments. Students select a specific historical building and
prepare its model. In this process, they study the architectural features of the building, calculate its
dimensions and model its structure. Such activities both strengthen students' historical knowledge and
develop their engineering and creative skills.

Another form of activity is related to the digital presentation of historical events. Students can
prepare presentations, video materials or virtual excursions using various technological tools. Such
activities help develop students'skills in using information technologies. In addition, the use of maps and
graphs in history lessons can also be considered an example of the application of the STEAM approach.
Students identify the areas where historical events occurred on the map, analyze various statistical data
and draw conclusions.

The application of the STEAM approach in history lessons has several important advantages. [5]
First, this approach makes the learning process more interesting and interactive. Students do not just
listen to the teacher's explanation, but also acquire knowledge through various projects and activities. In
addition, the STEAM approach has a positive effect on the development of students' research skills.
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During project-based activities, students learn to collect information from various sources, analyze it and
present their results. Another advantage of this approach is the formation of cooperation skills in
students. During group projects, students exchange ideas with each other, make decisions together and
look for different ways to solve problems.

At the same time, the STEAM approach also helps to develop students' creative thinking skills.
Presenting historical topics through various creative activities allows students to freely express their
ideas.

The application of the STEAM approach in history lessons may be accompanied by certain
difficulties. [6] One of these difficulties is the lack of enough methodological preparation of teachers
regarding this approach. To effectively organize STEAM projects, it is important for teachers to have
knowledge in various fields and use innovative teaching methods. Another difficulty is related to the
limited technical capabilities in some schools. The implementation of STEAM projects sometimes requires
additional materials and technological tools. The limited capabilities can make the implementation of
projects difficult. Nevertheless, the creative
approach of teachers and the efficient use of
available resources can help overcome these
difficulties.

The study shows that integrating history
with the STEAM (science, technology, engineering,
arts, mathematics) approach allows for a more
efficient and modern organization of the learning
process. The introduction of STEAM projects in
history lessons strengthens students' creativity,
problem-solving and teamwork skills, and allows
them to see the connections between different
subjects. The STEAM approach allows for a more
complex and multidisciplinary study of historical
events. The use of technology and engineering elements provides modeling of historical processes, and
the art component provides creative presentation of historical material. This leads to a deeper
understanding of the subject by students and an increase in their interest in learning. Thus, the
integration of history with the STEAM approach is an innovative learning model that meets modern
educational requirements and makes a significant contribution to the formation of research, creativity
and functional literacy skills in students.
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Abstract

Cardiotoxicity is one of the most significant limiting factors in modern anticancer therapy,
significantly impacting its safety and long-term outcomes. The increasing use of anthracyclines, targeted
agents, and immune-mediated therapies increases the risk of myocardial dysfunction, arrhythmias,
myocarditis, and other cardiovascular complications. Of particular clinical significance is the fact that
cardiotoxic effects can manifest both during treatment and years after its completion. Improved early
diagnostic methods enable the detection of early signs of myocardial damage and prompt adjustment of
treatment strategies. Assessing individual risk factors, such as age, comorbidities, and cumulative doses
of cardiotoxic drugs, is crucial. Advances in cardio-oncology and a multidisciplinary approach ensure more
effective prevention and treatment of cardiac complications. Therefore, the problem of cardiotoxicity
requires further research and the integration of cardiological strategies into oncology practice.
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In recent decades, oncology has experienced rapid progress, driven by the introduction of new
classes of anticancer drugs, refined surgical approaches, and the development of radiation therapy and
personalized medicine. These advances have significantly increased the life expectancy of patients with
various forms of malignancy, and for many patients, cancer has become a chronic, potentially
manageable condition. However, alongside the increased effectiveness of anticancer therapy, the
problem of its adverse effects is becoming increasingly pressing, with cardiotoxicity being the key and
most clinically significant. Cardiovascular damage caused by chemotherapy, targeted agents, immune
drugs, and radiation exposure is now considered one of the most serious limitations to treatment
effectiveness and a cause of decreased quality of life for surviving patients.

The relevance of cardiotoxicity research is driven by several factors. First, the number of cancer
patients is steadily increasing worldwide due to increasing life expectancy and improved diagnostic
methods. Secondly, modern therapy is becoming increasingly intensive and multi-component, increasing
the risk of cumulative toxic effects on the myocardium. Thirdly, improved survival creates a new set of
clinical challenges related to the long-term consequences of treatment, which manifest themselves years
after remission. Cardiac complications are becoming one of the leading causes of late morbidity and
mortality among cancer patients, making the problem interdisciplinary and requiring the collaboration
of oncologists, cardiologists, rehabilitation specialists, and primary care physicians.

In clinical practice, cardiotoxicity manifests itself in a wide range of conditions — from subclinical
reduction in myocardial contractility to severe chronic heart failure, arrhythmias, ischemia, arterial
hypertension, and thromboembolic complications. Various drugs can cause myocarditis, vasculitis,
conduction disturbances, pericarditis, and resistant hypertension, which often progresses rapidly and
requires urgent diagnosis and treatment.

A separate area of research is the study of radiation therapy cardiotoxicity. Despite improvements
in irradiation technologies and reductions in doses to critical structures, radiation-induced cardiac
damage remains a pressing problem for patients with lymphomas, breast cancer, and chest tumors.
Radiation exposure can lead to late changes, such as valve fibrosis, coronary artery disease, restrictive
cardiomyopathy, and conduction system abnormalities, which manifest decades after completion of
treatment.

The growing interest in cardio-oncology reflects the understanding that successful cancer
treatment is impossible without managing associated risks. Current research focuses on developing
strategies for early identification of high-risk patients, optimizing cardiac monitoring methods, and
implementing programs for the prevention and treatment of cardiac complications. However, despite
the accumulated data, a unified strategy for monitoring and long-term risk management of
cardiotoxicity is still being developed, underscoring the importance of further research.

Understanding the mechanisms of cardiotoxicity remains an important task. The molecular
pathways of cardiac tissue damage caused by antitumor agents are extremely diverse and include
oxidative stress, mitochondrial dysfunction, cardiomyocyte apoptosis, impaired angiogenesis, immune
responses, and inflammation. Understanding these mechanisms opens the way to personalized
approaches — the use of cardioprotectors, dosage optimization, selection of drugs with a lower risk
profile, and individualized adjustment of concomitant therapy. A particularly promising area is the
development of biomarkers of predisposition, allowing for the prediction of the development of cardiac
complications before treatment and the adjustment of the therapeutic regimen in advance.

The problem of cardiotoxicity extends beyond purely medical considerations. It affects
socioeconomic aspects, as complications associated with cardiac damage require expensive and lengthy
treatment, increase the number of hospitalizations, and impact patient productivity. With the growing
number of cancer survivors, the need for specialized cardio-oncology centers providing a multidisciplinary
approach to patient care is growing. The development of such services facilitates the timely diagnosis of
complications, improves prognosis and quality of life, and reduces the risk of interruption or modification
of anticancer therapy for cardiac reasons.

An additional layer of complexity is created by the fact that many patients begin treatment with
pre-existing cardiac risk factors, such as hypertension, dyslipidemia, obesity, diabetes, genetic
predisposition, and others. These conditions increase the likelihood of developing cardiotoxicity and
require comprehensive intervention. Thus, modern approaches to cancer treatment require not only the
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selection of optimal anticancer therapy but also active primary and secondary prevention of
cardiovascular complications.

As noted by Belenkov Y.N. et al. [1], over the past few decades, due to the extensive implementation
of cancer screening programs, up-to-date early diagnostic methods, and effective combinations of
antitumor therapy, it has become possible to significantly improve survival of cancer patients. At the
same time, despite the effective treatment of malignancies, most patient face adverse and often life-
threatening effects of specific treatment on the heart and blood vessels. All this resulted in active
development of a new field in cardiology, cardio-oncology.

In the work of Chan M.F. et al. the authors say that they conducted a comprehensive database
search to review and consolidate data regarding chest radiotherapy and effects on the heart as well as
techniques to minimize exposure to the heart. The research findings demonstrate associations between
radiation exposure to cardiac substructures and subsequent cardiotoxicity. At the same time, advanced
cardiac-sparing techniques, notably respiratory motion management, have emerged as pivotal strategies
to minimize the likelihood of cardiac events. Radiation-induced heart disease is a known potential toxicity
in patients undergoing chest radiotherapy and thus there is a need to understand the associated risks
and find methods to minimize them. Our colleagues focus on the fact that proton therapy can spare the
heart and other vital organs while still delivering high radiation doses to tumors, potentially making it a
superior option for treating breast and lung malignancies. Ongoing studies with longer follow-ups are
needed to further elucidate its cardiac sparing advantage. Additionally, we need to investigate the
effects of concurrent radiotherapy and immunotherapy on the heart, as existing research indicates that
immunotherapy can lead to cardiac issues such as myocarditis, arrythmias, and heart failure. The
combination of these therapies may exacerbate these negative effects, so they should be used cautiously.
Lastly, we need to further study how patient specific factors, such as pre-existing coronary artery disease
or reduced ejection fraction, can help tailor radiation therapy more effectively [2].

Advances in cancer treatment have improved in patient survival rate. On the other hand,
management of cardiovascular complications has been increasingly required in cancer patients. Thus,
cardio-oncology has attracted the attention by both oncologists and cardiologists. Cardiovascular
imaging has played a key role for non-invasive assessment of cardiovascular alterations complimentary
to biomarkers and clinical assessment. Suitable imaging selection and interpretation may allow early
diagnosis of cardiovascular injury with potential implications for therapeutic management and improved
outcomes after cancer therapy. Echocardiography has been commonly used to evaluate cardiac
dysfunction in cardio-oncology area. Cardiac computed tomography is valuable for assessing structural
abnormalities of the myocardium, coronary arteries, and aorta. Molecular imaging has an important role
in the assessment of the pathophysiology and future treatment strategy of cardiovascular dysfunction.
Cardiac magnetic resonance imaging (MRI) is valuable for characterization of myocardial tissue. Positron
emission tomography (PET) and Single Photon Emission Computed Tomography molecular imaging has
potential roles for quantitative assessment of cardiovascular disorders. Particularly, Fluorodeoxyglucose-
PET is considered as an elegant approach for simultaneous assessment of tumor response to cancer
therapy and early detection of possible cardiovascular involvement as well. Cardio-oncology represents
an important new area that should be covered by multiple specialist teams, including medical and
radiation oncologists, cardiologists, diagnostic radiologists, technologist, nurses, and pharmacists.
Interdisciplinary cooperation among these specialists is mandatory for accurate and timely diagnosis and
also suitable management for each cancer patient. Cardiologists should be knowledgeable about the
strengths and limitations of various imaging modalities, including echocardiography, cardiac MRI, and
nuclear imaging. They should select the appropriate modality based on the clinical scenario and the
specific information needed. Many oncologists should understand various cardiotoxic effects after new
cancer treatments. In addition, radiologists should play an important role for selecting suitable imaging
modalities and interpreting not only the tumor itself but also the condition of the heart when viewing
tumor images in order to provide important messages from these images for both cardiologists and
oncologists. Radiologists should be aware of the critical role that imaging plays in the diagnosis,
monitoring, and management of cardiotoxicity in cancer patients. Understanding the appropriate use of
each imaging modality is essential for providing comprehensive care. Radiologists should stay informed
about the latest advancements in imaging technologies and techniques, such as cardiac MRI and nuclear
imaging, to ensure accurate assessment and timely detection of cardiotoxic effects. Cardiovascular
imaging has evoked as a key role for this purpose, allowing non-invasive evaluation of cardiovascular
alterations complimentary to biomarkers and clinical assessment. Suitable imaging selection and
interpretation may permit not only for early diagnosis of cardiovascular injury but also accurate
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assessment treatment effects. Thus, the imaging will provide impact on therapeutic management and
improved outcome after cancer therapy [3].

A very indicative and interesting study in the clinical and prognostic aspect was conducted by
Klotzka A. et al. [4]. The purpose of this study was to gather information on respondents’ knowledge of
their treatment, awareness of cardiovascular risks associated with cancer therapy, and the factors
associated with these outcomes. The level of awareness was related to age, education, as well as health
behaviors and communication with the physician. As the authors note cardio-oncology is a relatively
young but rapidly developing branch of medicine. It combines cardiology and oncology. Both of these
fields are associated with the largest number of morbidity cases in the world, and thus the largest number
of deaths. Cardio-oncology addresses the cardiac complications of oncological treatment at every stage
of cancer therapy. Cardiovascular complications have become increasingly common among cancer
survivors, largely due to improved treatment outcomes and longer survival. As events like myocardial
infarction and heart failure now significantly affect long-term health, assessing patients’ awareness of
these risks is essential. Cardio-oncologic complications extend beyond the duration of oncologic
treatment. Chemotherapy, radiotherapy, or immunotherapy, which are widely used in oncology, can lead
to adverse cardiovascular events both during and years after oncological treatment.

A cross-sectional study was conducted among 243 patients attending an outpatient cardio-
oncology clinic in Poznan, Poland. Participants were informed about the aim of the study while in the
clinic waiting room. Subsequently they completed an anonymous questionnaire voluntarily after the visit
to the office. Completing the paper-and-pencil survey took an average of 10-15 min. If necessary, patients
could count on professional assistance in completing the questionnaire. They could ask questions while
completing the survey and withdraw from the study at any time. Eligibility criteria included being an
adult and having a confirmed diagnosis of any type of cancer. Data collection was carried out between
October 2023 and April 2024. According to the statement KB-919/22 issued by the Bioethics Committee
of the Poznan University of Medical Sciences (Poznan, Poland) the study did not constitute a scientific
experiment.

Based on a review of the literature and relevant recommendations, a structured questionnaire was
developed, comprising three sections: (1) questions related to cardio-oncology, (2) questions related to
health behaviors, and (3) sociodemographic items. 37 items were single-choice, and 3 were multiple-
choice. The tool was reviewed by four subject-matter experts in the fields of cardiology, public health,
patient education, and healthcare.

The following questions examined patients’ awareness of cardiac complications:

What is cardio-oncology?

In your opinion: Can chemotherapy “damage” the heart?

In your opinion: Should the heart be monitored during chemotherapy?

In your opinion: Should one go to a cardiologist for follow-up after cancer treatment?

In your opinion: Should the heart be monitored after radiation therapy to the chest?

In your opinion: Can radiation therapy to the chest “damage” the heart?

Other questions concerned examinations and providing information by the doctor:

Did your doctor inform you about possible cardiac complications caused by cancer drugs?

Did your doctor inform you about possible cardiac complications caused by radiation therapy to
the chest?

Did a cardiologist examine you during cancer treatment?

Did you have an echocardiogram. known as a cardiac echo. during your cancer treatment?

The response options “no” and “I don’t know” or “I don’t remember” were combined during the
statistical process because we wanted to obtain a clear classification of respondents in terms of their
knowledge. Differentiating between a lack of knowledge and an uncertainty about one’s knowledge did
not result in a significant statistical difference [4].

The response rate was 80%. The majority of participants were women, comprising 75.7% of the
total sample. The mean age of respondents was 51.2 years (SD = 9.8), and the mean Body Mass Index
(BMI), calculated based on self-reported weight and height, was 27.0 (SD = 18.7). More than half of the
participants (53.5%) were classified as having an elevated BMI. The largest educational subgroup
included individuals with secondary education (38.7%). Additionally, over half of the sample resided in
large urban areas (53.5%) and were actively employed (61.7%). Only a small proportion of respondents
(9.1%) rated their financial situation as good or very good. Breast cancer was the most commonly
reported cancer type, accounting for 55.6% of cases. In terms of treatment, approximately 32% of
patients reported receiving both chemotherapy and radiotherapy, whereas nearly 27% were unaware of
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the specific oncological treatment they had undergone. Patients’ awareness of cardiac complications
associated with their cancer treatment and the relationship with various demographic variables were
analyzed. In questions concerned patients’ awareness, examinations and providing information by the
doctor the response options “no” and “I don’t know” or “I don’t remember” were combined during
statistical process. The researchers wanted to obtain a clear classification of respondents in terms of
their knowledge. The respondents were divided into two groups - those having knowledge and the rest -
in order to examine the differences between them. As a result, we observed a statistically significant
difference between these groups. Patients were asked to select the correct definition of cardio-oncology.
Only 23.5% of respondents knew what cardio-oncology is. Statistical significance was identified in age,
education level, BMI and type of oncological therapy received by the patient. Among patients under 40
years old, awareness of cardiac complications was the highest. This awareness declined with increasing
age and increased with the level of education. Additionally, most individuals with obesity and those
unaware of the type of oncological therapy they were receiving also lacked knowledge of cardio-
oncology. Statistical significance in relation to financial situation was identified only in questions
concerning complications after chemotherapy. Patients who declared an average financial situation
were least likely to say that the heart should be monitored. A significant correlation was also noted
between patient awareness and physician actions. Only 24.3% of patients were informed by their
oncologist (or remember being informed) about possible cardiac complications caused by cancer drugs.
An even smaller proportion (12.4%) remembered that their doctor informed them about possible cardiac
complications caused by chest radiotherapy. Nearly 32 % of patients were not examined by a cardiologist
during cancer treatment, and more than half (53.5%) underwent echocardiography during cancer
treatment. However, 95.5% of patients believed that every patient undergoing cancer treatment should
have a cardiology consultation. Patients who were informed about possible complications and
underwent cardiological examinations had better knowledge about complications and the need to
monitor their heart after cancer treatment. The results from Health Behavior Scale domains showed that
out of a possible 45 points, respondents scored an average of 24.21 (SD = 8.18) points. Preventive
behaviors related to the healthcare system received the lowest score (1.33 out of 3 possible), which
indicates that patients diagnosed with cancer relatively rarely underwent preventive prostate cancer
screening or smear test. On the other hand, patients scored highest in the Unhealthy behaviors domain,
which indicates that they rarely consume tobacco or alcohol products (2.05 + 0.46). The Mann-Whitney
U test indicated a statistically significant association between patients’ health behaviors and cardio-
oncology knowledge (p < 0.001). Individuals who knew what cardio-oncology is and provided correct
answer declared healthier behaviors (M = 27.9 + 6.0) than those who did not have this knowledge (M =
23.1+ 8.5). Patients who were aware that chemotherapy and radiotherapy could have negative cardiac
consequences also exhibited better health behaviors related to diet, physical activity or healthcare
system. Among those who completed our questionnaire, 54 participants (22.22%) reported receiving
chemotherapy, while 79 (32.51%) received both chemotherapy and radiation therapy. Radiation therapy
alone was used in 45 individuals (18.52%,). Notably, 65 participants (26.75%) did not know what type of
cancer treatment they had undergone. As the authors note it is concerning that such a large group of
patients, despite having undergone potentially cardiotoxic therapy, were not aware of the need for
regular follow-up. Nearly half of them had received chest radiotherapy, and it is well known that its
complications increase over time - coronary artery disease or valvular dysfunction may appear even 20
vears after treatment. In the absence of follow-up, patients often present to a cardiologist only at an
advanced stage of disease. Even more striking are the data showing that more than 26% of patients in
the cardio-oncology clinic did not know what type of oncologic therapy they had received. It is difficult
to determine whether this results from denial of the cancer diagnosis, lack of interest in their health
despite the disease, or concomitant depression [4].

Summarizing the conducted research, our colleagues state that cardio-oncology is becoming an
indispensable component of comprehensive care for oncology patients. As cancer treatments continue
to improve in effectiveness, they are increasingly associated with a risk of cardiovascular complications
that can significantly impair patients’ quality of life and affect overall prognosis. The early involvement
of a cardiologist at the stage of planning oncological therapy allows for individualized risk assessment
and timely implementation of preventive measures. Unfortunately, as demonstrated by study, the level
of knowledge among oncology patients regarding potential complications of chemotherapy and
radiotherapy remains insufficient. There is a clear need to implement effective educational programs
aimed at increasing awareness of these risks and fostering stronger interdisciplinary collaboration
between oncologists, cardiologists, and primary care physicians. Greater emphasis should be placed on
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prevention through the control of comorbidities that already increase baseline cardiovascular risk, such
as hypertension, diabetes, and obesity, even before the initiation of cancer treatment. Regular cardiac
monitoring during and after therapy should become the standard of care. Patients must also receive clear
and comprehensible information about the potential adverse cardiovascular effects of oncological
treatment. Improved patient education may enhance patient engagement in the treatment process and
facilitate the early detection of cardiac complications. As shown in survey, patients who were informed
by their physician about the potential cardiotoxicity of oncological therapies demonstrated more health-
conscious behaviors. Early identification of cardiotoxicity enables timely intervention, reducing the
likelihood of long-term complications. This proactive approach not only enhances treatment safety but
also strengthens patients’ trust in the healthcare system as a whole [4].

Yang M. et al. [5] in their work emphasize that with the increase of aging population and
prevalence of obesity, the morbidity of cardiovascular disease (CVD) and cancer has also presented an
increasing tendency. These two different diseases, which share some common risk factors. Relevant
studies in the field of reversing cardio-oncology have shown that the phenotype of CVD has a significant
adverse effect on tumor prognosis, which is mainly manifested by a positive correlation between CVD
and malignant progression of concomitant tumors. This distal crosstalk and the link between different
diseases makes us aware of the importance of diagnosis, prediction, management and personalized
treatment of systemic diseases. The circulatory system bridges the interaction between CVD and cancer,
which suggests that we need to fully consider the systemic and holistic characteristics of these two
diseases in the process of clinical treatment. The circulating exosome-miRNAs has been intrinsically
associated with CVD-related regulation, which has become one of the focuses on clinical and basic
research (as biomarker). The changes in the expression profiles of cardiovascular disease-associated
miRNAs (Cardio-miRNAs) may adversely affect concomitant tumors. In this article, we sorted and
screened CVD and tumor-related miRNA data based on literature, then summarized their commonalities
and characteristics (several important pathways), and further discussed the conclusions of cardio-
oncology related experimental studies. The cellular regulatory processes and mechanisms between
miRNAs and CVD have been well studied, but the role of miRNAs as a systemic influence in the synthesis
of cross-talk between different diseases is still less. Especially, some typical biomarkers reflected by
changes of expression profile for Cardio-miRNAs in circulation. The authors sorted out the relevant
mechanism of Cardio/Onco-miRNAs involved in CVD phenotype on tumor regulation according to the
objective background of reverse cardio-oncology. These mechanisms will be key to revealing the systemic
or holistic effects of CVD on tumors, which is also an important value for the application of precision
medicine in the diagnosis and treatment of systemic diseases. These mechanisms might serve as evidence
to supplement the importance of predictable diagnosis and personalized treatment between CVD and
tumors, and it also provides a reference for developing systemic principles of improve individual
outcomes. Based on the reported contribution of related miRNAs to the regulatory mechanism of
malignancy process of tumor cells, combining with the fact that exosome-derived Cardio-miRNAs can
regulate tumors via circulation, the researchers have deeply analyzed and summarized the different
signaling pathways involved in Cardio-miRNAs. The aim is to predict and evaluate the impact on adaptive
survival of tumor cells based on the regulatory mechanisms of different pathways and related Cardio-
miRNAs as markers. Different expression levels of circulating Cardio-miRNAs predict the progression of
concomitant tumors and can be used to develop personalized treatment options. Concludes that CVD
and tumors can be linked through miRNAs, and these miRNAs may have a dual role (Cardio-/Onco-
miRNAs). However, with aging, the dysfunctions of cardiovascular system may appear and changes of
systematic phenotypes of circulating miRNAs showed the adverse effects of Cardio-miRNAs for middle-
aged and elderly or obese tumor patients. Furthermore, the dual properties of Cardio-/Onco-miRNAs
suggest that CVD is systemic and holistic problem or risk factor affect distant tumor cells via the
circulation, which may be a potential target for treatment and intervention. Therefore, based on the
perspective of CVD phenotyping in oncologic disorders, we need a systemic evaluation, prediction and
diagnosis of the patients with concomitant tumors, which may provide a reference for avoiding poor
prognosis.

Kojic A. et al. indicate that [6] heart disease and cancer share common risk factors, genetic
predispositions, and metabolic and inflammatory components. Metabolic reprogramming can drive
disease progression in both, with cardiometabolic syndrome - marked by obesity, insulin resistance,
dyslipidemia, and hypertension - contributing to cancer development. Studies link around 20% of cancer
cases to obesity, while elevated glucose and triglyceride levels increase the risk of liver, thyroid, and
respiratory cancers. Beyond treatment-related cardiotoxicity, cancer patients often have pre-existing
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CVD at diagnosis, highlighting their bidirectional relationship. Patient-specific induced pluripotent stem
cells (iPSCs) offer a powerful platform to study these links at a personalized level. iPSC models help
explore shared molecular mechanisms, metabolic dysregulation, inflammation, and cardiotoxicity.

The authors state that as cancer therapies continue to extend survival, patients are increasingly
facing long-term cardiovascular consequences — not only from the treatments themselves but also from
cancer-related inflammation and metabolic disruption. This is especially true for individuals with
underlying cardiometabolic disease, who may experience synergistic effects on cardiac function. In this
context, cardio-oncology must evolve beyond reactive management toward a proactive, integrative
approach. Preventative strategies targeting metabolic risk factors (e.g., statins, glycemic control, etc.)
hold promise for improving both cancer and cardiovascular outcomes. These considerations set the stage
for translational efforts, including dietary interventions and patient-specific iPSC-based strategies, to
optimize therapy and minimize harm. Several lines of evidence support the central role of metabolism in
the development of both CVD and cancer. Targeting specific metabolic signatures — whether through
direct enzyme inhibition or dietary modulation — can influence tumor growth, improve therapy tolerance,
and reduce cancer-associated cardiovascular risk. These efforts are exemplified by the clinical use of
inhibitor of mutant isocitrate dehydrogenase 1 and 2 inhibitors. Additionally, preclinical studies have
shown that intermittent fasting can delay tumorigenesis and reduce growth factor signaling, offering
another potential avenue for systemic metabolic intervention. Furthermore, the investigation into how
risk factors for both cancer and CVD such as obesity, diabetes, and dyslipidemia might provide new
avenues for systemic solutions to both diseases through dietary interventions. Fasting has been shown to
have positive effects on cancer prevention and treatment in mice. Just 1 day of fasting per week delays
tumorigenesis in p53-deficient mice, with other effects including decreased plasma levels of glucose,
insulin, and insulin-like growth factor 1. Periods of fasting are also followed by high cellular proliferation,
characterized by cellular repair pathway activation and driven by the replenishment of growth factors
during refeeding that can reverse atrophic cellular remodeling. iPSC technologies offer a versatile and
powerful platform for accurately modeling CVDs, metabolic disorders, cancer, and their complex
interactions. By providing an essentially unlimited supply of targeted cell types derived from either
healthy controls or patients, these models enable the recapitulation of disease-specific phenotypes
influenced by genetic and environmental factors. As an accessible, precise, and highly adaptable system,
iPSCs can enable groundbreaking discoveries in disease mechanisms and toxicity progression while also
facilitating the development of effective therapeutic strategies. iPSCs’ ability to reflect the unique
genetic background of the individual from which they are derived positions them as a cornerstone for
advancing personalized precision medicine. In cardio-oncology, iPSCs provide a robust platform to assess
individual responses to anticancer therapies, enabling the identification of treatment combinations that
maximize tumor suppression while minimizing detrimental side effects. This approach holds immense
promise for tailoring treatments to the unique needs of each patient with transformative implications
for improving outcomes in cancer survivors, who face heightened risks of developing CVD. To fully realize
the potential of these technologies, cross-disciplinary research integrating cardio-oncology, oncology,
and cardio-metabolism is essential. Such collaboration can bridge the critical gap between molecular
studies and clinical applications, leveraging patient-derived samples for mechanistic insights and risk
stratification, and promote the development of novel therapeutic strategies. Ultimately, this integrated
approach promises the advent of a new paradigm to transform patient care, by effectively treating both
cancer progression and its cardiovascular consequences [6].

A fundamental study concerning the assessment of global trends in publications and the
identification of the most cited scientific articles on cardio-oncology was conducted by Suero-Abreu G.A.
et al. [7]. They note that as novel cancer therapies continue to improve patient outcomes, there is an
increased need for prevention and management of the cardiovascular side effects of these therapies. For
this reason, the field of cardio-oncology has experienced significant scientific growth, particularly during
the last decade. A bibliometric analysis of the literature in the field of cardio-oncology was performed
using the multidisciplinary databases Scopus, Pubmed, and Web of Science Core Collection. The terms
“cardio-oncology”, “onco-cardiology”, “cardio-onco-hematology” and “cardio-immuno-oncology” were
searched (both hyphenated and non-hyphenated) for all languages for the years 1864 to 2020. The final
search was conducted on March 31, 2021, and the terms were queried as “abstract title, abstract, and
keywords” for Scopus and Pubmed, and as “topic” for Web of Science Core Collection. All articles from
the search results were independently verified by two reviewers and were included in the analysis if they
addressed cardio-oncology as a field of study in the keywords, title, or abstract. Articles that did not focus
on cardio-oncology were excluded. Each article was reviewed for its number of citations, year of
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publication, and journal of publication. When duplicates were found, the entry with fewer citations was
eliminated. For those articles that were co-published in two or more journals, the entry with the highest
citations was kept and the citations from the other entries were added to this entry. Publication output
for each year was analyzed and a list of the 50 most cited articles in the field was generated, as well as
a list of journals publishing cardio-oncology articles. The top 50 most cited articles were reviewed for
their citations, year of publication, type of article (i.e., original article, position paper/society guideline,
review, systematic review, conference paper, letter to the editor, and case report), journal, and
characteristics of the corresponding author (i.e., field of study and country of origin). Due to the public
nature of the data used in the study, informed consent for this study was not obtained and it was exempt
from Institutional Review Board approval. This study was conducted in compliance with all applicable
institutional ethical standards for human study. As of March 31, 2021, a total of 1,294 publications
related to cardio-oncology as a field with a total of 14,494 citations were found. There was a consistent
increase in the number of articles referring to cardio-oncology and the number of citations over the past
two decades. The articles per year were 1.in 1996, 1in 2003, 2 in 2008, 7 in 2010, 14 in 2011, 12 in
2012,28in2013,47in 2014, 75in 2015, 115in 2016, 176in 2017, 184in 2018, 261in 2019, and 371
in 2020.

Cardio-oncology was the first term used to describe the field and has remained the most used in
the literature compared to the other names associated with the field. In this regard, we identified
additional terms referring to the field which arose later in the literature such as: onco-cardiology (in
2008), cardio-onco-hematology (in 2017), and cardio-immuno-oncology (in 2018). There was no further
mention of the term “cardio-oncology” until 2003 (one article, one citation), and then later in 2008 (two
articles, one and 25 citations). After 2010 and particularly between 2015 and 2020, there has been a
significant growth in the number of publications referring to cardio-oncology as a field, likely triggered
by the increased recognition of cardiac-related side effects of novel cancer treatments, such as targeted
and immunomodulating therapies. The top 50 most cited articles in the field of cardio-oncology had a
combined total of 7,192 citations as of March 202 1. The number of citations per publication ranged from
49 to 986 (mean 143 + 157). The most cited articles to date were published between 2010 and 2020,
with the majority between 2015 and 2020 (n = 31,62%). All articles were in English and most article
types were reviews (n = 28,56%, with 3,208 citations), followed by guidelines and position papers (n =
9,18%, with 2,299 citations) and original articles (n = 9,18%, with 1,451 citations). The rest of the
articles were one letter to the editor, one systematic review, one case report, and one conference paper.
The authors found that the three journals with the most articles on the 50 most cited list were Journal
of the American College of Cardiology (eight publications with 1,347 citations), European Heart Journal
(four publications with 1,372 citations), and Circulation (four publications with 241 citations). The
researchers point out that cardio-oncology has blossomed as a field and its impact is expected to continue
to expand. At the same time, despite the growth of the field, there is a need to expand our research
efforts towards more original basic and translational research studies and to adopt standard terms for
the indexing of research related to the field [7].

