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Economic sciences

ISSUES OF ETHICS AND CORRUPTION IN EDUCATIONAL SYSTEM

Adela Culani

Agribusiness Direction, Agricultural University of Tirana, Albania

Nora Malaj

Department of Psychology and Sociology, Mediterranean University of Albania
Remzi Keco

Agribusiness Direction, Agricultural University of Tirana, Albania

Abstract

Education institutions are regarded as the most essential pillars of society due to their gen-
erative and formative mission in preparing new generations and fostering human capital develop-
ment. However, fulfilling this mission faces serious challenges, among which ethical problems in
education and the phenomenon of corruption stand out as some of the most pressing. Corruption
in education has become a global issue with direct consequences on the quality of knowledge, the
credibility of academic institutions and the socio-economic development of nations.

This paper seeks to highlight, through a critical review of the literature and practical cases,
the most frequent ethical problems and corrupt practices observed in the education system, with
a particular focus on both the Albanian experience and the international context. Specifically, it
addresses issues related to academic integrity among faculty members, plagiarism and the authen-
ticity of intellectual outputs, external influences on the evaluation of staff and institutions, as well
as the abuse of managerial positions and financial resources.

The analysis identifies the mechanisms and factors that create fertile ground for corruption
in education, including lack of transparency, institutional weaknesses, and failures of accountabil-
ity and control systems. In this regard, the paper emphasizes the necessity of a combined approach
legal, institutional, and cultural to strengthen academic ethics and reduce opportunities for cor-
rupt practices.

The implications of such violations are profound: they lower the quality of teaching, under-
mine meritocratic models of professional development, distort the educational process, and lead
to misuse of funds allocated for improving academic infrastructure. Consequently, students are
deprived of their right to benefit from facilities and conditions comparable to those in developed
countries.

Strengthening academic ethics and combating corruption in education require the active en-
gagement of multiple stakeholders, including policymakers, higher education leaders, faculty
members, students, and civil society. Building a culture of integrity cannot rely solely on legal
frameworks, but must be supported by continuous training, ethical awareness campaigns, trans-
parent recruitment and promotion processes, and the integration of values based education across
curricula.

Only through a holistic and participatory approach can higher education institutions foster
an environment where ethical conduct is not only promoted but also practiced as a fundamental
cornerstone of academic and social progress.

The study concludes that ethical problems tend to emerge wherever clear rules and proce-
dures are absent, and that only an education system rooted in transparency, accountability, and
high integrity can ensure sustainable, fair, and globally competitive development.

Keywords: Ethics, Education System, Corruption, Transparency, Digitalization in Education.

Introduction

The global education system, functioning like a self-winding clock yet playing an undeniable role
in influencing even the most remote and seemingly insignificant layers of human society, is currently
experiencing its most complex period worldwide. The intertwining of knowledge and scientific learning
acquired through classical methods with contemporary approaches such as the mass adoption of artifi-
cial intelligence (a generator developed in recent years) together with the widespread use of advanced
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technology, the speed and relativity of information, has also brought about several ethical challenges
within the education system. At their core, these ethical issues are driven by long-standing objectives, but
are now being pursued through new methods of implementation. This makes it more difficult to fully
realize the learning process in the education system in accordance with established standards. An im-
portant foundation for the development of countries, among other factors, lies in the younger genera-
tions in particular and the education system in general. However, an education system that is rooted in
ethics is essentially a system of moral principles, norms, and rules of human behavior in society. In recent
years, violations of ethics have become a matter of concern not only because of the disruptions they
cause, but also due to the spread of such violations as a trend. The dualism of ethics in the education
system is evident: on the one hand, the system is affected by unethical practices and corruption; on the
other hand, education is regarded as an important sector with a solid foundation for instilling ethics and
anticorruption values. [1]. This duality influences the transmission and development of ethics and anti-
corruption principles among the key groups within the education system, though it creates a fragile trans-
fer. For this transmission to be successful in the fight against unethical practices and corruption, clear
norms and rules are needed, along with transparent procedures and a specific policy framework for every
step that is taken.

Ethical challenges in education

In the education system, issues of unethical behavior are seen as significant aspects that negatively
affect the entire chain of teaching and learning. This perspective requires enhanced skills in manage-
ment, monitoring, and auditing, but also awareness and training of administrative staff, teachers’ organ-
izations, parents, trade unions, and civil society. It is also necessary for the public to have full and trans-
parent access to information, which constitutes an irreplaceable measure for building participation and
social oversight. All these measures make it possible not only to identify unethical and corrupt practices,
but also to pursue and enforce penalties against them.

Ethics in the education system is essential to ensure fairness, integrity, and respect for all actors
involved students, teachers, parents, and institutions. [2].

However, there are several common ethical issues encountered within this system.

Below are some of the most frequent ethical problems in education:

Favouritism and discrimination — Teachers or administrators may show preferential treatment to-
ward certain students (e.g., based on family connections, gender, or social status), thereby undermining
equality.

Corruption and bribery — Practices such as giving grades in exchange for money or gifts, obtaining
personal benefits in the name of education, or misusing public funds.

Plagiarism and lack of academic integrity — Cheating on exams, purchasing ready-made assign-
ments or copying them from the internet, and disregarding authors’ rights.

Lack of professionalism by teachers — Inappropriate behavior, insults, the use of psychological/phys-
ical violence, or abuse of authority.

Conflict of interest — Cases where a teacher provides paid private lessons to their own students, or
when decisions are made to serve personal interests rather than the educational community.

Inequality in educational opportunities — Differences between students in urban and rural areas, or
between those with disabilities and others.

Violation of student privacy — Disclosing personal data or using it without consent, or exposing
grades publicly.

Manipulation of results — Altering grades or reports to satisfy parents, administrators, or other
institutions.

Ethics in the use of technology — The use of devices for cheating, lack of control over online content,
and the improper use of artificial intelligence in learning.

Neglect of the educational role — Focusing only on academic achievements while leaving behind
the civic, ethical, and social education of students.

Ethics in education is one of the main pillars that determines the quality of a society, since it is
through the educational system that the citizens of the future are shaped.

Factors affecting ethics in education

In the new millennium, ethical challenges in education are no longer limited to the traditional re-
lationship between teacher and student, but have expanded to include technology, globalization, social
diversity, and the commercialization of education. These changes make a deeper and more sensitive ap-
proach to ethics necessary, in order to preserve the integrity of the educational process and to ensure
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social justice. For this reason, we must take into account and highlight several important factors, such
as:

The pressure of globalization and academic competition. [3] In the 21st century, pupils and
students no longer compete only within the borders of their own country, but in a global knowledge
market. This reality has often increased the pressure to achieve rapid and high results, leading to the rise
of phenomena such as plagiarism, manipulation of results, and the misuse of scientific work. From this
perspective, the ethical challenge lies in creating an academic culture where the learning process is
valued more than the final grade or diploma.

Technology and new ethical dilemmas. [4]. The growing role of technology, and especially of arti-
ficial intelligence, has brought great benefits to the learning process, but at the same time it has opened
up new ethical issues. Copying materials from the internet, using artificial intelligence to prepare ready-
made assignments, and cyberbullying are just some of the challenges that call for an ethical digital edu-
cation. Teachers of the new millennium must educate not only in academic content, but also in the hon-
est, critical, and responsible use of technology.

Diversity, equality, and social inclusion

Another ethical issue that is becoming increasingly evident is the equal treatment of pupils and
students. Economic inequalities, gender discrimination, the exclusion of people with disabilities, and
ethnic differences are often reflected in the school environment. In the new millennium, any form of
unequal treatment is ethically unacceptable, since global society regards education as a universal right.
Schools and universities must become spaces where the dignity of every individual is respected.

Commercialization of education and the loss of values

In recent decades, education has increasingly been turned into a commercial service. Private
universities often follow a profit-driven logic, placing academic quality and their social mission in the
background. In this context, the ethical problem that arises is the risk of transforming knowledge into a
market commodity, where diplomas are bought rather than earned. A society that accepts this model
loses faith in education as a driver of development and social justice.

The role of the teacher as an ethical mentor

The teacher of the new millennium is not only a transmitter of information but also a mentor who
quides students in building character, integrity, and civic responsibility. The problem arises when teachers
themselves commit ethical violations whether through corruption, discrimination, or abuse of authority.
This is a double harm, because not only is the educational process damaged, but also the moral model
that students should follow is destroyed.

Social responsibility and sustainability. The ethics of education in the new millennium do not stop
at the individual, but extend to society and the environment. Education must prepare citizens who think
not only about their personal careers, but also about the contribution they make to their community and
to the protection of the planet. An educational system that does not cultivate this ethical awareness
risks producing generations disconnected from social and ecological realities.

Taking into account the above factors, we may say that democratic countries, with their priority
interest in the qualitative development of education, show great and complex attention on the part of
society to achieve education free of ethical probems that would affect not only the economy, but also
the individuals of the future, who would no longer be valued for their personal qualities and achieve-
ments.

The failure to respect and uphold ethical standards is considered highly significant for a democratic
society. In education in particular, it is regarded as a threat to the future development of a country.

Among other things, Holweger mentions that certain metaethical reflections can foster a much
deeper understanding of normative ethics, mitigate what is referred to as “teacher relativism,” and help
educators address the related issue of “student relativism” in a more effective and responsible manner.
[5].

In addressing issues of unethical behavior and corruption over the past 4-5 years, the World Edu-
cation Forum has emphasized that these matters are particularly dangerous because:

e they cause great harm, as their effects are long-term;

e they prevent equal access to both quantitative and qualitative education;

e they have severe consequences for poverty, since they either block access to education or
impoverish its quality, thereby giving communities fewer opportunities to escape poverty;

e they cannot coexist with one of the most important goals of education to educate citizens who
respect the law and human rights;
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e thetrue foundations of society are “undermined” if children come to believe that personal effort
and quality are unimportant, and that success is achieved through manipulation, favoritism, and bribery.

At the World Education Forum, over the past 4-5 years, important themes have continuously been
addressed, such as:

e One generation —what is needed to transform education?

e Poverty in learning?

e How should we maintain vision, respond to changing circumstances, and implement plans while
education is being transformed?

e How countries have sought to re-establish youth participation in education, including the
effective use of distance learning where necessary.

e What complementary strategies have been used to address learning loss?

e How countries have addressed the needs of the most vulnerable and disadvantaged?

e Measures to support the well-being of school communities.

According to published statistics and information, there is a clear commitment that varies accord-
ing to the economic strength and experiences of different countries. In some places more strongly, and
in others less, there are positive results of value for education in general and for individual countries in
particular. | am referring to the work carried out in Albania in the framework of implementing the above-
mentioned initiatives.

In Albania, we consistently observe year-on-year improvements in curricula, accompanied and sup-
ported by the competencies and adaptation of teachers to these changes; the employment of teachers
through meritocracy; the reduction of the number of students per class through the restoration and ex-
pansion of school facilities; the decrease in the number of combined classes; the annual increase in the
number of assistant teachers, thereby attracting more children with special needs into the educational
system, the achievement of a very low index of bullying in educational environments, the growing in-
volvement of the private education sector; the expansion of the private education sector in line with
educational standards and requirements; the increase in departments according to local needs and re-
sources; the professional orientation of secondary and higher education in accordance with labor market
demand in the country; and more.

However, despite the entirety of the above commitments and the maximum engagement of insti-
tutions and stakeholders, we must acknowledge that issues of unethical conduct and corruption in edu-
cation can appear in various forms: unethical behavior by teachers or professors; the improper use of
funds allocated for improving infrastructure and teaching materials for the benefit of pupils or students;
the securing of grades and good exam results without merit; appointments and promotions that are not
based on professional standards of meritocracy, but instead on political influence, nepotistic ties, or other
corrupt forces. Issues of unethical conduct and corruption in the education sector may also include by-
passing the rules and criteria for licensing and accrediting educational institutions, making appointments
to leadership positions on the basis of connections and “nepotism,” corruption in procurement and re-
cruitment processes, or even the selling of ready-made exam answers.

The implications of such violations are serious, as they can lead to a decline in the quality of
teaching, or worse, the “education” of students in a distorted and flawed model that undermines
meritocracy. The misuse of funds allocated for the improvement of academic infrastructure reduces the
quality of infrastructure and deprives students of the right to benefit from facilities and equipment that
are increasingly modern and aligned with the standards of developed countries.

Ethical problems can be encountered anywhere there is a lack of clearly defined rules and proce-
dures. Due to insufficient oversight and inadequate punitive measures, the likelihood of unprofessional
and unethical behavior is greater, thereby enabling teachers and professors to accept “fees for ordinary
services” as well as bribes in exchange for special attention to particular students. [6].

The issues of ethics and corruption within the framework of the Albanian educational system have
begun to be discussed and analyzed in a broader context. The Ministry of Education and Sports has
acknowledged the existence of problems related to ethics and corruption in the education system. For
this reason, they have made ethical and anti-corruption issues a special priority in their program.

Measures to prevent unethical and corrupt practices in the educational system can be divided into
the following main categories:

e Improvements in the evaluation and management of defining and interpreting unethical
behavior;

e Necessary and direct measures to realistically prevent unethical and corrupt practices;
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e Punitive measures against individuals who do not act in compliance with ethical rules,
regulations, and laws.

However, ethical and anti-corruption standards are increasingly showing signs of being broken,
eroded, and disregarded in their protective role in general, and particularly in the education system, due
to new phenomena of social development specifically, informatization and artificial intelligence with all
their derivatives.

Digitalization and ethics

Specifically, informatization and artificial intelligence, along with all their derivatives, have a con-
siderable impact. [7].

The development of the world up to now, in a simple figurative sense, may be said to have pro-
gressed mathematically, but the development of the informatized world in recent decades has advanced
geometrically, and with the rise of artificial intelligence in recent years, this development has surpassed
the capacity of the normal human mind. The results, not infrequently, astonish even the very scientists
who have been working on these developments for decades. Yet, beyond the positive aspects, this devel-
opment closes off certain paths of communication with ethics and anti-corruption in their current form,
demanding their transformation, but also their protection during the transitional period from unethical
behavior and corruption.

There are dozens of questions related to informatization, and hundreds concerning artificial intel-
ligence. But let us remain with the “classical” (so called for what it represents as a relationship). A pupil,
a student or a participant in a meeting carries with them a mobile phone and beyond that communicates
through it. Is this action unethical?

In Albania, in such cases there are two phases. First, the student is publicly warned, even if they
have not disturbed anyone. Second, in school settings, the mobile phone is confiscated and placed on
display at the teacher’s desk.

Is the action of the person leading the process ethical?

People under the age of 40 generally do not consider the leader’s behavior ethical. People over the
age of 40 (+/-) do consider it ethical. But what if the same groups were using an invisible earpiece some-
thing that is already widely possible, at least in Albania?

In that case, the leader would not notice it. And what if, through the earpiece, the individual re-
ceived information in order to respond to the issues raised in the process in which they were participating?
This raises the question: are we prepared to determine what is ethical and non-corruptive, and what we
are not prepared for?

