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Economic sciences

PROBLEMS OF REGULATION OF LABOR INCOMES OF THE POPULATION

Kurmangaliyeva L.A.
PhD student,
Karaganda University of Kazpotrebsoyuz

XAJIbIKTbIH EHBEK KIPICTEPIH PETTEY MoCEJIEJIEPI

Kypmarzasiuesa JI.A.
JlokmopaHm,
KazmymabiHyodaab! KapasaHobl YHusepcumemi

Abstract

The problem of regulating the income of the population due to its importance and
multilateralism is the object of study of the labor economy. The income of the population is
twofold: on the one hand, it is the most important factor in ensuring the standard of living of the
population; on the other hand, they reflect the level of economic development of the country,
conditioning economic growth. Therefore, the processes taking place in the field of income
formation and regulation affect the interests of the population of the whole country, determine
social stability in society, the potential for reproduction of Labor, and the development of human
potential. Regulation of labor income in the context of the development of market relations is
carried out on the basis of combining measures of state influence with the system of contractual
regulation of social and Labor Relations. The article analyzes these issues.

AHHOMAuus

XasnbikmbiH MabbICbIH OHbIH MAHbI30bI/bIabI MEH KONX(AKMbIIbIabIHA 6al/IaHbICMbI pemmey
npobiemacsk! eHbek 3KOHOMUKAcbiH 3epmmey obbekmici 60/16in mabbi1adsl. XaibIKmbiH mabbiChl
eKi yakmal: 6ip azbIHaH, 6YJ1 Xa/IbIKMbiH 6MIp Cypy 0eHeeliH KaMmamachkl3 emyoiH eH MaHbI30b!
PaKkmopbl; eKiHWi XazbIHaH, 07ap 3KOHOMUKA/bIK ocydi wapmmad ombipbin, €/10iH
SKOHOMUKA/IbIK damy OeHeelliH kepcemedi. CoHObIKmaH mabbicmapob! KasabiNMACMbIPY HoHe
pemmey canacbiHoa 6osbin XamkaH npouecmep 6YKia el XanKbiHbIH MyodoenepiH Ko32alobl,
Koaamoaab! ajieyMemmiK mypakmblbIKMbl, XYMbIC KYWiH Moaadmy aieyemiH, adam aieyemiH
dambimyob! alKbIHOAUObI. HapbiKkmbIK KaMbIHAcmMapob! 0ambimy #azoalbiHoa eHbekK KipicmepiH
pemmey MemsieKemmiK bIKNa emy wapaaapbiH aaeyMmemmik-eHbeKk KambIHACMAapbIH WAdpmmbIK,
pemmaey xcyleciMmeH YWmacmaipy Hezi3iHoe x3cy3e2e acbipbliadbl. Makanada ocbi Macesep mypaibl
masnoama acasbIHeaH.

Keywords: income, labor income, state regulation, income regulation, income distribution
Kinm ce30dep: mabebic, eHbek mabbicmapsl, Memaekemmik pemmey, mabbiCmbl pemmey,
mabbicmapobi 6esy

beny canacebiHOaabl Memaekemmik pemmeyoi Xakmayuwibiiap MeH KapCbliacmap apacbiHOdabl
dacmypni 0ay muimoinik neH meHOiKk apakamasiHACkl MaceneciHe oelliH azasobl. TeHOIK MaceneciH Koro
CO3Ci3 HOPMAMUBMIK 3KOHOMUKA/IbIK Meopusiaa akesedi, 01 63iHiH MaKkcamaiH KO2amOobIK KYPbl/IbIMHbIH
udeasnobl (apmypJii OyHUEMAaHbIMObIK Mcylenep mypabiCbIHaH) Mooesib0epiH cunammayea 6asbimmadios!.
Mo3umusmi JKOHOMUKAJ/IbIK meopus OYpbIHHAH 6ap KapbiM-KambIHAc xcyldenepiH 3epmmeddi.
lo3umusmi 3aHe HOpMamuBMIK SKOHOMUKAJIbIK MeopusnapobiH b6ipsiei MeH albipMaulblibiabl meHoiK
neH MuiMOIZIKMIH apakamsiHAcbl mMypasasl 0aysapoa alkbiH KepiHedi. ddemme, weKkmeysii
pecypcmapobl muimoi 6esy apkbiibl HApbIK — mabbicmapobl besnyde "kamenikmep" xibepedi den
CaHanaos!.

JKOHOMUKAHbI ~MemjieKemmikK —pemmey KOo2amoblK —©HOIpiCmiH —~ muimoinieiH  apmmaipyaq,
anieyMemmikK a0iilemmisiik NeH Mypakmabi/ibiKMbl KAMMAMACkI3 emyee basbimmasiaaH. 91eymemmik oen
amanamsiH MemsieKkemmik pemmey Canaackl OCbl YW Makcammsi 0d KAHA2ammanobIpybl Kepex.
SKoHomucmepodiH Kenwisiiei mabbicmapokl besydeei meHci30ik Hemece balinap meH Kedelnepe 6esiHy



mypakmai Kybbiibic 0en caHadobl, minmi emip cypy oeHeeliHiH aidmapsbikmad ecyi xazoalbiHoa oa
cakmanaobl. Memiekemmik apanacy Cmu2MamukaibiK Kedelnikmi azalma aaa mMa 3aHe O YUliH
kaHoald 6baza meseyee mypa kenedi? KoaamoblKk maHoay 3KOHOMUKA/IbIK Hemece cascu weulimoep
Kabbl1oay npoueciHe HezizoenzeH be? TeopussibiK mypabioaH aagaHoda, Koeaamoblk KipicmiH Kad 6esiiH
kedelinepdiH naddackiHa Kadma 6es1y KepekmiziH 0ypbiC AHbIKMAy MyMKiH emec. LLlewim KabbiioayobiH
IKOHOMUKAJIbIK HCOHEe casicu npouecmepi Kame ecenmeysiepoid 60amaybiHa Kkeninodik bepmedioi.,

by MacenieHiH 3KOHOMUKA/IbIK, WewliMmoepi Koeamoa eHOipiiemiH 6ap/ibik eHiMOI OHbl eHOipy2e
KamsicamsiH GakmopaapdaH mycemiH Kipicmiq comackl pemiHoe ycbiHyaa Heeizoenedi. Kipicmi
PYHKUUOHANObI 6By 0e2eHiMiz-Kipicmi eHbek, kanumas, Tabusu pecypcmap XoHe Kacinkepik
Kabinemmep apacbiHoazb! 6es1y. mabbicmapobl QyHKUUOHAIO0bI 661y HAMUXECIHOe »#(a1akbl, Nalibi30ap,
)Kan0ay akbicbl x3caHe nadoa cuskmsel bacmankbi Kipicmep natida 6onaodbl. ©HOIpic ¢pakmopaapsi
HeyldeciHoe  Heei3ei  KAMbIHAC —KAnumasaea KambICMbl, COHObIKMAH — KapanalbiMObIIbIK, — YUIiH
pYHKUUOHANObI 6671Y0i eHbeK KIpici MeH MeHWIiK Kipici apackiHOaabl KambIHAc pemiHoe Kapacmaipyaa
60/1a0b!.

EHb6ek neH KanumasobiH 63apa apekemmecy npobiemMachl SKOHOMUKA/IbIK MeopUSIHbIH Ke3-Kesl2eH
CanacbiHOa alkbIH Hemece aHama mypoe opmasbik 60/1bin Mabkiiadbl. IKOHOMUKAJIbIK, Meopusoassb!
basrama 6azbimmap mabbiCMbiH COHebl 6a3acbiH MYyCiHOIpyMeH epeKkwesneHedi. Tabbic Ke3iH
myciHoipydeei albipMawbiibikmap 6anama KyH meopusiapbiHa HeeizoenzeH. EH6eK KyHbIHbIH
meopuscbiHa calkec (A.Cmum, J. Pukapdo, K. MapKc) KyHObIIbIKMbIH XA/18bi3 KO3i-XaHa KYHObIIbIKMbI
MyOobIpamsiH Mamepuanobik eHoipicmeai mipi eHbek. Mapkcucmik mabbic meopusicbl dpmbiK KyH
meopusiCbiHa Heeiz0enzeH. COHabIChbl X#a10amMasibl HYMbICUIbLIAPObIH eHOe2iMeH KYDPbIIeaH XCoHe
Kanumanucmep emeyci3 UemMOeH2eH XAaHA KYHHbIH 6enizi pemiHoe myciHineodi. MdeanapeiH Cascu
SKOHOMUKA KJIACCUKMEPI MYXbIpbiMOalmbiH eHbeK KYHObIIbIK MeopusiCbiH MapKc a3ipsiedi 3coHe KaHay
MEeOPUSIChbIHbIH YaHe OHbIMeH 6aliIaHbICMbl 6AP/bIK MYXCbIPbIMOAPObIH He2i3iH Kaiadsl. Mapkcucmik
apmabIK KYH MeopusiCbl manoay Kypasibl pemiHoe Kanumasi MeH eHbeK yaeCiHiH ¥aHa KYHaa KambiHAChIH
nadioanaHaokl, oHbl APMbIK KyH Hopmackl den amalobl. byn Kepcemkiw kKanumanobl nadoaaaHy
0apexceciH e/iuey YuliH Ko0aHbIIAMbIHbI #HE HCYMbIC KYHIHIH Y3AKMbI2bIHA HaHe eHOeK eHiMOii2iHe
badnaHbICmbl 60/1aMbIHObIRbI MaH.