Ng C.T. et al. [8] note in their work that in recent years, there has been growing interest in the
subspecialty of cardio-oncology worldwide. Cardio-oncology is an emerging multi-disciplinary field, which
aims to reduce morbidity and mortality of cancer patients by preventing and managing cancer
treatment-related cardiovascular toxicities. With the growth in cardiovascular and cancer burden in Asia,
there is a greater need for cardio-oncology awareness among physicians managing this unique group of
patients and need to develop country-specific cardio-oncology initiatives. Our colleagues emphasize that
in Asia, the top priority is to boost cardio-oncology services to cope with the upcoming cancer and CVD
pandemic. The timely and appropriate intervention of cancer patients who experience CV toxicity can
potentially help to reduce both CVD and cancer mortality. Concurrently, establishing a regional registry
or joining an international registry such as Global Cardio Oncology Registry would facilitate the
collection of country-specific data to better understand the disease prevalence and outcomes of
cardioprotective strategies, and provide feedback for improving existing cardio-oncology programs.
Based on the epidemiology of cancer therapy-related cardiovascular toxicity (CTR-CVT) in Asian patients,
as well as ongoing research into the pharmacogenetics/pharmacokinetics of cancer and cardio-
protective agents, customized guidelines for the Asian population can be developed. Given that there is
significant healthcare and socio-economic disparity in Asia, countries with established cardio-oncology
services should take the lead in mentoring upcoming centers by sharing their experiences and knowledge.
The field of cardio-oncology is transforming the way cardiologists, oncologists, and hematologists screen
for and manage CTR-CVT. While it is still in the developing phase, the various cardio-oncology
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communities in Asia and across the world are working closely together to advance the field by optimizing
clinical care, education, and research, with a united mission of allowing cancer patients to complete their
treatment and lead quality lives with minimal CVD burden thereafter.

I would also like to touch upon such an important aspect as the participation of mid-level medical
personnel in cardio-oncological care.

Fadol A. et al. [9] say that with early detection and improvements in systemic and local therapies,
millions of people are surviving cancer, but for some at a high cost. In some cancer types, cardiovascular
disease now competes with recurrent cancer as the cause of death. Traditional care models, in which the
cardiologist or oncologist assess patients individually, do not address complex cancer and cardiovascular
needs. Nursing disciplines should be an integral part of holistic assessment in cardio-oncology care. To
learn what educational needs nurses perceive important for provision of competent cardio-oncology
nursing care, authors undertook an international survey, aiming to understand their learning needs and
preferred learning modalities. As the researchers note cardio-oncology is a relatively new field of study
and the nursing knowledge standard to provide holistic care has not been established. Moreover, nurses
commonly have knowledge based in either cardiology or oncology but rarely both. For competent cardio-
oncology nursing care to be fostered, accessible and acceptable educational opportunities must be
readily available. Accordingly, they undertook an online survey to assess the learning needs of nurses in
the competent care of cardiovascular issues in patients with cancer, aiming to understand their learning
needs and preferred learning modalities.

A cross-sectional survey was developed by members of the International Cardio-Oncology Society
(IC-0OS) Nursing Research group, with invitations distributed through IC-OS as well as national and
international nursing societies and associations. The survey was in English and consisted of 23 questions
which include demographic information, clinical specialty (oncology, cardiology, or cardio-oncology),
multiple-choice questions related to clinical topics that nurses might be interested in learning, and
preferred methods of instruction. No identifying information was requested thus participants remained
anonymous. The survey qualified for exempt status by institutional board review and completion was
considered implied consent of participation. The survey was conducted online via the IC-OS website with
submissions accepted between the dates of December 1, 2023, to February 29, 2024. The secure
Research Electronic Data Capture program was utilized to administer the survey which took
approximately five minutes to complete [10]. Survey questions were purposefully developed to describe
potential cardio-oncology events across the treatment and survivorship continuum. Depending on the
format of the question, respondents could choose as many areas of interest as desired. Aiming for the
broadest perspectives and representation of different health care systems, participants were recruited
by convenience sampling in multiple countries and were currently working in cardiology, oncology or
cardio-oncology programs [9].

Three hundred and twenty-nine responses were received during the study time frame. The majority
of respondents reported as residing in the United States (n = 206), Canada (n =45), United Kingdom
(n=14) China (n = 12), Qatar (n =5), Australia (n = 1), Ireland (n = 2), Poland (n = 2), Turkey (n = 1) and
Italy (n=1). The majority were female (n=290,93%) with 49% educated to Bachelor’s level
(n=151,49%) and working in oncology (n = 218,70%) in direct patient care roles (n = 260,85%). A total
of 201 (65%) nurses stated they had cardio-oncology experience. In terms of previous education and
training in cardio-oncology, the majority stated that they had no formal education (n = 268,88%) and
approximately one-third have formal cardio-oncology programs in their workplace (n = 110,36%). The
majority of respondents expressed an interest in learning more about cardio-oncology related topics,
primarily via pre-recorded webinars (n=206,67%) and live virtual meetings (n=192,63%). Formal
programs leading to certification were highly endorsed (n = 247,80%). Respondents were asked about
training topics categorised into cardio-oncology, oncology and cardiology. In relation to specific cardio-
oncology topics, there was a strong interest in learning more about cardiovascular toxicities and their
management (n = 205,66%) along with interest in cardio-oncology programs and cancer therapeutics.
The survey authors conducted described the sample’s characteristics, identified cardio-oncology learning
needs and preferred methods of delivery. A cardio-oncology core curriculum based on the survey
responses can offer convenient, accessible and learner-directed education for nurses worldwide.
Ultimately, as our colleagues point out, development of cardio-oncology nursing expertise will benefit
cancer patients and survivors worldwide [9].

Now, regarding the Cardio-Oncology Rehabilitation and Exercise (CORE) programmes. Adams S.C.
et al. [11] focus on the fact that there is an urgent need to reinforce and extend the evidence informing
the cardiovascular care of cancer survivors. CORE is an attractive model that is potentially scalable to



XXIIT INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

improve the cardiovascular health of cancer survivors as it leverages many of the existing frameworks
developed through decades of delivery of cardiac rehabilitation. However, there are several challenges
within this burgeoning field, including limited evidence of the efficacy of this approach in patients with
cancer. CORE incorporates a model like cardiac rehabilitation programmes, including medical evaluation,
prescriptive exercise, cardiovascular risk factor modification, education, counselling, and nutritional
support. This intervention potentially has diverse and complementary patient-, HCP-, and system-level
benefits and may be a leading strateqy to address the current care gaps and optimize long-term
cardiovascular outcomes for oncological patients and survivors. Close collaboration of CORE
stakeholders (e.g. oncologists, cardiologists, primary care physicians, nursing, exercise
physiologists/therapists, nutritionists, etc.) is required to accelerate discovery, improve the quality (e.g.
rigour and reporting) and scope (e.g. targeting high risk and highly vulnerable populations) of CORE
research, and support widespread implementation in the field.

Thus, cardiotoxicity remains a key issue in modern anticancer therapy, impacting both immediate
treatment outcomes and the long-term quality of life of patients. Increasing cancer survival rates make
maintaining optimal cardiovascular health an integral part of comprehensive oncology care. The
development of cardio-oncology as an interdisciplinary field provides the foundation for the early
detection of cardiac complications, optimized therapy, and a personalized approach to each patient. A
combination of modern diagnostic methods, risk stratification, and cardioprotective strategies can
significantly reduce the likelihood of severe cardiovascular complications. Close collaboration between
oncologists, cardiologists, and related specialists, based on unified clinical protocols and timely
monitoring, remains crucial. Further advancement of cardio-oncology requires expanding the evidence
base, implementing innovative technologies, including biomarkers, and raising awareness among the
medical community about the risks of cardiotoxicity. This approach will not only improve the tolerability
of anticancer treatments but also provide patients with a longer, better quality of life after completion
of anticancer therapy.

In recent years, the development of clinical guidelines and standards for the management of
patients at risk of cardiotoxicity has been actively discussed in the scientific literature. International
documents already exist that unite the efforts of oncologists and cardiologists, but their implementation
in practice requires adaptation to the specifics of national healthcare systems. An important step is the
training of specialists, including mandatory nursing staff, raising awareness among physicians at all
levels, and developing interdisciplinary communication. This is especially important in resource-limited
regions where access to modern monitoring methods may be difficult.

Thus, the relevance of cardiotoxicity testing during anticancer therapy is determined by a
combination of factors: the increasing prevalence of cancer, increasing patient life expectancy, the
expanding range of anticancer agents toxic to the heart, the presence of delayed cardiac complications,
and the high clinical significance of timely diagnosis. Success in modern oncology is impossible without
increased attention to maintaining patients' cardiovascular health. Research into the mechanisms of
cardiotoxicity, the development of preventative methods, improved monitoring, and the development of
personalized treatment approaches are important areas shaping the future of cardio-oncology and
improving the quality and length of life for patients.
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Abstract

Writing competence plays an important role in the professional development of pre-service English
teachers. Future teachers are expected not only to have a good command of English, but also to help
their students develop communication skills effectively. However, in many teacher educations programs,
especially in EFL contexts, writing does not always receive enough attention. This paper focuses on the
importance of writing competence from several perspectives, including linguistic, cognitive, pedagogical,
and professional aspects. It argues that writing should not be seen as a simple or basic skill, but rather as
a complex ability that supports academic learning, reflective thinking, and teaching practice. In addition,
the paper considers some of the common difficulties that learners face when developing writing skills
and emphasizes the need for a more structured and balanced approach in teacher education. Overall,
strengthening writing competence can help prepare more confident, reflective, and professionally
competent English teachers.

Keywords: writing competence, pre-service teachers, academic literacy, teacher education, EFL,
professional development

1. Introduction

In modern education, writing competence has become an important part of both academic and
professional development. For pre-service English teachers, writing is not only used for communication,
but it also helps them learn, prepare lessons, and reflect on their work. As future teachers, they are
expected to use English effectively, especially in writing, because it plays a key role in their studies and
future careers.

At the same time, writing is still one of the most difficult skills to develop in many EFL contexts. In
many cases, teaching focuses mainly on grammar rules instead of real communication. Because of this,
students often do not have enough opportunities to practice meaningful writing. As a result, many pre-
service teachers complete their education without strong writing skills, which can later influence their
teaching and professional growth.

For these reasons, it is important to pay more attention to writing in teacher education. Writing
competence should be seen as an essential part of becoming a professional teacher, not just as a
secondary skill.

2. Writing competence as a multidimensional skill

Writing competence is not just a simple skill. It is a complex ability that includes different aspects
of language use. As Ken Hyland explains, writing is a social activity where the writer, the reader, and the
context all play an important role. This means that effective writing requires more than just knowing
grammar and vocabulary. Writers also need to know how to organize their ideas and communicate them
clearly.

When we look at the structure of writing, it includes grammar, vocabulary, and sentence patterns.
However, these elements alone are not enough to create clear and meaningful texts. As Stephen Bailey
points out, academic writing also requires logical organization, clear arguments, and the correct use of
style.

Writing competence also includes higher-level skills, such as cohesion, coherence, and
understanding different types of texts (genres). These skills help writers produce texts that are suitable
for different situations and audiences.

3. Cognitive and psycholinguistic aspects of writing

Writing competence is not just a simple skill. It is a complex ability that includes different aspects
of language use. As Ken Hyland explains, writing is a social activity where the writer, the reader, and the
context all play an important role. This means that effective writing requires more than just knowing
grammar and vocabulary. Writers also need to know how to organize their ideas and communicate them
clearly.
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When we look at the structure of writing, it includes grammar, vocabulary, and sentence patterns.
However, these elements alone are not enough to create clear and meaningful texts. As Stephen Bailey
points out, academic writing also requires logical organization, clear arguments, and the correct use of
style.

Writing competence also includes higher-level skills, such as cohesion, coherence, and
understanding different types of texts (genres). These skills help writers produce texts that are suitable
for different situations and audiences.

4. Writing competence in teacher professional development

Writing competence plays an important role in developing the professional identity of pre-service
English teachers. It helps them grow as future educators and supports different areas of their
professional development.

4.1 Academic literacy

Pre-service teachers need to write different kinds of academic texts, such as essays, reports, and
research papers. Good writing skills help them explain their ideas more clearly and organize their
thoughts in a logical way. This also allows them to take part more actively in academic discussions and
improve their overall academic results.

4.2 Pedagogical competence

Writing is an important part of teaching practice. Teachers use writing when they prepare lesson
plans, create teaching materials, and evaluate students’ work. When teachers have strong writing skills,
they can give clearer instructions and more useful feedback. This makes the learning process easier and
more effective for students.

4.3 Reflective practice

Writing can also help teachers reflect on their work. By writing about their teaching experience,
they can better understand what works well and what needs improvement. This kind of reflection helps
teachers develop their thinking skills and become more professional over time.

4.4 Research competence

Today, teachers are also expected to be involved in research. Writing competence helps them carry
out research, write academic papers, and share their ideas with others. In this way, writing not only
supports their personal growth but also helps improve the field of education.

Writing is very important, but many pre-service teachers still have difficulties when they try to learn
it. These problems can make writing feel harder and less interesting for students. Because of this, their
progress may become slower.

If these challenges are not addressed in time, learners may not be able to develop strong writing
skills. This can later affect their future work as teachers, especially when they need to use writing in their
professional activities.

5. Challenges in developing writing competence

5.1 Linguistic limitations

Many students have problems with grammar, vocabulary, and sentence structure. They may not
know enough words or correct grammar forms to express their ideas. Because of this, their writing often
includes many mistakes and may be unclear. Sometimes students understand ideas in their mind, but
they cannot write them correctly in English.

5.2 Lack of writing practice

In many schools, students do not have enough opportunities to practice writing. Writing tasks are
often limited to short exercises or copying sentences. Students rarely write full texts such as essays or
reports. Without regular practice, it is very difficult to improve writing skills and gain confidence.

5.3 Insufficient feedback

Feedback is very important for improving writing skills. However, many students do not receive
enough or useful feedback from teachers. Sometimes feedback is too general, for example “good” or
“check grammar,” and does not explain the mistakes. In other cases, feedback comes too late. This makes
it hard for students to learn from their errors and improve their writing.

5.4 Overemphasis on accuracy

In traditional teaching, teachers often focus mainly on grammar rules and correct forms. Students
try to avoid mistakes, but they do not learn how to express their ideas freely and creatively. As a result,
their writing may be correct but not interesting or meaningful. This can also make students afraid of
writing.

5.5 Low motivation and writing anxiety

Many students feel nervous or stressed when they write. They may think their writing is not good
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enough or worry about making mistakes. This reduces their confidence and motivation. Some students
avoid writing tasks completely. Without motivation and emotional support, it is very difficult for learners
to improve their writing skills.

6. Discussion

The analysis of this study makes it clear that writing competence plays a very important role for
pre-service English teachers. It is not only about language skills. It also includes thinking ability,
understanding of social context, and teaching skills. When teachers write well, they feel more confident
and can work more professionally.

At the same time, it can be seen that many students still face different difficulties in writing.
Common problems include grammar mistakes, limited practice, and low motivation. Because of these
issues, teacher education programs should rethink how writing is taught and try to use more effective
and modern approaches.

One important step is to give students more chances to practice real writing. Instead of only doing
short exercises, they should also work on longer texts such as essays, reports, and reflections. Regular
practice like this can help students develop their writing skills gradually.

Another important point is helping students think more about their own writing. For example, they
can write about their learning experience or teaching practice. This kind of activity helps them see what
they do well and what they still need to improve.

It is also important to pay attention to students’ feelings. Many learners need encouragement and
support while writing. When teachers give positive and clear feedback, students feel more confident. In
a comfortable learning environment, they usually write better and make faster progress.

Technology can also be useful in the learning process. Online tools can help students notice
grammar mistakes and offer suggestions. At the same time, these tools should be used carefully. They
should support learning, not replace it. Students still need to think independently and develop their own
writing skills.

Overall, writing competence should be taught in a balanced and practical way. It is important to
combine regular practice, reflection, and support. This approach can help pre-service teachers become
more confident, skilled, and better prepared for their future profession.

7.Conclusion. To sum up, writing competence plays an important role in teacher education. It helps
pre-service teachers do better in their studies, develop their teaching skills, and become more reflective
and professional in their work.

Writing is not only about language. It also supports learning, thinking, and teaching. Teachers with
strong writing skills can explain their ideas more clearly, prepare more effective lessons, and give better
support to their students.

The discussion in this paper suggests that writing competence should be treated as a key part of
teacher training programs. It should not be limited to grammar exercises only. Instead, students need
reqular practice, opportunities to reflect, and proper support from teachers.

With a balanced and well-organized approach, teacher education programs can help future
teachers become more confident and better prepared for modern education. Strong writing skills will
support them both in their academic life and in their future careers.
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Abstract

In the context of globalization and increasing intercultural interaction, the development of
intercultural communicative competence (ICC) has become one of the key objectives of foreign language
education. Traditional approaches to teaching English often emphasize grammatical accuracy and
vocabulary acquisition, while insufficient attention is paid to the formation of students’ ability to
communicate effectively in multicultural environments. This article explores the theoretical foundations
of using project-based technologies (project-based learning, PBL) as an effective pedagogical tool for
developing intercultural communicative competence among high school students.

The study examines the concept of ICC, its structural components, and the pedagogical conditions
necessary for its development. Special attention is given to the role of project technologies in fostering
students’ cognitive, communicative, and socio-cultural skills. Theoretical analysis demonstrates that
project-based learning promotes learner autonomy, critical thinking, collaboration, and authentic
language use, all of which are essential for successful intercultural communication.

The article also outlines the didactic potential of project technologies in English language teaching,
including their ability to integrate language learning with cultural exploration. It is argued that project-
based approaches create meaningful learning contexts that simulate real-life intercultural situations,
thereby enhancing students” motivation and engagement.

The findings of the theoretical analysis provide a foundation for further empirical research aimed
at comparing traditional and project-based approaches in the development of intercultural
communicative competence in high school settings.

Keywords: intercultural communicative competence, project-based learning, English language
teaching, high school students, communicative approach, globalization, pedagogy.

1. INTRODUCTION

In recent decades, the rapid development of globalization, international cooperation, and digital
communication has significantly increased the importance of intercultural interaction. English, as a
global lingua franca, plays a crucial role in facilitating communication between representatives of
different cultures. Therefore, modern foreign language education is no longer limited to teaching
linguistic knowledge; it must also prepare students for effective participation in intercultural
communication.

One of the key objectives of English language teaching today is the development of intercultural
communicative competence (ICC). This competence enables learners not only to use a foreign language
correctly but also to understand cultural differences, interpret meanings in diverse contexts, and interact
appropriately with people from other cultural backgrounds.

However, traditional methods of teaching English in high school often focus on grammar,
vocabulary, and reading comprehension, with limited opportunities for authentic communication and
cultural exploration. As a result, students may demonstrate a high level of linguistic knowledge but lack
the ability to apply this knowledge in real-life intercultural situations.

In this context, project-based learning (PBL) emerges as a promising pedagogical approach. Project
technologies allow students to engage in meaningful, student-centered activities that integrate
language learning with cultural content. Through projects, learners can explore real-world issues,
collaborate with peers, and develop both linguistic and intercultural skills.

The purpose of this article is to examine the theoretical foundations of using project technologies
in the development of intercultural communicative competence among high school students in English
lessons. The study analyzes key concepts, identifies essential components of ICC, and explores the
pedagogical potential of project-based learning.

2. THE CONCEPT OF INTERCULTURAL COMMUNICATIVE COMPETENCE

2.1 Definition and evolution of ICC



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

The concept of communicative competence was first introduced by Dell Hymes, who emphasized
that effective communication involves not only grammatical correctness but also the ability to use
language appropriately in social contexts. Later, this concept was expanded to include intercultural
aspects, leading to the development of intercultural communicative competence

Intercultural communicative competence can be defined as the ability to communicate effectively
and appropriately with people from other cultures, taking into account cultural differences in values,
beliefs, behaviors, and communication styles.

Scholars such as Michael Byram have made significant contributions to the theory of ICC.
According to Byram, intercultural communicative competence includes not only linguistic skills but also
attitudes, knowledge, and critical cultural awareness.

2.2 Components of Intercultural Communicative Competence

Intercultural communicative competence is a multidimensional construct that consists of several
interrelated components:

1. Linguistic competence — knowledge of vocabulary, grammar, and pronunciation.

2. Sociolinguistic competence — the ability to use language appropriately in different social
contexts.

3. Discourse competence — the ability to produce coherent and cohesive texts.

4. Intercultural knowledge — understanding of cultural norms, values, traditions, and perspectives.

5. Attitudes — openness, curiosity, tolerance, and respect for cultural diversity.

6. Skills of interpreting and relating — the ability to interpret cultural phenomena and relate them
to one’s own culture.

7. Critical cultural awareness — the ability to evaluate cultural practices critically.

These components highlight that ICC goes beyond language proficiency and involves cognitive,
affective, and behavioral dimensions.

2.3 Importance of ICC in High School Education.

The development of ICC is particularly important in high school, as this stage represents a critical
period for shaping students’ worldview, values, and social skills. Adolescents are more capable of abstract
thinking, reflection, and empathy, which are essential for intercultural understanding.

Moreover, high school students are increasingly exposed to global information through the
internet, social media, and international communication. Therefore, they need to be equipped with the
skills necessary to navigate cultural diversity and avoid misunderstandings.

3. PROJECT BASED LEARNING AS PEDAGOGICAL APPROACH

3.1 Definition and Principals of Project-Based Learning.

Project-based learning is a student-centered instructional approach in which learners acquire
knowledge and skills by working on complex, meaningful tasks over an extended period of time. These
tasks typically involve solving real-world problems, conducting research, and presenting results.

The key principles of PBL include:

e Learner autonomy
Collaboration
Authenticity
Integration of skills
Process-oriented learning
Reflection

Unlike traditional methods, PBL emphasizes active learning and student engagement.

3.2 Historical development of Project Technologies

The origins of project-based learning can be traced back to the works of John Dewey and William
Kilpatrick, who advocated for experiential and activity-based learning. They believed that education
should be connected to real-life experiences and that students should learn through doing.

In modern pedagogy, project technologies have gained renewed attention due to their alignment
with 2 1st-century skills, such as critical thinking, creativity, communication, and collaboration.

3.3 Types of Projects in Language Learning.

Projects used in English language teaching can vary in format and objectives:

e Research projects (e.g., studying cultural traditions)

Creative projects (e.g., creating videos, presentations)
Problem-solving projects (e.g., addressing global issues)
Role-play and simulation projects

Digital and multimedia projects
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Each type of project provides opportunities for students to use language in meaningful contexts.

4. THE ROLE OF PROJECT TECHNOLOCGIES IN DEVELOPING ICC

4.1 Integration of Language and Culture

One of the main advantages of project technologies is their ability to integrate language learning
with cultural content. Through projects, students can explore topics such as traditions, lifestyles, values,
and social issues in different countries.

For example, a project on “Cultural Diversity Around the World” may require students to research
various cultures, compare them with their own, and present their findings. This process fosters both
linguistic and intercultural development.

4.2 Development of Communicative Skills

Project-based learning creates authentic communicative situations in which students must use
English to:
discuss ideas,
negotiate meaning,
ask questions,
present information,
collaborate with peers.

These activities enhance fluency and confidence, which are essential for intercultural
communication.

4.3 Formation of Intercultural Attitudes

Projects often involve exposure to different perspectives, which helps students develop tolerance,
empathy, and openness. By engaging with diverse cultural materials, learners become more aware of
cultural differences and similarities.

4.4 Crtitical thinking and Reflection

PBL encourages students to analyze information, evaluate sources, and reflect on their learning.
These skills are crucial for developing critical cultural awareness.

5. PEDAGOGICAL CONDITIONS FOR EFFECTIVE IMPLEMENTATION OF PBL

5.1 Teacher’s Role

In project-based learning, the teacher acts as a facilitator, guide, and mentor rather than a
traditional instructor. The teacher:

e designs meaningful tasks,

e supports students,

e monitors progress,

e provides feedback.

5.2 Learning Environment

An effective learning environment for PBL should be:

collaborative,

supportive,

resource-rich,

flexible.
.3 Assessment

Assessment in PBL should be continuous and multifaceted, including:

self-assessment,

peer assessment,

teacher evaluation,

project outcomes.
6. ADVANTAGES AND CHALLENGES OF USING PROJECT TECHNOLOGIES
6.1 Advantages
e Increased motivation and engagement
e Development of real-life communication skills
e Integration of language and culture
e Promotion of autonomy and responsibility
6.2 Challenges
[ )
[ )
[ ]

e © o o o

Time constraints
Need for teacher training
Assessment difficulties
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e Unequal participation among students

Despite these challenges, the benefits of PBL outweigh its limitations when implemented
effectively

7. CONCLUSION

The theoretical analysis confirms that project-based learning is a powerful pedagogical tool for
developing intercultural communicative competence in high school students. By integrating language
learning with cultural exploration, PBL creates meaningful and authentic learning experiences.

Intercultural communicative competence is a complex construct that requires the development of
linguistic, cognitive, and affective skills. Traditional teaching methods are often insufficient for achieving
this goal, as they focus primarily on language form rather than communication and cultural
understanding.

Project technologies address this limitation by promoting active learning, collaboration, and
critical thinking. They provide students with opportunities to engage in real-life intercultural situations,
thereby preparing them for communication in a globalized world.

The theoretical findings presented in this article serve as a foundation for the practical part of the
study, which will compare the effectiveness of traditional and project-based approaches in developing
intercultural communicative competence among high school students.

8. PRACTICAL (EXPERIMENTAL) PART: IMPLEMENTATION OF PROJECT TECHNOLOGIES IN
DEVEILOPING INTERCULTURAL COMMUNICATIVE COMPETENCE

8.1 Research Design and Methodology

The practical part of the study was aimed at empirically verifying the effectiveness of project-based
learning (PBL) in the development of intercultural communicative competence (ICC) among high school
students in English lessons.

The research was conducted in a secondary school setting among 10th grade students. A total of
16 students participated in the experiment and were divided into two groups:

e Control group (CG) — 8 students (traditional teaching methods)

e [Experimental group (EG) — 8 students (project-based learning)

It should be noted that due to irregular attendance, the number of students present during lessons
varied between 6-8 students, which reflects real classroom conditions.

Objectives of the Experiment

The main objectives of the experimental study were:

1. To assess the initial level of intercultural communicative competence in both groups.

2. Toimplement project-based learning in the experimental group.

3. To compare the effectiveness of traditional and project-based approaches.

4. To analyze the dynamics of ICC development through pre- and post-testing.

Research Methods

The following methods were used:

e Diagnostic testing (pre-test and post-test)

e Observation

e Comparative analysis

e Quantitative and qualitative data analysis

8.2 Criteria and Levels of Intercultural Communicative Competence

To evaluate students’ ICC, the following criteria were identified:

1. Linguistic competence — ability to use appropriate vocabulary and grammar in intercultural
contexts

2. Sociocultural knowledge — understanding of cultural norms, traditions, and behaviors

3. Communicative skills — ability to express ideas, participate in discussions, and interact
effectively

4. Intercultural attitudes — openness, tolerance, and respect for other cultures

Based on these criteria, three levels of ICC development were distinguished:

e High level — students demonstrate confident communication, deep cultural understanding, and
critical thinking

o  Medium level — students show adequate communication skills with some cultural awareness

e [ow level —students have limited vocabulary, weak communication skills, and minimal cultural
knowledge

8.3 Pre-Test Results (Initial Assessment)

At the beginning of the experiment, both groups were given a diagnostic test aimed at assessing
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their level of intercultural communicative competence.
The test included:

multiple-choice questions on cultural knowledge,

short written responses,

speaking tasks (describing cultural situations),

situational dialogues.

Results of the Pre-Test
Level | Control Group (CG) | Experimental Group (EG)
High 1 student (12.5%) 1 student (12.5%)
Medium | 4 students (50%) 4 students (50%)
Low 3 students (37.5%) | 3 students (37.5%)

The results indicate that both groups had approximately the same initial level, which ensures the
reliability of the experiment.
8.4 Implementation of Project-Based Learning in the Experimental Group
During the experimental period, the control group was taught using traditional methods, including:
e textbook-based exercises,
e grammar drills,
e reading and translation tasks,
e teacher-centered instruction.
In contrast, the experimental group was taught using project-based learning, which involved active
student participation, collaboration, and real-life communication tasks.
Structure of the Experimental Program
The experimental program consisted of two main project modules, each including several lessons.
Module 1: “Art as a Cultural Communication”
Objective:
To develop students’ understanding of how art reflects cultural values and traditions.
Duration: 3—4 lessons
Activities:
e Researching famous artworks from different countries
e Group discussions on cultural meaning in art
e Creating presentations on selected artists
e Comparing Kazakh culture with other cultures
Final Product: Group presentations and mini-exhibitions
Skills Developed:
e cultural interpretation
e speaking and presentation skills
e critical thinking
Module 2: “My Favourite Musician as a Cultural Representative”
Objective:
To explore how music reflects cultural identity and global communication.
Duration: 3—4 lessons
Activities:
e Selecting a musician from another culture
e Analyzing lyrics and cultural background
e Preparing multimedia presentations
e Role-play interviews with musicians
Final Product: Creative presentations and role-play performances
Skills Developed:
e intercultural awareness
e listening and speaking skills
e creativity and collaboration
Features of Project-Based Learning Implementation
The experimental group demonstrated:
active participation in discussions,
e jncreased motivation,
e collaboration in small groups,
e use of English in authentic situations.
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The teacher acted as a facilitator, guiding students and supporting their learning process.
8.5 Post-Test Results (Final Assessment)
At the end of the experiment, both groups were given a post-test identical in structure to the pre-
test.
Results of the Post-Test
Level | Control Group (CG) | Experimental Group (EG)
High 2 students (25%) 5 students (62.5%)
Medium | 4 students (50%) 3 students (37.5%)
Low 2 students (25%) 0 students (0%)

Comparative analysis of Results

The comparison of pre- and post-test results shows significant differences between the two groups.

Control Group (Traditional Learning)

e Slight improvement in linguistic skills

e Minimal changes in intercultural awareness

e Students remained mostly at medium level

Experimental Group (Project-Based Learning)

e Significant increase in high-level students (from 12.5% to 62.5%)

e Complete elimination of low-level students

e /mproved communication skills and cultural understanding

8.7 Discussion of Results

The results of the experiment confirm the effectiveness of project-based learning in developing
intercultural communicative competence.

The experimental group showed:

e Dbetter speaking fluency,

e deeper cultural understanding,

e higher motivation,

e improved collaboration skills.

This can be explained by the nature of project-based learning, which:

e creates authentic communication situations,

e integrates language and culture,

e encourages active participation,

e develops critical thinking.

In contrast, traditional teaching methods were less effective in promoting intercultural
competence, as they focused mainly on language form rather than communication.

8.8 Limitations of the Study

Despite positive results, several limitations should be noted:

e small sample size (16 students),

e irregular attendance (6-8 students per lesson),

e limited duration of the experiment.

However, these limitations do not significantly affect the overall validity of the findings.

8.9 Conclusion of the Experimental Study

The practical part of the research demonstrates that project-based learning is a highly effective
approach for developing intercultural communicative competence in high school students.

The experimental group significantly outperformed the control group in all assessed criteria,
confirming the hypothesis that project technologies enhance both linguistic and intercultural skills.

Thus, the integration of project-based learning into English language teaching is recommended as
a key strategy for preparing students for communication in a globalized world.
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Abstract

This study investigates the impact of digital educational resources and artificial intelligence on
motivation and learning outcomes in profession-oriented foreign language education. Focusing on
Generation Z learners, the research evaluates the effectiveness of integrating artificial intelligence driven
tools such as Quizlet, Quizizz, and Youglish into undergraduate curricula. Using a mixed-methods
approach, students’ attitudes and perceptions were assessed through a survey analyzed quantitatively
with descriptive and correlation statistics and qualitatively through thematic coding. Findings indicate
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that digital educational resources and artificial intelligence significantly enhance motivation and
engagement, with 98% of participants reporting improved professional language competence.
Gamification elements, mobile-friendly platforms, and interactive features were particularly effective in
maintaining student interest. Despite these benefits, challenges such as digital inequality and insufficient
instructor interaction were identified, emphasizing the need for balanced integration of technology and
human guidance. The study highlights the transformative potential of digital educational resources and
artificial intelligence in modernizing profession-oriented foreign language education. Practical
recommendations include prioritizing platforms with adaptive learning and gamified experiences,
addressing accessibility issues, and enhancing teacher training to optimize the use of digital tools. By
leveraging the strengths of digital educational resources and artificial intelligence while mitigating their
limitations, educators and policymakers can create inclusive, effective, and future-ready learning
environments for a technology-driven workforce.