One fact is clear that the results of developments in the fields of informatics and artificial intelli-
gence are advancing so rapidly that they demand a comprehensive mobilization for the determination of
new ethical norms, which must take into consideration these global developments in informatics and
artificial intelligence.

For this reason, at the World Education Forum, held in London in 2024 at the invitation of the
Government of the United Kingdom, the focus was on the use of artificial intelligence in education, on
strategies that have proven most successful in advancing education, and on balancing vocational and
academic learning in order to better develop the potential of young people challenges that are central
to education today across the world. [8].

So far, the process has concentrated on the creation of study groups to achieve a proper under-
standing and implementation of the innovations brought by informatization and artificial intelligence.
This is a major battle. To draw a parallel, military battles remind us that large aircraft could not venture
toward new horizons without being accompanied by smaller protective planes that consolidate their
Journey. [9]

Similarly, ethics in general, and the fight against corruption in particular, are the necessary com-
panions of this development in information technology and artificial intelligence.

For these to be effective, ethical norms must be established not in a fragmented way, but as a
coherent whole.

Globalization has minimized borders. Allow me to say that the innovations of the informatization
process know no boundaries.

I illustrate this idea with the most recent development in Albania, a relatively young democracy
that is striving strongly for integration into the European Union. Recently, in the composition of the new
government created in 2025, Albania has appointed a virtual minister named Diella (the first case in the
world).
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She is part of artificial intelligence and, as such, communicates through the media, government
meetings, discussions, and more.

Diella, the World'’s First Artificial Intelligence Minister Fighting Corruption in Albania, oversees pub-
lic procurement in order to curb corruption.

Albania has taken a bold step by appointing Diella, an artificial intelligence assistant, as a digital
cabinet minister responsible for public procurement.

The idea is simple: to use technology to fight corruption and to make government contracts more
transparent.

Since January, Diella whose name means “Sun” in Albanian has been working behind the scenes on
the e-Albania platform. She is already helping citizens with almost all government services, using voice
commands to guide them through documents, applications, and inquiries, all without the need to visit a
government office. The first minister to exist only in digital form will now take responsibility for manag-
ing public tenders.

Decision making power in awarding government contracts will gradually be transferred from hu-
man ministries to artificial intelligence. Diella will review bids and select winners purely on the basis of
merit, ensuring that all public spending through tenders is “100 percent transparent.”

This approach is not only about modernization; it is an attempt to address the deeply entrenched
corruption in Albania’s public procurement system. Historically, public tenders in Albania have been un-
dermined by accusations of bribery and favoritism. The country has also been cited as a hub for money
laundering by international criminal networks.

This situation naturally raises several questions:

Can algorithms truly surpass human oversight in curbing corruption?

Will Albania become a model for Al in governance, or might this turn into a cautionary tale?

Whether Diella becomes a political success or a controversial experiment remains one of Europe’s
governance stories to watch.

That is why | mentioned earlier that we live in a Borderless world.

I referred to two extreme examples: the student with a mobile phone and the virtual minister. They
are extremes to each other, but together they highlight the vast gap that must be filled by ethicists and
society as a whole, in order to elevate ethics and the fight against corruption to the level of social devel-
opment.

On our journey together, we work on designing and implementing curricula, on assessment, on
publications, on teacher training, and on raising the standards of teaching and learning all within existing
ethical norms and in an open fight against corruptive phenomena in education. We create coherent so-
lutions that are scalable, sustainable, and with a record of success working in partnership with local
teams to develop knowledge and capacity. However, in my view, ethics in education and the fight against
corruption must adapt to the rapid global developments in technology, and should not be reduced to
slogans based on outdated frameworks.

Unleashing the Democratic Power of Digital Citizenship: The European Year of Digital Citizenship
Education 2025

As we move deeper into the digital age, how can we ensure that everyone has the necessary skills
to participate responsibly, safely, and effectively in the digital world? An example of this is the European
Year of Digital Citizenship Education 2025, which seeks to answer this question by promoting digital
citizenship education throughout Europe. This European education initiative, endorsed by 46 countries,
aims to equip citizens with the skills needed to thrive in a digitally connected society, while fostering a
sense of shared responsibility, democratic participation, and human rights online. [10].

Unleashing the Democratic Power of Digital Citizenship:

What is digital citizenship education?

Digital citizenship education goes far beyond teaching how to use digital tools. It introduces values,
behaviors, skills, and knowledge that enable people to become informed, active, and ethical participants
in the digital world. Making digital citizenship an essential element of education systems requires a focus
on several areas, such as:

e Critical thinking and digital literacy

e Respect for digital rights and freedoms

e Active participation and civic engagement

e Safety and wellbeing in the digital world

Initiatives like the European Year of Digital Citizenship Education are vital because, while digital
technologies give people unprecedented access to information, education, and communication, they also
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expose them to various online risks. These include threats such as online harassment, identity theft, and
the spread of fake news, which can undermine trust in democratic systems.

Through digital citizenship education, people are empowered to protect their privacy and respect
that of others.

Conclusion

Digital citizenship education represents a fundamental pillar of contemporary education, as it goes
beyond the mere acquisition of technological skills and seeks to form conscious, critical, and responsible
citizens in the digital environment. Integrating this concept into educational systems contributes to the
development of a new civic culture, where technological competencies are combined with democratic
values, personal integrity, and professional ethics.

One of the most crucial dimensions of digital citizenship is the ability to exercise critical thinking
and digital literacy, enabling individuals to filter information, identify fake news, and reduce the impact
of disinformation. Equally important is the respect for digital rights and freedoms, which ensures a more
transparent and democratic space, strengthening trust between users and institutions.

Moreover, fostering active participation and civic engagement in the online environment gives de-
mocracy a new dimension by expanding citizen involvement beyond traditional boundaries. Education on
digital safety and well-being remains essential for protecting individuals from threats such as online har-
assment, identity theft, and data manipulation, which often undermine personal integrity and institu-
tional credibility.

Initiatives such as the European Year of Digital Citizenship Education highlight the strategic im-
portance of this process, emphasizing the need for integrated policies and an interdisciplinary approach
where education, technology, and ethics converge. In this context, digital citizenship education emerges
as a prerequisite for the sustainable development of democratic societies and as a powerful tool for
strengthening ethical standards in education.

By building an education system that embraces digital citizenship, we not only reinforce the culture
of professional ethics but also minimize the space for corruption and unfair practices in education. Thus,
investing in digital citizenship is an investment in creating a fairer, more transparent, and more resilient
society in the age of information.
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Abstract

In Western sources, this sect became known as the Assassins, whereas in the East they were
primarily referred to as the Hashashin. For many years, the sect instilled fear in some of the most
powerful rulers of the world and possessed the capacity to shake even the mightiest states. The
Hashashin(Assasin)belonged to the Ismaili branch of Shia Islam. Their emergence was significantly
influenced by a number of political factors, among which the power struggles within the Fatimid
Caliphate played a particularly crucial role. Following the death of the Fatimid Caliph al-Mustansir
in 1094, a succession dispute arose between his sons al-Mustali and Nizar. With the support of
vizier al-Afdal Shahanshah, al-Mustali, the younger son of al-Mustansir, was declared caliph. How-
ever, his accession led to a schism within the Ismaili community, dividing it into the Musta‘li and
Nizari branches.[1]This division constituted a decisive step in the formation of the Hashashin(As-
sasin).In the late 11th century (1090), under the leadership of Hasan Sabbah, the Nizari-Ismaili
state was established in the fortress of Alamut. Hasan Sabbah’s identity and biography have re-
mained subjects of considerable scholarly debate, with conflicting views surrounding even his date
of birth. The Mongol assault on Alamut in 1258, which resulted in the destruction of much of the
fortress’s vast library, created substantial obstacles to comprehensive research on the Ha-
shashin(Assasin) and Hasan Sabbah. Nevertheless, the accounts of various European travelers and
historians from neighboring regions provide valuable insights that allow for at least a partial re-
construction of the political and social structure of the Hashashin(Assasin).

Keywords: Assasins, Ismailis, Hasan Sabbah, Seljuks, Alamut Castle

introduction

In the 11th century, the Great Seljuk Empire experienced its golden age as one of the most powerful
political entities of the Islamic world. Under the reign of Sultan Malikshah (1072-1092), the empire fur-
ther expanded its territories, stretching to the borders of China in the east and reaching Byzantium in
the west. However, during this very period, in the eastern regions of the empire—particularly in the Ira-
nian lands—a well-organized movement emerged that would later pose a significant threat to the Seljuks
and other states: the Nizari Ismailis, known in the sources as the “Hashashin” or the “Assassins.”[1]One
of the principal causes of confrontation between the Nizari Ismailis and the Great Seljuks was rooted in
sectarian differences. The Seljuks, as the defenders of Sunni orthodoxy, served as the main political sup-
port of the Abbasid Caliphate. In contrast, the Nizaris rejected both the authority of the Abbasid caliphate
and the political legitimacy of the Seljuk rule. Consequently, the Ismailis resorted to clandestine opera-
tions and assassination as instruments to undermine and infiltrate the Seljuk administrative apparatus.
The most notable instance of such activity was the assassination of the eminent statesman and vizier of
the Seljuks, Nizam al-Mulk, in 1092, which further exacerbated tensions in Seljuk-Ismaili relations.In the
vears following Malikshah’s reign, Seljuk sultans repeatedly launched military campaigns against the
main stronghold of the Nizaris, the fortress of Alamut. However, most of these expeditions ended in fail-
ure, allowing the Nizari Ismailis to maintain and consolidate their influence in the region for an extended
period.[2]

The study of the Hashashin is of particular importance, as it not only provides insight into the
complexities of sectarian and political relations in the medieval Islamic world but also sheds light on the
threats to state governance and stability during the Seljuk era.

The Emergence of the Ismaili Sect

By the second half of the eighth century, many of the militant movements that had emerged in
earlier periods had ended in defeat. Some of them disappeared entirely from the historical stage, while
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the remainder, weakened by internal fragmentation, failed to consolidate into a significant power. It was
precisely during this period that the imams, regarded as sacred leaders within the Islamic community,
laid the groundwork for a series of important measures aimed at preserving Shii belief.

Despite the early defeats and the generally cautious stance of the imams, radical and militant ele-
ments continued to persist even within their immediate circles. The sharp division between scholars and
radicals became more evident following the death of the sixth imam after Ali, Jafar al-Sadiq, in 765. His
eldest son, Ismail, was deprived of succession for reasons that remain unclear—most likely due to his
associations with radical groups. As a result, the Shii community recognized his younger brother, Musa
al-Kazim, as the seventh imam. At this juncture, the Imamate split into two major branches: those who
followed Musa al-Kazim'’s line came to be known as the Twelver Shia (Ithnaashar iyya), representing the
relatively more moderate tendency within Shiism. Their theological differences with Sunni Islam were
limited to a small number of doctrinal issues which, in the modern period, have largely lost their signifi-
cance. Since the sixteenth century, Twelver Shiism has been recognized as the official religion of Iran.[3]

The other group, however, followed Ismail and his descendants, and came to be known as the Is-
mailis. For a long period, the Ismailis operated clandestinely, yet they managed to surpass rival sects both
in terms of organizational cohesion and intellectual development. From a religious standpoint, they ad-
hered to the Quran with a commitment comparable to that of the Sunnis, both in traditional and legal
dimensions. Nonetheless, the concept of the Imam constituted the central axis of Ismaili doctrine—serv-
ing as the foundation of their identity in the realms of education, organization, and communal loyalty.

Hasan Sabbah and the Nizari-Ismailis

Hasan Sabbah was one of the first leaders of the Nizari-Ismailis at Alamut. He was born in the city
of Qom as the son of Ali ibn Sabbah, a Kufan Shia imam. Sabbah received his early education in Qom and
later continued his studies in the city of Ray. At the age of seventeen, he formally joined the Ismaili sect.

Some historians have suggested that Hasan Sabbah was a classmate of the Seljuk vizier Nizam al-
Mulk and the renowned scholar Omar Khayyam. However, these claims are not supported by historical
evidence. Considering that these three figures lived in different periods and had significant age differ-
ences, it is clear that such an assertion is unfounded. Specifically, Hasan Sabbah lived from 1050 to 1124,
Nizam al-Mulk from 1018 to 1092, and Omar Khayyam from 1048 to 113 1. This chronological analysis
demonstrates that it was impossible for them to have studied together or been classmates.[4]

Hasan Sabbah served for a long period as an aide to Abdul-Malik ibn Attash, the Ismaili imam of
thatera (1071-1072). In 1076—1077, he was sent to Egypt to further his education, and upon returning
tolranin 1077, he embarked on extensive travels to promote the Ismaili cause. Ultimately, in 1090, with
the support of followers who adhered to the Ismaili doctrine, he captured the Alamut Castle in Qazvin
province, thereby establishing the foundation of the Nizari-Ismaili state.

During Hasan Sabbah’s leadership, the Ismailis strengthened their political and military activities.
The seizure of castles located within Seljuk territories represented a direct challenge to Seljuk authority.
After 1104, under the command of Muhammad ibn Malikshah, Seljuk forces recaptured several for-
tresses, including the headquarters of Ibn Attash. Nevertheless, Alamut Castle, where Hasan Sabbah was
based, successfully resisted Seljuk attacks, rendering the fortress virtually impregnable. Following Malik-
shah’s death, the Ismailis became more active and reclaimed a number of previously lost fortresses.

Foreign sources refer to Hasan Sabbah and subsequent Nizari imams by the title “Shaykh al-Jabal,”
meaning “Sheikh of the Mountain.” Hasan Sabbah spent the remainder of his life until 1124 consolidating
the Nizari territory and administering a unified state. Under his leadership, the Nizari-Ismailis emerged
as a secretive yet influential political and religious community, with activities aimed both at safeqguarding
their position and expanding their regional influence[5].

The Assassination Methods of the Hashshashins

The idea of eliminating tyrants and liberating the world from the dominion of sinful rulers has
ancient roots and was adopted by the Ismailis, forming the foundation of their assassination methods.
However, the Ismaili assassination strategies were far from simplistic. For a Hashshashin, the act of kill-
ing a target carried not only a religious significance but also a ritualistic and ceremonial dimension.

A particularly noteworthy aspect of these assassinations is that, both in Iran and Syria, the
Hashshashins consistently relied solely on the dagger as their weapon. They never resorted to poisons,
arrows, or other tools that could have made their task easier or increased their chances of survival. More-
over, in all documented assassinations, the assassin did not attempt to escape alive or evade capture.
According to Hashshashin beliefs, survival after completing a mission was considered dishonorable.[1]
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The concept of self-sacrifice and ritualized murder has no foundation in Islamic jurisprudence or
traditional Islamic customs. Nevertheless, both practices represent esoteric and enigmatic concepts in-
herited by human societies from the distant past.