Kazipei 3KOHOMUKAJIbIK Meopusi COHbIMEH Kamap Kanumasa MeH eHbek KIPICIHIH yiecmik
meHOeHYUsapbiH mandadobl. Kasipei 5KOHOMUKA/IbIK Meopusioa Kipicmi Kaseinmacmaipy Ke3oepi MeH
NPpUHUUNMEPIHiH b6acbiMm myciHOipMeci pakmopsiap MeopusICbIHA H#aHE 0/1apObiH WEKmMi eHIMOIsi2iHe
Hezi30esieeH. Lllekmi eHiMOIIIK meopuschl KipicmiH apmypsi 6esikmepi apacbiHOaab! GyHKUUOHAMObIK
KamasIHacmapobl masndayea 6azbimmanzaH. IKOHOMUKA/IbIK MeopusiHbIH ap MypJii cananapbl mabbic
Ke30epiH ap mypJsi myciHoipedi, bipak onap 6ipmymac, edmkeHi eHoipicmiH ap ¢akmopb! beneini 6ip
mabskicneH balnaHbicmsl, 6y apmypai udesaposi bipikmipyee MymMKiHOIK bepedi. Kazipei xazdalioa
mabbiC  MeopUSChbIHbIH — Hezi3ei  MacenenepiH myciHOipy emkeH udesnapoaHd —admapsibikmad
epekwieneHedi. ¥ImmbiK a/1-ayKammbiH OCyi XoHe aneymemmik pemmey xcydenepiH Kypy ezep
xolblimaca, oHOA ManmsbiK MeKemipec MacesnenepiH eodayip me2icmeHi3. [je2eHMeH, Xasinbl
mabkicmaabl eHbek neH Kanumarn yieciHiH apakamasIHAcbiH Mmanaoday xaansiaa bipdel MaHbi30b! 60/1bin
CaHaIaobl ¥oHe Kasipei SKOHOMUKA/IbIK mandayoa KeHiHeH Koa0aHb1aob!.

TabbicmbIH GYHKUUOHANObI 66J1iHYI OHbIH }#a10amasibl eHbek adambiHbiH 0d, Mamepuasiobik,
Kanumasn ueciHiH 0e aneymemmik MapmebeciH 6ipxakmbl aHbikmayza bonamsiH xazoalaapoa
azamammap apacbiHoa Hakms! 6esiHyiH Kepcemedi. Kasipei xazdalioa aneymemmik mapmebeHiH
6y/1bIHabIpIaHybl 6alikanaobl, 6y xandamasisbl #ymbicwbiiap 6ip yakbimma KanumasnobiH uenepi
60/1bIn Mabb11adkl, apmypai 6azasbl KAzazodapaa, HbIIHbIMAlmbiH MyJIIKKe Uesik emeodi XoHe Xeke
buzHecmi yibimoacmabipaobl. Eeep xanbikmbiH 90% - 8a XYbiabl Xaa0amasbl eHbek adambl pemiHoe
WIMMbIK CMAmuUCmMUKameH ecenke asblHCa MYoHe by1 pemme MeHWIK uesnepiHiH yieci (ombéackl
myuwienepiH eckepe omaipbin) 50% - 2a 3emce, oHOa aneymemmik XazoaltiobiH apmapanmaHobIpbi/ybl
0pbIH a1a0bl, e2ep 0J1 ajibin macmamacd, 6ipak manmsik mekemipec npobiemacsiH edayip mezicmeddi.

Tabbicmapobl  QyHKUUOHAObI 66y, Kepin  omblpaaHbiMbi30adl, — eHOIpicmiH — apmypJi
pakmopaapbiHa ue 60s1ybl MyMKiH ombacbiiap MeH Xeke my/ieandpobiH KipicmepiH Kepcemneloi.
XanbiKmbiH XUbIHMbIK MabbiCbl apmypJii Ke30epoeH Kasabinmacaobl XoHe 0/apobiH Mesuepi MeH
KypambiHa 6atinaHbicmsl ombackinap apacbiHoa katima besiHedi. XXeke mabbicmapos! besy ombacsiaap
apaceiHoaabl mabbicmapobl 6esyodi enweldi(ombacs! 1 adamHaH mypybsi MyMKiH,).

HapbIKmbIK — 3KOHOMUKAHbIH — 0aMybIMEeH — XAJIbIKMbIH — Mamepuasiobik — *#azialibIiHOaab!
mabbicmapobiH dupgepeHuyuauusacsb! apmaosl. by xanbikmeiH mabbicbiHOAab! alibipMalubl/IbIKMAapok!
aHbiIKMalimasiH GakmopaapobiH PesiHiH apmybIHa YCoHe WapyaulblibiK Xcypei3ywi cybbekminepoi



eHOIpIC MuiMOinieiH apmmbIpy YWiH KypeciHe balaaHbicmel. MeHwiei ken adamoap *0aapb! #aiakb!
as1a0bl, 6HOIpIC MuiMOii2iH apmmbipyad, Kipicmi apmmabipyaa myooesni 601a0kl. Tabbic meHCi30i2iH Kypy
apKbl/ibl 6HOIPIC MUiMOiIieiH apmmabipy aaeymemmik a0i1emciz0ikmi Kalma-kadma *aHabipmaosi.

COHObIKMAH Ko2am azieymemmik meHOIK neH a0iiemmifiik MacesienepiH eckepyi Kepek.
o/1eyMemmiK MeHOIK eHOIpiC KypanodapbiHa KambiCMbl mMeHOikmi, [eHcaysbik cakmay, 6inim 6epy
CanacbiHOaabl meH MyMKIHOIKmepoi 2aHa emec, COHbIMeH bipee XeKe My/2aHbIH aneyMmemmik
ueinikmepoi OHbIH eHbeKk yneciHe NnponopuuoHasobl mypoe anybiH Ke30elodi. Tapuxu maxcpube
KepcemkeHdel, meHoik besy keoelsiikme meHoikke akenedi. COHObIKMAH HapbIKMbIK 3KOHOMUKAHbIH
Kaabinmacys! #azo0alibiH0a Koaam adamHblH KabinemmepiH aHbIKman, bIHmMaaaHobipybl Kepek, apbip
eHbekke Kabiemmi azamammabiH 63iHIH XeKe an-ayKambiH aHbIKMAybl YUliH Xagoal 3acaybl Kepex.
Memnekem mabbicmapobl 6esy canacbiHa eHin, 01apobl MeHecmipy2e YMmblIMaybl Kepek. TeHOIK
OezeHimiz - mabbicmapobl meH 661y emec, 0/1apObl A0aMHbIH KabinemmepiHe Kkapad capanay. CoHbIMeH
bipee, Koeam anieymMemnmik a0inemminikmi Ko/sioaybl Kepek. byn macenedi wewy  mabbicmaposl
6akbi1ayobl XaHe ipi Kipicmepee, Mypasaapaa npo2peccusmi CasablkK caayobl, apmbIKWbLIbIKMAPObIH
6apsibiK MypJiepiH #OHObI, Y AHA CAsbIK HyUecCiH Kypyobl KAMMUObI.

bamsbic 3KOHOMUKA/IbIK meopusicbiHOa mabbicmapob! 6esy meH Kadma besyoeai adinemminikmiH
mepm Ke3Kapacs! bap: meHOiK, pos308CKAs, yMUAUMAp/ibIK, HapbIKMbIK.

Deanumap/ibik macin Koeamoazbl mabbicmapobl besyde meHCi30ikmiH 3 oKkmbiabiH 6i1dipedi.
Poy130bIH Ke3Kapack! mabbiCmbiH 801 CApaiaHybiH KaMmuobl, MyHOA CAJ1bICMbIPMAsibl SKOHOMUKA/IbIK
MeHCI30iK KORAMHbIH Kedel MywenepiHiH emip CypyiHiH #oaapbl abcomommi 0eHeeliHe KoJl HemkKi3eeH
Ke3de 2aHa pykcam eminiedi. Ymuaumapucmik macii — mabbicmaposbl oaapobl apmypsi adamoap
nadoanaHyobiH nadoasibiibigbiHA NPONOPUUOHAIObI mypoe 6671y Kepek eKeHOieiHe Heei30e/12eH.
Hapbikmbik npuHUUN eHOIpIC pakmopbiHbIH apbip UeCiHiH MabbiCbIHbIH 0Cbl GaKMOpOaH asibIHAAH WeKmi
eHIiM2e calikecmiziHe Heziz0esneeH mabbicmapobl HaPbIKMbIK 661y0i KaMmuosl.

op Koeam ywiH mabbicmbi a0in 6esy0iH macindepi MeH npuHUUNMepPiH MaHoay 3KOHOMUKA/IbIK,
Cascu Kypbl/ibIMMEH aHbIKMAandaobl, COHbIMEH Kamap Ko2am OdMybiHbIH MAapuxu XaHe YIMmbIK,
epekwenikmepiHe 6alaHbICMBbI.

bi30iH enimizoe y3ak yakbim 6olbl mabbicmapobi 66ay0iH meH KyKbiibl macini 6acbim 60/10bI.
CoHObiIkmaH benapycb PecnybaukacbiHoa 66/1y0iH HapbIKMbIK KA2UOAMmMAapbiHA Kewly, OHbIH iwiHoe
XQ/IbIKMbIH HAPbIKMbIK #(aHe HOPMAMUBMIK Mamepuasnobik, a/1-ayKamabiHbIH yUaecyi daHe aieymemmik
KopaayoblH HAKMbI WAPA/IApbIH iICKe acbipy ecebiHeH xcy3e2e ackbipbiidobl.

Xanblk mabbicbiHbIH Yeke 6esiHyi [lapemo-JlopeHu-AxuHu a0icHamachk! HeeiziHoe esueHemiH
alimapssikmad  bipkeskiyemcsacmizimeH — cunammanaobl. XX eacklpobiH — backiHoa  B.[lapemo
mabbicmapobl  6es1y mMypanabl HAKMbl MaJiiMemmep He2i3iHoe OHbIH ambIMeH amangaH 3aHobl
my#bIpbiMOaos!. "flapemo 3aHbiHa" calikec, mabbic 0eHeeli MeH 0/1apObiH aayWblidp CaHbl dpACbiHOA
Kepi batnarbic bap, backawa aimkaHoa, mabbicmapobi ¥eke 661y mypakmasi mypoe bipkeski emec, an
mabbicmapob! besydeei meHci30ik deHeeli — "Mlapemo KospguuueHmi" — ap mypai endepoe wamameH
6ipdell. [Tapemo myxcbipbiMOamackiHoa mabbiCmapob! Capanay 632epmelimiH XaHe a/1eyMemmiK HaHe
cascu ¢pakmopsiapaa mayesiciz pemiHoe Kapacmaipblaaosl.