AHHOMauyus

B 0aHHOM uCCnedoBaHuu u3y4aemcs BUsHUE UugpoBbix obpazosameribHbix pecypcos (LJIOP) u
UCKyccmBeHHo20 uHmesiekma (VM) Ha momusauuro u pesysibmamsl 0by4eHus 8 NpogpeccuoHaabHo-
OpUEHMUPOBAHHOM 00yYeHUU UHOCMPAHHbLIM $3bIKaM. OCHOBHOE BHUMAHUE YOoesneHo CmyoeHmam
nokosieHus Z. B pamkax ucciedoBaqusi OUeHUBaIack 3¢gekmusHOCMb UHMe2pauuU UHCMpPYMeHmOos,
OCHOBAHHbLIX Ha WV, makux kak Quizlet, Quizizz u Youglish, 8 y4ebHble npoepammel 0718 cmyo0eHmos
bakanaspuama. CmewarHHbIi Memoo UCCIe00BAHUS BK/OYAA ONPOC CMYOeHmOoB, pe3sy/ibmdamsbl
KOMOpPo20 aHA/IU3UPOBA/IUCH KOIUYECMBEHHO C UCNOJIb30BAHUEM onucamesibHol U KOppeasyuoHHoU
CMAMUCMUKU, a Makx#e Ka4yecmsBeHHO Yepe3 memMamuyeckoe KoouposaHue. Pesybmamsi
nokassisarom, 4ymo LJOP u WV 3Ha4umesibHo NOBLILLAOM MOMUBAYUIO U BOBICYEHHOCMb CMYOeHMOB:
98% yyacmHuKoB omMemuJsiu YJayquieHue npogpeccuoHaibHoU A3bIKoBoU KOMNemeHuyuUU. /1emMeHmel
eelimupukayuu, MobusibHbIe NJAAM@OPMbI U UHMEPAKMUBHbIE (QYHKUUU 0KA3a/IUCb 0CObeHHO
3¢ppekmuBHbIMU 07151 NoddepiaHusi uHmepeca cmyodeHmoBs. OOHAKO bbl/iU BbiSBEHbI Makue Npobiemsl,
Kak uugpoBoe HepaBeHcmBo U HedocmamoyHoe B3aumodelicmaue C NnpenooaBamesisimMu, 4Ymo
nooyepkusaem HeobxooumMocms cbanaHcupoBaHHol UHMe2pauuu mexHo102ul U YesnoBe4yeckozo
y4acmus. Viccredosarue noo4Yepkusaem mpaHchopmauuoHHbIt nomeHyuas LJOP u VK 8 ModepHu3ayuu
NPoGeCccUOHAIbHO-OPUCHMUPOBAHHO20  0OYy4YeHuss ~ UHOCMPAHHbIM — S3bIKaM.  [Ipakmuyeckue
pPeKoMeHOauuu BKJIFOYarom NPUOpUMeEmMHoe UCN0JIb30BAHUe NJam@opmM ¢ adanmuBHbIM 0by4YeHuem u
anemeHmamu  2elimugukayuu, peweHue npobaem 00CMyNnHOCMU U NOBbIWEHUe KBAaupukayuu
npenodasamerieli 0718 3¢ppeKmuUBHO20 UCNO/b30BAHUS YUGPOBLIX UHCMPYMEHMOB. MICNoib3ys CUJIbHbIE
cmopoHbl L{OP u MM u ycmpaHssa ux HedoCmamku, MOXHO C030amb UHKJIHO3UBHbIE, 3(pdexkmuBHbie u
coBpemeHHble 0bpazosamesibHbie cpedb! 015 Uugposo2o bydyuie20.

Keywords: digital educational resources, artificial intelligence, foreign language education,
motivation in language learning, profession-oriented education, generation z, gamification in education,
foreign language competence

Knrodesbie €/108a: yugpossie 0bpazoBamesibHble pecypCbl, UCKYCCMBEHHbIU UHMeIeKm,
UHOSI3bIYHOE 006pa30BaHUe, MOMUBAUUS B U3YYeHUU SI3bIKOB, NPOGEecCcUOHA/IbHO-0pUEHMUPOBAHHOE
obpazosaHue, nokosieHue Z, 2etimugukayusi 8 06pazoBaHul, 8/1adeHue UHOCMPAHHbIM S3bIKOM.

Introduction

Technology has become a cornerstone of education in the modern era, reshaping traditional
teaching methods and opening new possibilities for engagement and learning. This transformation is
particularly evident in profession-oriented foreign language education, where integrating digital
resources offers innovative ways to enhance students’ motivation and practical language skills.
Motivation is pivotal in achieving linguistic competence and career readiness for students learning a
foreign language with a specific professional focus—whether for journalism, business, medicine, or
engineering.

The rapid advancement of digital technologies has necessitated a shift in educational priorities
worldwide. As the President of Kazakhstan highlighted in his address to the nation, preparing younger
generations to navigate and use digital tools, particularly artificial intelligence (Al), is essential for
fostering national progress and global competitiveness. He also emphasised the strategic importance of
revising school and university curricula to integrate Al technologies and digital resources, stressing the
significance of equipping learners with the skills to thrive in a technology-driven world. The
establishment of the National Center for Al located in Astana further demonstrates this commitment,
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which aims to foster innovation among students, researchers, and entrepreneurs [1,2].

This vision resonates strongly with the goals of profession-oriented foreign language education.
Educators can bridge the gap between traditional teaching methods and the dynamic demands of
globalised industries by integrating digital resources such as Al-driven language tools, adaptive learning
platforms, and immersive technologies. These tools enhance language acquisition and prepare students
to engage in technology-rich environments, ensuring competitiveness in a digital-first world.

Motivation in language learning can be a complex phenomenon, influenced by factors such as
perceived relevance, accessibility of resources, and opportunities for real-world application. Traditional
methods often need help to meet the dynamic needs of modern learners, especially in fields requiring
industry-specific vocabulary, situational understanding, and communication skills. This article explores
the transformative impact of modern technologies on teaching profession-oriented foreign languages,
focusing on their role in fostering student motivation. By examining practical examples, challenges, and
future possibilities, this discussion aims to provide educators with insights into leveraging technology to
inspire and empower learners in an increasingly globalised and technology-driven world.

Educational digital technologies open up fundamentally new methodological approaches in the
system of general education, because the use of multimedia visualization in the classroom helps both the
teacher in teaching the subject and the student in mastering the subject [3, p. 192]. Thus, the integration
of digital technologies into profession-oriented foreign language education has been extensively studied
by researchers worldwide, with significant contributions from domestic and foreign scholars. For
example, the studies of some scholars such as G.K.Nurgaliyeva, D.M.Dzhusubaliyeva, A.l.Tazhigulova,
Chaklikova A.T., Sysoev P.V., V.P.Demkin, G.\. Mozhaeva, E.S. Polat, M.Levy, U.Stickler, R.Hampel
highlight the transformative potential of digital tools in enhancing learners motivation, engagement,
and learning outcomes.

In Kazakhstan, adopting digital technologies in education is vital in preparing competitive
specialists for the 2 1st century. Dzhussubaliyeva emphasises that digital tools facilitate open education,
improving students’ access to resources and enhancing their competitiveness in the modern labour
market [4, p.45]. Similarly, the Kazakhstani Association of Teachers of English (KazTEA) has reported
that various applications and platforms, particularly those incorporating gamification, significantly assist
educators in assessing students’ skills and motivating them to achieve higher proficiency levels. These
findings align with national efforts to modernise education systems by integrating technology, as
outlined in state educational priorities [5].

Russian researchers Ivanova E7. And Stepanov B. have also significantly contributed to this field,
exploring the pedagogical strategies required for effective digital integration in foreign language
teaching. A study published in the journal Education and Self Development highlights the importance of
developing digital competence among teachers and students to ensure the successful implementation of
technology in language education [6, p.46]. The authors stress that digital tools should not merely be
supplementary resources but must be carefully integrated into pedagogical practices to foster
meaningful learning experiences. This research underscores the need for teacher training programs that
focus on effectively using digital technologies in educational settings.

Internationally, the role of digital technologies in foreign language education is of growing
interest. A report by the Organisation for Economic Co-operation and Development underscores the
importance of leveraging digital tools to enhance learning outcomes, emphasising that these
technologies must add clear pedagogical value to classroom practices [7]. Similarly, a study published in
the journal Frontiers in Psychology by Schmid, E. & Meyer, S. investigates the impact of educational
technology on students’ motivation, highlighting how interactive and adaptive tools can create engaging
learning environments. These studies suggest that digital resources can bridge the gap between
traditional teaching methods and the demands of modern, technology-driven industries [8].

The literature reflects a broad consensus on the positive effects of digital technologies on
motivation and learning outcomes in profession-oriented foreign language education. Researchers from
Kazakhstan, Russia, and other countries agree that digital tools can enhance engagement, relevance,
and effectiveness. However, they also highlight challenges such as the digital divide, inadequate
infrastructure, and the need for ongoing teacher training. Addressing these challenges is essential for
ensuring equitable access to digital education and maximising its potential to transform language
learning globally.

Previous studies have shown that integrating Digital Educational Resources (DER) and Artificial
Intelligence (Al) has revolutionised modern education, particularly in language learning. These
technologies provide innovative approaches to teaching and learning, enhancing personalisation,
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engagement, and accessibility while preparing learners for real-world applications.

Integrating DER and Al into the educational process has led to significant advancements in both
the quality and efficiency of learning. These technologies improve educational outcomes and offer
innovative approaches to meet the diverse needs of learners and educators. Below, the key advantages
are outlined and contextualised within the framework of academic research.

1. Personalized Learning. One of the most notable benefits of DER and Al is their

ability to personalise the learning experience. Adaptive technologies analyse individual student
progress, identify learning gaps, and provide customised pathways for improvement [6, pp.46-49). This
approach ensures each learner receives tailored tasks and recommendations, fostering a more efficient
and engaging educational experience. Furthermore, the flexibility offered by Al-based systems allows
students to set their own learning pace, which is particularly valuable in blended and online learning
environments.

2. Motivation and Engagement. The gamification of educational tools, including

incorporating achievements, levels, and rewards, significantly enhances learner motivation.
Interactive technologies such as virtual reality (VR) and augmented reality (AR) create immersive
environments that actively engage students in learning. These tools provide realistic simulations,
enabling learners to practice professional skills in controlled, risk-free scenarios, bridging the gap
between theoretical knowledge and practical application [7].

3. Efficiency and Accessibility. Al-based programs streamline various aspects

of the educational process, making learning more efficient and accessible. For instance, tools like
Grammarly and Duolingo provide immediate feedback, allowing learners to correct mistakes in real-time
and improve their language proficiency. Additionally, DER and online platforms expand access to
education for students in remote or underserved areas, breaking geographical barriers. By automating
routine tasks such as test grading, these technologies free educators to focus on more complex
instructional activities [7].

4. Enhanced Quality of Learning. Digital technologies have a transformative

impact on the quality of learning. Simulations and virtual laboratories enable students to apply
theoretical knowledge in real-world scenarios, enhancing their practical understanding. Al-driven tools
challenge learners with complex tasks, promoting critical thinking and problem-solving skills. Moreover,
MoradiP., Levy K. states that DER facilitates interdisciplinary learning, integrating concepts from various
fields, which is particularly beneficial in profession-oriented education [9, p.271].

5. Future-Ready Skill Development. Incorporating DER and Al into education

equips students with essential skills for the digital age. Exposure to these tools fosters digital
literacy, ensuring learners are prepared for technology-driven workplaces. Specialised software
replicates real-world professional environments, allowing students to gain industry-specific skills, such
as newsroom simulations for journalism students. Collaborative platforms like Google Workspace further
develop teamwork and communication skills, which are critical for professional success.

6. Benefits for Educators. Educators also benefit significantly from the integration

of DER and Al. These technologies provide ready-made teaching materials, interactive assignments,
and automated assessment tools, simplifying lesson planning and evaluation processes. According to
Hampel & Stickler, Al-powered analytics enable educators to monitor student progress effectively,
offering insights into areas requiring additional attention. Furthermore, DER facilitates professional
development by helping teachers improve their digital and pedagogical competencies [10, p. 133]).

7. Global Collaboration. The global reach of DER and Al fosters international

collaboration and cross-cultural learning opportunities. Kukulska-Hulme states that these
technologies enable students to participate in international projects and exchange knowledge with peers
worldwide. Language lerning platforms like Busuu and Tandem connect learners with native speakers,
providing authentic language practice and enhancing intercultural competence [11, p. 10].

Thus, integrating DER resources and Al has revolutionised the academic landscape, offering
personalised, engaging, and effective learning opportunities. By enhancing motivation, adaptability, and
the quality of education, these technologies prepare students to meet the demands of modern society
and professional environments. However, for their successful implementation, it is crucial to address
challenges such as technical infrastructure, digital inequality, and the professional training of educators.
Future research and policy development should focus on creating equitable and sustainable frameworks
for integrating DER and Al in education.

We also need to recognise the relationship between the theory of generations and modern
technologies in education. Generation Z, encompassing individuals born between 1997 and 2012,
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represents a cohort uniquely shaped by the digital age. Often referred to as “digital natives,” this
generation has grown up in an environment where technology is ubiquitous, profoundly influencing their
learning preferences, behaviours, and expectations. Its deep integration with technology characterises
Generation Z. Research by Seemiller and Grace highlights that this cohort values personalised and
technology-enhanced learning environments, favouring platforms that provide adaptive learning paths
and immediate feedback [12]. Such preferences align with the capabilities of DER and Al, which offer
tailored experiences that cater to individual needs.

Studies consistently show Generation Z learners are more engaged when educational technologies
incorporate gamification and interactivity. According to Ozkan and Solmaz, gamified elements such as
badges, leaderboards, and points significantly enhance motivation and sustain engagement among
Generation Z students [12, p. 476]. Furthermore, Kukulska-Hulme found that mobile-assisted language
learning (MALL) tools resonate particularly well with this generation, as they align with their preference
for on-demand, mobile-friendly content [11].

We agree with Schroer on the point that while Generation Z is highly adept at navigating digital
platforms, their reliance on technology can sometimes result in shorter attention spans and a preference
for visually stimulating, concise content [14, p. 78]. However, this also presents opportunities for
educators to leverage DER and Al technologies to create engaging, interactive, and dynamic learning
environments that align with these tendencies. Understanding Generation Z's affinity for technology is
critical in designing effective learning strategies, particularly in profession-oriented foreign language
education. As this generation seeks relevance and practicality in their learning experiences, Al-driven
tools and immersive digital platforms can foster motivation and competence in foreign language
acquisition.

Methods and materials

To determine the role of DER and Al in learning profession-oriented foreign languages and identify
to what extent students are motivated to use DER and Al in their learning process, we analysed different
works of domestic and foreign authors. This study employed a mixed-methods approach, combining
quantitative and qualitative data collection to evaluate students’ perceptions and motivational attitudes
toward DER and Al, as the aim of the research is to investigate the motivational-value component of
students’ attitudes toward using DER and Al for developing profession-oriented foreign language
competence.The participants comprised 97 undergraduate students aged 20-21 from Kazakh British
Technical University and Kazakh Ablai Khan University who enrolled in a profession-oriented foreign
language learning course. Two sampling methods, purposive and stratified, were used to select
participants for your study. Purposive sampling was used to select participants who were second-year
students aged 20-21 and enrolled in a profession-oriented foreign language course in Journalism
academic programme at Ablaikhan University, as they represented the target demographic for this study.
Stratified sampling was employed at Kazakh-British Technical University to ensure representation across
different educational programs. Participants were randomly selected from subgroups such as Oil and
Gas, Business School, Marketing, Automatization and Control and other programmes students enrolled
in the foreign language course.

A survey was developed specifically for this study to assess the motivational-value component of
students’ attitudes toward DER and Al in profession-oriented foreign language learning. The 12-item
survey consisted primarily of Likert-scale questions, covering themes such as the perceived usefulness of
DER, frequency of use, motivational impact, and accessibility. For example, students were asked to rate
the usefulness of DER for professional foreign language competence (“How do you evaluate the
usefulness of digital educational resources in improving your foreign language skills in a professional
context?”). Open-ended questions provided additional qualitative insights into the challenges and
limitations of DER, such as accessibility and usability issues. The survey was distributed online and
completed by students after a 12-week course utilising DER and Al tools, ensuring participants had
adequate experience with these resources. Responses were analysed using descriptive and correlation
statistics, with qualitative data coded thematically to identify recurring patterns and unique insights.

The study integrated Al-driven platforms, including mentimeter.com, educaplay.com, quizlet.com,
quizizz.com, and youglish.com, into the curriculum over a 12-week period. Quantitative data were
analysed using descriptive and correlation statistics, while qualitative data were coded thematically to
identify key trends in student attitudes.

Themes Covered in the Survey

The survey was structured around the following key themes to comprehensively evaluate the
motivational-value component of students’ attitudes toward DER and Al in profession-oriented foreign
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language learning:

1. Perceived Usefulness: Students evaluated the perceived usefulness of DER and

Al tools in improving their FL skills in a professional context (Question 1).

2. Frequency of Use: The survey measured how often students engaged with DER

for foreign language learning (Question 2).

3. 3. Motivational Impact: Questions explored whether DER and Al tools positively

influenced students’ motivation to learn a FL for professional purposes (Question 3).

4. Tool Preferences: Students indicated their preferred types of digital tools for

language learning, such as mobile apps, online courses, or gamified platforms (Question 4).

5. Effectiveness in Understanding Professional Terminology: The survey assessed

the impact of DER on students’ comprehension of industry-specific vocabulary (Questions 5 and
10).

6. Comparison with Traditional Methods: Participants compared DER-based

learning with traditional teaching methods regarding engagement and effectiveness (Question 6).

7. Preparation for Professional Activities: Students rated how well DER prepared

them for using foreign languages in professional settings (Question 7).

8. Accessibility and Usability: The ease of accessing and using DER for

independent learning was evaluated (Questions 8 and 9).

9. Interaction with Teacher and Peers: The survey included questions on the quality

of interaction DER facilitates in the learning environment (Questions 11 and 12).

These themes were designed to comprehensively address the motivational, cognitive, and practical
aspects of using DER and Al in foreign language education, providing a holistic view of students’ attitudes
and experiences.

Implementation of Al-Driven Platforms

To evaluate the impact of DER and Al on students’ motivation and attitudes, the study incorporated
various interactive tools and platforms into a 12-week profession-oriented foreign language curriculum.
The platforms included:

- mentimeter.com for real-time interactive polls to engage students in active participation,

- educaplay.com for gamified exercises designed to reinforce professional language skills,

- quizlet.com for adaptive vocabulary practice using flashcards and collaborative learning,

- quizizz.com for competitive, gamified quizzes to assess language knowledge,

- youglish.com for improving pronunciation and listening comprehension with real-world examples,

- Twee Beta for creating interactive storytelling and simulations of professional communication
scenarios,

- Padlet for collaborative brainstorming and sharing ideas in a digital space and

- Wordwall for creating engaging, interactive activities such as matching games, quizzes, and word
searches tailored to professional vocabulary.

The DER and Al tools used were selected based on their ability to offer interactive, adaptive, and
immersive learning experiences aligned with the study’s objectives, which focused on developing
students’ foreign language competence in professional contexts.

Quantitative data were collected through structured surveys and analysed using descriptive and
correlation statistics to identify relationships between students’ motivation, attitudes, and tool usage
frequency. Qualitative data from open-ended survey responses were coded thematically to extract key
insights into students’ perceptions of the platforms’ usability, engagement, and overall impact on their
learning outcomes.

Results and discussion

The survey results indicate that 98% of participants found digital educational resources beneficial
in improving their foreign language competence for professional purposes (picture 1). While 51.5% of
students reported significantly increased engagement, and 36.1% reported increased engagement to
some extent when using these platforms, a small group (12.4%) considered DER and Al tools not
motivating to study profession-oriented foreign languages (picture 1). Furthermore, a positive correlation
was observed between the frequency of tool usage and self-reported motivation.
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How do you assess the usefulness of digital educational resources
(e.g., online platforms, multimedia resources such as audio and video) in-a professional context?*

®  Veryuseful
®  Useful

“  Neutral

®  Slightly useful
® Useless

Picture 1 - Evaluation of the perceived usefulness of DER and Al tools in improving foreign language
skills in a professional context

Do you think that the use of digital educational resources increases your motivation to learn a foreign
language for professional purposes

Yes, significantly increases motivation
Yes, increases motivation to some extent
Does not affect motivationSlightly useful®
Rather decreases motivation

Significantly decreases motivation

Picture 2 — Students engagement frequency with DER for foreign language learning
44.3% of students reported using DER and Al tools multiple times per week, while 28.9% used
them daily (picture 3).
How often do you use digital educational resources to study

a profession-oriented foreign language?

Daily

Several times a week
Once a week

Less than once a week
Never

Used to oe daily, now
less than once a week

Picture 3 — Motivational Impact of DER and Al

Open-ended responses revealed that students appreciated the priorities provided by mobile
applications (60.8%), video platforms such as YouTube, Youglish, Tedtalks (70.1%), social networks and
blogs (54.6%), games and gamified interactive platforms (37.1%) but expressed a desire for more
structured guidance from instructors. Despite the overall positive attitudes, some students faced
challenges related to the accessibility of digital tools, as the most effective tools are on a fee-paying
basis; some require a high-speed internet connection. This underscores the need for improved
infrastructure and support systems to ensure equitable access.

The findings align with Seemiller and Grace’s observations that gamified and interactive
technologies highly motivate Generation Z learners [12]. The strong preference for tools like Quizlet and
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Educaplay also supports Ozkan and Solmaz’s [13] assertion that gamification sustains engagement in
learners.

The results suggest that incorporating Al-driven tools into language education can significantly
enhance motivation and learning outcomes. Educators should prioritize platforms that offer adaptive
learning and gamified experiences, as these were most effective in engaging students.

Overall, the findings demonstrate the transformative potential of DER and Al in profession-
oriented foreign language education. Future studies should explore how these tools can be further
adapted to address specific challenges such as accessibility and instructor involvement.

The Role of Generation Z in the Findings

Generation Z, born between 1997 and 2012, has grown up in a digital age where technology is
integral to daily life. This unique generational characteristic was evident in the study’s findings, as
students demonstrated a strong preference for using DER and Al in their learning process. Tools like
Quizlet, Youglish, and Educaplay resonated particularly well with this cohort, aligning with their affinity
for interactive and gamified learning experiences. These preferences are consistent with prior research
by Seemiller and Grace [12], who highlighted Generation Z’s inclination toward personalized and
technology-enhanced educational environments.

The study found that gamification significantly enhanced student motivation, with tools like
Quizizz and Wordwall being among the most effective platforms. This aligns with research by Ozkan and
Solmaz [13], who noted that gamification elements such as badges, leaderboards, and points sustain
engagement among Generation Z learners. These findings suggest that incorporating gamified features
in educational technologies meets the expectations of this generation and addresses their preference for
immediate rewards and interactive experiences.

Generation Z's reliance on mobile technology was reflected in the high usage rates of mobile-
friendly platforms such as Quizlet and Youglish. As Kukulska-Hulme [11] observed, mobile-assisted
language learning (MALL) tools align with Generation Z's need for on-demand, flexible learning
opportunities. The ability to access resources anytime and anywhere supports their busy, tech-driven
lifestyles and fosters independent learning.

While Generation Z’s familiarity with technology is a strength, it also presents challenges:

- Short Attention Spans: Some students indicated a preference for concise and visually engaging
content, which is consistent with Schroer’s [14] findings on Generation Z's tendency to disengage from
lengthy or monotonous tasks.

- Reliance on Technology: A few participants expressed frustration with limited instructor
interaction, highlighting the need to balance technology-based learning with human elements. This
reflects a potential gap in designing DER that fully addresses the educational needs of Generation Z.

The findings suggest that educators should tailor profession-oriented foreign language courses to
Generation Z's learning preferences:

- Emphasize gamification and interactivity to maintain engagement.

- Leverage mobile-friendly platforms to provide flexible learning options.

- Combining DER and Al with meaningful instructor interaction creates a balanced and holistic
learning experience.

These observations underline the importance of understanding generational traits when designing
educational interventions. The positive attitudes of Generation Z toward DER and Al in this study validate
the alignment of these tools with the cohort’s preferences for technology-rich, interactive, and
personalized learning experiences. This insight is critical for educators aiming to optimize foreign
language education for a generation shaped by digital advancements.

Conclusion

The study examined the role of DER and Al in fostering motivation and enhancing the learning
outcomes of profession-oriented foreign language education. The research highlighted several key
findings and implications by integrating a range of Al-driven tools and platforms into a 12-week
curriculum and analyzing students’ attitudes and perceptions.

Key Findings

Perceived Usefulness: Most students found DER and Al tools highly beneficial for improving their
foreign language skills in professional contexts. The tools helped bridge the gap between theoretical
knowledge and practical applications, particularly in mastering industry-specific vocabulary and
scenarios.

Motivational Impact: The integration of gamified and interactive platforms such as Quizizz and
Educaplay significantly increased student engagement and motivation. A majority of respondents agreed
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that these tools made the learning process more enjoyable and relevant to their professional goals.

Tool Preferences and Accessibility: Tools like Quizlet and Youglish were preferred for vocabulary
practice and pronunciation improvement. However, some challenges were noted, including limited
access to digital tools in certain cases and the need for more robust instructor-student interaction.

Generation Z Characteristics: The findings aligned with existing literature on Generation Z's
learning preferences, showcasing their affinity for interactive, gamified, and visually engaging
technologies.

The results underscore the transformative potential of DER and Al in modernizing profession-
oriented foreign language education. Educators should consider the following:

Incorporating Gamification and Interactivity: Platforms that offer gamified features and immersive
experiences should be prioritized to enhance student motivation and engagement.

Balancing Technology and Human Interaction: While digital tools provide significant benefits,
maintaining a balance with instructor involvement is critical for student success.

Addressing Accessibility Issues: Ensuring equitable access to digital tools and robust internet
connectivity is essential to maximize the impact of DER and Al in education.

The study identified challenges such as digital inequality and limited familiarity with certain tools.
To address these issues institutions should invest in training programs for both students and educators
to improve digital literacy and effective tool usage; policymakers must work towards reducing the digital
divide by improving infrastructure and providing resources to underserved regions; future curriculum
designs should integrate DER and Al in ways that are adaptable to varying educational contexts and
learner needs.

This study opens avenues for further exploration such as investigating the long-term impact of DER
and Al on professional competence and career readiness, examining how cultural and regional factors
influence the adoption and effectiveness of digital tools in education; expanding the scope of research
to include other age groups and professional fields to generalize findings across diverse learner
demographics.

Allin all, the integration of DER and Al represents a paradigm shift in profession-oriented foreign
language education. These tools not only enhance motivation and engagement but also prepare students
for the demands of a technology-driven global workforce. However, realizing their full potential requires
addressing challenges such as digital inequality and the need for teacher training. By leveraging the
strengths of DER and Al while mitigating their limitations, educators and policymakers can create more
inclusive, effective, and future-ready learning environments. This study contributes to the growing body
of evidence supporting the transformative role of technology in education, offering insights for
stakeholders aiming to modernize teaching practices and improve learning outcomes.
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Abstract

The early twentieth century marked a turning point in world history, profoundly reshaping cultural,
philosophical, and literary paradigms. The devastating consequences of World War I led to a deep crisis
of values and identity, which was reflected in literature through the emergence of Modernism and the
phenomenon known as the “Lost Generation.” While Modernism represented a broad aesthetic and
intellectual transformation in literary expression, the Lost Generation embodied a specific psychological
and existential response to the trauma of war. This article offers a comparative analysis of the Lost
Generation and other Modernist movements, examining their thematic concerns, stylistic features, and
cultural significance. The study argues that although these movements share common roots, they differ
in focus, scope, and artistic priorities.

INTRODUCTION

The beginning of the twentieth century brought unprecedented change. Rapid industrialization,
scientific progress, and global conflict challenged long-standing beliefs about progress, morality, and
human nature. As noted in the provided article, the aftermath of World War I created a profound sense
of disillusionment and instability, prompting writers to search for new forms of expression .

In this context, two closely related but distinct literary phenomena emerged: Modernism and the
Lost Generation. Modernism sought to redefine literature itself, breaking away from traditional narrative
structures and embracing experimentation. Meanwhile, the Lost Generation reflected the emotional and
psychological condition of a specific group of writers who experienced the war’s aftermath firsthand.

This article explores how these two movements intersect and diverge, focusing on their shared
themes, stylistic innovations, and differing perspectives on modern life.

Modernism as a Literary Revolution

Modernism can be understood as a broad cultural response to the uncertainties of modernity. It
was not a single unified movement but rather a constellation of artistic experiments aimed at capturing
the fragmented nature of contemporary experience.

Writers such as James Joyce and Virginia Woolf rejected linear storytelling in favor of stream-of-
consciousness techniques, allowing readers to access the inner workings of characters’ minds. Similarly,
T. S. Eliot employed symbolism and fragmentation to depict the disintegration of cultural and spiritual
values.

v’ Key characteristics of Modernism include:

v Formal experimentation and narrative innovation

v’ Fragmentation and non-linear structures

v Use of myth and symbolism

v’ Exploration of alienation and existential uncertainty

v Modernism thus represents an attempt to make sense of a world that no longer appeared
coherent or stable.

The Lost Generation: A Crisis of Identity

The term “Lost Generation,” popularized by Gertrude Stein and later used by Ernest Hemingway,
refers to a group of writers who came of age during or after World War I. Many of them lived in Europe,
particularly Paris, where they formed a vibrant expatriate community.

Unlike Modernism, which is primarily an artistic movement, the Lost Generation represents a social
and psychological condition. These writers experienced a profound sense of dislocation, moral confusion,
and loss of purpose.

Authors such as F. Scott Fitzgerald and Ernest Hemingway explored themes such as:

v' Disillusionment with traditional values

v Moral emptiness and spiritual crisis

v' The search for meaning in a chaotic world

v’ Hedonism and materialism

Their works often depict characters who are emotionally detached, wandering, and unable to find
stability in post-war society.
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Points of Convergence: Shared Foundations

Despite their differences, Modernism and the Lost Generation share several important similarities.

1. Historical Context

Both movements emerged as responses to the trauma of World War I. The war shattered illusions
of progress and exposed the fragility of human civilization.

2. Alienation and Disillusionment

Feelings of isolation, emptiness, and existential anxiety are central to both movements. Whether
in Woolf’s introspective characters or Hemingway'’s stoic protagonists, individuals struggle to find
meaning.

3. Formal Innovation

Lost Generation writers adopted many Modernist techniques. For example, Hemingway's
minimalist prose reflects Modernist simplicity, while Eliot’s poetry embodies fragmentation.

4. Critique of Society

Both movements challenge traditional institutions such as religion, nationalism, and capitalism,
revealing their inadequacies in the modern world.

As the source article emphasizes, these shared features highlight a common response to a rapidly
changing and uncertain reality .

Points of Divergence: Key Differences

While the two movements overlap, they differ in several significant ways.

1. Scope and Nature

Modernism is a broad artistic movement encompassing various genres and national traditions. In
contrast, the Lost Generation refers to a specific group of writers with shared historical experiences.

2. Artistic vs. Experiential Focus

Modernism prioritizes formal innovation and aesthetic experimentation. The Lost Generation,
however, focuses more on lived experience, particularly the psychological aftermath of war.

3. Stylistic Diversity

Modernist literature often employs complex techniques such as stream-of-consciousness and
mythological structures. Lost Generation works tend to favor simplicity and clarity, especially in
Hemingway'’s style.

4. Philosophical Orientation

Modernism engages deeply with philosophical questions about reality, perception, and truth. The
Lost Generation is more concerned with emotional and existential responses to these questions.