The Hashshashins framed the act of killing as a religious duty. Based on accounts from Muslim
authors, the method of execution varied among different groups: some victims were strangled using a
rope, while others were beaten with sticks. Such practices highlight the ritualized and systematic nature
of Hashshashin operations.[6]

The Capture of Alamut Castle by the Hulaguids

Located in the territory of present-day Iran, Alamut Castle, which served as the stronghold of the
Nizari Ismailis (the Assassins), occupied a highly strategic and inaccessible position. Constructed atop
precipitous cliffs, the castle’s natural defenses made it extremely difficult to conquer, and despite
multiple military campaigns by Seljuk rulers, it remained unconquered for centuries. Consequently, the
Assassins maintained their political and military presence over an extended period and coordinated all
assassination operations from Alamut.[7]

In the 13th century, however, the Mongol invasions dramatically altered the fate of the Assassins.
In 1256, the Mongol ruler Hulagu Khan launched a campaign into Islamic territories with the objective
of acquiring significant spoils and expanding Mongol control. Nonetheless, subjugating the Nizari Ismaili
state was deemed a necessary prerequisite for achieving these goals.

The first Mongol expedition against the Ismailis occurred in September 1253. By May of the follow-
ing year, Mongol forces had advanced to Girdkuh Castle and captured several surrounding fortifications.
Although the defenders of Alamut were weakened by the spread of infectious diseases among their
ranks, reinforcements arriving at the castle temporarily repelled the Mongol assault.[8]

In 1256, Hulagu Khan personally led a campaign against the Ismailis. Taking advantage of the ap-
proaching winter, he laid siege to Maymundiz Castle and the Imam’s residence. Utilizing gunpowder
bombs placed around the fortress, the Mongols conducted an intense four-day bombardment, ultimately
securing control over Alamut Castle.

Conclusion

Thus, the Assassins (the Nizari Ismailis), who for centuries had been the subject of legends, tales,
and stories and had significantly influenced historical developments, were ultimately eliminated by the
Mongols. Nevertheless, even after the fall of the Nizari Ismaili state, the Assassins managed to preserve
their existence, albeit in a passive rather than active form. Despite this, they could not escape the devas-
tating impact of the Mongol invasions, which resonated not only in the East but also in the Western world
within a short period of time.
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Research Methods
The following optimal rapidity problem is considered: to minimize the functional
t .
J(x(), u(), %o, x1,t1) = ftol 1-dt=t; —to = inf (1)
over the set of solutions of the equations
x = AO)x +B@®u(t) +pu(), tel=[ty, 4] (2)
with boundary conditions
(x(to) = xo9, x(t;) =x1) €Sy XSy, So € R™, Sy € R", (3)
with boundary conditions
x(t) € G(t): G(t) ={x € R"|w(t) < L(t)x < @(t), tE€I}, (4)
under the phase constraints
gj(x(');u(');xo; X1, tl) < Cj; ] = 1Im11 (5)
gj(x(');u(t); xOrxlr tl) = Cj! ] = ml + 11m21 (6)

95 (x(), ul), xo, %1, 1) = f;’: [aj () x(t) +b; (£) u(@®)]dt, j=1,my,(7)
and the integral constraints
u(t) e Ut) = {u() € Ly(I, R™)|u(t) e V(t) c R™ n.B. t € I}, (8)
where (x) denotes transposition, t, is a fixed time, t, is free, t; > t,. Here A(t) and B(t) are matrices of
orders n x n and n x m respectively, with piecewise continuous elements, u(t) € L,(I,R™) is a given
function. Under these conditions, the differential equation (2) has a unique solution for any fixed u(t) €
U(t) and any initial point x, € Sy, and the function x(t) = x(t; ty, xo,u), t € I is absolutely continuous.
In the boundary condition, Sy, S, are given bounded convex closed sets in R™. In the phase con-
straint, L(t),t € I is a given matrix of order s x n with continuous elements, w(t), ¢(t), t € I are given
continuous vector functions of size s x 1. In the integral constraints, a;(t), bj(t),j = 1,m, are given
piecewise continuous vector functions of dimensions n x 1, m x 1 respectively. In the control con-
straints, V(t), t € I is a given bounded convex closed set.
It should be noted that the integral constraints of the form (5), by introducing additional varia-
blesd; >0, j=1,my, can be rewritten as g;(x(-),u(-), xo,x1,) = ¢; — d;,j = 1,m,. We denotet; =

cj—dj, j=1,my. Letc = (cy,...,Cp,) Wherec =c¢j —d;, j=1,my, ¢; =¢j, j=m,+1,my, d; 20,

Q:{EERmle_j:Cj—dj,

Whered; > 0,j =1,m,.

Definition 1. For any fixed t,,t; > to, a triple (u(t),xq,x;) € U X Sy, X S; is called an admissible
control for problem (1)-(8) if the boundary value problem (2)—(8) with constraints has a solution. The set
of all admissible controls is denoted by ¥, ,¥¢, © U X S5 X Sj.

Problem 1. Find the necessary and sufficient conditions for the existence of solutions of the bound-
ary value problem (2)—(8) for fixed t,.

Problem 1. Find an admissible control (u(t), Xo,X%1) € ¥¢, © U X S5 X S;.

The boundary value problem (2)—(8) is called a controllability problem for fixed t,,t; > t,, Where
the admissible control (u(t), xo,%;) € X, , transfers the trajectory of system (2), originating from the
pointx, € S, at timet,, to the pointx; € Sy at timet,, while satisfyingx(t; u, xy,%;) € G(t), t € I; and
the equalities g;(x(-), u(-), %o, X1) =¢j, j = 1, ms,.

di=0,j=1m, c_j=c]-,j=m1+1,m2},
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Definition 2. An admissible control (u.(t), xg,x1) € X,., }} is called an optimal control for prob-
lem (1)-(8)if t1. — to = tm>1;n [t1 — tol.
1 0
Problem 3. Find the optimal control (u.(t), x5, x7) € X¢,., Where(xg,x1) € Sy X Sy,
x,(t,u, x0,x7) €G(L), t €L, gj(x.(),u.(),x0,x1) =¢j, j=1,my, I} =[ty, ty.]. The function
x,(t) = x,(t,u,, x5,x1), t €1 = [ty t1.] is called the optimal trajectory for problem (1)—(8).
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Abbacos 3agap flymaH oz2ny
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Abstract

The method of disjoint variables or the Fourier method allures us to study simplest processes
to which one leads hyperbolic, parabolic and elliptic types of equations. For defining of Eigen values
and Eigen functions of multidimensional elliptic operators alluring disjoining of variables if is ap-
plied the Fourier method.

AHHOmayus

Jlns onpedeneHuss cob6CMBEHHbIX 3HAYeHUl U COOBCMBEHHbIX GOYHKUUU MHO20MEPHBbIX
IUNMUYECKUX onepamopos, 00NYCKAroWUX pazoesieHue NepemeHHbIX, NPUMEeHSemcs Memoo
@ypbe. Memod pazdeneHusi nepemeHHbIx uiu memod @ypbe, no38osem u3y4ams npocmeduue
npouecchl K KOmopbiM CBO0IMCA 2unepbosuyeckue, napabosudeckue U 31/1unmudyeckue munbi
ypasHeHud.

Keywords: Furry method, border issue, special function, separation, indecent, the equation,
frontier, multidimensional, border, elliptic operator, of the same size, true and s.

Knrodesble cosa: Memod @ypbe, 2paHuyHble 3aoadu, CcobCmBeHHble GYHKUUU,
He3aBuCUMble, YPaBHEHUS, BbIPAXEHUE, KPaesyr), MHO20MEPHbIX, 2PaHuud, 3/Iunmuyeckue
onepamopbl, 0OHOMEPHbIe, BeUeCMBEHHbI U Op.

Bsederue. Memod pazdesneHus nepemeHHbIX uiu memood @ypbe, a8/15emcs 00HUM U3 Haubosiee
pPAcCNPOCMPAHeHHbIX MemodoB peleHus YpasHeHul ¢ 4acmHbIMU NPoU3BOOHbIMU. Memod ®ypbe
nosgosiifgem  u3ydams  npocmeliuyue  Npoueccbl K  KOmMOopbIM — CBOOSMCS  eunepbosiudeckue,
napabosiudeckue u 3a/1unmuyeckue munsl ypasHeHud. Kak u3secmHo, 3a0ady Mamemamuyeckol gusuku
HA3b1BaromM NOCMAs/IeHHOU KOPPEeKMHO, ec/iu ee pelueHue Cyuecmsyem, eOUHCMBEHHO U HeNpPepbIBHO
3asucum om OaHHbIX 3adaqu [1,2,3,7,8].

Jlna  onpedeneHus CcObBCMBEHHbIX 3Ha4YeHUld U COBCMBEHHbIX @GYHKUUU — MHO20MEPHbIX
S1/IUNMUYECKUX 0Nepamopos, 00NYCKAroWUX pasoesieHue NepemeHHbIX, NpuMeHsemcs Memoo ®ypbe.

lMocmaroska 3adayu. [lycme He3aBUCUMbIe NepemMeHHble pazoesieHbl Ha 0BE MHOMECMAA:

x=(x1,%,..,%), V=1, V2 ..., y) U 2 cR¥ - obnacmb usmeHeHus x u D c R' obnacms
usmeHeHus y. ObosHa4yum yepez S u S' epaHuubl obnacmeld Q u D coomsemcmserHo. Toeda
(SxXD)U (2 xS") ecmb epaHuya obnacmu

2 x D c R¥,

Paccmompum  criedyrowlyro  Kpaesyro 3aoady Ha CobCmBeHHble 3Ha4YeHus 0J19 YpasHeHus
naunmuyecko2o munal1-7].

Lu=3¥7-(a;(x) Uy, #nieq a; (uy, + a(x)u = f(x),x € Q, (1)
Lu+Mu=Au
ou ou
(au + ﬁﬁ)LxD =0, (yu+ 5%)|gxs' =0 (2)

20e L u M -ammunmuveckue onepamopsbl, He 3asucquiue coomsemcmseHHO om Yy u X, ¢yHKL{UU o, ﬂ

He 3aBucam omy, a ¥,0 He 3asBucsim om X [3] )
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bydem uckams cobcmaeHHble pyHKuyuu 3aoaqu (1) -(2) 8 Bude npoussedeHus

u(x,y) = X)) Y() (3)
llodcmassias 3mo Bbipay)ceHue 8 ypasHeHue (1), nosy4yaem 08a ypasHeHUs:
LX =¢&X (4)
MY =nY (5)

20e & u n HeussecmHsble napamempe.

Zng 8b1B00a epaHuYHbIX ycnosul ona gyHkuud X (x) u Y (y) nodcmasum sbipaxceHus (4), (5) 8
paseHCcmMBo (2), B pe3y/ibmame umeem:

(aX+,8—)| =0, x€S (6)
yY+6£S,:0, ye S/ (7)

Yimak, kpaesas 3adaqa (1)-(2) pacnanace Ha 08e Kpaesble 3a0a4u Ha CoObCMBEeHHbIe 3HaYyeHus (4)-
(6) u (5)-(7) c MeHbWUM YUC/IOM HEe3ABUCUMbIX NEPEeMeHHbIX.
Ob6osHaqum yepes &y, X, (x),k =1,2,... uny, Y;(y), j =1,2,... 8BCe cobcmaeHHble 3Ha4eHus u

cobcmaeHHble ¢yHkuuu onepamopos L u M coomsemcmserHo. B cuny (3) umeem
Aij =& +nj wi =X ()Y(), Lj=12,.. (8)
3adaya 1. Paccmompum Kpaesyro 3a0ady

0%u . 9%u _ 9%*u
ﬁ a_yz ﬁ = —/1u, ulaQ =0 (9)
Ha cobcmaBeHHbIe 3Ha4YeHUs 0J18 NPAMOY2071bHO20 NApasiiesienuneoa
A = (0,a) x (0,b) x (0,¢)
c epaHuued 0Q.
B coomsemcmsue ¢ obwel cxemol memoda ®Pypbe >ma 3adaya pacnadaemcs HA mpu
00HOMepHble Kpaesble 3a0a4qu:

X" = —&X, X(0) =X(a) =0, (10)
Y" =—nY, Y(0)=Y(b) =0, (11)
Z"=—yZ, Z(0) = Z(c) =0, (12)

CobcmaeHHble 3Ha4YeHUs U CoomBemCcmBYyrWue UM COOCMBeHHbIe PyHKUUU 3MUX Kpaesbix 3a0ay
BblYUC/IeHb! (3a0aqa LLImypma — Jluysusnis)

(,(i=(%t)2,X-(x)=\[Slnﬂ i=12,. (13)
r]j—(ﬂ) ,Y(y)—fsm—]—12 (14)
yk=("7”) ,Zk(z)=\FSL k2 e =1,2,. (15)

Yaumeigas paseHcmaa (13), (14) u ( 15) 8 d)OpMyﬂe (8) nony4aem cnedyrouwsue cobcmBeHHble
3HaYeHus u cobcmaeHHble pyHKUyuU Kpaesol 3adadu (9):

l'2 j2 k2

Uk (x,y,2) = %SLnﬂSLn%SLnk— Lhk=12,.. (16)

B 4acmHoCcmu, MHOXecmso CObCMBEeHHbIX 3HaYeHul {/?,, jk} 3mod 3a0a4u He nycmo u He umeem

KOHEYHbIX NpedesibHbIX MOYeK, 3MuU COOCMBEHHbIe 3HaYeHUe BeujeCmBeHHbI U KOHeYHOU KpamHOCMU,
cobcmseHHble pyHKyuU {X;3, {Y]} {Z,.} moxHO BbI6paMb BeweCmBeHHbIMU U OPMOHOPMAJIbHBIMUL
Xi € CZ([O’ a]), Y] € CZ([O’ b])r Zk € CZ([O’ C])
ObobuweHHoe peweHue: Tenepb nepelioem K 00Ka3amesibCmay CywecmsosaHus pewenud (1), (2)
u (9). Ana smozo Bocnosib3yemcs memodom Dypbe, Komopbil 3aKIHHYAeMCH 8 C/1e0YOWEM. pellieHuUe
cMewaHHoU 3adadu Haxooumcs B Bude psda no cobCcmBeHHbIM GYHKUUSIM coomsemcmsyrouel
/nunmuyeckod Kpaesol 3adaqu.

Mycmb U(X) - o6o6weHHas cobcmaerHas gyHKyus nepsol kpaesod 3adayu
div(aVu) — bu = Au, x € 9Q (17)
u(x)|aQ =0
wiu mpemseti (o = 0) kpaesod 3adayu



XXI INTERNATIONAL SCIENTIFIC CONFERENCE. MANCHESTER. UNITED KINGDOM. 30.09-01.10.2025

div(aVu) — bu = Au, x € 9Q

u
(£+0u)|aq—0,x(:'6Q (18)
Paccmompum 0pmoOHOPMUPOBAHHYIO B8 L,(Q) cucmemy uq,u,,..., U, COCMOAWYH0 U3 BCeX

0b0bweHHbIx cobcmBaeHHbIX GyHKuud 3adaqu (17) unu coomsemcmsaeHHo 3adadu (18): Ay, Ayy.s Ay

nociedoBamesibHOCMb COOMBEMCMBYHWUX COOCMBEHHbIX 3HaYeHud.