XanbIKMbIH YekenezeH monmapbiHbiH MabbicmapbiHOaabl meHCi30iKmi aHbikmay ywiH JlopeHy
Kuchblabl KO/0aHbl1aobl, on 6esyodiH 6ipkesKi xapakmepu3cmieiH cunammadiobl XaHe XasbIKmbIH ap
mobbki anamabiH YJIMMbIK KipicmiH yi1eciH Kepcemeo.

TabbicmapobiH dupgdepeHyuauusacsbiH 6a2anay YWiH KORAMHbIH eH X0&apbl XaadKkbl andamabiH
mywenepiHiH 10% opmawa mabbiCbi MeH eH YAKCbl KaMmblizaHoapobiH 10% opmawa mabbickl
apacbiHOaabl KAMbIHACMbI K6pcememiH 0eyus1 Ko3gpouuyueHmi CusKmbl KOpCemKiul Koa0aHb1aob!.

op mypi endepoe mabbic neH badibikmbiH oupgepeHuuayusa dapexeci apacbiHoasb! 6aliIaHbIC
6ipdeli emec, bipak e2ep CoOHabl #(b110apsl mabbicmapobiH dugdepeHyuayuscs! as e3eepeeH bosica, oHoa
capanwbliapobiH NikipiHwe, 6alibikmsiH oupgepeHuuauusacsl apmsin Keneodi. bya xaHama mypoe
MyJIIKmIK mabbicmap yieciHiH 03blK ecyi kebiHece uHGnauuabIK Kadma 6esyoiH Hamuxceci 60bin
mabbiadsbl 0e2eH MyXbIpbiMObI pacmadiosi.

mabbicmapobiH CapanaHybl SKOHOMUKAJIbIK, 0emMo2papusi/ibiK, couuobuoI02UssIbIK Hemece casacu
cunammasabl  deke xemicmikmepze 6alsaHbiICmbl  Hemece osiapad  mayesndi emec  apmypJii
¢akmopnapobiH  acepiHeH  Kasabinmacaosl.  TabbicmbiH — bipkesnki  6eniHbeyiHiH — cebenmepi:
Kabinemmepoeai (pu3UKaA/IbIK HaHe UHMe/IeKMYyanobiK) alibipmMaublibikmap, 6inim meH b6inikminikmeei
aliblpMawbIbIKMap, eHObeKKop/IbIK NeH MomuBayus, Kacibu bacmama xcoHe mayekesnze 6edimoiriK,
Wwhiay mezi, ombacs! Meswepi MeH Kypambl, MEeHWIK HaHe HapbIKMaabl Xazoad. , COmmisiK, COmmIisiK
HCOHE KeMCimywisiK.



mabkicmapob! capasnayaa acep ememiH ¢akmopiapobiH 6apibiabiH Wwapmmabi mypoe mabbic
a/lyWblaapobiH MeKe Kyw-xieepiHe mayesoi 3oHe mayescis 0en besyze 601a0dbl. @PakmopiapobiH OCbl
monmaps! apackiHOAab! Wekapa aszobl-kenmi K032aamasisbl 601ybl MyMKiH: mya b6imkeH Kkabinemmep meH
manaHmmap mabbicmapobiH 6CyiHe aKesin COKMbIpMaliobl XaHe KooaHbanaposb! maba aimadiosl, an
kapanalsim Kabinemmep 6i1imMm 6epy xaHe Kywmi eHbeK MomuBauusCbl HaMUXeciHoe oamu anaosbl,
MYAIKMI MypazepiikneH uesieHy oHbiH KeberoiHe de, MyJlikmiH #02as1ybiHa 0d, 00aH mycemiH Kipicmepee
de akesnyi MyMKiH. [updeperuyuauus pakmopaapbl mabbic meHci30i2iHIH 0apexceciHe ap mypJii acep
emeoi. Xaanbl angaHoa, Kipicmep eHbek ¢pakmop/iapbiHa KapazaHoa MeHWiK ¢akmopiapbi 6olbiHWwa
bipkesnki besniH6eldi, bipak 6y ¢akminepdiH apakamsiHACkbl ap esde *aHe ap yakbimma ap myprii
60/1a0b!.

XanbIKmbiH 6Mip Cypy u2iziikmepiMeH KamMmmamacsi3 emiayi Hakms! mabbicmapobiH mMesuepiHe
badnarHbICmel; Kaxemminikmepoi KaHaeammaxobipy dapexceci ombackiapobiH ecenmik #aHe HaKmb!
mymabiIHy 6ro0x3emmepiH caabiCmbipy He2iziHoe 6azanaHadskl. XanbikmbiH mabbicbl 6olbiHWwa 6esiHyi
ombacki1apobIH a3, OpMAlUd XAHE XORApPb! KipiCMi monmapbiHbiH albipMAlUbIIbIRbIHA HE2i30e/12eH,
0/1ap0biH apKAUChICbIHbIH ©3iHOIK YMbIMObI MymbiHy 6rodxemi 6ap. XanabikmbiH a3 KammbiigaH
MONMApbkIHbIH WbIRbICMAPbIHbIH MOJWeEPI MeH KyYpblIbIMbIH manoday Heei3iHoe eH memeHei
mamepuasnobiK KaMmamacki3 emy 6rooxemi 3aHe Kedelslik wekapanaps! ecenmesieoi.

Kedelnik Kipicmep meH mynikmepdiH 6ipkesiki 6eniHbeyimeH mikened 6adnaHbicmsl. Anadoa
kedelnikmi 0a/1 aHbIKmay MyMKiH emec (bakbim neH a/-aykam CUuskmel). Xaans! anzaHod, Keoelaikmi
aHbikmay 6eneini  6ip  nonyaauUAIapOasbl  KaXemmizikmep MeH 0/1apobl  KaHAgammaHobIpy
MYMKIiHOIKMepiHiH KamaH 6eneineHzeH 3#UbIHMbIabiH CAIbICMbIPYa Heziz0eszeH. Kaxemminikmep Kipic,
JHAc, Kacibu xaHe backa beneinep b6olbiHWA capasaHaaH mymaeiHy cebemmepi 0en amasnamasiHodp
Hezi3iHOe 6azanaHaobl. Kedelnikmi aHbikmayoblH He2i3i pemiHoe mymbiHYWbIIApObiH eH MeMeHai
6ro0xemmepi 63 KeseziHoe Gu3u0/102Us/IbIK MUHUMYM 6r00Xemmepi, eH a3 0eHcaysibIK NeH adenmisiikmi
cakmay, eq asz balisibik 6rooxemmepi pemiHoe capaaaHaokl XaHe ecenmeseoi.

EH memeHei KyHKepic 0eHeelli a/ieyMemmikK-3KOHOMUKA/IbIK pakmopsaapaa b6aliaHbICMbl HaHe
Kedellsiik weziHeH 2epi MobusibOi. Taxcipube KepcemkeHoel, kedellik weai 6azaHbIH 6cyiHe 6aliaHbICMmb]
mymbIHyYObIH ecyiH Kepcemneloi.

Keoelnik wezi mymabiHYyObIH YMbIMObl HOPMAaAapbIHA XaHe ombacki/ibiK 6rooxemmepoeai asbiK-
MYJIIK WbIRbIHOAPbIHbIH Y/1eCiHe CyleHe OmbIpbin, a3biK-MyJiK KyYHbl Mypasibl 0epekmep HeaiziHoe
CaHObIK Mypoe aHbIKkmanaobl. A3 KammabiigaH ombacbiiap a3 KammelizaHodped KapasaHod asbik-
MVyJIIKKe CaibICMbIpMasibl mypoe Ken aKuia *#ymcalmalHbl AHbIKMAnobl; a3biK-MyJliK Wbi@bIHOApbIHbIH
yneci de ombackiHbIH MeJepiHe 6alnaHbICMbI: WagbiH ombackiiap yikeH ombackiiapaa KapazaHoa
a3bIK-MyJIiKKe CabiICMbIPMAsbl Mypoe Ken akuwia *ymMcalobl. A3bIK-myJliK UWbli2bIHOAPbIHA aHA eMec,
backa 0a mymaiHy WhbldbIHOAPbIHA KAMbICMbI "omback! aykbiMbIHaH yHemoey" 6ap. A3bIK-myJsik KVHbI
MeH Kedellik weei apackbiHoazeb! 6aliIaHbICMbIH 102UKAChI MbIHAOA: e2ep a3 KamMmhl/igaH omback! asbikK-
myJiikke e3 6rodxemiHiH 1/p dymcaca, oHOa Kkedellik weai n-ee kebelminzeH asbiK-myJiiK KyHbIHa meH
60/1a0b!.

Kedelnikmi enwey npobnemackl, cadbin KeneeHoe, Koaamaa Kaxem o0en  MmaHblIaH
Kax}emminikmep weHbepiHe Heziz0enzeH. Abcosrommi Kedelslik neH oHbIH 6aaamasibl HbIKMAamaaaps!
kedelinikmi KabbldayoaH MopasibObIK 3USHObI eCKepe OMbIPbIN AXbipamblidobl.