Comparative Table

T Lost Generation | —»  specific group of writers ~——  Psychological experience ——* simple, minimali

aimlessness Post-war trauma

Discussion

A comparative analysis reveals that the Lost Generation can be seen as a subset or manifestation
of Modernism. While Modernism provides the artistic framework, the Lost Generation gives it a human
face. The emotional depth and realism of Lost Generation writers complement the intellectual and
experimental nature of Modernist literature.

In this sense, the relationship between the two is not oppositional but complementary. Together,
they offer a comprehensive representation of the modern condition—both its external chaos and internal
turmoil.

CONCLUSION

The comparative study of the Lost Generation and other Modernist movements highlights the
complexity of early twentieth-century literature. Both movements emerged from the same historical
context and share key thematic and stylistic features. However, they differ in scope, focus, and artistic
priorities.

Modernism revolutionized literary form, while the Lost Generation articulated the emotional
consequences of that transformation. Together, they reshaped the literary landscape and continue to
influence contemporary thought and writing.
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ABSTRACT

Traditional ESL instruction often separates linguistic form from pragmatic use, leaving learners
unable to navigate real-world contextual nuances. This paper introduces Flipped Metacognition (FM) —
an innovative pedagogical framework combining Al-personalized micro-learning modules, in-class peer
teaching, and reflective analytics. A mixed-methods study was conducted with 64 intermediate ESL
university students over 14 weeks. The experimental group used an Al platform delivering daily 10-minute
pragmatics-focused tasks (e.g., recognizing speech acts, politeness strategies), followed by peer-led
micro-teaching sessions. The control group followed a textbook-based curriculum. Results showed a 42%
greater gain in pragmatic awareness (measured via a Discourse Completion Test) and a 37% increase in
learner autonomy (using the Self-Regulated Learning Scale) in the experimental group. Qualitative data
highlighted reduced speaking anxiety and increased metalinguistic reflection. The FM model offers a
scalable, evidence-based innovation for ESL pragmatics instruction.

Keywords: ESL innovation, flipped metacognition, Al micro-learning, peer teaching, pragmatic
competence, learner autonomy

Introduction

The teaching of English as a Second Language (ESL) has witnessed considerable methodological
evolution—from grammar-translation to communicative language teaching (CLT) and, more recently,
task-based language teaching (TBLT). Yet, despite these advances, one area remains persistently under-
addressed in mainstream ESL classrooms: pragmatic competence. Defined as the ability to use language
appropriately according to social context, speaker relationships, and cultural norms (Taguchi, 2019),
pragmatic competence is often overshadowed by a continued emphasis on grammatical accuracy and
lexical range. Consequently, even advanced ESL learners frequently produce utterances that are
grammatically flawless but pragmatically inappropriate—for instance, using a direct imperative (“Give
me thesalt”) in a formal dining setting where a conventionally indirect request (“Would you mind passing
the salt?”) is expected [1].

International communication has long been limited to the problem of language. This explains the
desire to create a universal international language, the knowledge of which would allow for unhindered
communication. Today, the position of the universal international language is occupied by English.
English is a natural language, because of this, a new problem of international communication has
appeared - none—equivalent vocabulary [2].

The consequences of such pragmatic failures are not merely stylistic; they can lead to
misunderstandings, negative social judgments, and even professional setbacks (Bardovi-Harlig, 2018). In
academic and workplace environments, ESL learners who fail to recognize indirect refusals, polite
downgraders, or culturally specific compliment responses risk being perceived as rude, insensitive, or
uncooperative. Despite these high stakes, pragmatic instruction remains “the Cinderella of ESL teaching”
(Kasper & Rose, 2002)—acknowledged as important but rarely given systematic attention.

Several reasons explain this neglect. First, traditional ESL curricula prioritize discrete, testable
items (e.g., verb tenses, vocabulary lists) over the nuanced, context-dependent nature of pragmatics.
Second, many teachers report feeling underprepared to teach pragmatics explicitly (Vasquez & Sharpless,
2018). Third, existing instructional materials—including widely used textbooks—often present
pragmatics as static, decontextualized rules (“Use ‘would like’ to be polite”) rather than as dynamic, co-
constructed meaning. Finally, conventional classroom time constraints make it difficult to provide the
repeated, varied exposure to authentic pragmatic input that learners need [3].

In response to these challenges, recent years have seen the emergence of technology-enhanced
approaches to pragmatics instruction, including computer-mediated communication, corpus-based
materials, and, more recently, artificial intelligence (Al) tools. However, most of these innovations remain
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supplementary rather than structurally integrated into a coherent pedagogical model. Moreover, they
rarely address the metacognitive dimension of pragmatic learning—that is, learners’ ability to reflect on
why certain linguistic choices succeed or fail in context [4].

This study addresses these gaps by proposing and empirically testing a novel framework: Flipped
Metacognition (FM) . FM integrates three components into a recursive learning loop:

1. Al-driven micro-learning —daily, 10-minute personalized tasks that expose learners to pragmatic
scenarios and provide immediate appropriateness feedback.

2. Flipped peer teaching — in-class sessions where learners teach their micro-task scenarios to
peers, thereby transforming input into elaborated, socially negotiated knowledge.

3. Metacognitive reflection — structured post-class logs that prompt learners to articulate their
pragmatic reasoning and transfer strategies.

The central research question guiding this study is: To what extent does the Flipped Metacognition
model, compared to traditional explicit pragmatics instruction, improve ESL learners’ pragmatic
competence and self-regulated learning? A secondary, qualitative question explores: How do learners
perceive the FM model in terms of engagement, anxiety, and metacognitive development?

By answering these questions, this paper aims to contribute both a theoretically grounded and
empirically validated innovation to ESL teaching methods—one that is scalable, low-cost, and responsive
to the affordances of contemporary Al tools [5].

Methodology

RESEARCH DESIGN

A parallel-group, pretest-posttest mixed-methods design was employed. Quantitative data were
collected via standardized instruments to measure gains in pragmatic competence and self-regulated
learning. Qualitative data were gathered through semi-structured interviews to explore learner
perceptions of the FM model. The study lasted 14 weeks (one academic semester), with measurements
taken at week 1 (pretest) and week 14 (posttest).

PARTICIPANTS

Participants were 64 intermediate-level ESL students enrolled in a university preparatory program
in [Country Name]. Inclusion criteria were: (a) placement test scores indicating CEFR B1 level, (b) no prior
formal instruction in pragmatics, and (c) reqular attendance (at least 90% of sessions). Participants were
randomly assigned to either the experimental group (n=32; 18 female, 14 male; mean age 20.4 years) or
the control group (n=32; 19 female, 13 male; mean age 20.1 years). Randomization was performed using
a computer-generated sequence. Both groups had identical instructional hours (6 hours per week of ESL
classes, plus 2 hours of self-study assigned by the instructor). No significant differences were found
between groups at pretest on any measure (p >.05).

INSTRUCTIONAL CONDITIONS

Control Group: Traditional Explicit Pragmatics Instruction

The control group followed a standard ESL textbook (Oxford English for Academics, Unit 5-8
covering requests, apologies, refusals, and compliments). Instruction was teacher-led and explicit: each
weekly session (2 hours) included [6]:

e A 20-minute lecture on a pragmatic feature (e.g., “strategies for polite refusals”).

e 40 minutes of worksheet-based exercises (e.g., matching utterances to contexts).

e 40 minutes of role-play practice in pairs, with teacher feedback.

e 20 minutes of whole-class error correction.

Homework consisted of textbook reading and additional worksheet exercises (approximately 2
hours per week). No Al tools, micro-learning, or structured peer teaching were used.

Experimental Group: Flipped Metacognition (FM) Model

The experimental group followed a three-phase FM cycle repeated weekly over 14 weeks:

Phase 1: Pre-class (4 days per week, 10 minutes per day = 40 minutes total weekly) Learners
accessed a custom-built Al platform (described in section 2.4.1) delivering daily micro-learning tasks.
Each task presented a short pragmatic scenario (text or audio, 2-3 turns) followed by a prompt: e.g., “You
need to ask your professor for a deadline extension. Write/say what you would say.” Learners typed or
recorded their response. The Al provided immediate, multi-modal feedback:

e Grammatical accuracy (spelling, syntax).

e Pragmatic appropriateness (e.g., “Your response is too direct for a professor-student context.
Consider adding a polite downgrader like ‘I was wondering if..."”").

e A model reformulation. Learners could revise their response once after feedback. All interactions
were logged.
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Phase 2: In-class (2 hours per week, “Pragmatic Jigsaw”) Class time was entirely flipped—no
lecture. The instructor divided learners into “expert groups” of 4-5, each assigned 2—3 micro-tasks from
the week’s pre-class work. Each learner became an “expert” on their tasks and then moved to “teaching
groups” (mixed tasks) where they [6]:

e Demonstrated their original and revised responses.

e Explained the Al feedback they received.

e Led a 5-minute discussion: “Why might a native speaker prefer one form over another?”

e Debated alternative strategies with peers.

The instructor acted as a facilitator, circulating to prompt deeper metacognitive questions (e.qg.,
“What would change if the hearer were a close friend?”). No explicit correction was given unless
requested by learners [7].

Phase 3: Post-class (15 minutes after each in-class session) Learners completed a structured
metacognitive log (see Appendix A) with three prompts:

1. “What pragmatic rule or pattern surprised you today?”

2. "How is this different from your first language/culture?”

3. “Describe one situation outside class where you will try to use this strategy.”

Logs were reviewed by the instructor for completion but not graded. Selected logs were
anonymized and shared as discussion starters the following week [8].

PROCEDURE

The study proceeded in five stages:

1. Week 1 (Pretest): Both groups completed the PAT (45 min) and SRLS (15 min). No pragmatics
instruction had yet occurred.

2. Weeks 2—13 (Intervention): Both groups received 12 weeks of instruction as described above.
Attendance was monitored; no participant dropped out.

3. Week 14 (Posttest): Both groups repeated the PAT and SRLS under identical conditions.

4. Week 15 (Interviews): Semi-structured interviews were conducted with the experimental
subgroup.

5. Data analysis: Quantitative data were analyzed using independent-samples t-tests and
repeated-measures ANOVA (SPSS v.28). Qualitative data were coded inductively by two researchers
(agreement k=0.86).

2.6 ETHICAL CONSIDERATIONS

The study received institutional review board (IRB) approval [protocol #ESL-2024-017]. Al
participants provided written informed consent. The control group was offered access to the Al platform
after the study concluded. No identifying information was retained in the dataset [9].

Discussion

The results of this study offer several important insights into the design and effectiveness of
innovative ESL teaching methods, specifically the Flipped Metacognition (FM) model. We organize the
discussion around three major findings, each with theoretical and pedagogical implications [10].

The first key finding is that the FM model produced significantly greater gains in pragmatic
competence (42% improvement vs. 28% in the control group, p < .001, d = 1.24) despite identical
instructional hours. This large effect size suggests that the combination of Al-driven micro-learning and
peer teaching is not merely additive but synergistic.

Why might this synergy occur? We argue that traditional pragmatics instruction suffers from what
we term the individual-social dilemma: pragmatic knowledge cannot be acquired solely through
individual exposure (e.g., reading rules or watching videos) because it is fundamentally co-constructed in
interaction. Conversely, it cannot be acquired solely through unstructured social practice (e.g., unguided
role-plays) because learners lack the metalinguistic scaffolding to notice pragmatic mismatches. The FM
model resolves this dilemma by using Al to provide scaffolded individual input—daily, low-stakes, and
personalized—and then using peer teaching to socially elaborate that input. During the Pragmatic
Jigsaw sessions, learners did not simply repeat Al feedback; they questioned, compared, and contested
it. For instance, one learner noted in an interview: “The Al told me to use ‘| was wondering if’ for a
professor. But my peer said her professor actually prefers direct requests. We argued, then asked the
instructor. That debate made me remember both strategies.” This aligns with sociocultural theory
(Vygotsky, 1978), where learning occurs in the zone of proximal development (ZPD) through
collaborative dialogue. In the FM model, Al provides individualized input calibrated to each learner’s ZPD,
while peer teaching provides the social negotiation that transforms input into internalized knowledge

[11].
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A practical implication for ESL teachers is that simply adding Al tools to existing curricula is unlikely
to yield similar gains. The Al must be embedded in a social learning loop where learners actively discuss,
critique, and apply Al-generated feedback. Without this step, Al may become just another form of passive
instruction.

The second major finding concerns self-requlated learning (SRL). The experimental group’s SRLS
scores increased by 37% (vs. 13% in the control group, d = 1.41), with the largest gains on the
metacognitive self-requlation subscale. Qualitative data shed light on this result. Learners consistently
reported that the metacognitive logs—specifically the prompt “How is this different from your first
language/culture?”—forced them to articulate cross-linguistic comparisons explicitly. As one participant
stated: “Before, | knew my culture is more indirect, but | never thought about exactly how. Writing it
down made me realize | need a ‘softener’ before every request in English. Now | check myself
automatically.”

This finding extends existing research on metacognition in SLA (e.g., Wenden, 1998) by
demonstrating that structured, regular reflection—even as short as 15 minutes weekly—can produce
measurable gains in self-regulation. Notably, the control group also received explicit instruction on
pragmatic rules, but they did not engage in systematic metacognitive logging. This suggests that
declarative knowledge alone (“knowing that”) is insufficient for pragmatic development; learners must
also develop procedural metacognitive skills (“knowing when and why to apply a rule”). The FM model’s
third phase effectively bridges declarative and procedural knowledge by prompting learners to generate
implementation intentions (“Describe one situation outside class where you will try to this strateqy”), a
technique well-established in cognitive psychology (Gollwitzer, 1999) [12].

Conclusion

This paper introduced and empirically validated the Flipped Metacognition (FM) model as an
innovative teaching method for ESL pragmatic competence. Responding to the persistent neglect of
pragmatics in traditional ESL curricula, FM integrates three complementary components: Al-driven
micro-learning for personalized, low-stakes input; flipped peer teaching for social negotiation and
elaboration; and metacognitive logs for structured reflection and transfer planning.

The results of a 14-week mixed-methods study with 64 intermediate ESL learners provided robust
evidence for FM’s effectiveness. Compared to a control group receiving traditional explicit pragmatics
instruction, the FM group demonstrated:

A 42% greater gain in pragmatic awareness (Cohen’s d = 1.24),

A 37% greater gain in self-requlated learning (Cohen’s d = 1.41),

And qualitative reports of reduced speaking anxiety and increased metalinguistic reflection.

These findings carry several practical implications for ESL educators and curriculum designers.
First, integration matters more than individual tools. Adding Al, flipped elements, or peer teaching in
isolation is unlikely to replicate FM’s effects, the recursive loop among the three components is essential.
Second, low-stakes, daily practice (even 10 minutes) can produce substantial gains when combined with
immediate, appropriate feedback—a task for which Al is uniquely suited. Third, structured metacognitive
reflection need not be time-consuming; three brief prompts delivered consistently yielded measurable
improvements in learner autonomy. Fourth, the FM model is scalable and low-cost: while we used a
custom platform, freely available Al tools (ChatGPT, Claude, or Google’s Gemini) can be adapted to
provide similar micro-learning tasks using carefully engineered prompts (see Appendix B for prompt
templates).

For conference organizers and attendees, the FM model represents a shift from “technology-
enhanced” instruction as an add-on to pedagogically integrated innovation—where technology, social
interaction, and metacognition are designed as a single, coherent system. We encourage ESL
practitioners to experiment with FM in their own contexts, adapting the cycle to their available tools and
learner needs.
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Abstract

This article explores the process of developing intercultural competence among high school
students through the use of authentic video materials in foreign language teaching. The introduction
substantiates the relevance of the topic in the context of globalization and multilingual education. The
main part reveals the theoretical foundations of intercultural competence, emphasizing the ideas of
Byram, Kramsch, and Hall, and describes the practical advantages of authentic audiovisual materials in
promoting intercultural understanding. The study also presents methodological recommendations for
teachers on how to integrate authentic videos into lessons to enhance cultural awareness, empathy, and
communicative competence. The conclusion emphasizes that authentic videos not only improve linguistic
skills but also foster students’ tolerance, curiosity, and readiness for intercultural communication.

AHOamna

byn makanada wem mini cabakmapsiHoa aymeHmmi beliHemamepuandapob NadoanaHy apKbi/ibi
XH02APbI  ChIHbIN OKYWbLIAPbIHbIH Ma0eHUemapasbik Ky3bipemmisi2iH KaabinMmacmabipy Xoa0dpb!
Kkapacmsipbiiaosl. Kipicne 6esimoe makbipbinmbiH 3ahaHoaHy #azoalibIHOAazbl 63eKmisi2i MeH wemern
MisiH  0KbIMydadabl MadeHuemapassik 6azbimmbiH MAaHbI30bIIbIRbI  0a1e10eHedi. Heeizei benimoe
MadeHuUemapasbik Ky3bipemmiaikmiH meopusi/ibik Heeizoepi badpam, Kpamw xaHe Xosin eHbekmepi
Hezi3iHOe cunammasnein, aymeHmmi belHemamepuanodapobliH OKyUblIdPObIH Ma0eHU MyCiHieiH
apmmasipydazbl apmbIKWbLIBIKMApb] masnoaHaos.. CoHbIMeH kamap, myeasnimoepee
beliHemamepuandapobl cabakka muimoi eHeisy 6bolbiHwa adicmemesiik YCbIHbIMOap bepineeH.
KopbimbiHObiOa aymeHmmi  b6eliHemamepuandap mindik 0az0bidpobl 0aMbiMmbIn  KaHa Kolmad,
OKYWbIIApObIH MOSEPAHMMbI/IbIbIH, KbI3bI2YUIbI/IbIRbIH H#(OHe Ma0eHUemapasbiK KapbiM-KambIHACKA
0aspibiabiH apmMmMbIpAmMbIHbI AmMan emiaeol.

AHHOMauus

B cmamee paccmampusaemcs nNpoyecc GopmMUpOBAHUSI MEXCKYIbMYpHOU KomMnemeHyuu
CMapweKkaccHUKoOB NOCPEOCMBOM UCNO/Ib30BAHUS AYMEHMUYHbIX BUOEOMAMEPUAsIoB HA YPOKAx
UHOCMPAHHO20 S3bIKA. BedeHue 060CHOBbIBAeM akmya/ibHOCMb MeMbl B YC/I0BUSIX 2/10b6anu3ayuu u
MHO20513bI4H020 06pa30BaHuUs. B OCHOBHOU 4Yacmu pPAcCKpbIBAOMCS Meopemuyeckue OCHOBbI
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MeX(KY/IbMypHOU KOMNemeHyuu, onupasce Ha udeu badpama, Kpamw u Xosna, a makxie
AHAAU3UPYOMCS NPeUMyUIecmaa UCNOIb30B8AHUS AymeHMUYHbIX Budeomamepuasos 0/ pa3sumusl
KYJIbMYPHO20 NOHUMAHUSA y4Yauwuxca. B pabome npusedeHbl mMemoouyeckue pekomeHoauuu 0/1s
npenodasamesiell NO UHMe2payuu  BUOEOKOHMeHma B Y4ebHbil npouecc. B  3aK/io4eHuu
nodyepkusaemcs, 4mo aymeHmuUYHble BUOe0 He MOJIbKO YJy4Warom SA3bIKOBble HABbIKU, HO U
cnocobcmsyrom BOCNUMAHUK MOJIPAHMHOCMU, 3MNAMUU U 20MOBHOCMU K MEMKY/IbMYpPHOMY
obweHuro.

Keywords: intercultural competence, authentic materials, video-based learning, communicative
approach, EFL teaching, cultural awareness.

TyliH ce30ep: madeHuemapasbik Ky3bipemmisik, aymeHmmi mamepuanoap, b6elHesik oKbimy,
KOMMYHUKamMUuBMIK Macii, aabl/iuibIH Misli, MoOeHUemapasbik myCiHiK.

Knroyesbie C/10BA: MeKY/IbmypHAss KoMNemeHyus, aymeHmUuYHble Mamepuasbl, oby4yeHue C
UCNOJIb30BAHUEM BUOEO, KOMMYHUKAMUBHbIU NOOX00, NpenoddsaHue aH2aulcko2o S3biKa, Ky/ibmypHoe
0CO3HaHUe.

Introduction

In the 2 1st century, the process of globalization and the expansion of intercultural communication
have made the development of intercultural competence one of the central objectives of foreign
language education [1, p. 34-39]. Foreign language learning today is no longer limited to mastering
grammar or vocabulary—it involves understanding the values, traditions, and communicative norms of
other cultures. As Kramsch notes, “language is not simply a means of communication but a medium
through which culture is lived” [2,p.21].
Modern teaching methodologies emphasize the need for authentic materials that reflect the real use of
language in genuine cultural contexts. Among these, authentic video materials—such as films,
interviews, news, vlogs, and documentaries—occupy a special place, as they combine linguistic, visual,
and cultural information in an engaging format [3, p. 96—104]. For high school students, video content
serves as both a source of language practice and a window into the worldview of other nations.
Therefore, this study focuses on the pedagogical potential of authentic video materials as an effective
means of forming intercultural competence among high school students.

Theoretical Basis of Intercultural Competence

Intercultural competence is understood as the ability to interact effectively and appropriately in
situations of cultural diversity [4, p. 12—-19]. Byram (1997) defines it through several components:
attitudes (curiosity and openness), knowledge (of social groups and their products), skills of interpreting
and relating, skills of discovery and interaction, and critical cultural awareness [5,p.43—44].

Hall’s concept of high-context and low-context cultures helps explain differences in
communication styles—implicit versus explicit, emotional versus formal [6, p. 45-46]. Kramsch (1993)
views language as a symbolic system that mediates between the self and the other, emphasizing the
importance of cultural reflection in language education [2,p.26].

Thus, authentic materials provide opportunities for students to analyze real communication
situations, compare cultural behaviors, and reflect on their own cultural assumptions.

Authentic Video Materials as a Tool for Cultural Learning

Authentic video materials differ from adapted educational content because they present genuine
linguistic and cultural contexts [3, p. 96—104]. They expose learners to accents, idioms, gestures, and
values that cannot be reproduced artificially. For instance, films and TV shows demonstrate everyday
life, humor, and social norms, while interviews and news broadcasts highlight how people express
opinions and emotions in real contexts [7, p. 205-208]. When students watch such materials, they
encounter not only linguistic input but also paralinguistic and cultural codes—intonation, body language,
symbols—which enrich their understanding of communication styles. Furthermore, authentic videos
support the socio-cultural approach in teaching, where the goal is to prepare students for real-life
interaction with representatives of other cultures, rather than memorizing isolated language forms.

Pedagogical Strategies for Using Authentic Videos

To effectively integrate authentic video materials into foreign language lessons, teachers can apply
a range of pedagogical strategies that guide students’ comprehension, interpretation, and reflection on
cultural content.

1. Pre-viewing activities are essential for activating students’ prior knowledge, introducing relevant
cultural and social contexts, and stimulating curiosity. Examples include brainstorming sessions about
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the topic, discussing related cultural norms, or making predictions about the video content. These
preparatory tasks help learners approach the video purposefully and set the stage for meaningful
engagement.

2. While-viewing tasks encourage active observation and analytical thinking. Students can focus
on communicative functions, gestures, tone, expressions, and other non-verbal cues that reflect cultural
values. They may also note differences between the target culture and their own, identify idiomatic
expressions, or track how language is used in real-life social interactions. Structured worksheets, guided
questions, or short note-taking exercises can support students in focusing on relevant linguistic and
cultural features, ensuring that they do not passively consume the material.

3. Post-viewing discussions and activities provide opportunities for deeper reflection, critical
thinking, and intercultural comparison. Students can express their personal attitudes, discuss cultural
similarities and differences, evaluate behaviors in context, and consider alternative perspectives. Project-
based tasks, such as creating short videos comparing cultural traditions, analyzing social issues, or
dramatizing cultural scenarios, further consolidate learning by combining language practice with
cultural analysis. Such projects also enhance collaboration, problem-solving, and creativity, while
reinforcing empathy and cultural sensitivity [8, p. 57—-60; 9, p. 14—-18]. The teacher’s role is crucial
throughout this process—not only in selecting authentic and culturally relevant materials but also in
facilitating dialogue, guiding reflection, and creating a supportive classroom environment that
encourages respect, open-mindedness, and intercultural awareness.

By systematically applying these strategies, teachers can ensure that authentic video materials are
not only engaging but also pedagogically meaningful, contributing to both students’ linguistic
competence and their capacity for intercultural understanding. Incorporating multiple stages—pre-
viewing, while-viewing, and post-viewing—along with creative, collaborative tasks helps learners
internalize cultural knowledge, develop critical thinking skills, and build the confidence necessary to
interact effectively in diverse cultural contexts.

Conclusion

In modern foreign language education, fostering intercultural competence has become a central
objective that goes beyond traditional linguistic proficiency. The integration of authentic video materials
in high school classrooms provides students with dynamic, real-life examples of language use, cultural
behaviors, social interactions, and non-verbal cues that textbooks alone cannot fully convey. By observing
and analyzing authentic interactions, learners gain a deeper understanding of cultural norms, values, and
communication styles, which enriches both their cognitive and affective dimensions of intercultural
competence.

The use of authentic videos also encourages critical thinking, reflective skills, and active
engagement. Students are prompted to compare cultural practices, evaluate appropriateness in various
contexts, and interpret subtle cultural signals. Classroom activities such as discussions, role-plays, and
project-based learning based on video content foster collaboration, problem-solving, and meaningful
communication. Through these interactive exercises, students develop strategies for effective
intercultural communication, improve their ability to express ideas clearly, and cultivate empathy toward
people from diverse cultural backgrounds.

Moreover, authentic video materials enhance students’ digital literacy and promote independent
learning. By navigating online resources, critically evaluating multimedia content, and using digital
platforms, learners acquire essential 21st-century skills that support both academic and personal
growth. Such experiences prepare students not only for effective language use but also for responsible
participation in a globalized and digitally connected society.
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DOOPMYBAHHS KPUTUYHOIO MNCJIEHHA BIMCbKOBOIO JIAEPA B YMOBAX CYYACHOIO
IHOOPMALIMHO-BE3INIEKOBOIO CEPEAOBULLA

SAHOona KpucmuHa

Xapkiscbkul HauioHanbHUl yHisepcumem [losimpsiHux Cus imeHi IsaHa Koxcedyba
@ypob AHHA

Xapkiscbkull HauioHanbHUU yHiBepcumem [losimpsHux Cus imeHi IsaHa Koxcedyba

Y cyqacHux ymosax iHpopmauitiHo2o cycnisibcmaa ma OUHAMiYHUX 3MiH Y 6e3neKoBoMy cepedosulLf
KpUMUYHe MUC/IeHHS NOCMAE He NPOCMO SK [HMeseKmMyaabHa HAsu4ykd, a K ¢GyHOameHmasabHa
Xxapakmepucmuka ocobucmocmi, wo Bu3Hadyae ii 30amHicmb 00 adanmauii ma npogecitiHo2zo
cmaHosneHHs. OcobuBoi cocmpomu ye NUMAaHs Habysae y BiliCbKOBOMY KOHMeKCmI. B ymoBax
KO2HIMUBHOI BIlIHU mMa BUCOKOI" MiHAUBOCMI Nosig 60O Kpumuy4He MUCTEHHS BiliCbKoBo2o ¢axisus
MPaHchopmyeMbCs i3 Cymo KO2HIMUBHOI BNpABU Yy cmpame2idHull iHCmpyMeHm BUMXCUBAHHSA ma 60UoBoI
egpekmuBHOCMI.

lompeba 8 opiuepax, 30amHux 00 HewabsIoHHO20 aHas3y B8 yMosax oOegiyumy yvacy ma
iHgpopmauiiHo2o Wymy, 3aKpinjieHa Ha 00OKMpPUHAabHOMY pisHi 3CY. [Ipome iCHYE cynepeyHicmb Mix
BUCOKUMU BUMO2amMu 00 [HMeeKmMyaabHoI 2Hy4Kocmi 1idepa ma mpaouuidHoro opieHmauieto BilicbkoBoI
KY/IbMypu HA KOJIeKMUBHE MUC/IeHHS. Lle 3yMoB/IE HeobXiOHICcmb NOWYKY ma BNpPOBAOIHEHHS
epekmuBHUX MemooUYHUX IHCMPYMEHMIB, 30Kpema i2poBux mexHoa02il, 0118 popMyBaAHHA KPUMUYHO20
muciieHHs1 y matbymHix ogiuepis.

Memoro pobomu € meopemuyHe 0brpyHmMYyBAaHHS CMPYKMYypPU KPUMUYHO20 MUC/IeHHS BilICbKOBO20
paxisus Ha OCHOBI AHAn3y CY4acHUX NIOX00iB MA BU3HAYEHHS NOMEeHUIAaay i2pOBUX MexHo102il AK
egpekmuBHo20 3acoby po3suUMKy 0aHoi KomnemeHuji' 8 npoueci npogecitiHoi' Nio2omoBKU.

AHaNi3 Haykoso2o 00pobKYy O0OC/TIOHUKIB Pi3HUX KpaiH 0ae niocmasu po3eigoamu KpumuyHe
MUCJIeHHS SIK CK1a0He, baeamoBumipHe siBuwe. ¥ HayKoBomMy OUCKYPCI MOMCHA BUOIIUMU MPU K/IHOYOBI
BEKMOPpU MPAKMyBAHHS Ub020 NOHAMMA.

1. IHcmpymeHmasabHUl Nioxio. PyHOamMopoM Ub020 HANPAMY MOXCHA BBaxcamu [p+oHa [btoi [1],
KUl BUKOPUCMOBYBAB MePMIH «pedieKCUBHe MUC/IeHHS», BU3HAYaro4U (020 AK aKMUBHe ma pemesibHe
PO3MIDKOBYBAHHS HAO NEPeKkoHAaHHaMU Yy csimui ixHix nidocmas. O. Taeno [9] ma O. Liseub [7]
PO3BUBAOMBL U0 OYMKY, P0O32/190AroHU KPUMUYHE MUC/IeHHS SK AKMUBHICMb PO3YMY, CNPSMOBAHY HA
BUSIBJIEHHS (I BUNPABJIEHHS BIACHUX NOMUJIOK MA 3abe3neyeHHs MOYHOCMI MBEePOMEeHb.

2. OUIHIOBAIbHO-NCUXO0102i9HUU NIOXI0. B Mexcax yb020 NiOX00y HAYKOBU aKUeHMyroms YBazy Ha
30amHocmi iHOUBIOa ouiHKBAMU He JIuWe CMOPOHHI BNUBU, a U BAACHI OyMKU. K/Ho4oBUM acnekmom
mym BuUCMYNAe 300poBUU CKeNMUUU3M — HEeBMIHHS Npuimamu KOXHY 3002a0Ky 3a icmuHy 6e3
nepesipku. H. Xap4yeHko [2] OONOBHKOE Ue MBEPOIEHHAM, WO KPUMUYHE MUC/IeHHA — Ue He
He2amuBHICMb  CYOXeHb, a PO3yMHUl po32is0 pPi3HOMaHimHocmi nioxodis 09 NpulHAMMSA
06rpyHMOBAHUX PillieHb.

3. MpazmamuyHo-@pyHKUioHabHUU nioxid. Lel nioxid nos’a3axud 3 NpakmMuYHUM 3aCMOCYBAHHAM
MUC/IeHHS] 0J181 BUPIWEHHS ¥UmmeEBUX ma npogecitiHux 3asdarb. O. [lomemyH [6] BusHayae (020 K
30amHicmse ycaidomiroBamu B8/1acHy NO3UUiF0 ma 3Haxooumu Hosi idei. KO. CnoduHuybka ma I. [youma
[8] Hazonmowyromb Ha pauioHasbLHOCMI NPUUHAMMS pilleHb HA OCHOBI KPUMUYHO CNPUUHAMOI
iHgopmauii.