Kpome moeo paccMompum Kpaesyro 3adady Ha CObCMBEHHbIE 3Ha4YeHUs

2 2 2
‘;7‘%’ 37’%’+...+37%’=—w, Ulgg = 0 (19)
0719 N - MepHo20 napasesnonuneoa
A =(0;a,) X (0;a,) X...x (0; a)

c epaHuueld Q [6-8].

B coomsemcmasue ¢ obwel cxemol memoda ®Pypbe 3mo 3ada4a pacnadaemcs Ha Caedyrouiue
00HOMEepHble Kpaesble 3a0a4qu:

X1 =-&X, X1(0) =X1(ay) =0 (20)
X3 = —&X5, X5(0) = Xp(az) =0 (201)
Xp = —&Xi Xi(0) = Xp(ar) =0 (204)
CobcmaeHHble 3Ha4YeHuUs U cobcmBeHHble GYHKUUU 3MUX Kpaesbix 3aoady BblHUC/TeHb! (3adaya
LLUmypma-/luysusa)
_ (kam 2 _ |2 . kimx _
fkl—(al) , Xk1_\/:15m o Jki=1.2,.. (211)
& = ("—”)2 X = | Zsin® ™ g, =12 (212)
k2 a, ) kZ a, a, y 2 yhy e
&, = (’2—1”) Xy, = \/aznsin%,kn =12,.. (211)
n3(211), (212),...,(21,) 8 coomsemcmaue ¢ popmysiamu (8) umeem:
2 —wr (Sl ) ey () (22)
kq,kp,kn — af a% arzl - i=1 a;

B 4acmHOCMU MHOXECMBO CO6CMBeHHbIX 3Haqenul {Ay, k, k,} Mol 3ada4u He nycmo u He
umeem KOHe4HbIX NpedesibHbIX MoYeK, COBCMBEHHbIe 3HAYeHUs BeWeCMBEHHbIe U KOHEYHOU
kpamHocmu,  cobcmserHbie  pyHkuuu (X, (O} Xk, (0} (X, ()} mowHo  Bbibpame,
BeuweCmBeHHbIMU U OPMOHOPMAJTbHBIMU:

X1(x) € C*([0,a1]), X2 (x) € C*([0, az]), ..., Xp () € C*([0,a,])
\/2_" sin kqmx4 n komx, sin knmtx, —

uk1k2...kn (xll X2yeeny xn) = \/m a Sl P .. @
1
_ 2" \zeyqn . T .
= (o) Tsin k)i, (i = 1,2,...,m) (23)

B yacmHocmu, 0718 N -MepHo20 Kyba
A = (0;a) X (0;a) X...x (0;a)
C epaHuued £, cobcmaeHHble 3Ha4yeHus (22) u coomsemcmayroujee pelieHue npuHUMaem ciedyrouud
BUO:
2 2 2 2
/‘lklkz___kn:ﬂz (%+%++%):% ?=1k,:2 (227)

n 1 T

Uk, iy ky (X) = (alazz...an)z ?=1sina—i (kx);, (i =1,2,...,n),

x = (Xq,Xg, 0, Xp) ES (231)

MoxHo 0oKasbisarom, 4YmMo 071 3MOM 3a0a4yu Cywecmsyem 6eCKOHe4YHoe MHOMecmaso
BeuwecmBeHHbIX CObCMBeHHbIX 3HaYeHUU:

M <A< <Ay <.
CobcmBseHHbIe pyHKUUU, YOoBIemBopsaoWUe YCa08uo (*), bydem Ha3bIBarom HOPMUPOBAHHBIMU:

[y p(0OXF()dx = 1 (*)
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Acumnmomuyeckoe nosedeHue cobcmaeHHbIX 3HaveHul nepsol Kpaesol 3adadqu 0719 onepamopa

Jlannaca A (onepamopa L. = div(aV) — b npu
=1,b=0) 8 kVbe K;={0<x;<a,i=12,...,n} ¢ pebpom a >0 MOXHO 0amb
aHa02u4HbIM 06pazoM.

ObobweHHass cobcmaeHHas GyHKuus w(x) nepsol Kpaesold 3adayu 0/ onepamopad A 8 K;,
omaseyarouas cobCmBeHHoOMY 3HavyeHuro A, onpedesnsemcs Kak dyHkyus us Hy (K;) ydosnemsopsrouas
npu Bcex 9 u3 Hy(K;) doxcdecmy

fKi vuvddx = —2 le_ uddx.

3akstodeHue. Takum o6pasom, peueHuss KoppekmHO NOCMAB/IeHHbIX 2PAHUYHBIX 3a0ay 015 /1106020
YPABHEHUS 3/17IUNMUYECcKo20 MuUNa BCce20d OKA3bIBAOMCS He MeHee 21a0KUMU, Yem onpedesisroujue ux
dyHKuUU. Mo cBolcmao peweHuUl 2paHuYHbIX 3a0a4 MecHo CBA3AHO C MeM, YMO K 2pPaHUYHbIM 3a0a4yam
npusooum U3y4eHue YCMAaHOBUBWIUXCA (CMAuUOHApPHbIX) @u3UYecKux npoueccos pasHosecud,
ABIAOULUXCS KOHEYHbBIM pe3y/ibMamom NPeouiecmsyrolie2o NPOUECca BbipaBHUBAHUS.
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Abstract

The article discusses key issues and solutions related to the implementation of inclusive ed-
ucation in the general education system. Particular attention is paid to barriers that hinder the
successful implementation of an inclusive approach: insufficient training of teachers, lack of an
adapted educational environment, and weak interaction between participants in the educational
process. The need for teachers to be psychologically and professionally prepared to work with chil-
dren with special educational needs is emphasized. The principles of inclusion are revealed, as well
as the role of the teaching staff and society in creating equal conditions for all children to receive
education, regardless of their individual characteristics.

Keywords: inclusive education, children with disabilities, educational environment, profes-
sional readiness of teachers, special educational needs, inclusion, equality in education, corrective

pedagogy.

The modern education system only fully accepts those who meet its specific requirements, children
with standard abilities who are able to study according to a common curriculum and achieve results that
are normal for everyone. As a result, children with special educational needs often fall out of the general
educational process, as the teaching staff of general education institutions do not have the necessary
knowledge in the field of corrective and special education to work with them. Inclusive education is de-
signed to solve this and many other problems in modern schools [1].

So what is inclusive education? Inclusive education (french “inclusif” - including, from the Latin
word “include” - I include, I include) is a process of developing general education that implies the accessi-
bility of education for all, including children with special needs. Inclusive education is based on an ideol-
ogy that excludes any discrimination against children and ensures that all people are treated as equals,
while also creating the necessary conditions for children with special educational needs. This is precisely
the focus of the Republic of Kazakhstan's state policy in the field of education, which provides for the
development of inclusive education as one of its priorities. Modern schools in Kazakhstan should become
schools for all, where every child, regardless of their physical, intellectual, or social characteristics, is
provided with the conditions for full-fledged learning and socialization. This is reflected in the works of
domestic specialists, in particular in the textbook “Fundamentals of Inclusive Education” edited by A.T.Is-
kakova et al., which emphasizes the need to create an educational environment that takes into account
the diversity of learners' needs and aims to eliminate all forms of discrimination against children with
special educational needs [2].

Inclusive education is a step towards achieving the ultimate goal of creating an inclusive society
that allows all children and adults, regardless of gender, age, ethnicity, abilities, presence or absence of
developmental disabilities and HIV infection, to participate in and contribute to society. In such a society,
differences are respected and valued, and discrimination and prejudice in politics and the daily activities
of institutions are actively combated [3].

Today, inclusive education is becoming a reality, steadily “integrating” and “drawing in” all coun-
tries of the world. But at the same time, as it's becoming more common, inclusive education is bringing
up a bunch of tough questions and new challenges for the education system. Unlike education systems
abroad, where inclusion has a lot of experience and is backed by law, our country's inclusion is just start-
ing to take shape and develop. Currently, 4.5% of children living in Kazakhstan are classified as having
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disabilities and require special (remedial) education that meets their specific educational needs [4]. Un-
fortunately, however, the market for educational services for children with disabilities in our country is
currently extremely limited, and in small towns and villages, children with disabilities are often excluded
from the education system for purely economic reasons. Special (corrective) educational institutions re-
main the traditional form of education for children with disabilities. A significant part of the difficulties
in teaching and raising children with disabilities is associated with an acute shortage of qualified person-
nel: speech therapists, psychologists, educators, and social pedagogues, as well as their insufficient level
of training. After all, inclusion encompasses profound social aspects of school life: it creates a moral,
material, and pedagogical environment adapted to the educational needs of any child, which can only
be achieved through close cooperation with parents and the cohesive teamwork of all participants in the
educational process. This requires people who are ready to change together with the child and for the
sake of the child, not only the “special” child, but also the most ordinary child. For children with disabili-
ties, the principle of inclusive education means that the diversity of the needs of students with disabilities
must be matched by an educational environment that is the least restrictive and most inclusive for them.
The implementation of this principle means that:

> All children should be included in the educational and social life of their local school;

> The goal of an inclusive school is to build a system that meets everyone's needs;

> Ininclusive schools, all children, not just those with disabilities, should be provided with support
that allows them to be successful, feel safe, and feel that they belong.

Inclusive education cannot be organized on its own, it is linked to changes at the value and moral
level. The problems of its organization in modern schools are primarily related to the fact that schools,
as social institutions, are geared toward children who are able to keep up with the pace set by the stand-
ard curriculum, those for whom typical teaching methods are sufficient.

The primary and important step in preparing the education system for the implementation of the
inclusion process is the stage of psychological and value changes among its specialists and the level of
their professional competencies. Already in the early stages of the development of inclusive education,
the problem of the unpreparedness of teachers in mainstream schools (professional, psychological, and
methodological) to work with children with special educational needs becomes acute. There is a lack of
professional competencies among teachers to work in the inclusive sphere, as well as psychological bar-
riers and professional stereotypes among educators. The main psychological “barrier” is the fear of the
unknown, the fear of the harm of inclusion for other participants in the process, negative attitudes and
prejudices, professional insecurity of the teacher, unwillingness to change, and psychological unprepar-
edness to work with “special” children. This poses serious challenges not only for the psychological com-
munity in the field of education, but also for methodological services, and most importantly, for the heads
of educational institutions implementing inclusive principles. General education teachers need special-
ized comprehensive assistance from specialists in the field of corrective pedagogy, special and educa-
tional psychology, which will ensure understanding and implementation of approaches to the individual-
ization of education for children with special educational needs. First and foremost, this means working
with children with different learning abilities and taking this diversity into account in their pedagogical
approach to each child.

Teachers who already have experience working with the principles of inclusive education have de-
veloped the following methods of inclusion:

» Treat students with disabilities “like any other kids in the class”;

> Include them in the same activities, although set different tasks,

> Involve students in group work and group problem solving;

» Use active forms of learning - manipulation, games, projects, laboratories, field research.

An inclusive educational community significantly changes the role of teachers. Teachers play a key
role in unlocking the potential of each student, especially in an inclusive education setting. Effective
teaching practices involve close collaboration with colleagues in an interdisciplinary environment, with-
out a clear division between specialists in inclusive or general education. By engaging in various forms of
communication with students, teachers gain the opportunity to better understand the individual charac-
teristics of each child, build trusting relationships, and adapt the educational process to the needs of all
learners. In addition, teachers participate in broad social contacts outside of school, including with social
support resources and parents. This professional position allows teachers to overcome their fears and
anxieties and reach a whole new level of professional mastery, understanding their students and their
calling [4].
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In conclusion, it is necessary to highlight eight principles on which not only inclusive education but
also education as a whole is based:
A person’s value does not depend on their abilities or achievements;
Every person is capable of feeling and thinking;
Every person has the right to communicate and be heard;
Diversity enriches all aspects of human life;
Genuine education can only take place in the context of real relationships;
All people need the support and friendship of their peers;
For all learners, progress is more likely to be found in what they can do than in what they cannot

YVVVVYVYYVY

do;

> All people need each other.

It should also be noted that all children, regardless of their physical, social, intellectual, and other
characteristics, must be included in the education system and raised alongside their peers. However, as
experience abroad shows, achieving these goals will take a long time and, most importantly, the partici-
pation and interaction of all adults involved in the educational process who work with children with
special educational needs. Only under this condition will it be possible to solve the problems of inclusive
education. Inclusive education is a progressive method of teaching that has great prospects in modern
society, and this gives hope that every child with disabilities will be able to realize their right to a quality
education adapted to their abilities and needs, find their place in life, and realize their life chances and
potential.

Conclusion, inclusive education is not only a pedagogical model, but also an important step to-
wards building a fair and equal society. For the effective implementation of inclusion, systemic changes
in educational policy, the improvement of teachers' qualifications, and the elimination of infrastructural
and methodological barriers are necessary. The main task of modern schools is to create an educational
environment in which every child, regardless of their characteristics, can realize their potential, receive
a quality education, and become a full member of society. Inclusive education is the path to a future
where individuality, support, and cooperation are valued.
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Abstract

The stages of the development of inclusive education in the Republic of Kazakhstan and for-
eign countries, where conditions are created for all children, including children with disabilities, to
receive an education, are considered. The concept of “inclusive education” in the Kazakh context
is defined as ensuring equal access to quality education for all students, taking into account their
individual characteristics and educational needs. Kazakhstan is actively implementing reforms
aimed at developing an inclusive environment in educational institutions. Children with disabilities
have the opportunity to study in general education schools on an equal basis with others, which
contributes not only to the acquisition of knowledge but also to successful social adaptation.

The main principles and factors of inclusive education in the Republic of Kazakhstan are re-
flected, including accessibility, equality, respect for individual differences, and cooperation among
all participants in the educational process. For the successful implementation of the inclusive
model, it is necessary to create appropriate conditions, both in society and in educational institu-
tions. An important role is played by the training of teachers who are able to develop and imple-
ment effective inclusive practices, taking into account Kazakhstani legislation and international
standards.

Keywords: children with disabilities, inclusive education, stages, principles, factors.

According to the Law of the Republic of Kazakhstan “On Education”, education is a unified, pur-
poseful process of upbringing and training that is a socially significant benefit and is carried out in the
interests of the individual, family, society, and the state, as well as the acquisition of knowledge, skills,
abilities, values, experience, and competencies of a certain scope and complexity for the purposes of in-
tellectual, spiritual, moral, creative, physical, or professional development of the individual and the sat-
isfaction of their educational needs and interests. In this law, the concept of “inclusive education” is de-
fined as ensuring equal access to education for all learners, taking into account the diversity of special
educational needs and individual abilities [1].

Inclusion in education is closely linked to processes of inclusion in society. As Z.A.Movkebayeva
notes: "The inclusive approach currently represents nothing more than a social demand that has reached
a certain level of economic, cultural, legal development of society and the state, where, based on the
principles of humanism and tolerance, there is a rethinking of attitudes towards heterogeneous popula-
tion groups, with recognition not only of their equal rights, but also of the obligation to provide them
with opportunities equal to those of all other people, including in terms of access to education” [2].

The belief that education is one of the most important human rights and that it enables the for-
mation of a just society is the basis for the concept of “inclusive education”. Therefore, all children have
equal rights to education, and this cannot depend on their problems or personal qualities.