Kedelinep mypanbl HAKmMbl aknapam KeoeUsliKmiH XAC XaHe Kapi, ombAacblibIK HoHe
HAngbI36acmal, HYMbICNeH KAMMbIIRAH MYOHE XCYMbICChI3 ap Mypai nonyasyusnapoa 6ipkesiki
nokasbisaemcmiz2iH Kepcemeoi. KeodelnikmiH mapasnybl Kaad MeH aybll mypabiHOapbl apackiHoa,
apmypsi ayMakmbiK XaHe mabuau-KauMammsiK admakmapod, XaabIKmbiH apmypsi 3MHUKAJIbIK
monmapsl apacbiHoa bipded emec. bip ende kedelisiik 0en caHanamaiH Hapce backa esoe »al/biibIKMbiH
Heemkinikmi 0eHeelli 6o/1bin caHaaaoksl.

Keoelinikmi masnoay Ke3iHoe OHbIH X#a/iNbl KORamoad aHa emec, ap omboach! YWiH, Xeke adam YuliH
MYpPakmbi/ibiabl Macesieci yikeH MaHbi3ead ue. 3epmmeysep KepcemkeHoel, Kkedell ombackiiap map
mypabiH YU xazoalbiHoa 6ipkesiki emec. Lllapmmbl mypoe Co3blIMasnbl (MOKbIpay) 3aHe Kasipei
Kkedelnikmi axcbipamyaa 60s1a0bl. KedelnikmiH ocbl mypriepiH axwipamy Kpumepudli KedelslikmiH
Y3aKMbI2bIHA XaHEe KIpICMi monmapaa aybiCy bIKMUumMasaobiabiHa 6atiaHbICMBbI.

Keodelinik cebenmepiH capasiay OHbl #0r Hemece azalimy YWiH HaKmb! Wapanapobl AHbIKMay YuliH
Kedelslik mypAepiH ax}cbipamy KaxcemmisieiHe akeseol.

Xeke Kyw-xcieepee mayendi emec mabbicmapobl capanayobiH 6ap/ibik dakmopaapbl mabbic
MapmebeciH Kemepy »0JibIHOa 83iHOIK Kedepainep 60sibin mabbiiadbl. mabbiCMapobi MemieKemmik
katima 6esy xcoHe Xaanbl aneymemmik cascam Kelbip kedepeinepdi xorea xoHe 6ackanapobiH



apekemiH bedmapanmaHobipyaa Hemece asicipemyee apHasnzaH. Memaekemmik 6inim 6epy 3caHe
deHcay/biK cakmay xcydenepiH 0ambima omabipbin, A0am KYKbIKMAapbiH KOPRAUMbIH, HbIHBICMbIK, #Ac
Hemece yammsbiK benzinepi 6olbiHwa Kemcimywinikmi wekmelmiH 3aHodp kabbiioald omsbipbin,
Memsiekem 0bbekmuBmi 0ambin Kese X amkaH npouecc pemiHoe mabbicmapobiH KasbiNMAacybiHa
bIKNAJ1 emeo.
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Abstract

The national leader of the Azerbaijani people, Heydar Aliyev, is both history and the person
who created history! Great leader Heydar Aliyev is one of those personalities who created history
and chronicle and had the power to regulate the course of time. The name of our great leader is
held high all over the world, and his memory is remembered with respect.

Great leader Heydar Aliyev is the national leader of Azerbaijan and the Azerbaijanis.

When talking about this genius, it should first be noted that the great leader Heydar Aliyev's
unparalleled services to the people and the state constitute the glorious pages of the history of
Azerbaijan. Our national leader, who always accepts the highest interests of his nation and state
as the basic principle and norm in his activities, is the architect of today's independent Azerbaijan.
In order to understand more deeply the essence of the unique and irreplaceable values and wealth
that the great leader Heydar Aliyev gave to his country and people, it is enough to touch on a few
facts of fundamental importance.

As a great political leader, a wise person, Heydar Aliyev was a skilled connoisseur and a great
master of predetermining the course of historical events. With these rare qualities, he
demonstrated the position of a true citizen and a genius leader in making decisions of great
importance for the nation, history and statehood.

Keywords: Heydar Aliyev, heritage, national leader, glorious page, decree, provocation, anti-
Azerbaijani policy, anniversary.

Introduction. God created the world and man.
People are the ones who write and create the
history of the world.

Every nation has geniuses who played the role
of saviours in the history of national freedom and
independence. With their determination, those
geniuses led their people behind them and played
the role of winners in the most fateful moments.
Although there are many people who write about
history in the world, there are few people who make
history. Because creating history is much more
difficult and responsible than writing history.

The national leader of the Azerbaijani people,
Heydar Aliyev, has left a bright and indelible mark
on the history of the modern world as a great personality, extraordinary intelligence, an innate talent,
and a wise statesman. (6)

The great leader Heydar Aliyev (10.05.23- 12.12.03) is also one of the geniuses who created
history. Those who compare the national leader with many prominent public and political figures and
wise people of the world often mention the times he led Azerbaijan and the years he held high positions,
which is natural. Because people have more information about these periods. The history and destiny of
our nation for a certain period are connected with the name of the great leader Heydar Aliyev by
unbreakable strings. He was always with his people in all periods of his life, and he spared his life for the
sake of their development as a nation and a state. For many years, he was the First Secretary of the
Central Committee of the Communist Party of Azerbaijan, and later as the President, he led the republic
for more than 30 years and went down in history as the founder of the new, independent Azerbaijan.
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However, the heroic moments of the great leader's life, and his ability to anticipate time and create
history cannot be measured only by the years he worked in leadership positions. Every day, every moment
of the meaningful life of Heydar Aliyev is an unforgettable history, rich in historical events that will be
remembered from time to time. (1)

Heydar Aliyev is such a rare historic figure occupying a
special place in the national history of Azerbaijan that the wealth
of his legacy will long be in the focus of political experts,
philosophers, historians and other researchers. (3)

Looking back on the past years, we once again witness the
important historical achievements of the Azerbaijani people
under the leadership of their wise leader. The renaissance and
awakening of national consciousness began with Heydar Aliyev's
coming to power, and thanks to him, our independence became
eternal and irreversible. Our country was able to rise to the level
it deserves in the world thanks to the Great Leader's foresight,
wisdom, determination, iron will, and rich statecraft experience.

According to the decree of the President of the Republic of
Azerbaijan I. Aliyev has declared 2023 the "Year of Heydar Aliyev"

in the Republic of Azerbaijan.

This year, the 100% anniversary of the birth of the national leader Heydar Aliyev is widely
celebrated with high respect and deep gratitude of every Azerbaijani in all parts of our country and
beyond its borders, due to his unparalleled services to his homeland and people. (6)

He created the history of a holy family with his love
and affection for his family, his wife, and his unforgettable
Zarifa. This wise man proved that he was ready to give up
not only his wealth, his state, his position, but even his life
for family life.

We have witnessed that Heydar Aliyev's eyes filled
with tears in front of this divine love, his infinite love for
Mrs Zarifa.

With this love, the great leader created a history of
love that can be an example for millions. (11)

Heydar Aliyev created a new history in the social-
political, economic, cultural and spiritual life of Azerbaijan
in the 20 century with his boundless loyalty, love, foresight, kindness, thoughtful and intense activity to
his people and homeland. It would be difficult to talk about today's important achievements if it were
not for Azerbaijan, which was founded and developed by a great leader in the 70s and 80s of the century.

(1)

Those who consider the appointment of Heydar Aliyev to the leadership position of Azerbaijan in
1969 as a historical event are right in their conclusions. Because, in the short time he took office, radical
changes, so to speak, a revolution, took place in the republic. The work done by the Great Leader as leader
of Azerbaijan from 1969-1982 will always remain in the memory of the people. (2)

For more than 50 years of the 20 century Azerbajjan witnessed the personality and the activity
of Heydar Aliyev. His building activity started earlier than in 1969. Hundreds of plants, factories, and
other production swatches were established over the whole republic during 1970-1985. Hundreds of
dwelling houses, hotels, social apartments, schools, and culture houses beautified: Baki and Azerbaijan
regions, factories, plants, huge industrial objects, great production complexes, water reservoirs, pools,
Kur water pipeline, green zones, roads, Baki-Balaken railway relating the capital and north-west of the
country, railway in Khankendi and other works carried out to relate Garabakh with Baki and to re-
establish there Azerbaijan traditions. Of course, it is difficult to evaluate these services in words. (11)

A lot has been written about Heydar Aliyev's life and activities, and more will be written later.
However, it is a duty of citizenship to convey the historical moments of this life to people again and again,
and it is also an example for future generations.

However, the well-known events that happened later, the emergence of feelings of envy and
Jealousy against Heydar Aliyev after Mikhail Gorbachov came to political power, and the implementation
of dirty intentions against Azerbaijan resulted in the dismissal of the Great Leader.




b If Heydar Aliyev was in Azerbaijan or under the Soviet leadership
" at that time, a problem like Garabakh would never have arisen. The
factor of Heydar Aliyev, his strength and power prevented Armenian
nationalists from such provocations.

The great leader always even in the most difficult moments, was
one with his people and listened to the voice of his people. On the
morning of the tragedy of January 20, 1990, Heydar Aliyev came to the
representative office of Azerbaijan in Moscow and risked his life to
seriously criticize Mikhail Gorbachov's hateful anti-Azerbaijani policy
and directly blame him. (11)

Heydar Aliyev made history in the eyes of every Azerbaijani, every
person who supports justice with this courage and invincible citizenship
position.

This was a new heroic history of Heydar Aliyev's life. Only a
patriotic person and politician like Heydar Aliyev, who loved his
homeland and people with infinite love, was loyal to his oath, was able
to unite millions around him with his determination, faith, and wisdom, correctly assessed events and
drew the necessary conclusions from realities, could create and write this history.

The years 1993-2003 of Heydar Aliyev's activity are the golden annals of a lifetime. These are the
unforgettable pages of the years in which the genius who wanted to see Azerbaijan as a permanent
independent, free and democratic country successfully realized his goals. (5)

The historic decree on the fight against crime, signed by the Great Leader in 1994, created a
fundamental change in the strengthening of legality and legal rules.