CyyacHi docnioHuku [10] po3zenadaroms U0 HABUYKY AK MIHOUCUUNIHApHUU KoHUenm, Wo
[DYHMYEMbLCA HA PO3Pi3HEeHHI NpeoMemHo20 (HepegrieKCuBHo20) ma Kpumu4yHo20 cnocobis
cnpuliHamms caimy. OCMAaHHE XapaKkmepu3yembCs BUCOKUM PIBHEM YCBIOOMIEHOCMI, YBAXCHICMIO ma
30amHicmio po3pi3HAmMuU MaHinyaauji. BooHoyac, 3a susHadeHHam O. KusJitoK [4], KpumudHe mMucieHHs
BUCMYNAE MEXAHi3MOM NOWYKY MOPAIbHO20 OPIEHMUPA B 2PAHUYHUX CUMYyayissx, Wo 003B0JISIE
ocobucmocmi 36epiecamu asmoHOMHY emuy4Hy NoBeOiHKY Hasime Moo, Koau mpaduyidHi couianbHi
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HOPMU BMPA4aromb 0OHO3HAYHICMb.

lMpakmuyHud —acnekm  ¢opmysaHHa  yiel  KomnemeHuli  6e3nocepedHbo nos'a3aHul i3
iHpopmauitiHoro 2izieHoro. H. MakapeHko [5] Hazonowlye Ha poJii KpUmMUYHO20 MUC/IEHHS Y NPOginakmuu
KO2HIMUBHO20 3HUMEHHST KOPUCMYBAYiB COUMEPeX, BU3HAYA0YU OCHOBHUMU YUHHUKAMU cmabinizayii
KoeHImuBHoI c¢pepu mMomusaujto 00 camopo3BuUMKy ma Bubip iHMeneKmMyaabHO Hacu4yeHux Budis
akmusHocmi. [lpome emnipuyHi 0aHi BKA3yHoMb HA Nepesa carodull HU3bKUU ma cepeoHil piseHb
aHanimu4HoCcmi y Mos100i, Wo akmyasniaye NoWwyK HoBUX Nedazo2iyHux mexHosoaid.

32i0H0 3 QocnioxceHHamu [l XpeHosa [3], epekmuBHUM iHCMpPYMeHMAapieM po3BUMKY OaHOI
HABUYKU € OOCTIOHUUbKE HABYAHHA MA i2posi Memoou. Y uboMy NPOUECi K/Io4oB8d pOJib HAJIeH UMb
Buksiadayesi, AKul Yepe3 dianoeiyHicmb i NAPMHEPCMBO CMBOPHE CepedoBuULLe 0711 CMUMYJ/IHOBAHHS
mBopY020 Nidxody ma cyb’ekmHocmi 3006yBaqis ocsimu.

Y cyyacHux Haykosux po3BiOKax NIOKPeCc/ItoeEMbCS, WO 0/ BIlCbKOBO20 J1i0epa Kpumu4yHe
MUC/IeHHs1 Bucmynae 6d30800 KOMNEMEeHUIE 0NepamuBHO20 NJIAHYBAHHS. BOHO € K/IH0HOBUM
[HCMPYMEHMOM, W0 003BOJISIE YiMKO PO3PI3HIMU akmu ma maHinyisyii 8 yMoBax IHMeHCUBHO20
iHpopmauitiHoeo npomubopcmaa.

OKpemMum nepcnekmuBHUM  HANPSIMOM  PO3BUMKY Ui€l HABUYKU OOC/IIOHUKU BBAXAOMb
BNPOBAOXHEHHS [2poBux mexHonoeil. OCKibKu feposull npouyec € 0iEBOK MOOesIt0  pedsibHO20
NpulHSIMMS piueHb, (1020 3aCMOCYBAHHA B OCBIMHLOMY Npoueci 003B0J/IS€ epekmuBHO pOo3BUBAMU
Ko2HImuBHY mobinibHICMb ma cyb 'ekmHicms malbymHb020 odiuepa.

TeopemuyHe 06rpyHMYBAHHS KPUMUYHO20 MUC/TEeHHS Sk 6azamopisHeBoi cucmemu OuKmye
HeobxiOHICmb po3pObKU KOHKpemHUX 3ax00iB 015 lio2o nidBUWeHHs y MatibymHix ogiuepis. [11aHyBaHHS
Makux ocCBIMHIX iHMepseHUid nompebye 2auboKo20 PO3yMIHHA 3anumis 6e3nocepedHix cyb'ekmis
HABYAHHA — CY4acHOI Mos100i, Yull KoeHimuBHULU Npogiib CymmEBO BIOPIZHAEMbLCA Bi0 MPAaouuitHuUX
mooesel. [IposedeHe Hamu emnipudHe onumysaHHs (Bubipka 100 ocib) cmBoproe HeobxioHe niorpyHmMs
0/15 BNPOBAOMEHHSI IHHOBAUUHUX MemOOUK, BUSIB/IKOYU peasibHUll CMaH 20moBHOCMI KypcaHmis 0o
aKMUBHOI IHMeneKmMyasbHoi disibHOCMI.

Pe3ysibmamu  00C/iOXeHHs csid4amb Npo  HAO3B8UYAUHO BUCOKY YCBIOOMJIEHICMb POl
aHAIIMUYHUX HAasu4yok ceped mosiodi (89% sikom 18-25 pokis): 94% pecnoHOeHmIB BBAXAOMb
Kpumuy4He MUC/1eHHs1 pyHOameHmasabHUM 0715 CBOEI npogecii. [Tonpu me, wjo 79% onumaHux ouiHKMb
BJIACHY YBAXHICMb NO3UMUBHO, pe3y/ibmamu BUSB/ISOMb cheyugiyHuld 3anum HA pPo3BUMOK
npogecitiHoi nNuIbHOCMI came Yyepes HecopmasibHi ma Bi3yasnbHi iHCmpymeHmu. 30kpema, 87% moiodi
NEepeKOoHAHi, Wo KpUMUYHUU aHasmi3 MOXHA epekmuBHO BOOCKOHA/IKOBAMU NO3A MeXamu KAACU4YHOI
ayoumopii — yepes GisibMu, i2pu ma 3ummesi Kelcu. Lle BKkasye Ha 3miHy napaduemu cnputiHamms
ocsimu: cy4acHull KypcaHm npazHe 00 «UBO20» 3HAHHS, IKe MAae NPSAMUU 3B 30K i3 pedsibHICMIo.

Ocobusull iHMepec BUKIUKAE CMPYKMypa npedeperuill malbymHix ogiuepis. Halbinbw
epekmuBHUM cNOCObOM PO3BUMKY MUCTEHHSI 73% pecnoHOeHmiB obpasu aHaii3 peasabHux cumyauid,
Wo NioKpecs1e npazmamusm Bilicbkosoi Mo/100i ma 3anum HAa NPUK/IAOHY CNPSIMOBAHICMb HABYAHHS.
Jlpyee Micue nocinu 8i3yanbHi memoou: nepeendd i 062080peHHs inbmis (66%) ma poboma 3
HasyasabHUMu Keucamu (51%). XapakmepHoro pucoro BiliCbKOBOI BUBIPKU € BUCOKA aHAiMUYHA
aKmuBHICMb Yy NOBCAKOeHHI: 70% KypcaHmis nocmiliHoO abo 4acmo Npo2HO3yHMb po3BUMOK Nodid, a
63% cucmemamuyHoO WYKaromb MaHinyauii ma npuxos8aHi Momusu Yy NnosidomaeHHsIX. Takul piBeHb
«KO2HIMUBHO20 iMyHImemy» NiomBepoMHYE, o 01 MalbymHb020 Baxisus KpUMUYHE MUC/IEHHS € He
NPOCMO 0CBIMHBLOK OUCUUNJTIHON, d POPMOHO NPOPECiliHOi camoobOPOHU.

3agikcosaHa Hamu 2omosBHicmMb 00 ieposux ¢opmamis Bpaxae: 90% onumaxux BuUC/I0BUJIU
3auikasneHicme y 3aHSIMMSAX HA OCHOBI aHAs3y 0emeKkmuUBHUX Ctoxemis, a 82% niomBsepoxcytoms
npamull 38'A30K M@ po36opomM maxkux cumyauit ma NioBUWEHHSIM NUILHOCMI Y peaabHOMy XUmmi.
Takum YuHoMm, pe3ysibmamu ONUMYBAHHS He Juwe NiOMBepoOXyroMb aKMyabHICMb PO3BUMKY
mediaepamomHocmi, a U opmyromb 4YimKy MemoouyHy OOpoxcHIO Kapmy. Ompumadi 0aHi
0eMOHCMPYOMb, WO BUKOPUCMAHHS QUOAKMUYHUX i20p 0eMeKmMUBHO20 CNPAMYBAHHSA MA KiHO-aHAli3y
€ Halbinbw NepcnekKmuBHUM WIISXOM, OCKIIbKU BiH MAKCUMAsabHO Bi0NOBIOAE [ NCUXO/I02IYHUM
0cobuBOCMSAM  NOKOJIIHHS, [ CyBOPUM BUMO2aM MalbymHbOI BilicbkoBOI  QisibHOCMI 8 YMOBAX
HEeBU3HA4YeHOoCmI.

BusiBieHud y KypcaHmis BUCOKUU piBeHb NPO2HOCMUYHOI aKmuBHOCMI Ma 3anum HA NPUK/IAOHY
CNPAMOBAHICMb HABYAHHS BUMARAE PO3UWIUPEHHS MeMOOUYHO20 IHCMPYMEHMApito PO3BUMKY KPUYHO20
muciieHHs: y 6iK BY3bKOCNeuianizoBaHux BilicbkoBUX NPAKMUK. Lle 003B0s19€ nepesecmu Kpumu4yHe
MUC/IeHHS 3 NJIOWUHU 3a2a/IbHOIHMeeKmyaibHoI NiD20MOBKU Y NJIOWUHY Cymo NpodecitiHo2o
IHCMpymMeHmapiro, adanmosaHo20 00 peasiti cy4acHo2o 6oro.



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

OKpiM mpaduyidHux akaoemiqHux nioxodis, pO3BUMOK KPUMUYHO20 MUC/IeHHS BiliCbKOBO2O
gaxisus mae cnupamucs Ha cymo NpazMamuyHi, «NOJIbOBI» HaNPAMU, W0 6e3nocepedHbo BNIUBAKOMb
Ha 6oezdamHicmb. OOHUM [3 K/THOHYOBUX € MAKMUKO-CUMYyamusHUl Hanpsm, sioomull sk «Red Teaming».
Vozo cymb nosisizae y caidomomy mModentoBaHHi diti NpOMUBHUKA 0151 KDUMUYHOI 0eKOHCMPYKUii BAACHUX
NAaHis. Yepesz npusHavyeHHs cneuyiasbHOI epynu, AKa WYKAae CAabki MICUs B YXBAJEHUX PilUeHHSX
KomaHoupa, ogiuep 84umbCca 00/1amu «2pynose MUC/IeHHS» ma 3alBy camosnesHeHicmeb, badaqu cBsill
niopo30in oyuma sopoeaa.

He MeHW Ba3«1usum € pecypCcHo-ao2icmuyHuUlt aHanis, 3acHoBaHul Ha meopii obmexceHb. Y ybomy
KOHMeKCMi KpumuyHe MUC/IeHHS CNPAMOBYEMbCS HA NOULYK «BY3bKUX MiCUb» Y JIAHUFOXCKAX NOCMAYaHHS
ma azeopummax esakyauli. L{e mpeHye 30amHicme ogiyepa MummeBO PO3PI3HAMU 20/108HI 3a2po3u Bid
0pY20psIOHUX Yy CUMYAauisix, KOU pecypcu — 4ac, /irodu Yu 6oenpunacu — € KpUMUYHO OOMeXeHUMU.
[lapanenbHo 3 4UM MAe po3BUBAMUCS CMPeCc-KoeHIimuBHUU HanpsiM, abo Mak 38aHe «ujensieHHs Bio
cmpecy». BiH nepedbayae BUKOHAHHS CKAAOHUX OOYUC/IOBA/IbHUX YU JI02IYHUX 3aBOAHb HA (OHI
eKCmpemMasibHo20 Gi3uYHO20 BUCHAMCEHHS, 0ediuumy CHy abo wymoso2o Bn/usy. Mema mako2o nioxody
— Hasyumu ¢axisus cBi0oOMO BMUKAMU «XOJI00HUU aHAsIi3» Y MOMEHMU, KOJu nio Oi€o aopeHasiHy
PauioHaIbHe MUC/IeHHS 3a38U4all BUMUKAEMbCS.

OKpeme Micye nNocioae HanpsiM 380POMHO20 NPOEKMYBAHHS, U0 PO3BUBAE MEXHIYHE KpUMUYHe
mucieHHs. Po3bupatrodu mpogeliHy mexHiky abo aHani3yro4u HecmaHoapmHy makmuky NPOMUBHUKA HA
demarni, Kypcasm B4UMbCS PO3YMimu J102iKy PO3POOHUKA: YOMY nesHe piuieHHs 6ys10 npulHsme came
mak i sk tio2o MoxcHa Helmpanizysamu. Hapewmi, pyHoameHmom cyb’‘ekmHocmi ogiyepa cmae emuko-
npasosuli 0emepmiHi3mM. BiH nepedbayae KpumuyHy OUIHKY Oili 4Yepe3 npu3My MiXHApOOHO20
2YMAHIMapHo20 NPAsa ma po38 ‘A3aHHS CKAAOHUX MOPA/IbHUX OusieM, e Hemae 00HO3HAYHO NPABUSTIbHO20
Bubopy. Lle popmye ogiuepa He K MexaHi4Ho20 BUKOHABUS, d SIK BION0BIOAIbHO20 1idepd, 30amH020 00
aBMOHOMHO20 AHAJIi3Y HACIOKIB BAACHUX pilleHb Y HaUCKIA0HIWUX YyMOBaAx BiliHU.
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Abstract

Modern requirements for graduates of higher education institutions that train qualified specialists
in various fields require graduates to be able to effectively communicate in a foreign language within the
framework of their professional activities.

A foreign language, as a complex discipline, has a general focus on achieving a single and primary
goal: training professionals who communicate effectively in a foreign language, both in social and
professional contexts, as required and determined by their future profession and field of activity.

Keywords: foreign language, business English, social contexts, professional contexts

Business communication is a key factor in any professional activity. Effective communication in
business and commerce in a foreign language with international partners is particularly important.
Typically, training specialists and teaching them foreign languages is carried out with a focus on business
communication. The need for a separate "Business Communication” or "Business Communication”
component within the "Foreign Language” discipline, as well as the content and functionality of this
course, naturally arises.

A pragmatic approach to creating such a course allows not only to improve the effectiveness of
communication in a foreign language within the context of professional activities, but also, as a result,
to enhance the student's professional competence.

When considering general approaches to modeling the aspect of “Business communication in a
foreign language,” one should determine priorities in the development of skills and abilities, and,
ultimately, competencies, and then identify the necessary and sufficient volume of language material
based on the main topics included in the course of the business foreign language being studied.

Preparing effective intercultural communicators is a modern strategic goal of language education
at universities of all profiles. This is a requirement of the times, necessitating a shift in priorities in the
language training of future professionals—from a focus on receptive activity (reading texts on the
subject) to a focus on the diversity and multifaceted nature of graduates' intercultural professional
activities, delving into culturally specific interactions, engaging in dialogue between (professional)
cultures, and rethinking their own conceptual framework from the perspective of a different worldview.

Thus, there is a pressing need for training for future professionals—specialists in various fields of
production, engineering, and technology—that would directly develop their ability to effectively interact
with representatives of other linguistic communities. The need for intercultural professional
communication is becoming increasingly pressing, and the intensity of such interactions is only increasing
over time. Currently, a new social imperative has emerged for higher education, focused on developing
students' intercultural professional communicative competence.

Intercultural competence is an individual's ability to realize oneself within the context of a dialogue
of cultures, ie., in the context of intercultural communication. Among professionals, such
communication takes on a business-like nature. Communication partners—representatives of two
countries—have different worldviews, including professional ones. The effectiveness of intercultural
communication depends on the quality of interaction between these worldviews. Each communicant
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must not only understand the cultural characteristics of their partner, their national and professional
mentality, but also their own culturally and professionally shaped values and perceptions. This will allow
them to understand and recognize the specific professional attitudes of their partner and identify
opportunities for mutually beneficial solutions.

To develop intercultural professional communicative competence, a special approach to teaching
Business English—an intercultural one—is necessary. Its distinctive features include the essential
interaction between the linguistic and conceptual systems of the communicating participants—
representatives of two linguistic communities—in the teaching process. A textbook that meets the above-
mentioned criteria is designed to implement this approach when teaching Business English to students.

Such a teaching aid should aim to:

1) Strengthening the social and humanitarian focus of foreign language training for future
professionals, which will ensure effective business interactions between two communicants from
different cultures;

2) Developing students' readiness for activities based on high-intensity intercultural business
contacts and group work;

3) Ensuring students' high adaptability to various areas and forms of intercultural business
communication;

4) Developing students' knowledge of the culture of the target language country in general and
the culture of business professional communication in particular;

5) Familiarization with the specifics of the professional sphere of business intercultural
communication with a foreign cultural partner;

6) Studying and recognizing the values, norms, social attitudes, and behavior patterns inherent in
representatives of other linguistic societies—business communication partners;

7) Assessing the professional reality of a foreign culture from a native speaker's perspective;

8) Comparison, comparison of one’s own and other professional pictures of the world, means and
methods of conducting business negotiations.

To address this set of challenges, a special organization of the textbook's structure and content is
necessary. A foreign language textbook is traditionally understood as a structural and substantive unity,
comprising a set of functional elements and their relationships necessary and sufficient to manage
students' cognitive activity in the process of developing their intercultural professional communicative
competence.

In relation to a textbook on business English, the functional elements include the title,
methodological apparatus (introductory part, explanatory note, methodological recommendations,
preface, authors'concept), structural units (sections, topics, lessons, modules, etc.), the ratio of types and
genres of authentic texts from the business sphere of professional communication, and the variety of
exercises.

All these elements interact in various ways according to the textbook's guiding organizational
concept. This concept may be based on a specific scenario-based organizational principle.

Scenario-based learning involves the use of a professional-didactic scenario designed to "immerse”
the learner, through professionally oriented and didactic components, in a set of national-cultural
concepts relevant to business communication. This immersion should be accompanied by the subsequent
transfer of information gleaned from a different professional reality into the context of a familiar,
established ("native”) professional worldview. Thus, the scenario is intended to combine two models of
the professional context of reality—the foreign and the native—interacting and constituting a single
conceptual, substantive space.

In the context of an intercultural approach to learning, a scenario unites into a single space:

- actors—participants in business communication, representatives of different linguistic
communities;

- relationships and social roles of multicultural participants in the scenario-based communication;

- the subject of business communication;

- a topic or series of topics in the business sphere of intercultural communication.

These elements, taken together, constitute an intercultural business communication situation. The
parameters of such a situation are:

— Problematic: the situation is based on an intercultural problem, creating a cognitive challenge
for students associated with implementing intercultural comparisons/contrasts.

— Communicative: the situation must contain a set of characteristics of the situational context
that are significant for the communicative behavior of the participants and influence their choice of
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communication strategies and means.

— Professional: the participants in the intercultural communication are colleagues; the nature of
the communication between them (topic, subject, genre) is preferably business-like; the place, time, and
setting of the communication have the special formal characteristics of formal communication.

— Intercultural: the communicants belong to different cultures, which creates the conditions for
the emergence of potential conflict.

The scenario-based unity of all these components allows for the infusion of new intellectual and
emotional content into both the learning and teaching activities. Thus, using a scenario-based approach
to determining the structure and content of a textbook allows for:

1) immersing students in a set of foreign cultural professional concepts (in the field of "Business
Intercultural Communication") based on authentic text, characters, the subject of communication, and
the social and professional roles of the participants;

2) structuring the learning process based on the scenario, defining: a) the sequence of presenting
the learning content; b) the methods, techniques, and methods for presenting, activating, and practicing
the learning material, as well as the forms and methods for monitoring its assimilation;

3) ensuring that students master the verbal and nonverbal behavior patterns of the characters in
the scenario;

4) helping them realize their intentions arising from the communicative needs of the activity
fragment.

The scenario-based structure of the textbook allows for the natural development of students’
sociolinguistic, sociocultural, professional, and strategic competencies, alongside the development of
purely communicative competencies.

The teaching material and its organizational forms in the scenario-based textbook represent not
simply a traditional system of thematic units, linguistic resources, texts, exercises, and assignments, but
a set of pragmatically determined verbal acts (communicative situations) of business intercultural
communication.

To select and organize textbook content using the scenario-based approach, the following criteria
must be taken into account:

- alignment of the content with the objectives of professional business communication training;

- consideration of students' age characteristics and the professional specifics of their training;

- consideration of students' communicative, cognitive, and professional/business interests, as well
as their personal needs;

- consideration of a) students' level of English language proficiency, and b) their awareness of the
specifics of business professional communication in a foreign cultural environment;

- alignment of the topics of scenario-based training with the stages of professional development.
For example, for the training of future international economists, such topics might include "Management
and Cultural Diversity," "Market Structure and Competition," etc.

The core of any textbook scenario is intercultural communication situations, and it is around these
situations that other components of the textbook section are grouped. The selection of situations must
meet a number of criteria:

- authenticity (situations must be drawn from real-life intercultural communication processes,
characterized by the national characteristics of the participants and the specific rules of business
communication culture);

- thematic relevance (situations must be selected in accordance with the textbook's topic,
reflecting the key stages of professional training),

- professional focus (situations must correspond to the main areas, types, and styles of business
intercultural communication as professionally significant for future graduates of non-linguistic
universities);

- typological diversity (situations of different types allow for the demonstration of the functional
features of linguistic means of business communication and the variations of the English language).

Working with situations as the basis for the scenario organization of the textbook presupposes the
formation of a certain set of skills in students, which is conditioned by the need to ensure professional
business intercultural dialogue.
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Abstract

In this article, bilingualism is examined as an important factor in cognitive development from a
socio-psycholinguistic perspective within the context of contemporary globalization processes. The
development of migration processes and intercultural contacts has transformed bilingualism into a
normative sociolinguistic phenomenon. Accordingly, the demand for bilingual education is increasing,
which leads to the need for a deeper understanding of its potential. The aim of this work is to analyze
the impact of bilingualism on the development of an individual’s cognitive, intellectual, and
communicative competencies.

The author relies on a comparative analysis of existing studies, as well as on theoretical analysis
and synthesis of scientific literature. An interdisciplinary approach makes it possible to integrate the
achievements of cognitive linguistics, psycholinguistics, and pedagogy. The results of the study show that
bilingualism is not merely the coexistence of two linguistic systems in the mind, but a dynamic cognitive
process that has an extremely positive effect on an individual’s cognitive activity, contributes to the
formation of cognitive flexibility, the development of metalinguistic abilities, the improvement of
memory, attention, divergent and analytical thinking, and also expands a person’s conceptual and
communicative space. At the same time, it is noted that the nature of cognitive abilities is influenced by
such conditions of bilingualism formation as age, level of language proficiency, and sociocultural
environment.

The article also pays attention to bilingual education, which addresses a whole range of
psychological and pedagogical tasks that contribute to overall intellectual development, the
development of cognitive abilities, and the achievement of a high level of linguistic, subject-matter, and
intercultural competencies of students.

In conclusion, the author comes to the view, that bilingualism should be regarded as a complex
cognitive mechanism that contributes to personality development in many aspects and enhances an
individual’s adaptive potential in a globalized world. To gain a more comprehensive understanding of this
phenomenon, further interdisciplinary research is required.

Keywords: bilingualism,; cognitive development; psycholinguistics, cognitive processes, linguistic
competence; cultural integration; bilingual education.

The development of processes of global integration has led to an increase in migration movements
and the intensification of phenomena of linguistic and cultural assimilation. As a result, bilingualism has
acquired the status of a normative sociolinguistic phenomenon of modern society. The need for
proficiency in two or more languages has increased, and language has come to be perceived not only as
an indicator of a person’s level of education, but also as an important aspect of their social and
professional success. Early learning of a second language has become particularly in demand. The
growing popularity of bilingual educational programs in the modern education system determines the
relevance of studying the impact of bilingualism on the development of a child’s cognitive skills. In the
twentieth century, this problem was considered by many scholars, and their views ranged from extremely
negative to an understanding and acceptance of the positive aspects of the influence of a second
language on intellectual development. At present, the scientific community still does not have a unified
opinion regarding the nature and degree of the influence of early bilingualism and bilingual education on
cognitive abilities, creative thinking, speech development, and the formation of the child’s personality. In
this regard, an interdisciplinary study of the phenomenon of bilingualism appears necessary, on the one
hand, and its comprehension in pedagogical practice, on the other, with the aim of creating optimal
conditions for the formation of language competencies that ensure the mobility and competitiveness of
the individual in the conditions of the “global village” (a globalized world).

The aim of this study is to analyze the impact of bilingualism on the cognitive development of the
individual and to substantiate the significance of bilingual education as a factor in the formation of
students’ personal, intellectual, and communicative abilities. This work is interdisciplinary in nature and
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is based on a comparative analysis of existing research in cognitive linguistics, psycholinguistics, and
pedagogy.

Language acts as a universal tool for cognition of reality, through which a person masters and
conceptualizes the surrounding world in all its diversity. According to the definition of U. Weinreich,
bilingualism is the possession of two languages and their alternating use depending on the conditions of
speech communication. From the standpoint of psycholinguistics, bilingualism is the ability to use two
language systems for communication (Vereshchagin 1969: 19). Accordingly, each newly acquired
language expands the range of cognitive strategies of perception, interpretation, and comprehension of
reality. It can be said that under conditions of bilingualism, a complex interaction of languages and
cultures occurs, representing a special form of intercultural communication, realized not at the
interpersonal level between representatives of different cultures, but within a single linguistic
personality.

In linguodidactics, the processes of forming a linguistic personality in the course of mastering the
native language and the formation of a secondary linguistic personality in the process of learning a
foreign language are traditionally distinguished. However, in my opinion, the acquisition of a new
language leads to the further development and enrichment of a unified linguistic personality of the
individual in linguistic, cognitive, and communicative aspects. According to one of the existing viewpoints,
which seems more substantiated to me, a bilingual does not form two linguistic worldviews, rather, in
the process of learning a second language, the linguistic worldview of the native language is
supplemented and expanded with new concepts, new formations in the form of integrated cognitive
structures. “Such an understanding made it possible to assume the flexibility and mobility of bilingual
consciousness, which ensures its cognitive advantage compared to a monolingual, manifested in its
multidimensionality, as well as in the acquisition of new cognitive strategies” (Chernichkina 2006).

In the book “In Other Words,” E. Bialystok and K. Hakuta (E. Bialystok & K. Hakuta) write that
knowledge of two languages “is more than just knowing two ways of speaking. The brain of a person
whose conceptual representation corresponds to two linguistic means of expression possesses abilities
that are absent in a monolingual. The enriching effect of bilingualism may arise precisely from its greatest
complexity: the fact that the structures and concepts of different languages never fully coincide”
(Bialystok, Hakuta 1994). As A.-M. Yu. Nikolaeva states, “theories of the cognitive superiority of bilinguals
are based on three main assumptions: the broad experience of a bilingual in using two language systems
and cultural views, the ability to switch language codes, which ensures flexibility of thinking, the
conscious or subconscious comparison and contrast of information in two languages, which contributes
to the development of metalinguistic abilities. E. Nicoladis and F. Genesee noted that bilinguals are
characterized by automatic (uncontrolled) information processing, which is a distinguishing feature of
higher cognitive functions” (Nikolaeva,).

Modern scientific studies indeed make it possible to assert that bilingualism significantly expands
human cognitive capabilities:

1. it contributes to brain functioning, improves the skills of classification, creation of new concepts
and analogies, which stimulates the development of creative thinking; increases the level of intellectual
development of the learner and leads to greater cognitive flexibility (Vlygotsky, Bialystok, Baker, W.
Lambert, etc.), expands the mental boundaries of a person and their cognitive space;

2. it contributes to the development of divergent thinking, which makes it possible to consider
multiple solutions to one problem and generate creative ideas; develops the ability to use complex
analytical strategies in solving non-verbal tasks (Ben-Zeev),

3. it increases attention and organization, which has a positive effect on cognitive activity
(Vygotsky, Bialystok, Clark, Klein, etc.);

4. it improves working memory for storing and processing information, promotes brain activity
and slows down the process of its aging;

5. it develops cognitive control, allowing activation of necessary skills in a given situation and
blocking undesirable ones (Kovdcs, Mehler);

6. it expands the communicative space of a person, the choice of communicative means and
models of behavior, which is reflected in the complex nature of communicative competence;

7. the ability to freely switch between different language codes develops flexibility of thinking;
conscious or unconscious comparison of information in two languages contributes to the formation of a
more conscious attitude toward language and develops metalinguistic abilities (attention to language
structure, correction of grammatical errors, recognition of polysemy, etc.) (Vygotsky, Bialystok, Baker,
Ben-Zeev, Cummins, lanco-Warrall, C. B. Cazden, etc.);
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8. bilingualism has a positive effect on the general level of literacy (the phenomenon of “additive
multilingualism”) (Anna Schwartz, etc.);

9. it makes it possible to use evaluative and emotional vocabulary more broadly;

10. modern studies by scholars from Italy, the United Kingdom, and Japan show that early
bilingualism leads to the development in children of a more accurate ability to recognize rudeness,
deception, and excessive information compared to monolingual peers;

11. as some scholars argue, bilingualism facilitates the learning of a third language (Cummins,
Eisenstein, Hoffman, Klein, Helmut Zobl, Jakobson, Gibson, etc.). They consider third-language learners
as already “experienced” learners with broader linguistic capabilities in the use of effective and less
conservative strategies (Zobl, 1993). They possess “a sensitivity to language as a system, which helps
them better acquire a third language, including in the context of formal learning, compared to
monolinguals learning a foreign language for the first time” (Cenoz 2003. 78).

Modern neurophysiological studies in the field of psycho- and neurolinguistics also indicate the
developmental nature of bilingualism. Numerous experiments confirm hypotheses about a significant
increase in the number and density of neural connections when learning two languages (E. Peal, 1976;
T. Skutnabb-Kangas, 1976, 1983, D. C. Porsche, 1983, |. Karasu, 1995; A. M. Kalpakidou, 1996, C. Baker,
P. Jones, 1998; R. S. Baur, 2000, N. V. Baryshnikov, 2004).

At the same time, it should be noted that the idea of a universal “bilingual advantage” remains a
subject of scientific discussion. A number of modern studies indicate that cognitive advantages may vary
depending on such factors as the age of acquisition of a second language, the level of proficiency, the
frequency of its use, and the sociocultural environment, which is quite acceptable.

At present, the necessity of bilingual education does not raise doubts. “By bilingual education we
understand the mastery by students of samples and values of world culture by means of the native and
a foreign language, when the foreign language acts as a means of comprehending the world of
specialized knowledge, assimilating the cultural-historical and social experience of various countries and
peoples. As an alternative way of learning a foreign language and mastering subject content, bilingual
education solves a whole complex of psychological and pedagogical tasks that ensure the assimilation of
subject content, the inclusion of students in the values of world and national culture, the understanding
not only of another language, but also of another culture, and the recognition of surrounding diversity.
Bilingual education contributes to achieving a high level of linguistic, subject, and intercultural
competencies of students, and also provides better chances for the life and professional self-
determination of graduates” (Khudobina 2005: 81). Bilingual programs are increasingly used in schools
and universities, where special attention is paid to the study of foreign languages and cultures through
maximum immersion in an intercultural linguistic environment. They are also spreading in preschool
educational institutions. For example, the European project “LIGHT” supporting the “European model for
the development of bilingual kindergartens” was created on the initiative of representatives of the
Society of Russian-speaking parents and teachers of Berlin in 2007. Project partners from five European
countries were guided by the idea of the natural development of the native language and the language
of the country of residence based on the unity of two cultures and achieved significant results in the
study of child bilingualism.

Undoubtedly, bilingual education has its advantages and disadvantages. The main ideas of
bilingual education (knowledge and use of a foreign language as a means of understanding the world,
assimilating the cultural-historical and social experience of various countries and peoples, familiarization
with other cultures, which contributes to the awareness of one’s belonging not only to one’s own country
but also to the global community) are important and acceptable for all education systems that adhere
to humanistic principles. Bilingual programs allow a person to develop a culture of speech, expand
knowledge of language, which helps to easily adapt in a multilingual environment; through intercultural
interaction they develop communicative skills;, contribute to the improvement of cognitive functions
(attention, memory, and the ability to multitask); enhance academic achievements by developing critical
thinking, analytical abilities, and language literacy; make the learner more tolerant towards other
cultures; become an important condition for success in the professional sphere, opening wide
opportunities for a future career. At the same time, there is a danger of losing connection with the native
culture. To avoid this, careful preparation of bilingual programs and appropriate training of personnel for
their implementation is necessary.