Inclusive education (french: inclusif - including, latin: include - to include) is a term that describes
the process of educating children with disabilities in general education institutions. Inclusive education
is based on an ideology that excludes any discrimination against children, ensures equal treatment of all
people, and creates special conditions for children with special educational needs. These are children
with developmental differences, disabilities, or impairments [3, 4].

Inclusive learning and education implies support not only for boarding schools and special schools,
but also for all other educational institutions. After studying in special institutions, particularly successful
children can begin studying in general education schools, which will allow places to be provided for those
children who were previously considered difficult and unteachable.
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The modern education system is primarily focused on students who meet certain requirements and
are able to study according to a program that is common to all. As a result, children with disabilities do
not have the opportunity or conditions to participate in the general educational process. Inclusive educa-
tion will help solve this problem. After all, the issue of educating children with disabilities is one of the
most pressing challenges in modern Kazakhstani society.

Inclusive education implies a stage in the development of general education in which the oppor-
tunity to acquire knowledge is available to everyone, especially children with disabilities. In other coun-
tries, this type of education has been developing for a long time and is enshrined in law. The essence of
inclusive education is a system of views that does not allow any discrimination against children and also
helps to create the necessary conditions in the educational environment that people need.

From 1961 to 1980, Denmark and other Scandinavian countries undertook enormous social and
educational work to help teachers understand and implement a multitude of individual initiatives that
were not regulated by the authorities. Integration here gradually grew “from below”, initiated and sup-
ported by the social democratic movement and the country's positive social and economic development.
And only when the country as a whole had practically and morally mastered the phenomenon of inte-
gration was it legalized: in January 1980, the Education Reform Act was passed, providing for the intro-
duction of the principle of normalizing relations with persons with disabiljties.

By the end of the 20th century, in many countries around the world (the US, the UK, Sweden, Ger-
many, Italy, and the Scandinavian countries), sending children to special (correctional) educational insti-
tutions was considered a last resort, when all other options had already been exhausted and had not
produced the desired result. In the educational practice of these countries, the principle of an integrated
approach is implemented - providing children with disabilities with the opportunity to study in a general
education school together with ordinary children. At the same time, additional conditions for special
support are created to facilitate learning.

An important step in the development of inclusive education was the World Conference on Special
Needs Education, held in Spain in 1994. At the conference, the Declaration on Principles, Policies, and
Practices in Special Needs Education was adopted. The main goal of this document is to call on countries
to establish educational institutions such as “schools for all”. Teachers in such educational institutions
are guided by their personal conviction that differences between people are natural and that the process
of acquiring knowledge should be adapted to the characteristics of the child, rather than the child having
to adapt to a predefined definition of the pace and nature of learning.

In special education, inclusion is understood as the process of increasing the participation of all
citizens in society, especially those with physical disabilities. It involves the development and implemen-
tation of specific solutions that will enable every person to participate equally in academic and social life.

The transformation of the special education system in a global context and the development of
inclusive approaches in education are based, first and foremost, on key international legal acts - declara-
tions and conventions concluded under the auspices of the United Nations (UN) and the United Nations
Educational, Scientific and Cultural Organization (UNESCO) concerning human rights and the inadmissi-
bility of discrimination on any grounds.

Today, the main documents regulating inclusive education in the Republic of Kazakhstan are the
Constitution of the Republic of Kazakhstan, the Code “On Public Health and the Health Care System”,
the Law of the Republic of Kazakhstan “On Education”, and the Law “On the Rights of the Child in the
Republic of Kazakhstan”. In addition, Kazakhstan is a party to international agreements such as the UN
Convention on the Rights of Persons with Disabilities and the UN Convention on the Rights of the Child,
which also serve as a legal basis for the implementation of inclusive education.

The history of educating children with special needs in schools can be divided into the following
stages:

> Mid-1960s - the “medical model”, which led to the isolation of people with disabilities;

> Mid-1960s to mid-1980s - the “normalization model”, which focused on integrating people with
disabilities into public life;

> Mid-1980s to present - the “inclusion model”, i.e., inclusion.

After analyzing the state of legislation in the Republic of Kazakhstan in the field of education, it
can be concluded that creating conditions for inclusive education in modern Kazakhstan is possible and
is gradually being implemented in practice. The state is taking measures to ensure equal access to quality
education for all categories of students, including children with special educational needs.

However, from the point of view of introducing inclusion into the educational process, the follow-
ing difficulties may be encountered: the lack of the necessary regulatory framework and sufficient
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funding, as well as the inertia of teachers and parents, who are burdened by stereotypes. Inclusion in
education is reflected in the principles of making school education accessible to all children: ensuring
physical access to schools for students with disabilities (transport, ramps, lifts), developing a flexible cur-
riculum structure and a variety of educational methods to meet the needs of all students, including:

> the need for full and diverse personal growth and development, taking into account individual
inclinations, interests, motivations, and abilities (personal success);

> the need for the individual to integrate organically into their social environment and participate
fruitfully in the life of society (social success);

> the need for the individual to develop universal work and practical skills and be ready to choose
a profession (professional success) [5].

A number of factors contributed to the emergence of an inclusive educational environment:

> Social issues: More and more children are being born with emotional and intellectual disorders,
as well as autism and other disorders, yet they also need to receive an education, society is placing ever
new demands on the accessibility and quality of education, there is a need to implement ideas for the
humanization and democratization of society and to develop a “family policy” that involves parents in
the educational process as subjects of learning, which manifests itself in responsibility for the education,
upbringing, and development of children;

> Legislative and regulatory - ratification of legislative acts such as the UN Convention on the
Rights of the Child of November 20, 1989, the UN Convention on the Rights of Persons with Disabilities
of December 13, 2006, the Law of the Republic of Kazakhstan “On Education” of July 27, 2007, No. 319-
Ill, and other regulatory and legal acts serve as the legal basis for the implementation of inclusive educa-
tion in the country;

> Theoretical - contemporary trends in science aimed at achieving the goal of developing a per-
son's ability to live independently, forming motivation to achieve, actualizing the need for self-develop-
ment, the concept of continuous education, the transition from a “medical” model of understanding dis-
ability to a “social” one.

> Practical trends: the active involvement of parents of “special” children in the educational pro-
cess as educators, the emergence of the position of “inclusion coordinator-methodologist”, the creation
of professional communities, the organization of round tables, scientific and practical conferences, and
retraining courses for specialists in the field of supporting the inclusive educational process.

»> Economic - the new educational system allows for the formation and increase of “human re-
sources” thanks to the fact that people actively realize their potential, and individual developmental
characteristics cannot prevent them from doing so. The education of students with disabilities can be
organized either jointly with other students or in separate classes, groups, or organizations engaged in
educational activities.

It is assumed that children with developmental disabilities today do not necessarily need to be ed-
ucated in special institutions: in a reqgular general education school, they can not only receive a better
quality education, but also successfully adapt to life and fulfill their need for emotional and physical
development. To implement inclusive education, attention must be paid to curricula, staff support and
cooperation, measurement and evaluation, facilities and equipment, and ultimately, the creation of ap-
propriate conditions in society.

As a result, there is a growing need for teachers who are able to create and implement an inclusive
educational environment in educational institutions, as well as work skillfully and productively in this
environment with different groups of students. It is also important to develop the competencies of edu-
cational institution leaders to enable them to create and develop a corporate culture of a heterogeneous
organization that ensures the inclusion of different social groups into a single community. Working with
different groups of students undoubtedly requires the creation of specific conditions and the use of sci-
entifically based methods, tools, and techniques of inclusive education.
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Abstract

The article discusses the essence of inclusive education as one of the priority forms of organ-
izing education in the modern education system. It reveals the basic principles of inclusion, its val-
ues, goals, and objectives. Particular attention is paid to the need to create conditions that ensure
equal access to quality education for children with disabilities. Key approaches to the implementa-
tion of inclusive education are presented, as well as barriers that prevent the full integration of
such children into the general education environment.

Keywords: inclusion, inclusive education, children with disabilities, educational environment,
equal access, socialization, educational needs, special conditions.

Currently, Kazakhstan is seeing an increase in the number of children with disabilities, who account
for about 4% of the total number of students. The education of such children is an integral part of the
national education system. The state policy of the Republic of Kazakhstan is aimed at creating a school
for all, which takes into account the age and individual characteristics of each student. The educational
process must take into account the special educational needs of students with disabilities, the need to
create special conditions for obtaining an education, as well as the diversity of such children, the range
of their abilities to master educational programs, and the variability of learning conditions [1].

As Ospanbayeva M.P. notes in her book “Inclusive Education”, modern Kazakhstani schools have
set themselves the task of creating an inclusive educational environment that promotes the successful
socialization of children with disabilities and their equal participation in the educational process. To
achieve this goal, it is necessary not only to adapt teaching methods and material and technical re-
sources, but also to foster a positive attitude towards the diversity of students, creating conditions for
their full development and integration into society [2].

The basis of inclusion is an inclusive society, which means that anyone can be included in social
relations. The implementation of inclusion is only possible with the principles of democratization and the
absence of discrimination on any grounds. Inclusion is a dynamically developing process that positively
influences the system of social relations. The development of ideas of inclusion strengthens the moral
health of society [3].

Inclusive education is ensuring equal access to education, taking into account the diversity of spe-
cial educational needs and individual abilities. Inclusive education includes a number of important values:

% recognizing the equal value of all students and teachers to society;

% Increasing the participation of all students in all aspects of school life while reducing the isola-
tion of certain groups of students;

«» changing the school's teaching methods so that the school can fully meet the diverse needs of
all students living near the school;

< analyzing, studying, and overcoming barriers to learning and full participation in school life for
all students, not just those with disabilities or special educational needs;

< implementing reforms and changes that benefit all students as a whole, not just a single group;

< differences between students are resources that contribute to the educational process, not ob-
stacles to be overcome;

% recognizing the role of schools not only in improving students' academic performance, but also
in developing the social values of local communities;

< recognizing that inclusion in education is one aspect of inclusion in society [4].

The principles of inclusive education define the model of educational relations (Figure 1).
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Figure 1. Principles of inclusive education

Inclusive education involves teaching children with disabilities and intact intellectual abilities in
mainstream schools according to the standards set for students with normal educational abilities. Stu-
dents with disabilities are children with physical or mental impairments that have been confirmed by a
psychological, medical, and educational commission and that prevent them from receiving an education
without special conditions [5].

Inclusive education is the most advanced system for teaching children with disabilities, based on
the joint education of individuals with normal development and those with disabilities, where all partic-
ipants in the educational process learn to live together, gradually erasing the boundaries between chil-
dren with disabilities and healthy children. The cause of disability is often not so much medical problems
related to a person's health as the state of development of society, which, with its barriers, hinders the
realization of the rights and freedoms of people with disabilities. The removal of barriers to access to
quality education leads to the integration of people with disabilities and healthy people into the public
sphere, changing attitudes towards health impairments: they are no longer considered a defect, but a
characteristic of a particular person. Children with disabilities are successfully socialised into society and
function as full members of society [6].

Inclusive education is based on the principle that all students, regardless of their physical, intellec-
tual, or other characteristics, are included in the general education system and study alongside their
peers in educational institutions that take into account their special educational needs. The concept of
“inclusive education” was formed from the belief that education is a fundamental human right and that
it creates the basis for a more just society.

The elimination of any discrimination against children, equal treatment of all people, and the cre-
ation of special conditions for children with special educational needs form the basis of inclusive educa-
tion. Thus, inclusive education encompasses not only the sphere of education, but the entire spectrum of
social relations: work, communication, and entertainment. An accessible and welcoming atmosphere
must be created everywhere, and barriers in the environment and public consciousness must be overcome

[7].
Inclusive education involves building a learning system that meets the needs of each child and pro-

vides all children with the psychological and pedagogical support that allows them to be successful, feel
safe, and feel that they belong.
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Figure 2. The objectives of inclusive education

The issue of educating children with disabilities is a national priority. Education for all is an integral
part of a prosperous society. It allows each person to realize their individual potential, which is essential
for society. Undoubtedly, the starting point for the integration of people with disabilities into society is
the creation of partnerships between the government, business, civil society, and, of course, education.
Since people with disabilities have other ways of seeing the world and their other senses are more acute,
we need to give them the chance to communicate at the level of modern society and use their intellectual
potential to get people with disabilities more involved in our lives.

Inclusive education is an important direction for the modernization of the contemporary education
system, focused on humanism, equality, and individualization of learning. It is not limited to the educa-
tional sphere, but encompasses a broader context of social relations, contributing to the formation of an
inclusive society. The implementation of an inclusive model requires systematic work by the state, the
teaching community, and society as a whole, aimed at removing physical, psychological, and social bar-
riers. Only when these conditions are met is it possible to fully include children with special educational
needs in the educational process and ensure their successful socialization.
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Abstract

Jafar Jabbarli (1899-1934), one of the prominent representatives of 20th century
Azerbaijani literature, is an artist who left a rich legacy in the fields of dramaturgy, poetry and
Jjournalism. The ideas of national freedom, social equality, enlightenment and humanism are
leading in his work. The theme of women occupies a special place in Jabbarli's literary activity. He
presents women not only within the family, but also as active participants in the development of
society.

Jafar Jabbarli's female images are of great importance in Azerbaijani literature as an artistic
expression of the idea of women's freedom. Through his heroes, the role of women in society was
re-evaluated, ideals such as literacy, enlightenment, freedom and equality were brought to the
fore. The images of Sevil and Almaz are not only artistic images, but also symbols of the historical
development of Azerbaijani women.

The purpose of writing the article is to analyze Jafar Jabbarli's female images from an
artistic-aesthetic, psychological and social perspective, and to determine their significance in
Azerbaijani literature.

To achieve this goal, the following tasks are defined:

v' Tostudy the state of the women's issue in the socio-political conditions of the period in
which Jabbarli lived,

v' Toanalyze the principles of creating female images in the writer's dramatic works;

v' To reveal the artistic expression of women's freedom and enlightenment ideas in the
works of "Sevil" and "Almaz";

v' To determine the socio-psychological functions of female images in other works;

v' To evaluate the symbolic role of Jabbarli's women in the history of the development of
Azerbaijani women, etc.

During the research, literary-historical, comparative analysis, textual studies and systematic
approach methods were used.

Keywords: Jafar Jabbarli, women's freedom, women's rights, abolition of illiteracy, women's
involvement in education, enlightenment, freedom, equality, etc.

The image of women has been one of the important and leading themes in the history of
Azerbaijani literature. Although women's images have been presented from various angles in the work
of poets and writers for centuries, they have mainly been limited to the family-domestic framework. Since
the beginning of the 20th century, the issue of women has come to the center of attention in socio-
political and cultural life, and the idea of women's freedom has become one of the main themes of
national literature. Jafar Jabbarli took one of the most important steps in this direction.