The great strategist Heydar Aliyev, who has a rich statecraft experience, realized the Azerbaijani
model of the legal state by creating the first national Constitution.

Moreover, Heydar Aliyev initiated the development of a new Constitution, which was adopted in
1995. "We need to develop and adopt a constitution, so
that it would become a historical document, the Basic
Law, providing for a long period of stable existence of
Azerbaijan on the basis of democratic principles," Aliyev
said.

The political activity of the great leader Heydar
Aliyev is an honourable page of national history and the
way of life he passed represents the criterion of love and
devotion to his native land. Despite very serious barriers,
the great leader signed the “Contract of the Century” |
with the Western oil companies in Baki on September 20, i\
1994. It was vital for Azerbaijan and played a crucial role in establishing internal stability in the country
and achieving success in foreign policy.

In the face of obstacles, he managed to realize the Baku-Tbilisi-Ceyhan and Baku-Tbilisi-Erzurum
oil and gas pipelines, the Southern Gas Corridor, the Baku-Tbilisi-Kars railway and the Trans-Anatolian
(TANAP) gas pipeline scheduled to open next month our country has become a reliable partner in Europe
and a leading country in the region.

Aliyev laid the foundation for a strategic partnership with NATO and bettered relations with the
US and European countries.

He improved complicated relationships with Iran and Russia, and achieved progress in delimitating
the Caspian Sea according to principles of median lives and national sector.

The Heydar Aliyev Foundation, which bears the name of the great leader, also makes valuable
contributions to the multifaceted reforms implemented in the country with its noble activities for the
sake of kindness, peace, humanitarianism, numerous projects and events implemented at the initiative
of the First Vice-President of the Republic of Azerbaijan, President of the Foundation Mehriban Aliyeva.
by giving its positive results, it further strengthens the love of our people for the Heydar Aliyev hearth.
(6)

Heydar Aliyev was a supporter of peace and security in the world. The events that happened in our
country, January 20, Khojaly tragedy, Garabakh problem, the pain of our captured lands, and the fate of
more than a million refugees and internally displaced people, gave Heydar Aliyev many sad days and
years, but took away his peace and comfort, but that war, blood was not in favour of discharge.



This genius did not want war and conflict to flare up not only in the land of Azerbaijan, but in any
corner of the world, and for people to suffer calamities and disasters. He was sure that our lands would
be freed from the perverted enemy, and he spared not a single moment of his efforts on this path.

When the great leader said " believe in him as much as myself and | have great hopes for his future”,
he meant first of all the future destiny of the people, the country, the importance of realizing his immortal
ideas, goals and dreams, and in this way he expressed his faith in the personality of Ilham Aliyev.

It is gratifying that this belief was justified in the activities of Mr Ilham Aliyev and became a clear
expression of the great leader's wisdom by showing itself in the socio-economic and cultural development
of Azerbaijan and the successes achieved in the international world. Heydar Aliyev has proven that his
policy is rooted in the tests of time, is based on deep intelligence and reason, and is aimed at the progress
and happiness of the people and the country.

Heydar Aliyev's life gave the 20 century history of Azerbaijan such human values as wisdom,
patriotism, humanity, Azerbaijanism, and also made the invincibility of the people-leader unity a reality
in our new history. It proved that those who are loyal to their people, religion, language, history and
traditions will live forever, it showed that those who
built and created for humanity, a free world and a
happy future will always be remembered.

Heydar Aliyev created a valuable history not
only for Azerbaijan, but also for mankind with his
practical activities. This is the history of the
immortality of human ideas, the invincibility of
freedom, humanity, reason and thinking, and
people’s love.

The great leader treats everyone with respect
regardless of their race, language, religion, political
affiliation, values human qualities - sincerity,
honesty, kindness,  generosity,  friendship,
determination, perfectionism, wisdom, chooses intelligent and educated people, is sensitive to artists, he
was proud to be together with the people, to win people's sympathy.

The people of Azerbaijan are happy that we have a great leader like Heydar Aliyev, a national leader
whom the world respects and accepts.

THE INDEPENDENT STATE OF AZERBAIJAN IS THE MASTERPIECE OF HEYDAR ALIYEV.

By continuing the political course of the Great Leader, under the leadership of our honourable
President Mr. Ilham Aliyev, the people of Azerbaijan will continue to write new, glorious pages of their
history and reach higher peaks. (11)

Great leader Heydar Aliyev wanted to see independent Azerbaijan happier and people more
prosperous. The national leader repeatedly reminded: "First of all for a person, it is his homeland, his land.
For many centuries, we have been dreaming of the freedom and independence of this homeland. Now
we have achieved it and we should cherish it." These words sound like the most sacred advice to the
generations of the immortal leader - Heydar Aliyev, who wrote a new and unforgettable page for the
statehood of Azerbaijan.
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Abstract
The article examines the values of European (Western) municipalism as the constitutional
values of humanity and the state. Examining their identification features, which were formed in
historical retrospect as a result of the existence and functioning of the urban level of local self-
government, the author concludes that the emergence of municipal legal values was: a) the result
of collective actions, practices, decisions made by all members of the territorial human community
(communities ), in their interests, on their behalf and for the purpose of solving the most important
and urgent issues of urban life (communicative-intersubjective criterion); b) their result was the
formation of appropriate behavioral and activity guidelines for each person, their groups and
associations that existed, functioned and developed in the conditions of city self-government
(organizational-formalizing criterion); c¢) such behavioral and activity guidelines were not only
borrowed by other members and institutions of the local territorial society, but also passed on to
other generations of city residents and their associations, taking root in everyday behavior and
becoming their mandatory forms and norms (prospective-hereditary criterion), d) they determined
the fundamental principles of human socialization and local society - i.e., the emergence and
formation of a corresponding system of interests, which in the future were transformed into
corresponding behavioral guidelines (attitudes), including legal ones, as well as corresponding
practical forms of life (habits), which arose on the basis of the implementation of relevant
attitudes, including legal ones (criterion of adjustment in local society); d') taking into account their
special importance and everyday relevance for the existence of human civilization, they have
acquired international legal significance, which is confirmed by their legalization in international
treaty law (international legal criterion).
AHomauisa
Y cmammi docnioxyromsca UiHHOCMI €8ponelicbko2o (3axi0Ho20) MyHiuunamiamy, K
KOHCMUmMYUIGHIi UiHHoCmI J1ro0cmBa i depxcasu. Po32asoarodu ix ideHmugikauitiHi 03HaKu, uio
copmyBanucb y icmopudHili pempocnekmusi K pe3ysibmam iCHyBAHHA | QYHKUIOHYBAHHS
MiCbK020 PiBHSI MiCUEB020 CamoBPs0yBAHHS, aBmMop pobums BUCHOBOK, W0 NOABA MYHIUUNA/IbHUX
npasosux UiHHocmeld cmana: a) pesysibMmamomM KOoaeKmuBHUX Oill, NPAKMUKU, pilueHb, W0
npulimanuck BCiMma YaeHamu mepumopiaabHOI 1F0CbKOI CniibHOMU (2pomaoduy), 8 ix iHmepecax, 8id
IX IMEHI ma 3 Memoto BUPIWEHHS HAUBAXJIUBIWUX | AKMYWIbHUX NUMAHb MICbKO20 XUMMS
(KomyHikamuBHo-iHmepcyb 'ekmusHul Kpumepid); 6) ix pe3ysbmamom cmasnao GopmMyBaHHS
BI0NOBIOHUX NOBEJIHKOBO-0IF/IbHICHUX HACMAHOB KOXCHOI /I0OUHU, i 2pyn ma acouiayid, wo
ICHyBaU, QyHKUIOHYBAAU MAa pO3BUBAJIUCA B YMOBAX MiCbKO20 CAMOBPSAO0YBAHHS (0p2aHi3auidHo-
popmanizyroquld  Kpumepiti)y 8) maki  NoBeoiHKOBO-OIS/IbHICHI  HACMAHOBU — He  Mi/IbKU
3aN03uYyBaauUCh IHWUMU Y1eHamu ma iHCMUMyUissmu JI0KA/IbHO20 MEepumopiasbHO20 Couiymy, a
nepeodasanuck y cNAdoK iHWUM NOKOJIIHHAM MICbKUX XCUMesIiB Ma ix acouyiauit, YKOpeHsHYUCh y
NOBCAKOeHHY NoBediHKYy [ cmarodu iX 0608’a3K0BUMU dopmamu | HOpMAmu (NPoOCNeKmMuUBHO-
cnaokosud Kpumepil); &) BoHU demepMiHyBau OCHOBONOJIONCHI 3acadu couianizaufi roOUHU i
JIOKAJIbHOMY COUjiyMy — mobmo, BUHUKHEHHS | popmyBaHHs1 BION0OBIOHOI cucmemu iHmepecis, ujo 8
nencnekmusi mpaHcopMvBamUCk v BioNOBIOHI NOBEOIHKOBI HACMAaHoBU (amumtodu). 8 momy



yucsi G npasosi, a mMakox« B8i0NOBIOHI NPAKMUYHI popmu xummeodiaibHocmi (2abimycu), wo
BUHUKAJ/IU HA OCHOBI peasizauii 8ionosioHUX amumrodis, 8 momy yucsai U npasosi (Kpumepil
NPUCMOCYBAHHSI B JIOKA/IbHOMY COUiyMi); 2°) Bpaxosyroyu ix 0cobnusy Ba¥iusicms ma
NOBCSKOBHHY aKMYyasbHICMb OJIS ICHYBAHHS JIHOOCLKOI UUBIII3AUI, BOHU HABY/IU MiIXHAPOOHO-
NpasoBo20 3HAYEHHS, NIOMBEPOIEHHAM Y020 € iX J1e2ali3auis y MiXHapoOHOMY 00208IpHOMY Npasi
(MixcHapoodHo-npasosul Kpumepid).

Keywords: local self-government, municipalism, territorial community, forms of human life,
city self-government.