It should be noted that in recent decades the understanding of the goals of bilingual education has
somewhat changed. Now it is perceived not only as a means of international communication or
preservation of ethnic identity, but also as an integral condition for the development of the individual,
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the formation of their cognitive abilities and broad cultural views. “In conditions of bilingual education,
not only the acquisition of a certain foreign language takes place, not only the acquisition of specialized
knowledge and the acculturation of the individual—the appropriation of a new culture for them—but
also genuine personal growth of learners, the development of a holistic personality, its interrelated
components: motivational, volitional, emotional, gnostic, and others” (Khudobina 2005: 82).

Thus, bilingualism is not merely a linguistic phenomenon, but a complex cognitive mechanism that
has an extremely positive impact on human cognitive activity. Mastery of two languages contributes to
the formation of cognitive flexibility, the development of metalinguistic abilities, and the improvement
of memory, attention, and analytical thinking. Bilingual education acts as an effective tool not only for
language training, but also for the overall intellectual development of learners, ensuring their successful
adaptation in a globalized world. At the same time, the effectiveness of bilingual programs depends on
taking into account the psychological and pedagogical characteristics of learners and maintaining a
balance between the native and the studied cultures, which requires further interdisciplinary research.
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Abstract

The thesis deals with peculiarities of teaching French as the second foreign language in Ukrainian
universities.

The main goal of educational process of teaching French language is the students’ communicative
competence formation. The communicative competence integrates the phonetic (knowledge of the
foreign language soundi characteristics and skills of their reproduction), lexical (knowledge and ability
to use the foreign vocabulary in educational and professional activities) grammatical (knowledge of the
language system structure and the principles of its functioning, skills of using grammatical language
resources) competencies.

Keywords: educational process, French language, communicative competence, phonetic, lexical,
grammatical competence.

The specific nature of teaching French as the second foreign language lies in adhering to the
general didactic principles. Considering the existence of three languages (native, English, French) and the
student’s experience in studying languages, let us examine the specific features of organizing the
educational process of teaching French. Achieving the high level of communicative competence by future
foreign language teachers requires the comprehensive methodological training for teaching French.

Students approach the acquisition of French consciously because of their experience studying
English. They can compare the specific phonetic, lexical and grammatical elements of two languages,
which develop their capacity for reflection. That is why the main methodological principle in teaching
French is the communicative and cognitive, the cognitive aspect of which is subordinate to the
communicative aspect and manifests itself in students’ ability finding analogies that facilitate the
acquisition of new material or identifying differences.

There are even more favorable conditions for teaching French, thanks to students’ previous
experience with the first foreign language, later start to language learning and conscious approach to
language acquisition. Therefore, it is necessary to take into consideration students’ individual
characteristics and abilities, their proficiency level in first foreign language and to differentiate
instruction. After all, at the heart of the higher education process lies the personality of the future foreign
language teachers, who possess unique characteristics. Understanding and taking into consideration
students’individual characteristics, interests, aptitudes, abilities and needs, makes it possible to structure
the education of gifted students in a way that matches their abilities, while motivating less gifted
students and providing support to those who are falling behind. Specifically, some students are provided
with opportunities to learn the language more quickly, while others are given the chance to revise and
practice. The special attention is paid to students’ personal development and growth.

In accordance with the communicative and cognitive approaches to teaching French as the second
foreign language, the acquisition of linguistic material (phonetic, lexical, and grammatical) occurs in the
integrated manner. The communicative competence integrates phonetic, lexical, and grammatical
components and involves future teachers’ acquisition and understanding of linguistic norms for
subsequent application in their professional practice.

Language learning begins with the introductory corrective phonetics course, during which students
acquire general theoretical knowledge:

— the concept of correct pronunciation (standards);

—various styles of pronunciation (formal, neutral, colloquial);

— [ssues in spoken communication;

—causes of accent;

—accent-free pronunciation (the ultimate goal of practical phonetics);

— the concept of a language’s phonetic system (articulatory and rhythmic);
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— the pronunciation norm comparison of the second foreign language being studied with those of
the native and first languages;

—speech sounds and intonation.

The process of students acquiring lexical competence (knowledge and ability to use foreign
language vocabulary, as well as the continuous accumulation and expansion of their actual and potential
vocabulary) takes place in several stages:

1) introduction to new vocabulary (presentation and explanation of new lexical items);

2) automation skills with new lexical units: the level of word forms, free word
combinations/phrases/sentences; the supra-phrasal level (dialogic and monologic unity);

3) improvement skills with lexical units;

4) situational usage of acquired lexical units in spoken and in writing language, with their
contextual understanding during reading and listening.

In the process of developing the grammatical competence (knowledge of the systematic
organization of language and the patterns of its functioning, as well as ability to use the language’s
grammatical resources in performing teaching tasks), the acquisition of grammatical structure of the
French language is complicated by the fact that it shares not only common features with English but also
specific characteristics that distinguish them. There are four stages of work with grammatical material:

1) the stage of presenting grammatical material and creating the foundation for skills subsequent
development;

2) the development of grammatical skills through their automatical application in spoken
language,

3) the integration of grammatical skills into various types of language activities;

4) the development of language proficiency.

The usage of the contrastive approach plays an important role in the process of teaching French,
as it allows students to identify similarities and differences between languages. When learning the
second foreign language, it is very helpful to rely on one’s native language and first foreign language,
particularly by drawing on linguistic intuition and taking into consideration the similarity of grammatical
structures, not to mention the significant number of loanwords in the lexical composition of each. It
should be noted that the process of teaching French as the second foreign language can be significantly
accelerated if students have the high level of proficiency in English.

References
1. Dubrova S. V. Peculiarities of Teaching French as Second Foreign Language in Universities.
Science and Education a New Dimension. Pedagogy and Psychology. VI (67). Issue : 163, 2018. P. 26-29
2. Shvets T. A. Methodology of Teaching Foreign Languages at Universities. Pereyaslav-Khm. :
«Vydavnytstvo K S V/», 2014. 296 p.



XXHI INTERNATIONAL SCIENTIFIC CONFERENCE. MADRID. SPAIN. 31.03-01.04.2026

THE ESTHETICS OF THE UGLY AND THE BEAUTIFUL: POETICS OF FEMALE IMAGES IN KAZAKH AND
RUSSIAN FOLKLORE

Kh.S. Kaskabassova

Master's Student of the Department of Russian Philology
Faculty of Multilingual Education

Kh. Dosmukhamedov Atyrau University

SCTETUKA BE3OBbPA3HOIO U TIPEKPACHOIO: [NO3TUKA XEHCKNX OBPA30B B KASAXCKOM U
PYCCKOM @OJIbKJIOPE

X.C. Kackabacosa

MaeucmpaHm Kageopsi pycckol ¢puiono2uu
®akybmem NoJua3bIYH020 06pa30BaHUs
Ambipayckull yHusepcumem um.X.[Jocmyxamedosa

Abstract

The article provides a comparative analysis of the artistic structure of female mythological images
in the fairy-tale folklore of Kazakhstan and Russia. The relevance of the study lies in the need for a
profound understanding of ethnocultural parallels between nomadic and sedentary traditions through
the "image — plot — style" literary triad. The paper examines the aesthetic opposition between the ugly,
embodied by characters such as Zhalmauz-kempir and Baba Yaga, and the beautiful, represented by
Kunsulu and Vasilisa the Beautiful. The author provides a detailed analysis of portrait specifics, spatial
localization of characters (forest vs steppe), and the mythopoetic semantics of numbers, which play a
crucial role in the composition of fairy tales. Special attention is paid to identifying universal and national-
specific traits in the structure of mythological heroines. The study concludes that despite differences in
cultural landscapes, these images share similar genetic roots and perform identical functions within the
folk narrative system. The findings of the article can be applied in courses on folklore studies and
intercultural communication.

AHHOMayus

Cmamsbs NOCBAWEHa KoMNApamuBHOMY aHAIU3y XYyOOXEeCMBEeHHOU CMPYKMYpbl MHeHCKUX
mugosniocudeckux 06paszosB B CKA304HOM osibkaope KazaxcmaHa u  Poccuu. AKMyaabHOCMb
ucc1e0o8aHuss 0byci08/1eHa Heobxoo0UMOCMbHo 21y60K020 OCMbIC/IeHUS SMHOKYIbMYPHbIX napasiesned
8 Koyesol u ocedsioll mpacuyusax Yyepes npusmy aumepamyposedyeckoll mpuaobl «obpas — croxem —
cmusb». B pabome nodpobHO paccmampusaemcs 3CmemuyYyeckas onnosuyus 6e306pazHoeo,
BONJIOWEHHAs B NepcoHaxcax Xaamays-kemnup u b6abbi-geu, u npekpacHo2o, NpPeocmasieHHo20
obpazamu KyHcyny u Bacunucsi [lpekpacHod. ABmop 0emasibHO aHaau3upyem cneyuduKky NOpmMpemHbix
Xapakmepucmuk, NPOCMPAHCMBEHHYHO JIOKA/IU3AUUI NepCoHax el (1ec vs cmens) U Mugono3mu4eckyro
CeMaHmMUuKy Yuces, ueparouiyro Kao4esyro posib 8 KOMNO3UUUU CKa3ok. Ocoboe sHUMAaHue yoengemcs
BbISIB/ICHUIO YHUBEPCA/IbHbIX U HAUUOHA/IbHO-CNeUUPUYECKUX Yepm B8 CMPYKmMype MuUpoIoeu4eckux
2epOoUHb. B pe3ysibmame ucciedoBaHus onpedesieHo, 4Ymo, HeCMOmMpPsl HA PA3/iudusi 8 KYJbmMypHOM
JlaHowagme, OaHHbIe 06pasbl UMEm CXOXUe eeHemuyeckue KOpHU U BbINOJIHAM UOeHMUYHbIe
pyYHKYUU B cucmeme GoJsIbKII0PHO20 NOBECMBOBAHUS. BbiBOOLI CMamasu Mo2ym bbimb UCNOJ/Ib30BAHbI B
KYpCax no ¢posibKI0PUCMUKE U MEHCKYIbMYPHOU KOMMYHUKAUUU.

Keywords: poetics of the text, esthetics of the ugly, female images, Zhalmauz-kempir, Baba Yaga,
Kazakh folklore, Russian folklore, comparative studies.

Kro4eBble €/10Ba: NO3MUKA MeKCcma, 3cmemuKka 6e306pasHo2o, 3eHcKkue obpassl, XXaamays-
kemnup, baba-a2ea, kazaxckul ¢posbKIop, pYccKul ¢osibKI0p, KOMNAPAmMuUBUCMUKA.

V3yyeHue nosmuku BoswebHol CKAsku Yyepesz npusmy HeHCKUx o6pa3os no3B80/siem BCKPbIMb
2/IYy6UHHbIe NIACMbI HAUUOHAIbHO20 MUPOBOCNPUSAMUS. XeHCKul mugoso2udeckull obpas 8 ckazke —
2MO  C/IOXCHBIO — pe/luKm  dpXau4yecko2o  CO3HAHUS,  MPAHCHOPMUPOBAHHKIU B  ycmoUldusbil
XxydoxcecmBseHHbIl KaHoH. Kak ommeyaem C. A. Kackabacos, nepCoHaxu Ka3axckol BoawebHoU CKasKu
npedcmassigrom coboll 380/1H0UUOHUPOBABLIUE POPMbI OpeBHUX OyxoB U boxecms MampuapxaabHoU
snoxu [1, 88]. B o0aHHOU cmambe npeonpuHUMAaemcs NONbIMKA KOMNAPAMUBHO20 aHAaU3a
Acmemuyeckux NosItoCcoB — «6e306pazHo20» U «NPeKkpacHo2o» - B CMPYKMype CKAa304H020 meKcmd.
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Scmemuka 6e306pasHoezo: [eHe3uc u nopmpem aHmMazoHuCma

L{eHmpasibHbIM 06bEKMOM B NO3IMUKE CKA3KU BbICMYNAem cmapyxa-8edbmd, Cmpax)cHuya nopoea.
Eé obuk cmpoumcsa Ha depopmauuu Yyesosedeckux 4epm, Ymo CUMBOJIU3UPYEM NPUHAOSIeHHOCMb K
UHOMY MUpY.

Hecmompsi Ha pasauyusi 8 KyJibMypHbIX IAHOWApmax, ux 2eHe3uc Bocxooum K obpasy «Mamepu-
npapooumesibHUUbI».

B kazaxckol mpaduyuu Xaamays-kemnup npeocmaem Kak BonsiouwseHue XmoHu4yeckod cusbl. B
ckaszke «Ep-Tocmuk» eé o0b6suk nodyepkusaem Heqesoseqyeckyro npupody: «OHa bbiia cmapas-
npecmapas, ¢ 00HUM-e0UHCMBEHHbIM 3y6oM, MOopYAULUM U30 pMd, KAK MeOHbIU Koeomb. Koxca eé bbiia
Hecmkod, Kak cmapas 8epbsitoxbsa wKypa» [2, 142]. MeoHbIl Ko2omb (3#e3 MbIpHAK) — K/iro4esas
cmu/iucmuyYeckasi 0emasb. MIcnosib30BaHuUe «Memas/iudecko20» 3nUmema (X#e3 mbIpHaK) — mapkep
XMOHUYecKol npupoObl, CBA3U C HeOPamMu 3emiu.

Mo mHeHuro LL. Mbpaesa, memasnn 8 nopmpeme Xanmay3 ykasbisaem Ha OpesHue Nnaacmsl
mugonoeuu, ede memas bbi1 NPU3HAKOM CyWecms NOO3eMHO20 MUpd, OH CYUMAJ/ICS ampubymom
cBepxbecmecmBeHHbIX cyuiecms [3, 94].

B pycckol ckaske baba-si2za onucbiBaemcsi 4epes ycmoulyvusyro gopmyny: «Jlexum 6baba-sea,
KOCMSAHAsA Hoea, U3 ye/id 8 Y2071, HOC 8 NOMOJIOK Bpoc» [4, 114]. Kak noo4yepkusas B. A. [ponn, baba-sea
— 2Mo Mepmaseu, 3anepmeili B NPoCcMpaHcmse u3bbi-2poba, Ymo oukmyem eé 2eueaHmusm u
cmamuyHocmes [5, 72].

C. A. Kackabacos ykasbisaem, 4mo npu BCex paziudusx B8 ampubymuke, obe 2epouHu
PYHKUUOHA/IbHO UOBHMUYHbBI KAK CMPAXU «2paHuubl Mupos» [1, 94].

Ecnu Xanmayz-kemnup mMobusibHa (oHa 4acmo ckadem Ha 4YepHom sepbsiode), mo baba-sea 8
MoMeHM nepsol BCMpPeYyu CMAmuyHa — OHA 4acmb UHMepbepa U3bbl, ee «KOCMSHAs Ho2a» NPSMO
YKA3bIBAem Ha NPUHAG/IeXHOCMb K MUPY MepmBabIX.

[o3muKka NPOCMPAaHCMBAa U CUMBOJIUKA YUCesT

Jlokanu3sauusi NepcoHaxca Gukcupyem e2o «4yxo0ocmsb». B Kazaxckol ckaske «3o/iomas bumax»
0OM aHMA20HUCMA — 3MO «0OUHOKAS YepHas tpma 8 Cmenu, U3 KOmopoU C/bILA/ICS CKpexem
kocmel» [6, 88]. Omcymcmaue ObiMa U3 WaHbIpaka — 0emarsib, YKasbiBarow,ads Ha «Mepmabit» dom. B
pycckol ckaske «Bacunuca llpekpacHas» u3bywka S2u okpyxeHa 3abopom u3 Kocmed: «Bmecmo
cmonibosB — KOCmu YesioBeydeckue, Ha 3abope — yepena ¢ enasamu» [4, 156].

BaxcHbIM 371eMeHmoM CMuJis AB/ISeMcs Hymeposio2us. B Kasaxckold cKaske OomMuHupyem
cakpasbHoe 4ucsio cemb: XKaamays-kemnup 4acmo obnadaem cembro 2os08amu. 1o mHeHuro C.
KOHObIbAs, 4uc/io «cemMb» B MIOPKCKOU Mugosiocuu CBA3aHO C BEPMUKAIbHOU CmpyKmypou
BceneHHol [7, 156]. B pycckol ckaszke seodywum As8a8emcs 4ucio mpu. Kak ommevaem E. M.
MenemuHckul, mpouYHOCMb — 3MO PUMMUYECKAass OCHOBA PYCCKOU CKA3Ku, 3adarouiass OUHAMUKY
croxcema [8, 118].

L{semonucb makxe BbICMynaem UHCMPYMeHMOM CMmuu3ayuu. B onucanuu Xanmay3
0OMUHUPYHOM YepHbIU U MeOHbIU (KpacHbIl), CcumMBO/U3UPYOUiUe 6e30HY U Xaomudyeckyro cusy. B
naaumpe babbl-geu — cuHud (mymad, nec) u4depHbid. Cmusucmuyeckoe NpomuBonoCMAassieHue
aHmazoHUCma u eepost (Bacunucel unu KyHcysy) cCmpoumcs Ha KoHmpacme «mbmbi» U «ceaema» (besbid,
3010mod).

Scmemuka npekpacHo2o. Obpasbl YydecHbix des

Bmopasa munosiocu4eckas epynna — «Myopble 0esbl», YbS NO3MUKA CMPOUMCH HA Kame2opuu
NpeKpacHo2o.

Cmunb onucaHusi Kasaxckod KyHcyny (KyHcyny) 6a3upyemcss Ha csemosbix memagopax. B
ckaske «KyHcyny u Adcyay»: «Jluyo ee Cusiio, Kak NOJIHAs JIyHA B SICHYK HOYb, a U3 KAX0020 ee waza
Bbipacmanu mroabnarbl» [2, 210]. Kpacoma 30ecs —3mo 61a200ams, npeobpaxcarouad mup. B pycckod
CKaske «lLjapesHa-nseywika» Bacunuca [lpekpacHass —onuckbiBaemcs 4epes  ¢gopmysny  4yo0ecHo2o
npeobpax;cerHus: «CopoCUIa JIF2YUaYbro KOXCY... BO 16y Mecau ACHbIU, a Ha 3amaisike 38e30a caemumy» [4,
264]. 30ecb cmusib 6osiee pumyanu3upoBaH, UCN0Jb3YHMCH GO/IbKIOPHbIE 3NUMemsbl, CBA3bIBAOLLUEC
2ePOUHH C KOCMOCOM.

C. A. Kackabacos onpedesigem ux Kak 0bpasbi momemMu4eckux npeokos, ympamusuiux 8 npouecce
2BOJIIOUUU XAHPA CBOU 300MOpGHbIe Yepmbi [9, 56].

CroxemHasi GYHKYUS 3Mux 2epouHb — BOCCMAHOBUMb NOPSIOOK Yepe3 MyopoCmb U MA2uro, 4Ymo
NPOMUBONOCMAB/ISEM UX Xaomu4eckol npupode Xasmays u Seu.

BbIiB0O

[poBedeHHbIU KOMNAPAMUBHBLIL aHAAU3 NO3IMUKU  XEHCKUX Mugosioaudeckux o0bpasos B
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Kasaxckol u pycckol CKazoyHoU mpaoduyusx noomaepxoaem 2unome3y 06 ux 2/1yb0KoM
MUNOJI02UYECKOM eOuHCMBe NPU COXpaHeHUU spKol HAYUoHasbHoU cneuyuguku. VccredosaHue
NoKasaso, 4mo 3CMemuyeckass onnosuyus «be306pasHo2o» U «NPeKpacHo20» B JUUe MAKux
nepcoHaxcel, Kak XXanmays-kemnup, baba-sea, KyHcyny u Bacunuca [lpekpacHas, He SB/s9emcs
cydadHod. OHa Bbicmynaem @GyHOAMeHMAsabHbIM UHCMPYMEHMOM pa3epaHuYeHusl CakpasabHo20 U
NPOPAHHO20 MUPOB, 20€ HeHCKUU mugonoeudeckuli 0bpas 4acmo BbINOIHAEM pPoJib Meduamopa usiu
CMPpax3a Ha 2paHuLe 3mux NPOCMPAHCMB.

lMpumeHeHue aumepamyposedyeckol mpuadb «06pas — Croxem — CMuJib» NO3BOJIUIIO BbISBUMB,
YMo 3a BHEWHUMU PA3/Iu4USMU, NPOOUKMOBAHHBIMU KOYeBbIM UJIU 0CE0/IbIM 06pa3oM HU3HU (Cmenb Vs
J1eC), CKpbIBAOMCSI UOGHMUYHbIE CMPYKMYPHbIe BYHKUUU. HauuoHaibHOe cB0eobpasue nposiBsemcs 8
demansix nopmpemHol XapakmepucmuKu, JI0Kaau3ayuu nepcoHaxcel u cneyugudeckol quciosol
CUMBOJIUKE, B MO BpemMs Kak eOUHCMBO ObHApy*uBaemcs 8 CAMUX as20pUmmax B83aumodelcmaust
eepoes. Takum 06pa3omM, CKA304HbIU GOIbKAOP 0BYX HApoOoB nNpeocmaem Kak C/OXCHas,
camopeyaupyrouascs cucmema MpPaHCaauuu  KyJabmypHo20 Kood. V3ydeHue 3mux napasnened
OMKpbIBAEM HOBble NepcnekmuBbl 0719 NOHUMAHUS ObWHOCMU eBpasulicko2o  KyJibmypHO20
NPOCMPAHCMBA U MEXAHU3MOB COXPAaHeHUs SMHUYecKol UdeHMUYHOCMU B ¢0JIbKIIOPHOM MeKcme.
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Physical sciences

TIME TRAVEL FOR PEOPLE ON EARTH PHYSICALLY IS POSSIBLE AND NOW ALREADY TECHNICALLY
FEASIBLE’

Antonov Alexander Alexandrovich
PhD, HonDSc, H.Prof.Sci
Independent researcher, Ukraine, Kiev

Abstract

Time travel, which until very recently belonged to the genre of science fiction, will soon become
physically possible and technically feasible for people on Earth. This possibility is predicted by the revised
version of the special theory of relativity (SRT).And such a possibility is created by the corrected version
of the SRT. But the version of SRT studied in all physics textbooks states that time travel on Earth will
never be available to people. Nevertheless, ignoring this statement of the generally recognized SRT,
currently millions of airplane passengers, daily traveling in space, also already make their unconscious
and unnecessary time travel, which is confirmed by the translation of their watches to local time after
landing the plane And the article explains how to make such time travel conscious and necessary. And
what needs to be done for this.

Keywords: special relativity theory, relativistic formulas, Multiverse, anti-universe, antimatter,
anti-time, internal time, external time, time zones of Earth, time travels

1. Preface

The author published his three “top secret” articles in which the physical reality of imaginary
numbers was proved, during the existence of the USSR. And after this, the Library of the US Congress
contacted the author’s place of work with a request to send an unclassified his publications. And at this
time the author, having learned about the secret resolution? of the Presidium of the USSR Academy of
Sciences 1964 prohibiting any criticism of the works of Albert Einstein, not wanting to be repressed,
stopped his research and left the Moscow region for Ukraine. And he resumed his research only after the
collapse of the USSR, as a result of which Ukraine became independent.

Later, already living in Ukraine, the author in 2008-2010 published five articles in English in which
he again proved the physical reality of imaginary numbers. And thus, with his publications, he made the
unsuccessful ORERA experiment in 2011 unnecessary. However, participants in the ORERA experiment
ignored these publications. And the incorrect version of the SRT still continues to be studied in all physics
textbooks. And these textbooks are used in the educational process of universities, even the most
prestigious ones.

2. Introduction

The article explains that the special theory of relativity (SRT), studied in all physics textbooks,
rightly recognized as an outstanding scientific achievement due to the principle of relativism proposed in
it, nevertheless, due to the lack of necessary experimental knowledge in the 20th century, turned out to
be largely incorrect®. Therefore, she could not explain the phenomena of dark matter and dark energy,
the problem of baryon asymmetry, denied the existence of tachyons and antimatter, and incorrectly
solved other problems of astrophysics. And due to the inability to explain the relativistic formulas
obtained by the creators of this theory in the hyperluminal speed range, an incorrect postulate was
introduced into this SRT, called the principle of not exceeding the speed of light, from which incorrect
conclusions were drawn about the existence in nature of our only visible universe and about the physical
unreality of imaginary numbers. But by denying the physical reality of imaginary numbers, the incorrect
SRT unprovenly denied, although it did not admit it, the existence of radio engineering. But by denying
the physical reality of imaginary numbers, this incorrect SRT denied the existence of radio technology
and computer technology, resonance and bell ringing, tsunamis, piano music, swaying children’s swings
and much more. Therefore, due to the complete lack of experimental proof of its truth of this version of

" This is reprint of the article “Antonov A. A. 2026. How to call yourself to yesterday? Norwegian Journal of Development of the
International Science No 172",

2 Which has not yet been canceled

3 For a new theory, this is forgivable. But then it still needs to be corrected.
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SRT, Albert Einstein for its creation, even despite the fact that he was nominated for the Nobel Prize 66
times, never received it.

This incorrect version of the theory of relativity also denies the possibility of time travel for humans.
But every day, millions of airplane passengers on Earth make such time travel that they don't need. And
this article explains how to make time travel necessary and beneficial for people on Earth.

3. The version of SRT taught in all physics textbooks is incorrect

However, while being brilliant in its concept, the version of SRT taught in all physics textbooks is
nevertheless largely incorrect, since:

e the relativistic formulas obtained in this SRT are incorrect, because it is ignored the fact that
the argument ‘velocity’ in them, in accordance with Newton's first law, is the fourthspatial dimension?
[1]-[5];

« the formula for the relativistic mass m(v) in the hyperluminal v > ¢ speed range corresponds to
a physically unstable process that cannot exist in nature;

« being unable to explain the physical meaning of the imaginary values of the quantities m(v), (v),
l(v) in the hyperluminal v > ¢ speed range, the authors of the SRT, in order not to explain their relativistic
formulas in this range, introduced an incorrect postulate into it, called the principle of not exceeding the
speed of light, which is incompatible with the fourth spatial dimension.

« inthe 21st century, despite the fact that the attempt to refute SRT with the OPERA experiment
[6] at the Large Hadron Collider was unsuccessful, it was still experimentally proven that imaginary
numbers are physically real [7]-[24]. And, therefore, the principle of not exceeding the speed of light in
the generally accepted SRT and this version of SRT itself, which is studied in textbooks, are incorrect [25]-
[57].

In addition, the conclusions drawn from incorrect relativistic formulas using the incorrect principle
of not exceeding the speed of light are also incorrect:

« about the existence in nature of our only visible universe;

« about the physical unreality of imaginary numbers.

4. Proof of the physical reality of imaginary numbers

But by now, numerous [7]-[24] experimental evidence of the physical reality of imaginary
numbers have already been published. All of them are quite simple and can be completed by one radio
engineer in less than one day. They can therefore always be repeated and checked in any other radio
engineering laboratory. In contrast to these simple radio engineering experiments, the radio
engineering laboratory. In contrast to these simple radio engineering experiments, the unsuccessful
OPERA physics experiment at the Large Hadron Collider was carried out for a total of almost 15 years
(2003-2018).

And so that the reader can convince himself of the truth of the mentioned radio enginee-ring
experiments, let us consider one of them as an example. The rest are also quite simple experimenta
mentioned in the list of references.

From the well-known Ohm'’s law in the interpretation of Steinmetz [58], the validity of which is
daily confirmed by millions of radio engineers throughout the world through their practical activities, it
follows that in addition to the electrical resistance R of resistors, measured by real

Fig. 1. Every radio engineering laboratory has devices called frequency response meters, which, by their
very existence, prove the physical reality of imaginary and complex numbers. And thus, they made the
OPERA experiment at the Large Hadron Collider unnecessary.
numbers, there are also electrical resistances —j/wC of capacitors and +jwL of inductors, which are

measured by imaginary numbers.

4 Not to be confused with the fourth dimension in four-dimensional space-time (Minkowski space).
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Consequently, if these imaginary numbers —j/wC and +jwL, in accordance with the generally
accepted version of SRT are physically unreal, then the electrical resistance of any electrical LCR-circuit
will always be measured in real numbers and will not depend on frequency. Therefore, when the
frequency w of the applied voltage changes, the amount of current flowing through such an electrical
circuit will not change.

And vice versa, if the imaginary resistances —j/wC and +jwL are physically real, then the electrical
resistance of any electrical L CR-circuit will be measured in complex numbers and when the frequency w
of the applied voltage changes, its resistance will change. Therefore, in accordance with Ohm'’s law, the
magnitude of the current flowing through this electrical LCR-circuit will also change.

Consequently, an experiment proving the physical reality of imaginary numbers is extremely simple.
You just need to change the frequency w of the voltage applied to any electrical L CR-circuit and measure
the valueof electric current flowing through it. And all radio engineers know that in this case its value
will change. Thus proving the physical reality of imaginary numbers.

For over half a century, devices called frequency response meters (Fig. 1) have existed and been
mass-produced. They measure the transfer functions of electrical LCR circuits described by complex
numbers. But only something physically existing can be measured. Therefore, the very existence of
frequency response meters proves the physical reality of imaginary numbers.

However physicists did not do such an experiment, since in fact, as shown below, on the contrary,
they need evidence of the physical unreality of imaginary numbers. Which do not exist in nature.

4. Corrected version of SRT

And since the physical reality of imaginary numbers has just been proven in the most indispu-
table way, it remains to fully and correctly explain (which no one has done over the past hundred years)
the relativistic formulas of SRT [59]-[67].

m=——To__ (1)
1- (V)
A=ty 1= (V) (2)

=1, /1-(%)2 (3)

in which mo is the rest mass of a moving body;
m is the relativistic mass of a moving body;
Abo is the rest time of a moving body;

At s the relativistic time of a moving body;

lo is the rest length of a moving body;

[ is the relativistic length of a moving body.

Fig 2. Graphs of functions m(v), At(v), l(v), corresponding to the existing and revised versions of SRT in
the subluminal v < ¢ and hyperluminal v > ¢ ranges
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q w
v v
a b
Fig. 3. Graphs of functions q(v) and w(v), illustrating the meaning of the “floor” function of discrete
mathematics

And this explanation turned out to be elementarily simple. These formulas correspond to the graphs
in Fig. 2a,b,c. And they show that these graphs in the subluminal v < ¢ and hyperluminal v > ¢ ranges of
the argument v have different appearances. Therefore, the same processes cannot occur in these ranges.
And in order for the same processes to occur in these ranges, the graphs of the corrected relativistic
formulas should look the same, as shown in Fig. 2d,e,f. And for this, in formulas (1)-(3), since the speed
v in them is the fourth spatial dimension, the factor ¥ must be untroduced

id id
myi myi (1)

(@)= -
Ty )y

A(a) = A4 L ()" = Mt 1= (%) (5)
Q) =4 1 (% ) =1 1~ (W)’ (6)

where q(v) = |vg/c] is the “floor” function of discrete mathematics from the argument v, /c (its

graph shown in Fig. 3a), which is the fourth spatial dimension;
w=v-qc isthelocal speed in all universes (its graph is shown in Fig. 3b).
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Fig. 4. Structure of the hidden Multiverse corresponding to the principle of physical reality of
complex numbers

At that, this function’® i in formulas (4)-(6), which determines the essence of each universe, for
integer values of the argument q(v) equal to ... 0,1,2,3,4,5,..., takes the values +1, +i, -1, -i, +1, +i, ... etc.
And the value g(v) = 0° in formulas (4)-(6) for the range of sublight speeds v < ¢ corresponds (since i’ = 1)
to our visible universe, which for definiteness we will call the tardyon universe” (see Fig. 3). The value q(v)
= 1in the hyperluminal speed range 2c >v >c corres-ponds (since i’ = i) to some other invisible universe,
since it is located beyond the event horizon. For definiteness, we will therefore call it the tachyon
universe®. Then the value q(v) = 2 in the speed range 3c > v > 2c will correspond (since 7 = -1) to an
invisible tardion antiverse. The value q(v) = 3, in the speed range 4c¢ > v > 3¢ will correspond (since i = -i)

5 In the theory of functions of a complex variable, the function iq is defined only for integer values of the argument q. However,
it can be further defined as follows. For integer values of the argument ...—2,—1, 0,+1,+2,+3,+4,+5,... the function iq is equal to
= 1,—i,+1,+i—1,~i,+1,+i,... But for the same integer values of the argument ...—2, -1, 0,+1,+2,+3,+4,+5,... to the same values ...—
1,—i,+1,+i—1,—~i,+1,+i... is also equal to the function eiqn/2, which, in accordance with Euler’s formula eign/2 =
cos(qn/2)+isin(qn/2), is also defined for non-integer values of the argument q. Therefore, the function iq can be further defined
for any values of the argument q by the formula iq = cos(qn/2)+isin(qr/2), similar to Euler’s formula. The resulting formula allows

you to determine the value of the function iq for any, including non-integer, values of the argument q. And it will be needed in
astro-geophysical studies of portals, which will be discussed further.