Jafar Jabbarli is not only one of the founders of Azerbaijani dramaturgy, but also a carrier of the
ideas of national renaissance. His female images are not only artistic in nature, but also play the role of
the embodiment of ideas such as enlightenment, social awakening, and national freedom. In his works
such as "Sevil”, "Almaz", "Od Gelini", the fate of female heroes is taken together with the development of
society, and their changes are identified with the progress of the people. (1, p.27)

The study of Jabbarli's female images is also relevant for the modern era. Because these images
are not only an artistic reflection of a historical stage, but also an ideological factor influencing the
formation of the socio-public position of modern women.

The object of the study is the images of women in Jafar Jabbarli's dramaturgical heritage, and the
subject is the artistic characteristics of the images, the social and ideological burden they carry in the
work.
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First, let's look at Jafar Jabbarli's creativity and the socio-political context of the period. What was
Jafar Jabbarli's role in the development of Azerbaijani dramaturgy?

Jafar Jabbarli (1899-1934) is one of the brightest representatives of national dramaturgy in
Azerbaijani literature. His works were the heralds of national awakening, the ideas of freedom and
progress. Jabbarli brought to literature the enlightenment of the people, the equal place of women in
society, and the struggle for national freedom.

He created a new stage in the national theater by synthesizing the traditions of classical Eastern
literature with Western dramaturgy. In Jabbarli's dramaturgy, conflicts are not only of an individual-
domestic nature, but are also presented as an artistic reflection of social and national issues. (2, p.39)

At the beginning of the 20th century, the situation of women in Azerbaijan was difficult. Early
marriage, polygamy, and illiteracy were widespread. Women lived in a state of isolation from public life
and without rights. The enlightenment movement that began in the last century brought the issue of
women's liberation to the agenda at the beginning of the 20th century. The idea of women's liberation
was reflected in the works of intellectuals such as Hasan bey Zardabi, Mirza Fatali Akhundzade, and
Uzeyir Hajibeyli.

Jafar Jabbarli continued this tradition, developed it further, and presented women as active social
forces in society.

As we look at the characteristic features of Jafar Jabbarli's female characters, we see that these
characters undergo an evolutionary process within a certain period of time and were able to join the
struggle for their rights.

One of the main tasks facing Azerbaijani literature at the beginning of the 20th century was to
educate the people and raise the issue of women's liberation. Jafar Jabbarli is one of the writers who
took the most brilliant and courageous steps in this field. Her play “Sevil” (1928) is considered the
pinnacle of the theme of women in Azerbaijani dramaturgy, especially the idea of women'’s freedom. This
work, due to its artistic and social content, was a turning point in our national literature and artistically
confirmed the new social status of women.

The theme of the play “Sevil” is the Azerbaijani woman’s liberation from the clutches of old
traditions and entering a new, free and enlightened life. The work focuses on the fate of women against
the background of social changes in society.

The main character of the work, Sevil, is initially a woman without rights and occupying an
unworthy position within the family. She is oppressed by her husband Balash, lives in an illiterate and
socially closed environment. However, over time, Sevil changes — she accepts the challenges of society,
discovers her inner strength and becomes a fighting, free woman. This line of development reveals the
main theme of the play — the transition of a woman from lawlessness to freedom. (3, p.92)

In addition to family-domestic relations, socio-political events also play a major role in the
development of the theme in the work. Jabbarli shows that the fate of a woman is not limited only to
the family, her freedom is closely connected with the progress of the entire nation.

The main idea of the drama “Sevil” is to defend women’s freedom, enlightenment and equal
participation in public life. The ideological burden of the work is manifested in several important
moments:

v' Women's freedom and progress — Jabbarli presents women'’s freedom as a necessary condition
for the progress of the nation. The development of Sevil is shown as a symbol of the progress of all
Azerbaijani women.

v' The clash of old and new life — The image of Balash represents old age, backwardness,
discrimination against women. Sevil is the embodiment of innovation, progress and the idea of
modernity. This conflict forms the ideological basis of the work.

v' The role of enlightenment and literacy — The enlightenment of women is particularly
emphasized in the work. Jabbarli shows that literacy and social consciousness are the main factors that
save women from slavery.

v The scene of throwing off the veil — this event, which is the culmination of the work, is not just
a household detail, but also has a symbolic meaning. Here, the woman’s escape from slavery and the step
taken by society towards progress are expressed. (4, p.75)

This play reflects not only the fate of a woman, but also symbolizes the path of freedom and
renewal of an entire people. Jabbarli artistically revives the historical development path of Azerbaijani
women through the image of Sevil. The idea of the work is relevant not only for its time, but also for
today.
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Jafar Jabbarli's play "Sevil" is one of the strongest expressions of the idea of women's liberation in
Azerbaijani literature. The theme of the work - the development of women from lawlessness to freedom
- has become one of the most important problems of national literature. The idea of the work is
connected with the enlightenment of women, the affirmation of their equal position in public life.

The image of Sevil is not only a fictional heroine, but also a symbol of Azerbaijani women, an artistic
expression of the path to freedom and progress. Therefore, "Sevil" can be assessed not only as a dramatic
work, but also as a socio-political manifesto.

Let us pay attention to the writer's next work "Almaz", which deals with the issue of the role and
rights of women in society. The play "Almaz", written by the writer in 1931, is one of the important works
reflecting the formation of Azerbaijani women in the new social environment with the ideas of
enlightenment. In this play, women are presented not only within the family, but also as educators,
intellectuals and public figures.

The theme of the play “Almaz” is the struggle against ignorance and superstition in the Azerbaijani
rural environment, the active position of women in the new social conditions, and their educational
activities. The main character of the play, Almaz, focuses on the role of literacy, science, and education
in society through the image of the teacher Almaz.

The events take place in the village, and an environment dominated by old customs, superstitions,
and ignorance is depicted here. Almaz brings a new breath to this environment. As a teacher, she tries to
spread educational work in the village, educate women and children, and free the rural population from
ignorance. Thus, the theme of the play is related to both the mission of women'’s education and the
struggle for the renewal of society.

The main idea of the play “Almaz” is that the progress of society is connected with education,
women'’s education, and their active participation in public life. Jabbarli shows that:

v Education is the main path to progress — through the image of Almaz, the author emphasizes
that literacy and education play a decisive role in the development of society.

v' The place of women in public life — In the work, women are presented not as passive beings,
but as active intellectuals and public figures. Teacher Almaz fights against ignorance in the village and
influences the formation of the future generation.

v’ The struggle between the old and the new — The idea of the work is also based on the
confrontation between ignorance and enlightenment, backwardness and progress. Almaz represents
innovation, science and enlightenment, and her opponents represent backwardness and superstition. (5,
p.113)

The image of Almaz is a new face of a woman in national dramaturgy - she is not only a woman in
the family, but also an educator of future generations, a guide to the path of progress.

Jafar Jabbarli's play "Almaz" reflects a new stage of the image of a woman in Azerbaijani
dramaturgy. The theme of the work - the activity of a woman in a rural environment as an educator and
intellectual - artistically expresses the increase in the role of a woman in public life. The idea of the work
is related to enlightenment, literacy and women's freedom.

The image of Almaz is presented as a symbol of a modern Azerbaijani woman, a symbol of progress.
From this point of view, "Almaz" is not only a drama, but also an artistic manifesto of a woman's new
position in society.

There is no work by Jafar Jabbarli that does not contain a female image. "The Bride of Fire" (1922)
- The image of Shavkat is the embodiment of love, selflessness and loyalty. “Aydin” (1919) — female
images are presented as carriers of innovative, progressive ideas. “In 1905” (1921) — female heroes are
depicted together with the people in the struggle for national liberation.

In these works, women are not depicted as passive beings, but sometimes as forces that change
the course of events.

As for the artistic and aesthetic merits of Jafar Jabbarli’s female images, it can be said that the
main feature of these women is their internal change and psychological development. Sevil's
development from ignorance to enlightenment, Almaz’s fighting and strong-willed character are
developed with psychological depth.

Jabbarli's women are both connected to national roots and carriers of universal humanist ideas.
Their struggle for freedom and equality has a universal character.

The above-mentioned images of Sevil and Almaz are not only artistic images, but also ideological
symbols. They embody the historical development path of Azerbaijani women, their transition from
illiteracy to enlightenment, from slavery to freedom. (6, p.47)
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In conclusion, we can say that Jafar Jabbarli's female images are the strongest exponents of the
idea of women's freedom in Azerbaijani literature. His heroes are the bearers of the ideas of
enlightenment, progress, and equality. Jabbarli's female images opened a new stage in national
dramaturgy and had a great impact on the rise of the social status of Azerbaijani women.

The images of "Sevil" and "Almaz" have become artistic symbols of women's freedom in national
literature. These images are still relevant today and are valuable in terms of illuminating the path of
development of modern Azerbaijani women.
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Abstract

The article discusses the rules and techniques for creating a good impression in business com-
munication. Specific techniques are indicated and explanations are given as to why these tech-
niques and rules are good. The article examines these techniques, starting with speech and ending
with clothing.

AHHOMAauus

B cmambe 20BOpUMbLCS O NPABUJIAX U NpUeMax CO30dHUS XOpouwle2o BneYyamJieHusl npu
desioBoM obuweHuu. 30ecb yKabiBAaroOMcs KOHKPemHble Npuembl U 0aromcsl NOSICHeHUSs], NoYyemy
UMEHHO 3Mu npuemMbl U NPAsuid Xopowlu. B cmamee paccmMampusaromcs OdHHbIE NpUembl,
HA4uHas ¢ peyu, 3aKaH4usasi 00excood.

Keywords: good impression, image, pause, intonation, interlocutor, speech, voice, emotions,
conversation, personality.

KrnroyeBble c/108a: xopouwiee snevyamsieHue, UMUox, nay3d, UHMOHAUUS, cobeceoHuUK, peys,
20/10C, 3MOYUU, pa320B0p, IUYHOCMb.

s co30aHus xopowe2o Bne4amJieHusl U popmMupoBaHUS NOJIOXUMETLHO20 UMUOXA B8 YCMHOM
06WeHUU UCNOJIb3YHOMCS PA3/IudHble NPABUIA U NPUEMBI:

1. To, Kak 4esoBeK UCNOJb3yem HeKomopblie BBOOHbIe C/0Bd, 4ACMO BCMPeYaroujuecs B
noscedHesHoU pe4yu, umeem 60/bWoe 3Ha4YeHue 018 GopMUpPOBAHUS e20 UMUOXd. Tak, nopod Mkl He
3ameyaem, Kak 4acmo Ucnosib3yem me usiu UHble c/108d. Hanpumep, 6eCKoOHMpPOsibHOe UCNO0/Ib30BAHUE
MAakux C/108, KAK «BEPOSMHO», «be3yCI0BHO», «KOHEYHO», «HO», «MAK», «Mak» U m. 0. B 0e/l080M
obweHUU Moxem He2amuBHO CKA3AMbCA HA UMUOX e Yes108eKd.

2. MaHepa peyu He meHee Bax<Ha 01 BepbasibHO20 UMUOXA. Hanpumep, Hekomopble JHou
npeocmassIgtomcs,  «cuenus  pyku», 4YmMo co30aém 'y cobeceoHuka BnedamJsieHue, 4mo
npeocmasAroWUlCT HeHAOE (eH.

HesHSImMHas pe4b, He3HaHue Cymu CKA3aHHo20, OMCYymcmaue 4émkozo njiaaHa odelcmsud u
yémekozo nsiaHa Odelicmsul co3darom y cobeceoOHUKa nsoxoe sBnedamJsieHue. [1pasusibHbie Nay3bl U
UHMOHayus no3umusHol ycmHol peyu co3darom y cobecedHuka BnedamJieHue yBsepeHHo20 8 cebe
yesioBeKa.

Ecnu cobecedHuK 20BOpUM C/IULWLKOM MUXO U pa320BOp He C/bileH C PACCMOSIHUS HECKO/IbKUX
Mempos, Yyacms uHgopmayuu 6ydem nomepsHa. EC/u cobeceOHUK He 04eHb 3aUHMepecosaH B
UHgopmauuu, oH npocmo He 6ydem caywams. CabIUAMb He 3Ha4um C/1yuwams. Bo3mMoxHO, cobeceoHuK
C/ILILIUM, HO He Caywaem, He BOCNPUHUMAem UHGopMauyuro. EC/IU pedb Xapakmepuyemcs CAUUIKOM
6bICMPbIM, @ UH020a U MEOJIHHbBIM NPOU3HOWEHUEM, 3MO MOXem BbI3bIBAMb PA30PAXEHUE CO CMOPOHbI
cobecedHuka. llosmomy memn peyqu cedyem MeHsSIMb 8 3asUCUMOCMU om cumyauuu obujeHus. Kpome
mo2o, Heobxo0umo bbimb BHUMAMEesIbHbIM B NPOUECCe NOJIyYeHUs uHdopmayuu. MIHo20a MOHOMOHHAs
peyb CHUXaem BHUMAHUe, omBsJiekaem noJiy4amesis 0m memb! pa32o80pd.

3. IMonoxcumernbHbId 0bpaz popmupyemcs u maHepol npusemcmaus. Kcmamu, npousHoweHue
Nnooxo0AWe20 UMeHU — Xopowud Cu2Hasa O/ Yesosekd, COoOmBemcmaywe20 mpeboBaHUsIM
$opMUPOBAHUS NPUBIEKAME/IbHOCMU. HA3bIBAS Ye/I0BeKd NO UMeHU, Bbl Co30deme Y He2o NPUSMHOe
YyBCMABO. Ha3biBAMb Yes08eKka No UMeHU — 3Ha4um NPosIBJISIMb UHMEPEC K e20 JIUYHOCMU, d He K €20
COUUAIbHBIM UJTU UHBbIM QYHKYUSAM. [IpOU3HOCUMBb UMS CObeCe0HUKa 2pOMKUM 20/10COM 03Ha4Yaem, 4mo
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Bbl yoesiseme BHUMAaHue e2o u4Hocmu. OOHOBPEeMeHHO Bbl Bbi3biIBaeme B e20 cepoue NOJIoXUMe bHbIe
AMOUUU, NPUMS2UBAS €20 K cebe.

Kpome mo2o, MemoouKka «npasusibHo20 UMeHU» — OMJIUYHbIL UHCMPYMeHm 0J1 dUdeHOCMUKU
MEeM(IUYHOCMHbIX OMHoWweHud: nodymadme, no4yemy Bbl He ynomuHaeme UMs CBOe20 KoJiie2u (Uau
00HOKYPCHUKGA). [Tcuxonoeu c4yumarom, Ymo ecsiu y Yes08eKka B UesioM NjaoxXasi NaMsamb HA UMeHd, Mo
0esio He B paccesiHHOM CKJ1epo3e, a 8 MOM, YMO 3MOM Yesi0BeK NCUX0102u4ecku OUCMAaHyUpoBaH om
J1r00ed N0 NpUuHUUNY.

4. Cnocobbl obuweHus: Kaxodoe npusemcmsue, BK/IYAS YibIOKY, Opyxeckul 8327150,
PYKONOXamue U BexJiusble C/108a, uepaem BaXHY poJib. [Ipu 3mom 60/buioe 3Ha4eHue Umerom
3HAKOMCMBO, 06MeH BU3UMHbBIMU KAPMOYKAMU, NPOABJICHUS OpYxe/ItobHO20 N0BE0eHUS, WYMKU, toMOP,
KOMNJIUMEHMbI, BbIPAXEHUe YBAXeHUS K NAPMHepYy, BbIPAX(EHHOe C/I0B8AMU, MUMUKOU, Xecmamu,
no3od, opeaHusayuel NPoCMpPaHcMBeHHOU cpedbi u m. 0.