Knroyosi cnosa: micyese camoBpsiOyBaHHs, MyHILUNAi3M, mepumopiaibHa 2pomada, popmu
HUMMEDIF/IbLHOCMI JIFOOUHU, MiCbKe CamoBpA0YBAHHS.

Bcmyn

OOHUM 3 HaUBa IuBIWUX 00CA2HeHb JIH0OCMBA [ MO2YMHIM GakmopoM po3BUMKY JIHOOCLKOI
yusinizayii sBucmynae micuyese camospsioysaHHs (0ani — MCB), wo sk Mo2ymHs ¢opma couianbHoI
camoopeaHizauii itooed, wo nepedbadyae camoideHmupikauito, camooisg/ibHICMb | CAMOPO3BUMOK CAMOI
JIFOOUHU, 1T 2pyn ma acouiauid, — c¢hopmyBana mMo2ymHro peHoMeHo102it0 MyHiuUNAti3my, SK CoUiabHO-
aHmMponozeHHe asule, 06’ ekmuBoBaHy hopmy 1100CbKOI eKk3ucmeHuii, NOBCIKOeHHY Oif/ibHICMb JIFOOUHU
B JIOKAJIbHOMY COUfyMI, i cucmemy KOMYHIKamuBHOi B3aEMOOi, HOPMAMUBHO-NPABOBUU KOMNJIEKC
pez/iameHmauii ma pezysitoBaHHs JIH0OCbKUX MiXCOCOOUCMICHUX MA MidCy6 ‘€KMHUX BIOHOCUH, BiONOBIOHI
ii" ideonoeito, caidomicmb (npasocsidomicms) i NCUXO02iH0 (NPABOBY NCUXO/I02IK0), @ MAKOHC CYMMEBY
couiasnbHy UiHHICME.

1. CouianbHo-icMopuYHi NIOBAIUHU BUHUKHEHHS MyHIUUNAIbHUX UiHHOCMeU

lMpoBedeHull cucmemHul aHasniz icMopuyHoi pempocnekmuBU CMAHOBJIGHHSI [ PO3BUMKY
€sponelicbkoeo (3axioH020) Micuesoeo camoBpsAdyBaHHS, d NO BEIUKOMY PaxyHKY, €BponelchKux
(3axioHux) uiHHocmel (basosux npuruyunis) [1, c. 3] myHiyunanismy (Oani — M), Oae 3moey
CmBepoXyBamu, Wo:

- N0-Nepuie, 0CMAarHHI BUHUKA/IU Mad ¢opMyBaauCb Ha OCHOBI MICbKO20 CamoBpsadyBaHHs (06 ekmHo-
ioeHmudaikauitHut kpumepit —asm.);

- no-0pyee, iX NosiBA CMasaa pe3ysibMmamom KOJIeKMUBHO20 PilleHHSs, Wo NpulmMasauck BCiMa
yaeHamu 2pomadd, 8 iX iHmepecax, sid iX iMeHi ma 3 Memoro BUPILIEHHS HAUBAXUIUBILUUX [ AKMYaIbHUX
NUMAHb MiCbK020 XUmmSs (KOMYHIKamusHo-iHmMepcy6 ekmusHuUll Kpumepil —asm.);

- no-mpeme, GakmuyHo nosiBA HABeoeHux UiHHocmel Cmasaa NPOSBOM eK3UCMeHUitHOI
HeobXxiOHOCMI KOJIeKMUBHO20 [CHYBAHHA COUlYMY MA BUXCUBAHHSA B HbOMY KOHKPEmHOI JIH0OUHU 3 i
iHmepecamu ma nompebamu ma 3 Memor CMBOPEHHS ONMUMAJIbHUX YMOB 0J11 MAKO20 BUXCUBAHHS
(ek3ucmeHuitHo-eymaHicmu4Hudl Kpumepid —asm.);

- no-yemsepme, ix pe3ysibmamomM CmMasao GopmMyBaHHA BIONOBIOHUX NOBEOIHKOBO-OIA/IbHICHUX
HACMaHoB KOXCHOI" I0OUHU, i epyn ma acouiauil, wo ICHyBasau, GyHKUIOHYBA U ma po3BUBAJIUCA B
YMOBAX MICbKO20 CamoBpadyBaHHs (opeaHizauiliHo-gpopmanizyrodud Kpumepid — asm.);

- no-n‘ame, 6a binbwe — maki NoBediHKOBO-0iA/IbHICHI HACMAHOBU He MIJIbKU 3ano3uy4yBa/iuch
[HWUMU Y/1leHamu ma iHCMmUmMyUigmu J10KaabH020 MepumopiaibsHo20 couiymy, a U nepedasanuch y
CNAO0OK IHWUM NOKOJIHHSM MICbKUX XcumeJstis ma ix acoyiauitl, yKopeHsiro4yuch y NOBCAKOEHHY NOBeOiHKY
i cmaroqu ix 0608 'a3ko0BUMU popmamu i HopmMamu (NPOCNEKMUBHO-CNAOKOBUU Kpumepid —asm.);

- NO-WOCme, BOHU 0emepMIiHyBaau OCHOBONOJIONCHI 3acadu couianizauii F00UHU | JIOKA/IbHOMY
couiymy — mobmo, BUHUKHEHHS | ¢popMyBaHHS BIONOBIOHOI cucmemu iHmepecis, o 8 nepcnekmusi
MPaHcopmyBaaucb y 8ionosioHi NOBEOIHKOBI HACMAHOBU (amumroou), 8 MOoMy Yucsi U Npagosi, a
Makox 8i0NOBIOHI NPAKMUYHI popmu ¥ummedisibHOCMI (2abimycu), Wo BUHUKA/IU Ha OCHOBI peaizaui
Bi0ONOBIOHUX amumro0iB, B8 MoMy Yucsii U Npasosi (Kpumepili NPUCMOCYBAHHS B JIOKAJIbHOMY COUiyMi —
asm.);

- no-cbome, LJM po3BuBaiuCs no Mmakid cyb ‘ekmHo-npeomemHit icmopu4yHO-OUCKYPCUBHIU CXemi:

A) «nepsicHa obwuHa y cmapodasHboMy CBimi (npiopumem eK3ucCmeHUilHO-pYHKUIOHAIbHUX
NUMAaHb iCHyBAHHS IKOOCHKOI CNisTIbHOMU,) —

b) dasHbocpeubki micma-nosicu (nobyoosa s0KaA/IbLHOI YuBI3auUll, Wo CYmMmMEBO BNIUHY/IA HA
popmyBaHHS peHomeHo102ii 0epicasHoCcMi) —



B) 0asHbOpUMCbKI Micma-myHiuunii- (nobydosa MyHIuUNabHO20 20CN0OAPCMBA Ma JIOKAJIbHO20
couiymy 3 0emMoKpamu4yHUMU 3acaoamu 8 Mexax eOUHOI 0epxcasu /imnepii/) —

[) micma ¢eodasnbHo20 nepiody po3BUMKY CYcniibCmBa (UepKOBHI, NUUAPCbKI, KHA3IBCLKI
/KropgycmepchbKi/ mouwio) (nepiod ocMucieHHS ma yc8i0oMIeHHS MOXIuBOCMel ma nepesaz cnijibHo20
NPOXCUBAHHS B PAMKAX JIOKAJIbHO20 COUIYMY) —

') cepedHbOBIYHI Micma, wo Kepysaiucb Mazdebyp3bKum npasom (Mazicmpamu + 6ypaomicmpu)
(popmyBaHHA OCHOBONOIOHCHUX NPABOBUX 3ACAO MiCbKO20 CAMOBPSIOYBAHHS]) —

/Jl)  micma-myHiyunazimemu  nocmpesosouitiHoi  (Hosi  yacu) ma  HAnoeOHIBCbKOI
(nocmHanoseoHIBCbKOI) €8ponu (pPo3usim MyHIUUNAIbHO20 bYJiBHUUMBA MA CMAHOBJIeHHS NPoobpasy
CUCMEeMHO20 MAcuBy Cy4acHUX KomnemeHUitlHUX NOBHOBAM(EHb MYHiyunaaimemis, Wo Cmasao
3aNOPYKOH CYMMEBO20 3pOCMAHHS iX Micus [ posii 8 depxcasHomy byoisHUUMBI) —

E) micma-myHiyunanimemu HoBIMHIX 4aciB (BU3HAYEHHS BAXUIUBOI PoJii  MA 3HAYeHHS
MYHIUuUNazimemis 8 KOHMeKCmMi MyHIUUNaabHoI pesosrouli KiHus XIX — noyamky XX cm. ¢pakmu4Ho
3ACHOBAHOI HA NIOX00AX «MyHIUUNA/ILHO20 COUIAT3MY» ) —

€) cyyacHi myHiyunanimemu 06 ‘€0HaHoi €8ponu (popmyBaHHs CymmeBOI poii MyHiyunasimemis 8
Pe2iOHAIbHOMY, 0epxasHoOMy, MAKPOPE2iOHAIbHOMY | 3a2a/IbHOEBPONEUCHLKOMY iHmMe2pauitiHomy pyci 8
KOHmMeKcmi MyHiuunasabHoI pesosirouli opyeoi nososuHu XX c¢m. — nodamky XX/ ¢m.) — 3ano3uyeHHs
€BpONelcbKo20 (3axi0H020) MyHILUNAi3my, 1020 HA06aHBb i uiHHOCMel NOCMPAOSHCbLKUMU 0epxasamu y
ix cmpemiHHi ysilimu 0o esponelicbKoi poOUHU Hapoois i depxcas (ocmaHHe decamusiimms XX cm. —
nodamok XX/ cm.)» (icmopuko-pempocnekmusHul Kpumepid —asm.).