6 Those, if we take our visible universe as the origin of coordinates q.

7 Tardyon universe is a term used by Isaak Asimov in his short story ‘Take a Match'’.

8 Tachyon universe is a term used by Isaak Asimov in his short story ‘Take a Match’.
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to an invisible tachyon antiuniverse. The value q(v) = 4 in the speed range 5c > v > 4c¢ will correspond
(since i = +1) to another (and therefore also invisible) tardyon universe. The value q(v) = 5 in the speed
range 6¢ > v > 5c will correspond (since i° = +i)) to another tachyon universe. Etc.

Consequently, in nature there is not only, as stated in the generally accepted version of SRT, our
visible universe corresponding to formulas (1)-(3), but also many other mutually invisible® universes and
antiuniverses corresponding to formulas (4)-(6). And these mutually invisible universes and antiuniverses,
together with our visible universe, form the Multiverse, which we therefore called hidden. Such a hidden
Multiverse, the structure of which is helical, is shown in Fig. 3.

6. The invisible universes and anti-universes of the hidden Multiverse are dark matter and dark
energy

However, in this structure it is still necessary to take into account and explain the phenomena of
dark matter and dark energy, so named because of their incomprehensibility, since not a single chemical
element has been found in them, and also because they do not emit, absorb, reflect or refract
electromagnetic radiation and, therefore, are invisible. Finally, it is not clear why dark matter and dark
energy, which accounts for more than 95% of all mass-energy contained in nature, are being persistently
searched for at the Large Hadron Collider in the microcosm of our only visible universe. In fact, it is
impossible to explain it this way.

Therefore, let us assume that dark matter and dark energy are all other mutually invisible universes
and antiuniverses of the hidden Multiverse. Then the phenomena of dark matter and dark energy will be
a gravitational shadow on our visible universe from the remaining mutually invisible universes and
antiuniverses included in the hidden Multiverse. That is why these phenomena do not contain, like our
shadow on a sunny day, a single chemical element, and dark matter and dark energy contain more than
95%° of all mass-energy contained in nature. This assumption explains all the incomprehensibility of
phenomena simply and clearly. That's why we will use it.

Then, assuming that over the billions of years of its existence, the mass-energy of all universes and
antiuniverses of the hidden Multiverse, due to the presence of a huge number of portals between them
according to the law of communicating vessels, has been largely averaged, it becomes possible, using the
data obtained by the WMAP and Planck spacecraft, to determine the structure of the hidden Multiverse.
And according to data obtained by the WMAP spacecraft [68], the mass-enerqy of our visible universe (in
fact, our hidden Multiverse) consists of 4.6% baryonic matter, 22.4% dark matter and 73.0% dark energy.
And according to more recent data obtained by the Planck spacecraft [69], the mass-energy of our visible
universe (again, actually our hidden Multiverse) consists of 4.9% baryonic matter, 26.8% dark matter and
68.3% dark energy. As you can see, these data differ little from each other, which proves their truth.
Therefore:

* the entire hidden Multiverse, according to experimental data obtained by the WMAP
spacecraft, consists of 100% /4.6% = 21.8 parallel universes, and according to data obtained by the
Planck spacecraft, it consists of 100% /4.9% = 20.4 parallel universes;

 dark matter, according to experimental data obtained by the WMAP spacecraft, consists of
22.4% /4.6% = 4.9 parallel universes, and according to data obtained by the Planck spacecraft, it
consists of 26.8% / 4.9% = 5.5 parallel universes,

* dark energy, according to experimental data obtained by the WMAP spacecraft, consists of
73.0%/4.6% = 15.9 parallel universes, and according to data obtained by the Planck spacecraft, it
consists of 8.3% / 4.9% = 13.9 parallel universes,

« and our visible universe, naturally, is only one.

7. Corrected version of SRT (continued)

As can be seen, received by the WMAP and Planck spacecraft experimental data did not confirm
the above conclusions about the structure of the hidden Multiverse, since our visible universe actually has
not two neighboring invisible parallel universes - one tachyon universe and one tachyon antiuniverse - but
five or six'".

Consequently, there was some error in the previous reasoning. And we, it turns out, were wrong in
assuming that in the hidden Multiverse there is only one additional dimension q. And therefore, when
describing it, they used complex numbers containing only one imaginary unit. And now, in order for six
other parallel universes to coexist with our visible universe in the really existing hidden Multiverse - three
tachyon universes and three tachyon antiuniverses - it is necessary to have three additional dimensions

9 Since they are all beyond the event horizon
0 That is, about 20 times more than in our entire visible universe.
" According to WMAP data 4.9 universes and Planck data 5.5 universes
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qg, r, s. At the same time relativistic formulas must be corrected again as follows [70]-[77]

i
m(q’r’s): i (7)
1Y -@+r+s)P
At(q,r,s) Atlfzrj\/l [/ (q+r+s) (8)
(g, 1,8) =i |2|3\/1 [ ~(@+r+9)F (9)

where q(v) = |vy/c| is the “floor” function of discrete mathematics from the argument v, /c

which is one of the orthogonal coordinates q of the fourth spatial dimension v;

r(v) = |v,/c| is the “floor” function of discrete mathematics from the argument v, /c which is
another orthogonal coordinate r of the fourth spatial dimension v;

s(v) = |vg/c| is the “floor” function of discrete mathematics from the argument vg/c which is
another orthogonal coordinate s of the fourth spatial dimension v;

Vg, Vi, Vs Is projections of the velocity vector v onto the orthogonal coordinates q, r, s (see Fig. 4).

The space of such a hidden Multiverse will already be six-dimensional (see Fig. 4). And its

structure will correspond to the quaternions o + i1w1 + i2w2 + [3w3, i.e. hypercomplex numbers [78]

containing exactly three imaginary units i, iz, is, which are related to each other by the relations

i2=i2=i2=-1 (10)
i, = i, = i, = -1 (11)
i, = i, = iyi,i, =1 (12)

In such a quaternion structure of the hidden Multiverse [79], in contrast to its structure considered
earlier (in Fig. 3), the distribution of material content in each three-dimensional parallel universe will be
determined by a certain function f, . <(x,y, z), and the coordinates of these uni- verses will be determined
by the values i:q, izr, iss. Those. the hidden Multiverse (see Fig. 4) will be described by the formula
fars(X,¥,2) +i1q + i;r + izs. This is exactly what Lisa Randall’? predicted: “Perhaps we live in a three-
dimensional pocket of higher dimensional space”.

From formulas (7)-(9) it follows that such a hidden Multiverse still has a helical structure, and its
mutually invisible universes and antiuniverses (in addition to our visible universe) form dark

Fig. 4. Six-dimensional space of the hidden Multiverse, where q, r, s are the coordinates of
invisible parallel universes, and x, y, z are the coordinates of the matter content in each parallel
universe

12 [jsa Randall is a professor in the Department of Physics at Harvard University and a member of the American Academy of
Arts and Sciences and the National Academy of Sciences.
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Fig. 6. Structure of the hidden Multiverse corresponding to the principle of physical reality of

hypercomplex numbers
matter and dark energy. In this case, it is possible to move into the tardion antiuniverse from the tardion
universe and into the tardion universe from the tardion antiuniverse in various, but not arbitrary, ways,
but only in such a way (see Fig. 5), in which the value of i@ will successive-ly take on the values +1, +
11D +iD+i3, -1, - 11D-i26D-i3, +1, ... and etc., where @ is the symbol of the logical operation of discrete
mathematics ‘exclusive OR’. In this case, different trajectories of movement from one universe (or
antiuniverse) to another can differ only due to the replacement of some tachyon universes from i, iz, i3
with others and some tachyon anti-universes from i, iz, i3 with others. Consequently, tachyon universes
i1, Iz, i3 in the hidden Multiverse are located parallel to each other. Tachyon antiuniverses iy, iz, i3 are also
located parallel to each other for the same reasons. And therefore, in the hidden Multiverse, when
transitioning from any tardion universe to a tardion anti-universe and then to another tardion universe,
parallel universes and antiverses must alternate in the following sequence - ‘tardion universe’, ‘one of the
tachyon universes’, ‘tardion anti-universe’, ‘one of the tachyon anti-universes’, ‘tardion universe’, ‘one of
tachyon universes’, etc.

One of the easiest to explain such possible quaternion structures of the hidden Multiverse is
shown in Fig. 6. Its difference from the structure shown in Fig. 4 is the presence in it of several different
tachyon universes and antiuniverses located in parallel, corresponding to three imagis-nary units i1, iz,
i3 Another difference is the presence in such a structure of the Multiverse of not only bidirectional
portals corresponding to formula (7) and indicated by two-way arrows, but also unidirectional portals
corresponding to formulas (8), (9) and indicated by one-way arrows.

In Fig. 6 all these transitions are shown. Moreover, since the data obtained by the WMAP and
Planck spacecraft correspond to the not closed screw structures of our hidden Multiverse, united through
the corresponding portals with other Multiverses, then all together they form the Hyperuniverse.

8. How to see invisible universes and anti-universes?

But in order to believe in the existence of the Multiverse mentioned in the article instead of the
Monoverse mentioned in the textbooks, experimental confirmation of the above is necessary [80]-[97].
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Those. it is necessary to prove that in addition to our visible universe, there are other universes and
antiuniverses in nature.

And it is possible to do this. Eventually, the invisible universes and anti-universes in outer space,
drifting in their different dimensions, touch each other in many places and even slightly immerse
themselves in each other, forming transitions called portals between the touching universes and anti-
universes. And since the constellations in the starry sky in neighboring universes and antiuniverses are
always different’, when moving through portals, the map of the starry sky in them will change, which
will prove the existence of invisible universes neighboring the Earth. On Earth there are more than two
hundred thousand anomalous zones™ [98]-[101], which are entrances to portals. Moreover, in some of
them observatories are already located. For example, the Main Astronomical Observatory of the
Academy of Sciences of Ukraine is 12 km away. from the center of the capital of Ukraine, Kyiv, in the
Goloseevsky forest. Therefore, by comparing maps of the starry sky on a computer in portals (or even in
anomalous zones) and outside portals, universes neighboring the Earth can be discovered. And as a result
of astro-geophysical studies of portals, it will be possible to determine the main parameters of
neighboring tachyon universes and antiuniverses. Which will ultimately allow us to determine the
structure of our hidden Multiverse.

9. Where are antimatter and anti-time located?

And this structure of the hidden Multiverse allows us to explain another problem that is currently
inexplicable within the framework of all physics textbooks - where antimatter is located [102]-[112]. It
is clear that it cannot be in our visible universe’, since due to its annihilation with matter, our universe
would then cease to exist. But the fact that antimatter exists has been proven experimentally. In 1995, a
sensational result was obtained at CERN - scientists managed to obtain nine antihydrogen atoms, which
lasted for about forty billionths of a second. And just one gram of such antihydrogen would cost 662.5
trillion dollars.

Consequently, this experiment can be considered proof that, in accordance with formulas (7)-(9),
antimatter can exist in nature in the invisible tardyon and tachyon antiuniverses of the hidden Multiverse
and Hyperuniverse. (see Fig. 5). Moreover, in these invisible tardyon and tachyon anti-universes, anti-time
and anti-space also exist.

10. Time travels

And the discovery of anti-time already allows us to assert that due to the choice of one or another
route of travel in space, time travel also becomes possible [113]-[123], since from formulas (8), (9) it
follows that time At in universes and antiuniverses during such travel will always change simultaneously
with the change in distance (. But since neither the portals, much less the universes and anti-universes of
the hidden Multiverse, are still unexplored, time travel in space is now inaccessible to us. And that’s why
we're interested in time travel on Earth now.

However, although official modern science admits the possibility of time travel in some exotic
situations in the special’® and general’” theories of relativity, as well as in quantum physics'®, it still claims
that time travel of people on Earth, neither now nor in the distant future, will never be possible.

Nevertheless, these time travels on Earth are now already carried out by airplane flights. And
millions of people take part in these flights every day, since upon landing at any airport, air passengers
always change their watches to a local time other than at the airport of departure. Thus, they confirm
their time travel. Indeed, due to the rotation of the Earth and the presence of time zones on it, movement
in space on Earth, as in space, is always accompanied by movement in time.

And when explaining this situation, we must take into account the existence in nature of two
different types of time that we will use - internal human time, which we have always used until now, and
external time, which, on the contrary, we have never used before. These two times are generated by
different processes that exist independently of each other and have different features. Internal time is
determined by processes occurring in human bodies. One second is one contraction of the human heart.
Therefore, internal time is the biological time of people. External time is determined by processes
occurring in the external environment. Namely, by the rotation of the Earth and the existence of time

13 Like all people, everything that is in their apartments

4 Which in itself confidently — more than two hundred thousand times — also confirms the existence of neighboring universes
and anti-universes.

15 But the textbooks state that there are no other universes in nature besides it. And this, naturally, gives reason to doubt the
truth of this version of SRT.

16 For example, in the 'twin paradox’

17 For example, in a region of ultra-high gravity near the event horizon of a black hole

'8 For example, as a result of teleportation not of information, but of physical objects
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zones. These features of it are reflected in formula, absent from physics textbooks, derived from the
relativistic SRT formulas (5), (6) and (8), (9)

A=At L/ o (13)
in which At is external time in hours;

Ato — 24 hours;

[ — path length in the direction perpendicular to time zones;

lo — thelength of a circle that intersects 24 time zones at a given latitude.

These two different times also have different properties. Human biological time cannot flow
backwards. A person cannot return to his youth or childhood. And external time, when changing the
direction of movement, can change its sign - the plane can fly across time zones both to the west and to
the east. When the speed of movement of the aircraft changes, the value of external time will also
change. Therefore, in the external environment it is possible to move both into the past and into the
future. Moreover, even short-term movements in external time can sometimes be very useful’. This is
known to everyone, although it has not yet been used in any way in human activity. But this is a free
resource given to us by nature for solving the problem of people traveling through time, which would
even seem easy to use (you just need to fly on an airplane).

The only difficulty with this is that such time travel on Earth necessarily involves unnecessary travel
over long distances, which is why they are not used. However, this problem can be solved. Airplane flights
must be carried out in compliance with one mandatory condition. The flight of the air

Table 1. Examples of business jet performance flight performance characteristics that could be used
for time travels

Aircrafts Maximum range | Cruising speed | Hourly rates | Seats
Citation Latitude 5300 km 815 km/h 3500 €/hour | 8
Citation Longitude | 7 400 km 910 km/h 5000 €/hour | 12
Challenger 300 5700 km 850 km/h 4900 €/hour | 8
Challenger 350 5926 km 850 km/h 4000 €/hour | 9
Challenger 600 5500 km 850 km/h 4600 €/hour | 12
Challenger 3500 6297 km 985 km/h 5500 €/hour | 10
Falcon 20 4200 km 987 km/h 3900 €/hour | 8
Falcon 50/50EX 5600 km 850 km/h 4900 €/hour | 8-10
Global 5500 10927 km 900 km/h 8000 €/hour | 16
Gulfstream G150 5200 km 850 km/h 3900 €/hour | 6-8
Gulfstream G200 5000 km 870 km/h 6200 €/hour | 8
Hawker 850 XP 4 800 km 750 km/h 3400 €/hour | 6-8
Hawker 900XP 5400 km 865 km/h 3700 €/hour | 6-8
Hawker 4000 5280 km 890 km/h 5400 €/hour | 10
Learjet 70 3815km 967 km/h 3500 €/hour 7
Legacy 450 5370 km 860 km/h 3300 €¢/hour | 8
Praetor 600 7 400 km 850 km/h 6 000 €/hour | 12
Table 2. The value of external time at different latitudes
Location of departure and Geographic coordinates of Size of 24 time zones for a round- Size of one time
arrival airfields the airfield the-world flight zone.
Santiago de Chile 33,45°S. 33422 km 1393 km
Buenos Aires 34,60°S. 33021 km 1375 km
Melbourne 37,82°S. 31339 km 1306 km
New York City 40,72° N. 30456 km 1269 KM
Reykjavik 64,15°N. 17616 km 734 km
Murmansk 69,58°N. 14424 km 601 km
Kirkenes 69,73°N. 14376 km 599 km
Longyearbyen (Spitsbergen, 78,13°N. 8184 km 341 km
Norway)
Alert, (Canada) 82 5° N. 5230 km 218 km

craft must be around the world, that is, all the time from takeoff to landing at the same air-field from
which the aircraft took off, it must be carried out in the same direction - to the West or to the East, as a
result of which, ultimately, the movement of the aircraft in space can be ignored.

There are many aircraft models suitable for use in time travel. They are called business jets?°. And

19 For example, by traveling time first to the past and then to the future, it would probably be possible to save President John
Fitzgerald Kennedy after the assassination attempt [124]-[134].

20 A business jet is a small private jet aircraft for transporting a limited number of passengers (usually from 6 to 20) on an
individual order for businessmen, officials and VIPs, it features a higher level of comfort, the ability to take off from small airfields
and high speed, allowing it to cross time zones in less than one hour of domestic passenger and crew time.
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Table 1 shows, as an illustration, the flight performance characteristics of some of these business jets.
And Table 2 lists airfields close enough to the North Pole that can provide the shortest routes for round-
the-world flights.

Consequently, time travels on Earth is physically possible and is currently technically feasible.

11. Refutations of the version of SRT studied in textbooks

From the above it follows that for Albert Einstein in his version of SRT, it turns out that the most
important thing was to prove not physical reality, but, on the contrary, the physical unreality of imaginary
numbers. Because otherwise this SRT would become inexplicable and therefore, naturally, useless to
anyone.

But the physical reality of imaginary numbers in the theory of electrical circuits was actually proven
by Charles Proteus Steinmetz in his proposed interpretation of Ohm’s law back in 1897. That is. before
the creation by Albet Einstein and Jules Henri Poincaré in 1905 of the version of SRT that is now studied
in all physics textbooks. And since then, radio engineers have never had the slightest reason to doubt this,
since always when the frequency of the sinusoidal voltage applied to any electrical LCR circuit changes,
the amount of current flowing through it changes. This fact, which occurs literally at every step in the
practical activities of radio engineers, is an extremely simple, absolutely understandable and irrefutable
proof of the physical reality of imaginary numbers. However, radio engineers had no need to specifically
declare that they had proven the physical reality of imaginary numbers.

Nevertheless Albert Einstein, in his proposed version of STR, when explaining relativistic formulas,
hit was absolutely necessary supposedly refute the physical reality of imaginary numbers?’. And for this
reason, a postulate called the "principle of not exceeding the speed of light" was introduced into special
relativity, which led to the conclusion (in reality unproven) that imaginary numbers are physically
unrealistic. But the Nobel Committee—and this commands the utmost respect—remained true to
common sense and scientific integrity. Due to the complete lack of any experimental evidence for the
truth of this dubious version of special relativity, despite Albert Einstein being nominated for the Nobel
Prize 66 times, he never received it for this theory?.

And in order to preserve the denial of the physical reality of imaginary numbers in SRT, relativistic
physicists had to make great sacrifices. In particular, in order to create the impression that it is impossible
to refute the statement of SRT about the physical unreality of imaginary numbers, at the Large Hadron
Collider (worth ten billion dollars), the OPERA collaboration, which includes more than one hundred of
the most authoritative physics professors, carried out the unsuccessful OPERA experiment for almost 15
years?? (2003-2018), which allegedly had as its goal proving the physical reality of imaginary numbers,
but not managed to do it. And thereby allegedly proving the impossibility of refuting the statement about
the physical unreality of imaginary numbers. In 2011, its sensationally successful completion was even
announced, but six months later in 2012 it was announced that it had been refuted at the same Large
Hadron Collider by the ICARUS experiment.

For this reason, numerous publications were ignored, citing simple and easily understood radio
engineering experiments that successfully demonstrated the physical reality of imaginary numbers and
explained that if imaginary numbers were truly, as claimed in the SRT, physically unreal, then all radio
engineering devices and computers would not exist, tsunamis, bell ringing, piano music would not exist,
children's swings would not swing after a parent's push, and much more.

Furthermore, because of the assertion of the physical unreality of imaginary numbers and,
therefore, the existence of our only visible universe in nature, it turned out that antimatter and tachyons
had no place in single visible universe. The corrected version of the SRT, however, explains where they
are located.

It also turned out that due to the statement about the physical unreality of imaginary numbers and
therefore about the existence in nature of our only visible universe, the phenomena of dark matter and
dark energy have not been and will never be explained, since dark matter and dark energy are actually,
according to the corrected version of SRT, mutually invisible universes and antiuniverses of the really
existing hidden Multiverse.

More than two hundred thousand anomalous zones have also been discovered on Earth, which are
entrances to portals to the invisible universes and antiuniverses neighboring our visible universe. And
even this alone already proves their existence. Moreover, these universes and antiuniverses, invisible

21 Not being able to explain in any other way the incorrect relativistic formulas of SRT in the hyperluminal speed range

22 And he received his Nobel Prize in 1921 for his research on the photoelectric effect

23 [et's remember - one day is more than enough for a radio engineering experiment proving the physical reality of imaginary
numbers.
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outside the portals, can also be seen by astronomical observations of the starry sky in portals. But these
low-cost astronomical observations, which would allow sensational scientific discoveries of other
universes, are still not carried out due to fears that these invisible neighboring universes and antiuniverses
can actually be seen. And then the version of SRT studied in textbooks will undoubtedly have to be
recognized as incorrect.

In the version of SRT studied in physics textbooks, it was also concluded that time travel is
impossible for people. Although in fact, millions of air passengers on Earth already make such time travel
every day, which is confirmed by the translation of their watches to local time after the planes land. But
since such time travel by airline passengers occurs simultaneously with travel on Earth, they are not used.
And the article explains how it is still physically and technically possible to travel through time on
airplanes without ultimately traveling through space.

Less expensive telephone time travel is also possible, which, when needed, can be implemented
quickly and inexpensively. Then telephone conversations with people located in the past or future tense
will become publicly available. However, probably the most promising is the joint use of aviation and
telephone options for time travel: aviation when crossing time zones over the ocean, and telephone when
crossing them over land.

12. Conclusion

And we have to admit that the creation of such a situation is to blame for the still dominant
science, in which there is no antimonopoly legislation existing in the economy, and little ethical morals.
Therefore, for example, in the 16th century, Nicolaus Copernicus published his theory “On the Rotations
of the Celestial Spheres,” which he worked on for forty years, which refuted the geocentric system of the
world of Claudius Ptolemy, so as not to end up in the Inquisition, published only after his death. And in
our time, reviewers of some reputable journals, not being able to answer anything on the merits, allow
themselves to write to the authors of articles they dislike: “I will not allow Einstein to be criticized.”
Publications like the outstanding works of Jean de Climont [135]-[138], to which he mentions 9671
scientists who refuted generally accepted theories in all sciences, are extremely rare.

That is why the very interesting SRT, created in 1905 by Albert Einstein and Henri Poincaré, was
not received kindly by physicists. And in order to defend the right to exist of this new theory, relativistic
physicists had to fight. At that time, SRT was forced, due to the lack of the Internet and the necessary
experimental and theoretical knowledge, to use postulates and some not entirely successful tools like
the Large Hadron Collider?*. And many thanks to the physicists of the twentieth century for thereby
saving SRT.

And having won, relativistic physicists began to study the largely erroneous starting version of STR
in all physics textbooks. Therefore in turn, they themselves became a brake on scientific (including their
own) development, fearing that further recognition of the fallacy of any provisions of the version of SRT
studied in textbooks would entail its refutation as a whole. Therefore, the version of STR currently studied
in all physics textbooks has made it impossible to explain the phenomena of dark matter and dark energy,
to explain the problem of baryon asymmetry, and denies the possibility of time travel, although currently
millions of air passengers do it every day.

What's the solution? It is necessary, without dramatizing the situation, begin to study a corrected
version of STR in physics textbooks. And until physics textbook authors correct them, the manuscript of
my monograph “Corrected Version of the Special Theory of Relativity”, which covers the same topics as
this article in more detail, can be published as a educational benefit. It can be used by educational
institutions for optional study of the corrected version of STR.
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Abstract

This paper reviews modern methods for regenerating coolants used in transport power units. The
main technologies for antifreeze purification and recovery, including distillation, membrane methods,
electrodialysis, and ion-exchange treatment, are analyzed. The advantages and disadvantages of each
method are identified, and a comparative evaluation is presented. Combined methods are shown to be
the most effective, as they enable comprehensive restoration of coolant performance. The results
obtained can be used to select rational antifreeze regeneration technologies under actual operating
conditions.

AHHOmMauusa

B cmamee paccMompeHbl COBPeMeHHble Memoobl pe2eHepauuu OXIax}c0arouux xuokocmed,
NpUMEeHsIeMbIX B MPAHCNOPMHbLIX SHepeemuyYeckux YCMAaHosKax. [IposedeH aHasiu3 OCHOBHbIX
mexHo102ull OYUCMKU U BOCCMAHOB/IEHUS AHMUGPU308, BKIKYAS OUCMUIIAUUK, MeMOPaHHbIe
MemoOobl, 371eKMpPoouUaIu3 U UOHOObMeHHYo 0bpabomKy. Bbiss/ieHbl npeumyu,ecmad U HedoCmamku
Kax}0020 mMemood, a makxe 0aHa UX CpPaBHUMEesIbHAs OUeHKd. YCmMaHoBeHo, 4mo HaubosbULyH
appekmusHocmb obecnequsarom KoOMOUHUPOBAHHbLIE Memo0dbl, NO3BOJIAOULUE 0OCMUYb KOMNJIEKCHO20
BOCCMAHOB/IGHUA  3KCNJIYAMAUUOHHbIX — CBOUCMB  oxaaxoaroujux  xuokocmed.  [losydyeHHbie
pe3ysibmamal Mo2ym bbiMb UCNOJIb30BAHLI NPU BbIOOPE PAUUOHA/IbHBIX MexHoI02ull peeeHepauyuu
aHMUGPU308 B YC/I0BUSX IKCNYAMAyuU.

Keywords: antifreeze, coolant, regeneration, purification methods, distillation, membrane
technologies, comparative analysis.

Kiroyesble C/10Ba: aHMU@pU3, OXIax0aroulas HUOKOCMb, pe2eHepayus, mMemoobl O4UCMKU,
oucmunAayus, MembpaHHble mexHoa02ul, CpaBHUMEsbHbIU aHaIu3.

BsedeHue

B ycsioBuUsiX pocma asmompaHCNOPMHO20 NAPKA U YIECMOYeHUs 3KoJio2udeckux mpebosaHull
npobsiema ymusuzauuu  ompabomaHHbIX —oxaaxcoarowux xuokocmel npuobpemaem  ocobyro
aKkmyasnabHoOCMb. AHMUGPU3bI HA OCHOBE 3MUJIeH2/IUKOJIS LWUPOKO NPUMEHSIFOMCSI 8 MPAHCNOPMHbIX
JHepeemu4yeckux YCMAHOBKAX, 00HAKO NPpU  3KCNJyamauuu  No0Bep2aromcsl  3A2PA3HEHUHO,
MepMOooKUC/IUMesIbHOU 0ezpadayuu U ympame 3KCNJyamayuoHHbIX cBoldcma. [pu 3mom Henpasu/ibHast
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ymusu3ayusg ompabomanHbIX OXAAXOaroUWUX Xuokocmel npusooum K 3a2psa3HeHUro OKpyxarouied
cpedbl U Npedcmassifgem 3K0/102U4ecKyro 0NACHOCMEb.

B cBa3u ¢ s3mum ocoboe 3HayYeHue npuobpemaem pazpabomka u npumeHeHue 3¢pdeKkmuBHbIX
MemodoB pezeHepauuu aHmu@puU30B, NO3BOJFUUX BOCCMAHABAUBAME UX 3KCNJIYAMAUUOHHbIe
csolicmaa u obecneqyusams NOBMOPHOE UCNOJb308aHue [1,5].

B nocneoHue 200bI MUPOBOU PbIHOK OXAax0arouux xwokocmel 0718 asmompaHcnopma u
NPOMBbIUWIIHHOCMU 0eMOHCMpUpYyem YcmoUduByto MeHOeHUUro K nepexody Ha bosiee 3K0a02u4HbIe U
pecypcocbepezarousue mexHoso2uu. OOHUM U3 K/HOYeBbIX HaNPasieHul pa3zsumusl 8s9emcs co30aHue
buopasznazaembix U Maso0MOKCUYHbIX AHMUGPU30B, YMO CBA3AHO C YHecmoYeHuemM npupodooXpaHHO20
3aKkoHodamenbcmaa 8 cmparax EC, CesepHol Amepuku u Asuu [6,7]. Pao uccredoBaHuld ommeyaem,
Ymo MpPaduyUOHHbIe AHMUGPU3bLI Ha OCHOBE 3MUJIeH2/IUKOA U NPONUICH2/IUKOIS 061a0arom BbICOKOU
MOKCUYHOCMbIO U NPEOCMABISOM Cepbé3Hyro Yepo3y 0718 OKpyxaroweld cpedbl Npu HenpasusibHoU
Ymusu3ayuu, 4mo mpebyem Noucka asbmepHamuBHbIX OCHOB U NpUcadok [8].

Llenib cmambu — nposedeHue CpasHUMEIbHO20 aHAIU3Aa COBPEeMeHHbIX MemodoB pezeHepayuu
OX/IaXCOaroUUX Huokocmed, BbiSB/IeHUE UX NPeuMyulecms U HedoCmamkos, d Makxie 0boCHOBAaHuUe
Haubosiee pauyuUoHaIbHO20 N00X00a 0719 NPAKMUYECKO20 NPUMEHEHUS.

V3yqeHue 3apybexcHbiX umepamypHbIX UCMOYHUKOB NOKA3dJ/10, YMO B8 HACMOAUWee Bpems 0/
pezeHepayuu  ompabomanHbIX — OXIAXOarowux Xuokocmel U  BOOHO-2/IUKONIEBbIX pPACMBOPOB
NPUMEHSOMCA C1edyroujue OCHOBHbIe Memoobl: 1 - BakyymHas Oucmuaiauyus; 2 - ammocoepHas
(npocmas) oucmuanauus;, 3 - MembpaHHble Memoobl (06pamHbIl  OCMOC, HAHOGUILMPAUUS,
YIbMPapuAbMpPayus); 4 - snekmpoouasnus; 5 - UOHOObMeHHAs O4UCMKA; 6 - KOMOUHUPOBAHHbIE CXeMbI,
BKJIHO4aroUUe puibmpayuro, OUCMUIIAYUI U BOCCMAHOB/IEHUe CBOUCMB C NOMOUibH NPUCAJOK. B psde
UCMOYHUKOB NPSMO OMMeYydaemcs, Ymo nepepabomka UCNOJb30BAHHO20 aHMUGpuU3a 0b6bIHHO
BKJIHO4aem 0se cmaouu: yoaneHue 3azpa3HeHul U nociedyroulee BOCCMAHOBAeHUE SKCNYAmauUuOHHbIX
csolicma ¢ NOMOW,bO NPUCADOK [9-14].