5. ®opmuposaHue nosumusHo2o0 obpaza mpebyem nocmosHHoU pabomsl HAad cobod.
[MonoxwmesibHoe BneyamJsieHue, No3UMuBHbIU obpa3 cozdaem ysepeHHbIU B cebe yesoseK. Yenosek
BbI3bIBAGM NOJIOXUMESIbHbIC 3MOUUU, K020d OH «OMKPbIM» OpyeumM. «OMKPbIMOCMb» Yeno8eka
nposiBiAemcs, Ko20a oH ysepeH 8 cebe, 3Haem cBoU Uesu U Yye2o xodem. OH ulem u Haxooum 8 opyausx,
npexcoe Bce2o, xopouiee. OH HU3HepadoCmeH, NO3UMUBEH, OMHOCUMCS K OKPYHAroUUM C NOHUMAHUEM,
yacmo ymeem 2080puMb «0a» uau «Hemy». OH yoesigem 00CMamoYyHO BpemMeHU BCemM CBOUM NPOEKMAam
u niaHam. OH BHUMAmesibHo Ciyuiaem cobecedHuKd, Cmapaemcs Kak MoxcHo 60/1buie Y3Hamse 0 Opyeux.
3mo npoucmekaem u3 00bpombl U BHYMPeHHe20 cnokolcmaus. HeysepeHHbil 8 cebe yesoBek Bce
noosepaaem CoOMHeHUro, 00120 pa3mbilisem. EMy npucyuyu munuyHbie Yepmal «3aKpbiMo20» Ye/108€Ka.

HeyBepeHrHbill 8 cebe Yesio8eK uUcnbIMbIBAem CMpax, Hepeuiume/ibHOCMb, He Bepum B8 CBOU CUJIbI,
neccumucmuyeH, Hedosepyus, oxuodaem om 0py20l CMOPOHbI MOJILKO NJIOX0e, PeoKo CMeemcs U He
padyemcs. OH 4acmo OMKA3bIBAGMCS, Yaule 2080pUM «Hem», Yem «0a», NOCMOAHHO 2080PUM, YMO
paboma co30aém 018 He20 Cmpeccosble Cumyayuu, Ymo Y He2o NPakmu4yecku Hem c80600H020 BpeMeHU.
OH MHO20 20BOpum O cebe u Masao caywaem, 4acmo HepsHu4Yaem, Odedcmsyem ¢ HepsHOU
pPazopax}cumesibHOCMbHO U U3/1y4dem NO OMHOWeEHU K cebe YeHeméHHyr, HedobpoxcenamesbHyH
ammocgepy. Takum obpasom, MOoJIbKO YBepeHHbIl 8 cebe 4YenoBeK Moxem npoussooums Xopoulee
BneyamJieHue Ha OKPYXarowux U, Kak credcmsue, ¢opmMupoBams NO3UMUBHbIL obpas cebs. /s
passumus ysepeHHocmu 8 cebe ciedyem npuoepicusamscs C/1e0yHULUX peKkomMeHoauyud:

* He Kpumukosams cebs;,

* He X(aJ10BAMbCS;

* BeCMU aKmMUBHbIL 06pa3 HU3HU;

s 0bpemamap He3asucuMocme,

* CMOMPEemb Ha MuUp NO3UMUBHO.

6. BHewHUU BUO Makx e uepaem Bax3cHyto poJib B 0e/10B0M 0bWweHUU. BudyasibHbIl KOHMakm, 8
npuHyUNe, gopmupyem nepsoHA4aIbHyt0 OUEHKY cobecedHuka. KoHe4yHo, odexoa Moxem 0amb
UHGOPMALU 0 COYUAbHOM CMamyce 4Yeso8eKkd, e2o JIUYHOCMHbIX Ka4ecmaax U CamooueHKe. s
60/1bWUHCMBA /1t0ell 00exda AB/19emcs NPU3HAKOM onpedesieHHo020 06pasa #U3HU U MUPOBO33PEHUS.

Odexcda, pybawku, obyB8b, KOMOpPbIe HOCUM Yesl08eK, MO2ym MHO20€ CKA3ame. LjBema o0exob!
20BOPSIM Camu 3a cebsi U Xapakmepusyrom YesioBeKkd. YKpaweHus, 04Kku, wapdsi u m. 0. — BCe 3mo
cnocobcmsyem gopmuposaHuro 0bpasa, caudemesibCmaYrWe20 0 BKYCe U IUYHbIX Ka4ecmBsax. BajHoe
NpasusIo — 00eBambCsl COOMBEMCMBYHUJE.

JI00SIM Hpasamcs 100U, NOXOXUE HA HUX, NOIMOMY BAXCHO COOMBEMCMAB0BAMb 0bLemMy CMUJIH
sawel bydywed ayoumopuu. CoomBemcmB0oB8AMb Yy*# oMYy CMUJIO He 03Ha4yaem xepmaosams cobod.
Bbl MOXteme MOmuBUPOBAMbL Opy2uX, XOPoWwo Bbi2/I0A. Bcé 3mo nokassisaem, 4mo Bbi CNOCOOHbI
npeodosiesams mpyoHocmu u npobiemb! U 00bUBAMbCA CBOE20.

Huko2da He no3sosaalime BHewHocmu 6pamse Bepx Had BAUMU NPOPECCUOHAIbHBIMU HABLIKAMU.
Bawa KomaHoa 00/HHA UeHUms BAC npexode Bce20 KAk 3Kkcnepma 8 csoed obsacmu. To eCmb, OHU
00JIHCHbI NPUHUMAMb BAW NPOGECCUOHAIU3M, a He BAW NOJI. IMO OMHOCUMCS KAK K MYy¥HYUHAM, Mak u
K HCeHWUHAM.

Ecnu 86l xomume npedcmasums cebst 3HamoKoM, Bam 60/1bLLIE NOMOXCem COepHaHHAs U Cmpoasi
odexc0a. Hukoeoa He pewadme 3apaHee, 4mo Haoems 8 NOC/Ie0HUl Bevyep (0CobeHHO nepeod BaxHou
scmpeyell). Pewuume 3mo HeMHo20 paHbuue, Ymobki BCE bbl10 NOO20MOBICHO, BbI2JIAXEHO U NPOBEPEHO
3apaHee.

B mMpaouuuUoHHbIX XaHpax 0enoso2o obuweHus (nybsuyHble BbicmynseHus, 00K/1aobl,
KOMMeHmMapuu, KOHCY/IbMmayuu) peanusyromcs KOMMYHUKAMUBHbIe cmpameauu 0es108bIX NApMHEPOB,
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Komopble mpebyrom He MmoJIbKO YMeHUs npenooHecmu cebs, HO u cnocobHocmu npedcmasume
punocopuro, 0p2aHU3aAUUOHHbIE UeHHOCMU U KOPNOPAMUBHbIU UMUONC CMOPOH.

B OenosoMm obuwjeHuu pedesasl UU  KOMMYHUKAMUBHAS — cmpameausi —onpedessemcs
ocobeHHocmAMU peyesoll cumyayuu, UHOUBUOYAIbHBIMU 0COOEHHOCMAMU 20BOPAULUX, OCOOEHHOCMSAMU
peyesbix mpaouyull coyuansHoud 2pynnbl, CMpPaHsbl. M36upamenbHoCmbs Cmpameuu CBA3aHd, 2/1aBHbIM
06pazom, C yenesbiMU NAPAMEeMpPamu y4acmHUKOB 0Uas102a: 3aK/IHHYeHUe B3aUMOBbI20OHOU COesKU,
paspeuwleHue KoH@ukmHol cumyauuu, obcyxodeHue demased uiu Xxo0d peaau3auuu co2/iauieHus,
KOHMPAakma, BaxHol opeaHu3ayuoHHol ouckyccuu u m. 0.

B 0es108biX NEepe208opax CMopoHbI NPeOCMAas/ISHoMm 3KOHOMUYECKUe UHMepech! KopuouYecKux Jiuu,
ux 6e30NacHOCMb, UHMEPEChl NPEBOCXOOCMBA U NPECMUX(A. B COBpeMeHHbIX YC108USX KOMNAHUU Yacmo
Hecym pacxoobl, 4Ymobbi COXpaHUmp JUOUPYIOWUE NO3UUUU HA PbIHKE U He bbimb CMEeCHEHHbIMU
KOHKYypeHmamu. [lepe2oBopbl C MOYKU 3peHUs 3auumsl CBOUX UHMEPeCcoB NoJie3Hb! daxe mo2od, Ko2oa
dpyeas cmopoHa ynopcmsyem 8 csoel nosuyuu. Cywecmsyrom @pasbl, Komopbie oenarom Jjobble
nepe208opbI bosiee ycnewHbIMU:

* OMO B BAWUX U HAWUX UHMepecax...

* 9Mo 00UHAKOBO BAXCHO U 018 BAC, U 0JIF HAC.

* Hawu uHmepecsi 8 peweHuu 3mod npobsiembl coBnadarom.

* Haderockb, 4mo BMecme ¢ Bamu Mbl 3aUHMEPECcoBAHbI B NOUCKE BbIX00d U3 3MOol KOHGAUKMHOU
cumyauuu.

[MoHAMUSA U C108APHBLIU 3aNdC NPUHUMArOWe20 U Nepedaroule2o UHGpopmMauuro pasaudaromes. B
2MOM C/ly4ae Mexdy CMOPOHAMU MOXem BO3HUKHYMb CemMaHmuyeckoe HeodonoHuUMaHue. Jis
YCMPAHEHUS 3M020 CeMAHMUYECK020 HeOONOHUMAHUS KPaliHe Ba}HO, Ymobbl NAPMHEPkLI 2080pUJIU HA
00HOM «f3blKe» npu obmeHe uHgopmayuel. VIHoeda Ha nepedasaemyro NApmMHEpam UHGOPMauUro
BJIUSIFOM BO3PACMHbIE, COUUAIbHbIE, KY/IbMYPHbIE U Opy2ue paz/iudus.

OO0HO U MO e C/I0BO MOXEm UMemb HeCKOJIbKO 3Ha4YeHud, U, UCNOJIb3ys 00HO U MO e C/1080,
NApMHEPbLI NO 0OWEHUI MO2YM BbIPAXAMb PA3HbIe CMbIC/IbI. [T03MOMY 8 Npouecce 0e108020 0OULEeHUS
nepeodarouul UHGOPMayuUro 00xeH CMapamabCs BbIPAXAMb CBOU MbIC/IU MAKCUMAJIbHO NPOCMO U SCHO.
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ITOPIBHSIHHS1 OCOBJIMBOCTEN MPOCYBAHHS MPE3VAEHTCHKMX BUEOPIB Y CLLA TA €BPOITI

KosiHcbkitll AHicnas AHOpitiosuy

HasyanbHo-Haykosul IHCMUMYm MiXHAPOOHUX BIOHOCUH
KuiBCbK020 HAUIOHAIbHO20 YHIBEpCUMemy iMeHi Tapaca llles4eHka
Kues,YkpaiHa

Mpe3udeHmCchbKi BUbOPU € UeHMPAbHUM esieMeHmoM 0eMOKPamUYHO20 NOIMUYHO20 NPOUECY,
aKul BU3HAYAE Je2IMUMHICMb B/1a0U, BCMAHOB/IKOE Npiopumemu 0epiasHoi NOAIMUKU ma Gopmye
cmpameziqHull Hanpsm po3BUMKY KPAiHU HA HACMYnHi poku. B ymosax 2n06anizauii, NouwUpeHHs
YugpoBux mexHoao2ili ma akmuBHO20 BUKOPUCMAHHSI COUIAIbHUX Mepex< BubopyYi Kamnawii
nepecmaroms 6YmMu Cymo HAUIOHA/IbHUMU NOOIAMU, CMAroYU 3HAYYWUMU YUHHUKAMU MiXCHapOOHO20

nosiimuyHo20 snausy [1].
[opiBHAHHA AMEPUKAHCbKUX Ma €8ponelicbKux npe3udeHmcbKux subopis 00380/19€ BUSBUMU AK
CNiSIbHI meHOeHuli — uugposizauia, nepcoHanizauis KaHoudamis, mapaemuHe subopuis, — mMak i

CYMmMEBI BIOMIHHOCMI, 3yMOBJIeHI ICMOPUYHUMU MPAdUUiIMU, NOJIMUYHOI KYJ1IbMYPOr, CMPYKMYPOHO
BubopYUX CUCMEM [ pe2ysIAMOPHUMU HOpMamMu [2]. AMepuKaHcbKi Kamnasii BUPI3HAOMBCA BUCOKUM
piBHeM nepcoHani3auii, MpuBasicMmo BHYMPIWHLONAPMIUHUX NepecoHi8 | 3HAYHUM (IHAHCOBUM
HABAHMax3eHHaM, modi K y €sponi bibWicMb KpaiH 3acmocosye CyBopi Npasusia GiHaHCyBaHHS,
depxasHy NIOMpPUMKY KaHouoamis ma bisibuwie ysazu npudissie i0eon02ivyHiti ma KoaniyitHit cKaadoBum
kamnaHid [7][8].

AMepuKaHcbKa Mooesib Npe3udeHmCcbKux subopis

CLUA maroms yHiKabHy cucmemy npalmepi3 i KOKYCiB, IKka BU3HA4Yae kaHoudamis s8io napmid we
00 3a2a/1bHO20 20/10CyBaHHA [3]. [palimepiz NpoBOOSMbCA Y BCIX WMAMAx, NPOMA20M KUX KaHOudamu
aKMUuBHO B3AEMOOItOMb 3 JIOKAJIbHUMU BUbBOPUAMU, GOpMYyromb BAACHUU iMIOX ma 3ady4arome
niOMpPUMKY K/o4oB8UX nNapmildHux epyn. Hanpuknad, subopu 2000 poKy mMixc [xopoxcem bywem ma Asib
fopom OeMoHCmpyromsb, WO NnepemMozda Ha npalmepiz cmae Baxuiusoro 6aszow 078 Nobyoosu
302a/IbHOHAUIOHAIbHOI KAMNAHII Ma BNIUBAE HA KOMYHIKauitiHI cmpameeii kaHouoama [4].

AMEepUKaHCbKI npadmepiz CmumyJ/iHoroms MPUBAsIi BHYMpPIWHboNApmilHi 3mMazaHHs. KaHoudamu
3MYWeHi BeCmu aKkmusHy a2imauyito NPOMSI20M KislbKOX MICSYiB, 6anaHcyrodu M [0eos102i4HOK
yimKIicm0o ma npazmMamuyHUMU NOJIIMUYHUMU KoMNpomicamu. Lled eman Bubopia makox: 00380/9€
oUiHUMU NONYIAPHICMb KaHOudama cepeod pi3HUX CoUiaIbHUX 2pyn Ma CKopu2ysamu cmpamezito nepeo
HAUIOHA/IbHUM 20/10CYBAHHAM [3].