2. Bnacmusocmi MyHiyunaisHUX yiHHocmeu

B UubOMy KoHMeKcmi came HasedeHa emanHa cmaoditHicmb ma @YyHKUIOHAIbHO-NpeoMemHa
MOOA/IbHICMb po3BUMKY MCB npedcmassifge He miibKu HayKoBo-00KMPUHAIbHUU, a U Npakceono2ivHo-
akcioso2iyHul iHmMepec w000 BU3HAYeHHS (020 Biacmusocmel Ha MICbKOMY piBHI, i 0cobauB0 w000
BUHUKHEHHS, pOpMYyBAHHA Ma 3acmocyB8aHHs M. 6o came maki yiHHocmi:

a) € BU3Ha4asbHUMU [ 019 J00UHU, iT epyn i acouiauill, i 019 0epxcasu (0epxas), MixcHapoOHOI
CNiZIHOMU MOWo, — NPUYOMY He MmibKU €BponelicbKux 0epxas | €BponelicbKoi MiHHApOOHOI
pe2ioHaIbHOI CNIJILHOMU, A BPAXOBYHOYU (PeHOMeHo102it0 peuenuli npasosux mpaduuil, uiHHocmed,
HOPMAmMUBHO20 CYNPOBOOMEHHS | 3abe3nedeHHs €Bponelicbko2o0 camoBpsI0yBaHHS KpaiHamu [TiBHIHHOI
ma llisoeHHoi AMepuku, A3ii, Appuku (BIOHOWEHHS Cro3epeHimemy-8acasimemy, KOJIOHIAbHI BIOHOCUHU
npomekmopamy ma KoJIoHil, BUKOPUCMAHHS IHCMPYMeHMapito nioMaHoamH{ux mepumopili moujo), —
came U 019 OCMAHHIX, a 38i0cu (U 019 BCIEI MiIXCHAPOOHOI CNiZIbHOMU 0epxas, Npu4yomy sk 015
3aNn03uYeHHs, Mak U 0/ BUBYEHHS Ma BMIJIGHHS B ¥UMMS NepedoBo20 00CBidy,

6) 3a8059KU YoMy came iHCmumym JIOKA/IbHOI 0eMoKpamii He mi/ibKu B8idiepae maky 8ax)wiusy posib
Ha piBHI 0epxas ma ix MixHapooHoi cnilbHomu, a U

B) opmye WUPOKY [ cymmeBy 6asy MyHiUUNAIbHUX UiHHOCcmel pi3Hoi Npasosoi npupoou (cymo
NPUPOOHUX, eK3UCMeHUItdHUX, YNPABIIHCbKUX, HOPMAMUBHUX, MEXHO/I02IYHUX, eKOHOMIYHUX, NybiYHO-
0emMoKpamuyHuUx, OUCKYPCUBHO-KYJIbMYPOJIO2IHHUX, eKOI02IYHUX), WO

2) €, No BesIUKOMY PaxyHKY, He paHOOMHUM, d CUCMeMHUM ma CYyMmEBUM HAObAHHSIM JIF0OCMBA B
ONMUMAJIbHIU 0peaHi3auii NOBCAKOEHHOI XUMMEDIA/IbLHOCMI KOXCHOI IH0OUHU-Y/IeHa mepumopianbHOI
epomaou (0ani— TT), doeo epyn ma acouiauid, i

2’) pakmuyHo, po3noBCHOOMCYOHUCH HA BiibW HUMXCYUU — CilbCbKUl, cenuuwiHud, ma 6inbw suuiull
piBeHb camoBpsdyBaHHs — acouitiosaHud (patioHHud, pe2ioHanbHUl) Yepe3 3ano3uyeHHs L{M, 60 BoHU
came 0 NPOSIBNISIKOMbLCS B 0P2aHi3auii NOBCAKOGHHO20 Xumms, — O0emepMiHytomb ICHYBAHHS,
(YHKUYIOHYBAHHSA | pO3BUMOK Cy4aCHOI I0OCHKOI YUBIMI3AUli HA BCIX PIBHSIX JIOKA/IbHO20 NY6/1iYHO20
YNPAasiHHA ma B80/100itoMb NPOZHOCMUYHUMU BJIACMUBOCMAMU, d MAKOX AMUM0OHO-2abiMmyCcHUM |
YNPABJIIHCbKO-HOPMAMUBHUM NOMEHUIAIOM Ha NepCNeKmMuUBY MAako20 iICHYBAHHS | PO3BUMKY,

0) BU3HAOMbLCA | /1e2ani3yrombCa 0epHaBor 4Yepes HAUIOHA/IbHe 3aKOHOOdBCMBO, a MAKOM
WIIIXOM NIONUCAHHS MIXCHApOOHUX 6a2amoCcmopOHHix 002080pIB Ma B3IMMS BiONOBIOHUX MIXHAPOOHO-
npasosux 30608°93aHb WO00 BU3HAHHA MA (QYHKUIOHYBAHHS IHCMUMymy JI0KA/AbHOI demokpamii Ha
mepeHax KOHKpemHoi 0epxcasu,

e) 1e2imumizoB8aHi HaceIeHHIM KOMXCHOI 0epx(asu, Wo BUCMYNArOMb YaeHamu BionosioHoi T, ska
ICHYE | PYHKUIOHYE HA iT mepeHax,

€) 6i/1bW MO20, HaNPSIMy CNPUSIE BUHUKHEHHHO | pOPMYBAHHIO MYHIUUNA/IbHOI i0e0/102ii, a Bxye Ha ii
OCHOBI U MyHiyunabHoI' caidomocmi (npasocsidomocmi) 0OUHU HA Ti IHOUBIOYA/ILHOMY, 2pYNOBOMY i
KOJIeKMUBHOMY PIBHSIX ICHYBAHHS, A MAKOXC



X) ¢opmysaHHO Ha 3acadax npodibHoI csidomocmi  (NpasocsiooMocmi) MyHiuUNAIbHOI
ncuxosoeli, Wo 0emepmiHye, popmye ma Kopeaye BionoBIOHY MyHIUUNA/IbHY NOBEOIHKY Y BiONOBIOHOCMI
0o M.

3. CmaH 00KmMpUHaIbHO20 3abe3neyeHHs MyHIuUNaabHUX UiHHocmeu

Tpeba 3a3Haqumu, wjo He OUBIAYUCH Ha 0OCUMb AKMUBHI npouecu w000 0ocioxeHHs MCB ma
cucmemu (020 cyb’ekmiB ma opeaHis, 00CIOHEHHS came eHOMeHO102ii Cy4acHo20 MYHILUNAniamy 8
020 akcionoeidHoMy po3yMiHHI ma Npossy NPAakmMuyHo siocymHi. OCHOBHI 0ocnioxeHHs B uill cgepi
BIMYU3HAHUX (axisyis NpuUCBAYEHO NUMAHHAM 3AaCMOCYBAHHSA 3apybixHO20 00CBI0Y pepopmMyBaHHS
MCB, Bu3HayeHHs (020 ocobniusocmel, npobsem po3nodily NOBHOBAMEHb MIXC IHCMUMYUIAMU
0epxaBHo20, pe2ioHasIbHO20, MICUEBO20 PIBHIB Y NPOUECi 0eueHmpanizauii — came BoHU 3HAUW/IU CBOE
BUCBIMJIGHHSI Y NPausix makux s4eHux, sk M. batumypamos, O. bamaxos, |. bymko, I. puusik, O.
leHameHko, B. KHa3es, B. Kyl6ioa, O. Jlasop, O. JlebeduHcbka, B. MamoHosa, H. HuxHuk, M. Op3ix, M.
lyxmuHcbkud, C. TenewyH, A. Yemepuc, FO. Lllapos, FO. LlemwyyeHKo, O. AuyHCbKa ma iHwii.

Cepe0 cy4acHux 3apybixcHux asmopis, AKi aHasizyroms nNpobaemMu Micueso2o camoBpsA0yBaHHS,
MoxcHa Hassamu pobomu A. Apama, E. Apwambo, A. booHapa, /. bymeHoina, E. [ennHepa, P.
JlapeHoopga, B. [lemniHe, [. Kona, P. llamHema, A. Cenuemara, FO. Xabepmaca, O. LLImamosoi, ®.
LImimmepa, T. §HCOH Ma iH.

CymmeBul iHmepec y 0ocioxceHi NpogiibHOI NPobIeMamuKU BUK/IUKAE CMAMMS BIMYU3HIHO20
docnioHuka O.B. bamaHosa «AKciocgepa cy4acHo20 MyHiuuNaaizmMy: NOiMUYHi ma Npasosi acnekmu»
[2], 8 kil BiH Bnepwe obrpyHMoBYeE MOXJIUBICMb HASBHOCMI mMa o0b’ekmusizauito LM, a makoxc
NPONOHYE [ DOCHIOMYE iX Knacugikayito. Haykosull iHmepec BUK/IUKAE CMAmms HOPBEe3bKUX O0C/IIOHUKIB
Kampux Comaa ma Apindoa BamHbe «IHcmumyuioHanizauida posi epoMadsHUHA 019 NPeocmassieHHs
couiasnbHUX uiHHocmeu Ha MyHiyunaasHomy pisHiy» (Katrine Somaa and Arild Vatnb. Institutionalising a
citizen’s role to represent social values at municipal level) [3], wo ¢pakmuyHO cnpuse BU3HAYEHHHO
npogisibHOI  npobemMamuKku  0OCTIOMEHHS, WO NPoBOOUMbLCH, — 0CObIUBO BPAXOBYHOHU CAME
MYHIUUNaabHUU piseHb, mobmo mol piseHb 0e ICHye ma @GYHKUIOHYE MepumopiaibHa JH0CbKa
cnizibHoma =TT

HeobxioHO MAakox« Ha2o/loCuUMuU Ha Momy, Wo HAYKOBI Po3BIOKU CYHACHUX BIMYU3HAHUX BYEHUX-
myHiyunanicmis M. O. badmypamosa, M. M. batimypamosa, O. B. bamarosa, 4. O. bobposHuka, FO. B.
KamapoiHoi, b. A. Kogpmara, B. C. Moeinescbkoeo, P. M. XBaHa, H. B. LLlanosas, wo npucssaYeHo 0esKum
acnekmam npoinibHOI NpobiemMamuku, Ha Hauly 0yMKY, MibKu nepedyroms npouecam eauboko2o ma
r'PYHMOBHOR20 il OCBOEHHS, MOMY peHOMeHO102i8 UiHHOCMel MyHIuUNaniamy, 8 momy Yucsi U Cy4acHo2o,
3a/IUWAEMbCA AKMYAIbHOK | Be/iIbMU NpUBAbIUBOI, NPUYOMY, SK 3 NO3Uyit mesaeoso2ii Cy4acHoi
0eMoKpamuy4yHoi Npasosoi” 0epxcasHoCcmi, OOKMPUHAIbLHUX NO3uyit, mak i 3 no3uuit il HopMamusHo-
NpasoBo2o CyNPOBOOMEHHS, 3abe3ne4yeHHs | akmyasabHUX Npobaem Npakmu4YHo20 BMIsIeHHS.