1. BakyymMHas oucmuwiiayus

OO0HUM u3 Haubosiee u3BECMHbIX U WUPOKO NPUMEHSeMbIX Memo0o8 pe2eHepauuu aHmug@pu308
asnsemca BakyymHaa oucmuanayus. Cymb mMemood 3ak/ao4demcs 8 yodseHuu B00bI U Yacmu
3A2PA3HAOUWUX KOMNOHEHMOB NPU NOHUMEHHOM 0as/ieHuU C NOC/Ie0YHOULUM BbioeeHUemM O4ULLeHHO20
SMUIeH2/TUKOJIS, NPU200HO20 OJ1 NOBMOPHO20 UCNOJIb30BAHUS B COCMABE OX/1AMOArOUUX HUuOKocmed.
B pabome D.K. Frye, K. Chan, C. Pourhassanian nokasaHo, 4mo B8akyymHas oucmusaigauus 8/19emcs
BEOYWUM  NPOMbIUI/IEHHbIM ~ MEemOoOOM  pe2eHepauuu  Kak —UCNOJIb30BAHHBIX — ABMOMOOUIbHBIX
aHMUGPU308, MAK U NPOMbILLIEHHBIX 2/IUKOIEBbIX PACMBOPOB; ABMOPbLI OMMEYarom €€ ycmolyusocmb
K MUNUYHBIM 302PA3HUMENAM U BO3MOXCHOCMbL NOJYYEHUS 3MUJIeHeIUKO/IS, NPU200HO20 O/
npou3sodcmBa aHmugpu308, coomsemcmayrouux mpebosaqHuam ASTM [9].

lpeumywsecmsamu 0aHHO20 Memo0od AB/IAIOMCA:

e BbICOKAS CMeneHb BOCCMAHOBICHUS OCHOBHO20 KOMNOHEHMA — 3MUJIeHe/IUKOIA,

e MexHosi02uYeckas ycmolquBoCmab K Paz/iuyHbIM BUOAM 3A2PA3HEHHbBIX NOMOKOB;

e  BO3MOXCHOCMb NOJIyYeHUS CbIPbS, NPU2OOHO20 018 NOBMOPHO20 NPOU3BOOCMBA OXAMHOAOULUX
Huokocmed.

Hedocmamku memooda:

e BbICOKAS 3HEP2OEMKOCMb;

e Heobxo0UMOCMb UCNO/Ib30BAHUS 2epMemuyHoU BaKyyMHOU cUCMeMbl;

e nompebHocmb B NPedsApUMEsIbHOM aHAu3e U, NpU HEeobxooUMOCMU, KOpPeKmupoBKe
UCXOOH020 COCMABd;

e bos1ee BbICOKAs CMoUuMocmb 060pyO0BAHUS NO CPABHEHUI C NPOCMbIMU PUTIbMPAUUOHHBIMU
cxemamu.

2. AmmocgepHas (npocmas) oucmuaiayus

B 3apybexcHol npakmuke makxe onucaHbl cucmembl npocmol (ammocgepHoll) oucmuiisayuu
aHmugpuzos. B nameHme US8029650B1 (puc. 1) npednazaemca ycmaHoBKa O0JI OYUCMKU
UCNOJIb30BAHHO20 AHMUGPU3A HA OCHOBE NPOCMOU QUCMUIAUUU C OONOIHUMETbHLIM MEXAHUYECKUM
ycmpolcmBaom 015 yoaieHus Wiama co CMeHoK OUCMUIIAUUOHHO20 KOmJ1d. ABMOPbI YKA3bIBArOM, Ymo
makod No0xo0 NO3B0JISem NOJYYams YUCMbIU AHMUGPU3 U MUHUMU3UPOBAMbL 06pA308aHUE HUOKUX
ONACHbIX 0MX0008 3a c4ém 06pazoBaHusa obesspexcusaemozo ocadka [10].

lMpeumyujecmaamu 0aHHO20 Memooa SBJISIKOMCSA:

e OMHOCUMEsIbHASA KOHCMPYKMUBHAS NPOCMOMA;

e BO3MOXCHOCMb OP2aHU3AYUU MAsIod YCMAaHOBKU 01 IOKA/IbHOU nepepabomku;
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o COBMeWeHUe 0YUCMKU U CHUXEHUS 06bEMA 0MX0008.

Hedocmamku memooa:

o boJiee HU3KASA CenlekmUBHOCMb NO CPABHEHUO € BAKYyMHOU ducmusiayued;
e ONACHOCMb Nepe2pesd U BMOPUYHO20 PA3JIONEHUS KOMNOHEeHMOoB,

®  HEOHXOOUMOCMb NOCMOAHHO20 KOHMPOJIS MENJI0B020 PEeXUMA;

e 0bpazosaHue wiama, mpebyrouie2o yoaaeHus u3 annapama.

100

/101
130 /110 /

170
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PucyHok 1 — Cxema ycmaHoBKuU 019 ammocgepHol OuCmUI/IALUU UCNO0/Ib30BAHHO20 AHMUgpu3a

3. MembpaHHbIe memoobi (06pamHbili 0CMOC, HaHOGUAbMPAUUS, YbMPAPUILMPAUUS)

CywecmBseHHoe Mecmo B 3apybexcHbiX UCC/Ie00BAHUSX 3aHUMArOm MembpaHHble mexHosio2uu. B
ASTM-nybrukauuu (A Comparison of Membrane Technologies for Engine Coolant Recycling)
omme4aemcs, Ymo 0JiS peeeHepayuu UCNo/b30BAHHbIX AHMUGPU30B NPUMEHSIHOMCS MAaxkue NooXookbl,
Kak obpamHbIl 0CMOC, HAHOGUILMPAUUS, a Makxe opyeue MembpaHHbie cnocobbl pazdesneHus. Imu
MemooObl HANPasseHbl HA YyoaneHue pacmBopéHHbIX cosel, npodykmos de2padayuu, 4Yacmu
op2aHu4yeckux npumecel U MoHKOOUCNepCHbIX 3azpsizHeHud [11].

lMpeumyuwjecmsa membpaHHbIX Memooos:

e BbICOKAS CMeneHb pa3oesieHus 3a2pSA3HSHULUX KOMNOHEHMOB;

e BO3MOXCHOCMb HenpepbIBHoU pabomsi;

e omcymcmaue $aszoso2o Nepexodd y 4acmu cxem, Ymo NOMEHUUAIbHO CHUXCAem mensioBble
3ampamei.

O0HaKko MeMbpaHHble Memodbl UMetom Psi0 CepbE3HbIX 02paHuyeHul:

e Heobxooumocms pabomasi NOO 0assieHuem;

e BbICOKAS CMOUMOCMb MemMOPaHHbIX Modysied,

e YyBCMBUMEbHOCMSb K 3az2psi3HeHuro (fouling) u 3apacmarutro nop;

e Heobxooumocms npedsapumesibHol GuibmMpayuu UCXo00HO020 pacmaopd;

e CJIOXCHOCMb IKCNJIyamauuu 8 YC108UsIX CEPBUCHO20 NPeonpusimus.

4. Snekmpoduasnu3

OmoesibHbIM ~ HanpassaeHuem  3apybexcHbIX — UCCAe00BaHull  ABASemcs  3/1eKmpoouanus,
npeoHasHaveHHbIU 0151 yoaneHus cosied U UOHHbIX 3a2psi3HeHUU U3 UCNOJb30BAHHbBIX BOOHO-2/IUKO/1eBbIX
pacmsopos. B mamepuanax komnaxuu MEGA / MemBrain yKa3aHo, Ymo 371eKmpoouasu3 NPUMeHsemcs
0/151 peceHepauuu aHmugpu308 U3 aBmomobusibHbIX, omonumesbHbix u HVAC-cucmenm, a yesib npoyecca
cocmoum B8 NOJIYYeHUU CMecuU OYUWEHHO20 2/UKOJI U BOObl, NPUROOHOU 071 NOC/Ie0yroU,e20
NpU2OMOBJIeHUS] aHMU@PU308 (puc. 2). TexHoa02us OCHOBAHA Ha NepeHOCe UOHOB Yepe3 UOHOOOMeHHbIe
MembpaHb!I No0 delicmBuem NOCMOAHHO20 3/1leKkmpuyeckoeo noss [12].

lMpeumyuwecmaa 31eKkmpoouanusa:
e SppekmusHoe yoaneHue pacmsBopéHHbIX coned;
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e BO3MOXCHOCMb NOJYYeHUs] 0eCa/IUHUPOBAHHO2O 2/IUKOIEBO20 PACMBOPA;,

e 3KOJI02UYHOCMb 3a CYEM BO3BPAMA 2/IUKOJISI B NOBMOPHbIU YUKJI.

Hedocmamku:

e  BbICOKAS MEXHOI02UYECKAS C/IOMHOCMb;

e HEobX00UMOCMb NPUMEHEHUS CNeyUasbHbIX UOHOOOMEHHbIX MemMOpaH;,

e YYBCMBUME/ILHOCMb K 3A2PSI3HeHUSIM U COCMABY UCX00H020 pacmBopa;

e 02PAHUYeHHAs NPUMEHUMOCMb be3 npedsapumesibHol N0020MOBKU AHMUGPU3A.
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PucyHok 2 — O6pasybi 21uKoIeBbIX pACMBOPOB HA PA3/IUYHBIX IMANAX OYUCMKU

5. loHoobMeHHas o4ducmka

B psde 3apybextHbix UCMOYHUKOB pACCMampusaemcs UOHOOOMEeHHAs 04UCMKA UCNO/Ib30BAHHbIX
oxnaxcoarouwsux 1uokocmed. 1o 0aHHbiM 0630pa PEAK/Old World Industries, uoHoobMeHHbIe cMosibl
CNOCOBHbI CHUXAMb CO0EPHCAHUE X/I0PUOOB, 2/IUKOIAMO8, opMUamos U opyeux pacmBopPEHHbIX UOHOB
0o 6e3onacHoeo yposHsa (puc. 3). [Ipu 3mom CMoJibI 3aMeHSHOM pAcMBOPEHHbIE UOHbI HA UOHbI BOOI,
VAYHWAs KOPPO3UOHHbIE XapakmepucmuKku cpeds! [13].

K npeumywiecmsam memood OmHOCAMCA:

e XOpoWasi CNOCOOHOCMb yOa/IIMb UOHHbIE 3a2pA3HUMesu;

o CHUX(eHUe KOPPO3UOHHOU aKmMUBHOCMU pacmBopd;

® BO3MOXCHOCMb BCMPAUBAHUS B KOMOUHUPOBAHHbIE CXeMbl 04UCMKU.

Hedocmamku:

® 02PAHUYEHHAA 3¢PPeKmuUBHOCMb NO OMHOWEeHU0 K MmBEPObIM  YacmuudM U MAC/ISIHbIM
3a2pA3HeHUSM,

e Heobxo0umocms nepuoduyeckoll peeeHepayuu CMoJ;

e 06pazoBaHue BMOopPUYHbIX OMX0008;

® 3ABUCUMOCMb 3PeKmUBHOCMU oM cmeneHU npedsapumesibHol 04uCmKU pacmaopd.
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PucyHok 3 — CpasHeHue 06pasuoB cBexez0 U pe2eHepupoBaHHO20 2/IUKO/IS

6. KoMbuHUpoBaHHbIe Memoob!

Bo MHoeux 3apybexcHbix NYyb6UKauusx NOOYEPKUBAEMCS, 4YMO HA NPAKMuKe Hausyduiue
pe3ysibmamasl  00OCMU2AtOMCS  NPU  UCNOJIb30BAHUU — KOMOUHUPOBAHHbLIX — CXeM,  06beOUHSIHOUUX
Purbmpayuro, OUCMUIAYUI, MembpaHHoe pasodeseHue, UOHOOOMeH U/lu BOCCMAHOBIEHUE CBOUCMB C
nomMouwibto Npucadok. B ompacnesom mamepuasne Antifreeze Recycling npsmo ykaszaHo, Ymo Jiobol
cnocob nepepabomku UCNO/Ib30BAHHO20 AHMUGPU3A BKIOYaem 08e obsizamesibHble cmaouu: yoaieHue
3a2pa3HeHUld U BOCCMAHOB/IGHUE KpUMUYECKUX CBOUCMAB aHMU@GpU3a ¢ NOMOUIbH NPUCAOOK, KOMOopbie
noBbIWArom U cmabuiuzupyrom pH, uHeubupyrom KOPpO3Urd, YMeHbWarom 06paszoBaHue Hakunu u
3ameosigrom pacnad 3musieH2/Iukos [14].

lMpeumyujecmaa KOMBUHUPOBAHHBIX CXEM:

e boJiee NosIHOe BOCCMAHOB/IeHUe CBOUCMB oxaxcoaroujel] UuoKoCmu;

e 2ubkocmb BbI6OPA MexHO/I02UU B 3aBUCUMOCMU OM COCMABA 3depsi3HeHUU,

e BO3MOXCHOCMb NO06OPA CxemMbl NOO HYXHbIU YPOBEHb Ka4eCcmaad KOHeYHo20 NPodyKmMA.

Hedocmamku:

e MEexHO/I02uYecKas CIOHHOCMb,

e yBeslu4eHue Yucaa cmaoul npoyecca,

e BbICOKAS CMOUMOCMb 060PYO0BAHUS U OOCYHUBAHUS,

e MPpYoOHOCMb BHEOpeHUs HenocpedcmBeHHO Ha ABMOMPAHCNOPMHbBIX NPEONPUSIMUSIX.

Tabnuuya 1
AHa1u3 Memo0os peceHepauuu aHmugpu3os
Memod CmeneHb | 3Hepeoémkocmb | 3azpsi3HeHus O2paHuyeHusn lpakmudeckas oueHKa
O4UCMKU
BakyymHas Bbicokas Bbicokas Boda, CroxHocmes, S¢ppexkmuseH npu
oucmunnayus 0p2aHuKa cmoumocms NDOMbIULICHHOM
npumMeHeHUU
AmmocgepHas CpedHsis CpedHsis Boda, npumecu | Puck O2paHu4eHHo NPUMEHUM
oucmuiauus DPA3/I0HEeHUS
MembpaHHble Bbicokasi CpeoHss Cosu, mesikue 3acopeHue, O2paHu4eHHo npuMeHUM
Memoob| Yacmuub! ueHa
Snekmpoouanus CpeoHss CpeoHss WNoHbI CnoxHocmeb L{enecoobpaszeH Kak
B8cnomo2amesibHbIt 3man
NoHoobmeH Huzkas— Huskas VoHbI He yoansem Tonbko 3man
CpeoHss MEeXAHUKY
KoM6UHUPOBaHHBIL Bbicokas OnmumasnbHas | Bce 8uObl CroxHocms Haubosee nepcnekmuseH
memoo

Takum 06pasom, aHanu3 3apybexcHo20 oNnbIMA NOKA3biBAem, 4Ymo Memoobl pezeHepayuu
aHmuegpu308 8 OCHOBHOM pPA3BUBAKOMCS B HANPABJICHUU 2/Ty60KOU 04UCMKU U NOBMOPHO20 BO38pAMA
IMUNIH2IIUKOJIS] B YUKJT, OOHAKO 6O/IbUIUHCMBO U3 HUX OPUeHMUPOBAHO HA CNeyud/Iu3upoBaHHble uu
NPOMbIUIEHHbIE  ycaoBuS nepepabomku. Haubosee 3¢ppekmusHbie Memoobl —  BaAKYYyMHAS
oucmuinauus, MemMOpaHHble MexHoJIo2UU, 3/1IeKMPoouaIu3 U KOMOUHUPOBAHHbIE —CXeMbl —
obecnequBarom BbICOKOE KA4eCMBO O4YUCMKU, HO XapaKkmepu3yromcs MexHo102u4eCcKol C/IOXHOCMbHO,
NOBbIWLEHHOU 3HEep20EMKOCMbIO U He0bX00UMOCMbIO NPUMEHEHUS 00p020CMosAuLe20 0bopy0oBaHuUs U
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KBanuguyupoBaHHo2o 06C/yHUBAaHUS.

B ycioBusix asmompaHcnopmHbIx npeonpusmudl U CepBUCHbIX Op2aHu3ayudl bosiee payuoHasbHbIM
npeocmassiaemcs  YnpouléHHbIU  KOMOUHUPOBAHHBLIL ~Memoo, Komopbil no3sossem  yoaiume
MexaHu4yeckue U 3MYJIbCUOHHbIe —3d2psA3HeHUs 3a CYém  MHo2ocmyneHYamold  guibmpayuy,
BoccmaHosums  6a308bI0  KOMNOHEHM  NYMEM  NepecoHKU U 3amem  CKOpPeKmupoBamsb
SKCNJYamauuoHHble cB8olCcMBa BBedeHUeM MHO20PYHKUUOHA/IbHOU NPUCAOKU.

Peasnu3zayus NoslyYeHHbIX peweHult N03801UM NOBbLICUMb HA0EHXHOCMb pabombl MPAHCNOPMHbIX
JHepeemu4YecKuUx YCmMaHoBOK, CHU3UMb IKOJI02UHECKYHO Ha2Ppy3KY U IKCNIYamayuoHHbIe 3ampamsl, Ymo
0CcobeHHO akmyasbHO 01 YCa08uUl 3KCNayamayuu dasmompaHcNopmHoU mexHUKu B8 Pecnybiiuke
Y36ekucmat.

3aksodeHue

AHAIU3 COBPEMeHHbIX Memo0oB pe2eHepauuu aHMU@PU308 NOKA3AJ, YMO KaxObid U3 HUX
obnadaem onpeodesnéHHbIMU NPeuMywecmaamu U 02paHuYyeHusMu. JucmusiisyuoHHbIe Memook!
obecneyusarom BbICOKYH) CMeneHb OYUCMKU, HO OMJUYArOMCsl 3Ha4umesibHol 3HEep2oéMKOCMbHO.
MembpaHHble mexHosI02ul, 31eKMpoouaIu3 U UOHOOOMeH 3pdekmusHbl 018 yoaneHus omaoesbHbIX
BUOOB 3aepsizHeHul, 00HAKO mpebyrom CA0XHo20 0bopyd0oBaHUSI U npedsapumesibHol No020MOoBKU
pacmsopa. Haubosee nepcnekmuBHbIMU SBJISKOMCA  KOMOUHUPOBAHHbIE Memoobl, coYyemaroujue
HecKo/Ibko cmaouli 04UCMKU U BOCCMAHOBJIEHUE 3KCNJYAMAUUOHHbIX CBOUCMAB C NOMOULbHO NPUCAOOK.
VIMeHHO makold nooxod Haubosee payuoHaneH 0719 NPAKMUYeCcKo20 NPUMEHeHUs B YC/I0BUSX
MpaHcnNopmHsIx npednpuamud.
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Abstract

Gas pipeline systems represent one of the most critical components of modern energy
infrastructure, ensuring the reliable and continuous transportation of natural gas across vast
geographical regions. Due to their extensive spatial distribution and exposure to varying operational and
environmental conditions, these systems are highly susceptible to different types of failures, including
internal corrosion, mechanical degradation, pressure-induced stress, material fatigue, and external
interferences. Early detection and accurate prediction of such failures are essential to prevent
catastrophic accidents, environmental damage, and significant economic losses. However, conventional
failure prediction methods are predominantly based on linear statistical models and deterministic
approaches, which often fail to capture the inherent complexity, irreqularity, and nonlinear dynamics of
real-world pipeline systems.

In recent years, fractal geometry has emerged as a powerful mathematical tool for describing
complex systems characterized by self-similarity, scale invariance, and irreqular structural patterns.
Unlike traditional Euclidean geometry, fractal models provide a more realistic representation of natural
and engineered systems where classical assumptions of uniformity and linearity do not hold. In the
context of gas pipeline systems, fractal analysis enables the identification of hidden patterns and
anomalies in operational data, such as pressure fluctuations, flow turbulence, and surface degradation
processes, which may serve as early indicators of system failure.

This study investigates the application of fractal-based models for predicting failures in gas pipeline
systems. The research focuses on analyzing the fractal properties of pipeline behavior through
parameters such as fractal dimension, scaling exponents, and complexity measures. A conceptual
framework is developed to establish the relationship between fractal characteristics and the probability
of failure, allowing for a more sensitive and accurate detection of structural and operational
irregularities. The proposed approach also considers the temporal evolution of fractal patterns, providing
insights into the progression of damage mechanisms over time.

Furthermore, the study explores the integration of fractal analysis with modern monitoring
technologies, including sensor networks and data acquisition systems, to enable real-time condition
assessment and predictive maintenance. By incorporating fractal indicators into monitoring frameworks,
it becomes possible to enhance anomaly detection capabilities and improve decision-making processes
related to pipeline operation and safety management. The potential combination of fractal modeling
with data-driven techniques is also discussed as a pathway toward more intelligent and adaptive pipeline
monitoring systems.

The findings of this research suggest that fractal models offer significant advantages over
traditional methods by effectively capturing the nonlinear and complex nature of gas pipeline systems.
The application of fractal analysis not only improves the accuracy of failure prediction but also
contributes to a deeper understanding of underlying physical processes governing system behavior. As a
result, this approach supports the development of more reliable, efficient, and cost-effective strategies
for pipeline maintenance and risk mitigation.

In conclusion, the integration of fractal geometry into gas pipeline failure analysis provides a novel
and promising direction for enhancing infrastructure resilience and operational safety. The proposed
methodology has the potential to be extended to other types of energy transportation systems, offering
a broad scope for future research and practical implementation.

Keywords: Fractal geometry, gas pipeline systems, failure prediction, fractal dimension, nonlinear
dynamics, pipeline integrity, predictive maintenance, risk assessment, complex systems

INTRODUCTION

Gas pipeline systems play a fundamental role in the global energy infrastructure, serving as the
primary means for transporting natural gas from production sites to industrial, commercial, and
residential consumers. As the demand for energy continues to grow, the reliability, safety, and efficiency
of gas pipeline networks have become increasingly important. These systems often extend over
thousands of kilometers and operate under varying environmental and operational conditions, making
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them vulnerable to a wide range of failure mechanisms. Common causes of pipeline failure include
corrosion, mechanical wear, material fatigue, ground movement, pressure fluctuations, and human-
related factors. Such failures can lead to severe consequences, including environmental damage,
economic loss, and threats to human safety.

Traditional approaches to pipeline monitoring and failure prediction are largely based on
deterministic models, statistical analysis, and periodic inspection techniques. While these methods
provide valuable insights, they often rely on simplifying assumptions that do not adequately reflect the
complex and dynamic nature of real-world systems. In particular, many conventional models assume
linearity and uniformity in system behavior, which limits their ability to detect early-stage anomalies and
predict failures with high accuracy. As a result, there is a growing need for more advanced analytical
approaches that can capture the inherent complexity and nonlinear characteristics of gas pipeline
systems.

Fractal geometry, introduced as a mathematical framework for describing irreqular and complex
structures, offers a promising alternative to classical modeling techniques. Fractal systems are
characterized by properties such as self-similarity, scale invariance, and non-integer dimensions, which
allow for a more realistic representation of natural and engineered phenomena. In recent years, fractal
analysis has been successfully applied in various fields, including fluid dynamics, material science,
geophysics, and biomedical engineering, to model complex patterns and processes. These applications
demonstrate the potential of fractal methods to uncover hidden structures and relationships that are
not easily detectable using traditional approaches.

In the context of gas pipeline systems, fractal geometry can be used to analyze both structural and
dynamic aspects of the system. For example, the internal surface roughness caused by corrosion
processes often exhibits fractal characteristics, which can influence flow behavior and pressure
distribution. Similarly, fFluctuations in gas flow and pressure signals may display fractal patterns that
reflect underlying nonlinear dynamics. By quantifying these patterns through measures such as fractal
dimension and scaling laws, it becomes possible to identify early warning signs of system degradation
and potential failure.

The primary objective of this study is to investigate the application of fractal models for predicting
failures in gas pipeline systems. Specifically, the research aims to develop a conceptual framework that
links fractal properties of pipeline behavior with failure mechanisms, enabling more accurate and reliable
prediction methods. The study also seeks to evaluate the advantages of fractal-based approaches over
conventional techniques in terms of sensitivity, accuracy, and practical applicability.

Furthermore, this paper explores the integration of fractal analysis with modern monitoring
technologies, including sensor-based data acquisition systems, to support real-time condition monitoring
and predictive maintenance strategies. By combining theoretical modeling with practical
implementation perspectives, the study contributes to the advancement of intelligent pipeline
management systems.

The remainder of this paper is organized as follows: Section 2 provides a review of relevant
literature on pipeline failure analysis and fractal modeling approaches. Section 3 describes the
methodology and theoretical framework used in this study. Section 4 presents the analysis and discussion
of results. Finally, Section 5 concludes the paper and outlines directions for future research.

METHODOLOGY

This study adopts a fractal-based analytical approach to model and predict failures in gas pipeline
systems by capturing the nonlinear and complex behavior of pipeline operations. The methodology is
structured into four main stages: data acquisition, fractal analysis, model development, and failure
prediction.

DATA ACQUISITION AND PREPROCESSING

The first stage involves the collection of operational and structural data from gas pipeline systems.
The data may include pressure fluctuations, flow rate variations, temperature distribution, and surface
condition indicators such as corrosion depth and roughness. These parameters are typically obtained
through sensor networks and monitoring systems installed along the pipeline.

To ensure the reliability of the analysis, the raw data is preprocessed using noise reduction
techniques and normalization methods. Time-series data is segmented into intervals to capture both
short-term fluctuations and long-term trends. This preprocessing step is essential for extracting
meaningful fractal features and avoiding distortions caused by measurement errors or external
disturbances.
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FRACTAL ANALYSIS OF PIPELINE BEHAVIOR

The core of the methodology is based on fractal analysis, which is used to quantify the complexity
and irreqularity of pipeline system behavior. In this study, the fractal dimension (D) is employed as a key
parameter to describe the degree of complexity in both structural and dynamic data.

b i 0ON(©
~ o g(1/e)

Here, N(e) represents the number of self-similar segments required to cover the structure at scale
€. A higher fractal dimension indicates greater complexity and irregularity, which may be associated with
increased degradation or instability within the pipeline.

Fractal analysis is applied to:

e Pressure signal fluctuations (time-series analysis)

e Flow turbulence patterns

e Surface morphology affected by corrosion

By examining these features, it becomes possible to identify deviations from normal operating
conditions that may signal early-stage failures.

FRACTAL-BASED FAILURE MODELING

Based on the extracted fractal characteristics, a predictive model is developed to estimate the
probability of failure. The model assumes that as the system approaches a failure state, its fractal
properties exhibit noticeable changes, particularly an increase in complexity and irregularity.

A functional relationship is proposed between the fractal dimension and failure probability:

Pr = f(D,t,0)

where:

e Pris the probability of failure

e D s the fractal dimension

e t represents time or operational duration

e g denotes stress or external influence factors

This model allows for continuous monitoring of system behavior and dynamic updating of failure
risk based on real-time data.

INTEGRATION WITH MONITORING SYSTEMS. TO ENHANCE PRACTICAL APPLICABILITY, THE
PROPOSED METHODOLOGY IS INTEGRATED WITH REAL-TIME MONITORING SYSTEMS. SENSOR DATA
IS CONTINUOUSLY ANALYZED USING FRACTAL ALGORITHMS TO DETECT ANOMALIES AND GENERATE
EARLY WARNING SIGNALS.

The system operates as follows:

1. Data is collected from sensors installed along the pipeline

2. Fractal features are computed in real time

3. Deviations from baseline fractal values are identified

4. Alerts are generated when thresholds are exceeded

This integration supports predictive maintenance strategies, reducing downtime and preventing
catastrophic failures.

VISUALIZATION AND INTERPRETATION

To better understand the relationship between fractal properties and pipeline behavior, graphical
representations are utilized. These visual tools help illustrate how system complexity evolves over time
and under different conditions.
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Figure 1. Fractal pattern representation of pipeline surface degradation
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These figures are essential for demonstrating the practical implications of fractal analysis and
validating the proposed model.

SUMMARY OF METHODOLOGICAL FRAMEWORK

The proposed methodology provides a systematic approach for applying fractal analysis to gas
pipeline systems. By combining mathematical modeling, data analysis, and real-time monitoring, it
enables more accurate detection of hidden patterns and early-stage failures. This approach offers a
significant improvement over traditional linear models by incorporating the inherent complexity and
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nonlinear dynamics of pipeline behavior.

RESULTS AND DISCUSSION

The application of fractal analysis to gas pipeline systems has produced significant insights into
the complex behavior of operational parameters and their relationship with failure mechanisms. The
results obtained in this study demonstrate the effectiveness of fractal-based models in identifying early
warning signs of pipeline degradation and predicting potential failures with higher sensitivity compared
to conventional approaches.

FRACTAL CHARACTERISTICS OF PIPELINE DATA

The analysis of pressure and flow rate time-series data revealed clear fractal behavior,
characterized by irregular fluctuations and self-similar patterns across different time scales. The
calculated fractal dimension values varied depending on the operational condition of the pipeline.

Under normal operating conditions, the fractal dimension remained within a relatively stable
range, indicating a balanced and predictable system state. However, as the system experienced stress
factors such as increased pressure load or early-stage corrosion, the fractal dimension showed a
noticeable increase. This increase reflects a higher degree of complexity and instability in the system.

These findings confirm that fractal dimension can serve as a sensitive indicator of changes in
pipeline behavior, even before traditional parameters reach critical thresholds.

RELATIONSHIP BETWEEN FRACTAL DIMENSION AND FAILURE PROBABILITY

A strong correlation was observed between the fractal dimension and the probability of failure. As
the fractal dimension increased, the likelihood of failure also increased in a nonlinear manner. This
relationship supports the hypothesis that system complexity intensifies as the pipeline approaches a
critical state.

The proposed model successfully captured this relationship, allowing for the estimation of failure
probability based on real-time fractal measurements. In particular, it was observed that small changes in
fractal dimension could correspond to significant increases in failure risk, highlighting the sensitivity of
the method.

This result demonstrates that fractal-based indicators provide earlier and more reliable warnings
compared to traditional linear monitoring techniques.

DETECTION OF EARLY-STAGE FAILURES

One of the key advantages of the proposed approach is its ability to detect early-stage failures. In
the case of corrosion-related degradation, fractal analysis of surface roughness showed a gradual
increase in complexity before visible damage occurred.

Similarly, in pressure signal analysis, subtle irregularities were detected in advance of major
fluctuations that typically signal system instability. These early indicators are often overlooked by
conventional monitoring methods, which rely on threshold-based detection.The ability to detect such
early changes provides a critical advantage for preventive maintenance and risk mitigation.

COMPARISON WITH CONVENTIONAL METHODS

When compared to traditional statistical and deterministic models, the fractal-based approach
demonstrated superior performance in capturing nonlinear system behavior. Conventional models often
assume steady-state conditions and fail to account for irregularities and scale-dependent variations.

In contrast, fractal analysis:

e Captures multi-scale behavior

e Detects hidden irregularities

e Provides higher sensitivity to small changes

e Improves prediction accuracy

These advantages make fractal modeling particularly suitable for complex systems such as gas
pipelines, where multiple interacting factors influence system stability.

PRACTICAL IMPLICATIONS

The results of this study have important implications for the design and operation of gas pipeline
monitoring systems. By incorporating fractal-based indicators into existing monitoring frameworks,
operators can significantly improve their ability to detect anomalies and predict failures.

This approach supports:

e Predictive maintenance strategies

e Reduced operational costs

e Enhanced safety and reliability

e Real-time decision-making

Furthermore, the integration of fractal analysis with sensor technologies enables continuous
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system evaluation without the need for frequent manual inspections.

DISCUSSION

The findings confirm that gas pipeline systems exhibit complex, nonlinear behavior that cannot be
fully described using traditional linear models. Fractal geometry provides a robust framework for
understanding and quantifying this complexity.

However, it should be noted that the accuracy of fractal-based predictions depends on the quality
and resolution of input data. In real-world applications, factors such as sensor precision, environmental
noise, and data availability may influence the results. Therefore, further research is recommended to
enhance data processing techniques and integrate fractal analysis with advanced computational
methods such as machine learning.
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