QiHaHcysaHHs kamnaHil y CLLIA

DiHaHCYBaHHA BUOOPYUX KAMNAHIU € KPUMUYHO BAXUIUBUM 015 NPOCYBAHHSA KaHOudama. KamnaHii
BUMPAYaroMb MisibIpou 00a1apis, i BNAUB NPUBAMHUX OOHOPIB, NosimuyHux Komimemis (PAC i Super
PAC) ma nobicmcbKux opeaHizauili BU3HAYAE MOXIUBOCMI KaHOUOAmMa Wooo PekaAamHuX Kamnawid i
meditiHoi npucymHocmi  [5]. Bubopu 2016 poky nokaszanu, wo JoHanb0 Tpamn akmusHO
BUKOPUCMOBYBAB B/IACHI GIHAHCOBI pecypcu ma couianbHi mepexci 0/ NpAMo20 KOHMAkmy 3
subopusamu, obxods4u mpaouuitHi media [6]. KamnaHia bapaka Obamu 2008 poKy cuMBOJIi3yB8ana epy
UuGpPoBO20 NOJIIMUYHO20 MAPKemuHey, 0e 4epe3 oHAAlH-nIame@opmu  Mobini3ysanocs Mosiooe
NOKOJIIHHS, OpMyBanaca aKMUBICMCbKA Mepexd, | pea2yBaHHs HA NnoJiimuy4Hi nodii cmaso
MaKkcumasbHo onepamusHum [3]. Kamnaria [#+o baddeHa 2020 poKy NOEOHYBAAA KIACUYHI Ma uugdposi
KaHasu, 0emMoHCMpYroYU IHMe2poBaHy Cmpameezito NPOCYBAHHS KaHoudama ma mobinizauii enekmopamy

[6].
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Posb Media ma nepcoHanizayis KaHouoamis

AMEepUKaHCbKi BUbOpU XapaKkmepu3ytombCsa BUCOKUM PiBHEM NepcoHanizauii nosimuxku. Bubopui
OUIHIOOMb He Jlue Npoepamy KaHoudama, a U (o2o ocobucmi SKOCmi, xapusmy, 30amHicms peazysamu
Ha Kpuszosi cumyauii, gopmysaHHa 0dosipu ma cumnamii [2]. Teneoebamu, peKaamHi pOJIUKU,
iHmepakmusHi naam@opmu ma aKkmuBHICMb Y COUIAIbHUX Mepexax GopMyroms YSBIEHHS NPo
KkaHoudama U sidizparoms BUPILLIAbHY posib y Mobinizauii enekmopamy [1].

IcmopuYyHi  NPUKAAaou niomBepoXytoms U0 meHoeHuiro. Y 2008 poui Obama akmusHo
Bukopucmosysas YouTube ma Facebook 015 nepcoHanizauli cBo€i kamnarii. ¥ 2012 poui kamnaHis
PoMmHI, xo4a U Mana Benuki (iHaHCOBI pecypcu, He 3Mo2/1a epekmuBHO iHmez2pysamu uyugposi
naameopmu, wWo 3HU3UIO i epekmuBHicmb ceped mosiodux subopuis. ¥ 2016 poui Tpamn oomiecs
3Ha4YHo20 MediliHo20 epekmy 3aBOAKU NPAMOMY KOHMAkmy 3 ayoumopieto yepes Twitter, obmuHaro4u
mpaouuilni kaHanu. Bubopu 2020 poKy nokazasnu, wo iHmezposaHi uugposi i mpaduuiliHi cmpamezii
MOXCYMb NIOBULUMU eeKkmuBHICMb KaMnaxii ma mobinizauiro pisHux 2pyn subopuis [6].

€sponelicbKi npe3udeHmcbKi Bubopu: cmpykmypa ma ocobusocmi

€sponelicbki npe3udeHMCcbKi BuU6OPU O0eMOHCMPYOMb 3HAYHY BapiamusHiCmbs modesel, Uujo
3ymosneHa bazamonapmilHicmro, ICMopUYHUMU MPAcuUuiaMu ma NOJIIMUYHOK KY/IbMYPOH) KOXCHOI
KpaiHu [7]. Y 6inbwocmi esponelicbKux 0epxas BCMAHOBJIEHO CYyBope pe2ysitoBaHHS (GiHAHCYBAHHS
Kamnawid, wo 3abesneyye pisHi yMoBU 019 KAHOUOAMIB | 3HUMCYE PU3UK KoMepUiliHo2o BnIUBY. [lepxcasHe
piHAHCYBAHHS, 0bMeX(eHHS Ha NPUBAMHI BHECKU MA MAKCUMA/IbHI BUMPAMU € munosumu 019 @paHui,
Himeyyuru, Moabuwyi ma Ascmpii [8].

®paHyy3bka 0BOmMypoBa cucmema npe3udeHmcbKux Bubopis nepedbadyae, Wo SKWO HOOeH
KaHouoam He ompumye bisibliocmi'y nepuiomy mypi, 8iobysaemscs 0py2ul myp Mixc 0soma siidepamu [8].
Lle cmumysitoe kaHoudama gopmysamu Koasaiufi, wykamu nNiompumMKy MeHwux napmid i adanmysamu
nosidomieHHa nid pi3Hi couiasbHi epynu. Hanpukaao, subopu 2017 poKy, 8 SKUX nepemie EMmaHyesib
MakpoH, demoHcmMpyromb epekmusHicmb KombiHoBaHoi cmpamezii: nepwut myp nepedbaqas wWupoKke
3anyqeHHs Bubopuis 4epe3 media ma uugposi naameopmu, Opyeul myp BuUMA2as AKUueHmy Ha
Koaniuitrid niompumui ma mobinizauii nomipkosaHo2o enekmopamy [8].

Y TMonbwi ma Ascmpii 3acmocosyembcs nodibHa dsomyposa cucmema. Bubopu 2020 poky 8
Monbwi nokasaau, wo KaHoudamu akmusBHO BUKOPUCMOBYOMb COUIAIbHI Mepexti ma MobiibHI
naameopmu 015 NPAMOI° KOMyHiKauii 3 BUbOpuUSMU, NOEOHYHOYU IX i3 mpaoduuitiHumu media. ¥ ABcmpii
2016 poKy Kamnaxii NOEOHYBA/IU KAACUYHi mesedebamu ma npecy 3 akMmUuBHUM OHJ/IAUH-MAPKemUH20M,
w0 00380/1UJ10 3AYHUMU MOJI00HHUU enekmopam [7].

HimeyquHa BIOpPI3HAEMbLCA MuM, WO npes3udeHm obupaembca DedepasibHumu 36opamu, SKi
CK1a0arombCs 3 Y/1eHiB8 byHoecmaay ma npeocmasHUKi8 3emesibHUX ndpiaameHmis. Taka cucmema
poObUMb KAMNAHIKO MEHW MACOBOK), 30CEPEOXCYroYU YBA2Y HA eKcnepmHoMy cepedosulli ma napmitiHux
cmpykmypax, a He Ha 6e3nocepedHili B3aeEmodii 3 WUPOKUM esekmopamom [7]. Imanig makox« mae
HenpaMy Mooesib, 0e npe3udeHm obupaembCa NApIAMeHmoM | Oesleeamamu pe2ioHis, wo pobums
mediacmpamezii 6isibl aHasIimuYHUMU Ma OPIEHMOBAHUMU HA NOJIIMUYHY eJlimy.

Meodiacmpamezii ma yugposi mexHonoeaii

Media y esponelicbKux KaMmNaHisx sidi2paromse Baxuiusy poJib, 00HAK mpaduuitiHi KaHaau, maki sk
mesiebayeHHs, padio ma npecd, 3auUlarombCs 0CHOBHUMU. 3aKOHO0aBCmMBO 3abe3neyye pisHuUl docmyn
KaHouoamis 00 egipy ma obmexcye peknamHi Bumpamu, wo 3anobieae 0OMIHYBAHHIO KOWMOBHUX
kamnariti [8]. CouianbHi mepexc nocmynoso HabyBaroms 3HA4YyW,0Cmi, NPOMe iXHill BNIUB uje He 00CA2ae
pisHs CLUA [1].

€Bponelicbki KaHoudamu aKkmuBHO [HMe2pyromb Uupposi naamgopmu, couiaabHi mepexci ma
MobinibHI do0amKu, wob oxonumu MOJ00XHY ayoumopito ma 3asy4umu BOJIOHMeEPIB 00 KAMNAHIi.
BukopucmaHHsa Big Data 00380s19€ ¢popmyBamu NepcoHai308aHi NOBIOOMICHHS 019 OKPemux 2pyn
Bubopuis, aHanizysamu epekmusHicmb KamMnaxid i pea2ysamu Ha KpU308i CUMYauli 8 pexcumi peasabHo20
yacy [3][6].

Bubopu 2017 poKy y @paHuii noKazaau epekmuBHICMb KOMNJIEKCHO20 BUKOPUCMAHHSA Medid ma
uugposBux mexHosoil: KamnaHis MakpoHa akmusHo [Hmezpysasna mesnedebamu, PR-posauku ma
couiasnbHi Mepexci 0715 3a/1y4eHHS Pi3HUX Bepcma HaceseHHs. B Ascmpii 2016 poky KaHoudam AnekcaHop
BaH dep bensieH NOEOHYBAB Knacu4yHi Meadia i3 couiasibHUMU N1amae@opmMamu, ujo 00380/1U/10 NIOBULLUMU
eppekmusHicmb mobinizauii moaodi [7]. MNMonbwa 2020 poKy NpoOeMOHCMPYBAa aHaa02iqHy meHOeHuUiro:
KaHoudamu NoeOHYBaAU MpaouuiliHi meiepeKksiamu i3 mapeemoBaHor pekaamoro y Facebook i Insta-
gram, BUKOPUCMOBYHOHU A120pUMMU OJ1 BUSHAYEHHS HaUbibw akmusHuUxX ayoumopit [7].

QiHaHcyBaHHs KamnaHid y €sponi
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®DiHaHcyBaHHS €BponelcbKUX Kamnadit cyBopo peesameHmosaHe. Y ®paHuii BCMAaHos/1eHo
MAKCUMasibHi BUMPAmu ma obMexeHHs Ha NPUBAMHI BHECKU, NPU UbOMY YACMKOBO NOKPUBAEMBLCS
oepxcasoro [8]. Y onbwi ma Ascmpii icHytomb NOOIOHI 0bMeXeHHsA: KOHMPOJIIOHMbLCA 0xepena
iIHAHCYBAHHS, MAKCUMA/IbHI BUMPAMU mMa NopsooK 38imHocmi. Lje 3abezneqyye binbuwi pisHi ymoBu 015
KaHouoamis [ 3HUMCYE pu3uK HaomipHo20 8nauBy bisHec-cmpykmyp Ha subopu [7].

Y CLLA ¢iHaHcyBaHHS 3Ha4YHO 6iibw BIOKpUMO | BKIrOYAE npusamHux 0oHopis, PAC i Super PAC,
Wwo 00380JISE BUMPAYAmMuU Miibapou 0osdpis Ha Kamnadii [5]. Lje cmBoproe cuibHY KOHKYPeHUito 3a
pecypcu | BnauBae Ha meodiacmpameeii KaHoudamis. B €Bponi 0bMexceHHs Ha iHAHCYBAHHS
CMUMYJIOIOMb  KaHOUdamiB e@dekmuBHO BUKOPUCMOBYBAMU 0epXasHi pecypcu ma yugposi
IHCMPYMeHmMU 0J15 MaKCUMAsIbHO20 OXONJIeHHS ayoumopii [8].

Cy4acHi BUK/IUKU Ma pusuku

CyyacHi Bubopyi Kamnawii cmukaromscad 3 nodibHumu sBukaukamu y CLIA ma €sponi:
desiHgpopmauis, @elkosi HOBUHU, 30BHILUHE BMPYYAHHS, BNJIUB CNOHCopis ma sobicmis [6].
BukopucmarHs Big Data, aneopummiyHo20 mapeemuHay ma Wwmy4Ho20 iHmesiekmy CmMae HopMoro, asne
BOOHOYAC NOPOOHE emuyHi ma NPABoBI NUMAHHSA U000 NPO30POCMI KAMNAaHil, KoH@ioeHuiliHocmi
NepcoHanbHUX 0aHux i MaHinyaauit caioomicmro subopuis [3][6].

Hanpuknao, nio vyac subopis 2016 poky y CLLIA akmusHO BUKOPUCMOBYBAIUCS MAp2emoBaHi
PeKAaMHI KaMNAaHii' y coyianbHUX mepexcax, Wo BNAUBAAU HA CNPUUHAMMS NOJIIMUYHUX NOBIOOMIICHb
Pi3HUMU epynamu subopuis. B €sponi aHaniz subopyux Kamnarit @paruii ma llosibuwii NOKAzas aHaa02ivyHi
MeHOeHUi: BUKOPUCMAHHS UudposuX NIame@opm 015 3a1yHeHHS MOI00IHHO20 es1eKmopamy ma npamoi
KomyHikauii' 3 subopuamu [7][8].

lMonimuy4Ha Ky/sibmypa ma 2/106ai3auis NPakmuk

lonimuyYHa Ky/ibmypa BU3HAYAE Xapakmep BubopYUX KaMNaHil. AMepuKaHCbKa NOJIIMUKAa msxie
0o meditiHocmi ma woy, de Xapu3ma KaHoudama i BMiHHsI B3aEmooigmu 3 Media BUPILIA/IbHI. EBPONEUCHKI
Kamnawii 6inbwe akueHmyroms i0eos102i4HiCmeb, KoaaiuitHicme ma 3micmosHicms npoepam [7][8].

[nobanizauis NoIIMUYHUX NPAKMUK CNPUSIE B3AEMO3ANO3UYEHHIO MemoodiB: yugposi cmpamezii
CLLIA Bukopucmosyromscs y €8poni, a NPUHYUNU NPO30POCMI | hiHAHCOBO20 KOHMPOJIHO €BPONEUCHKUX
KpaiH 8n1UBAr0OMb Ha amepukaHcbki subopu [1][7].

[poeHo3 po3BumMKy BubOPYUX KAMNAHIU

[1po2H03 po3BUMKY Nepedbavyae Nooasibuie NOEOHAHHA UUPdPOBUX MexHoI02il 3 mpaduyidHumMu
media, NepcoHani3auito 3 i0eos102iYHO YiMKICMI, MEXHO02iYHICMb (3 Npo3opicmto U Ae2imuMHICMIo
npouecy [1][2][3]. AKmuBHO BUKOPUCMOBYBAMUMEMbCS AHAIIMUKA OaHUX, dBMOMAamu3o8aHull
mapaemuHe, iHmepakmusHi yugposi niamaeopmu, MobisibHi 000amKu, Wo NIOBUWUMb epeKkmMUBHICMb
mobinizauii subopuyis i 00380/1uMb NPOZHO3YBAMU PE3YIbMAMU KAMNAHIU i3 BUCOKOH MOYHICMIO.
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