Ompi#e, MOXCHA CMIIUBO CMBEPOXCYBAMU, U0 OOC/TIOHEHHS MeopemuKo-00KMPUHAIbHUX NIOX00iB
00 PO3YMIHHS, BU3HA4YeHHS ma Jse2anizauii HaodbaHb ma uiHHocmel €esponelicbko2o (3axi0Ho20)
MYHIUUNAT3My SK KOHCMUMYUIGHUX UiHHOCmel H00CcmBa | 0epxasu € HAaykoBo | OOKMPUHA/IbHO
aKmyasibHUM, NPAakceosio2iyHo obrpyHmMoBaHUM ma o06'eKmuBOBAHUM 3 NO3UYiU O0eMOKPamu4yHoO20
pedopMyBaHHs 0epx3asu i Cycnisibcmad.

4. Xapakmeposio2i4Hi acnekmu MyHIuuNaabsHUX yiHHocmeu

Zlns po3kpummsi OCHOBHOI npobiemamuku cmammi HeobxioHo Bu3Hayumu i dociioumu, no-
nepuwie, po3yMiHHS Ma OUiHKY MepMIHO/I02[4H020 NOHIMMS «UIHHOCMI», NO-0pY2e, OCHOBHI AKCi0I02iYHI
iHOUKamopu MyHiyunaniamy yepes B8ionosioHI 03Haku (o2o uiHHocmed, i, NO-Mpeme, MyHIUUNAasIbHI
UIHHOCMI, IX 3MICMOBHE HANOBHEHHS, POJib, 3HAYEHHS], Micye B CUCMEMI COUId/IbHUX [ KOHCMUMYUItHUX
UiHHocmel 8 KOHMeKCMi BU3HAYeHHs iX 8i0noBiOHoI 2padydosaHoi cucmemu, Ka Moxce 6ymu Bu3Ha4YeHa
HACMyNHUM YUHOM : «COUIA/IbHI UIHHOCMI — NYOJIIYHI UIHHOCMI — KOHCMUMYUIUHI UIHHOCMI —MYHIUUNA/IbHI
UiHHOCMI».

32i0HO 3 AKademidHUM MJIYMAYHUM CI0BHUKOM YKPAiHCbKoi mosu (1970 —1980), nid uiHHicmto
PO3YMIEMbCS Me, W0 MAe nesHy mamepiasibHy abo 0yxosHy sapmicms [4] (BapmicHud nioxio —asm.).

Bikinedisi — BisibHa eHuuKa0nedia mjymadums UiHHICMb (UiHHOCMI) — SK 6yOb-ske mamepiasibHe
abo ideasnbHe aBULE, Ke MAE 3HAYeHHS 019 JIF0OUHU YU CYCNiZIbCMBA, 3apadu K020 BOHA i€, BUMPAYAE
CU/IU, Yac, epowli, 300po8’'a mouwjo, 3apadu K020 BOHA Xuse (cBidomo-meneosioeidHul nioxio — asm.).
BuBYeHHr J1H00CbKUX UiHHOCmel npucssadYeHull po30i ¢inocogii akcionoeis, akul niopo3oinsembsca Ha
emuyHy U ecmemuyHy akcionoeito. Cy4acHi emnipudyHi 00CHIOMEHHS JIIOOCbKUX UYiHHOCMeU OXONJIHE
meopis uiHHocmi [5].



@inocopcbKull eHyuKIoNeouYHUl C/I0BHUK, CBOEHD YeP20oro, BU3HAYAE UiHHICMb — SK B/1ACMUBICMb
mo20 Yu [HWo20 npeoMema, A8uWd 3d00BOJILHIMU Nompebu, baxaHHs, [Hmepecu CouianbHO20
cyb'ekma (iHousida, epynu aroded, cycniibcmaa) [6, c. 707] (bixesiopucmu4yHo-ceHcumusHUl nioxio —
asm.).

@inocopcbkull CI0BHUK padsHcbKo2o nepiody (1987 p.) 3a ped. akademika I.T. ®pososa,
MJIYyMaqumse YiHHICMb K BAXIUBICMb, 3HAYYWICMb, KOPUCMb, KOPUCHICMb 4Y020Ch (npiopumemHo-
KopucHuUU nioxio — asm.). 308Hi UiHHICMb NOCMAE SK B/IACMUBICMb NPeoMema Yu A8UUd (308HILHbO-
ioeHmuagikauitiHut ¢pakmop — asm.). [lpome 3Ha4uMiCmb | KOPUCHICMb NPUMAMAHHI iM He HaoarombCs
Bi0 NpUPOOU, BOHU BUMIKAOMb HEe NPOCMO 3 BHYMPIWHbLOI CMPyKmMypu 0b6'ekma, a € cyb'ekmusHUMU
OUIHKAMUu KOHKpemHux siacmusocmed (BHymMpIiuHbo-npazmMamuyHul ¢akmop — asm.), uio 3a1y4eHi y
cepy #umms JH00UHU (eK3ucmeHuitHUt pakmop —asm.), Y AKUX IH00UHA € 3aUiKAB/IeHOH (KOHKPemHo-
bixesiopucmuy4Hull pakmop — asm.) 4u 8id4ysace y Hux nompeby [7, c. 534] (pakmop eHakmusuzmy —
asm.).

Omxce, cucmema uiHHocmed, W0 CKAadaembCs Y NOBCAKOCHHOMY 3Ummi JI0OUHU, Bi0i2pae poJib:
a) NoBcsIKOeHHUX opieHmMupiB y npedmemHit ma coyianbHit didicHoCMI H0OUHU (coyio-npedmemHul
pakmop. — asm.); 6) No3Ha4YeHb ii' pi3HUX NPAKMUYHUX BIOHOCUH 00 HABKOJIUWHIX NpeomMemis ma A8ull
(npakceonoeiqyHull pakmop —asm.); 8) CyKynHocmi 3a2asibHUX uized, 0o peasnizauii aKux npazHe ro0uHd,
WO 3Haxo0uMbCs B JIHOOCbLKOMY Couiymi (iHmMepcyb'ekmuBHUU ¢akmop — asm.); &) oUiHOK Ois/ibHOCMI
couiasbHUX CMPYKMYyp, WO CKepoBaHi Ha 00CAeHEeHHS mMakux uiHHocmed (pakmop iHmepiopusauii —
asm.); 2’) nposicHukis madbymwHix 0ili /iroded, ix epyn ma acouiauil (skatodaroqu U TT), 6o came LIM
O0emepMiHytoOMb | BU3HAYArOMb KOHKPEMHyY NOBeOiHKY Ma 3aCHOBAHI Ha Hill Oii HasedeHux Cyb'ekmiB
(0isnbHicHo-nosediHKosul ¢akmop — asm.); 0) HoBUX GOpPM XUMmMEOIAIbHOCMI JIOOUHU, iT 2pyn ma
acouiauit, Wo BUHUKAOMb, POPMAni3yrombCs i peanisytombsca 8 mexcax T 8 ymosax MCB 8 cmaHi
NoOBCAKOeHHOCMI ma cnuparomscs Ha LJM ma sionosidaromes HUM (PYHKUIOHAIBHO-peani3ayitHull
¢pakmop — asm.) — OmMxie, 3dPOOXYEMBLCS B OCHOBHOMY HA JIOKAJIbHOMY PiBHI  ICHYBAHHS,
PYHKUIOHYBAHHS MaA pPo3BUMKY JIFOOCLKOI CNiJIbHOMU, a 38I0CU MOX(HA KOHCMAamysamu J1I0KA/1bHUU
Xapakmep 3apo0xeHHs, opMYBAHHS, PO3BUMKY | BOOCKOHAICHHSA LM, w0 Bx3ce iCHytomb; iX 3MiHy ma
BUHUKHEHHSI HOBUX B8 KOHMEKCMI CYCnisibHO20 | 0epxasHo20 PpO3BUMKY, d MAKOX, iX IMAHeHMHe
JI0KAJIbHE BUMIDHOBAHHS].

BUHUKHeHHSI yiHHocmel Ha piBHi T CNpusie 3pOCMAHHIO IX 3A2a/1bHOI KisIbKOCMI, a MAaKoM
popmyBaHHIO BIONOBIOHOI iX AKOCMI B8 Npoueci BUKOPUCMAHHS Yepe3 ix 0emasni3auito i KoHKpemu3auiro
(KiNbKICHO-AKICHUU ¢pakmop — asm.), — MOMY MOXHA 20B0pUMU NPO BUHUKHEHHS | pOPMYBAHHS cucmemu
yiHHocmed. [llpu ubomy HeobxiOHO po3ymimu, Wo @inocodcbke NOHAMMS «cucmema UiHHocmeU»
p0O32/190a€ NI0 UIHHOCMAMU Me, W0 IHOUBIO UiHYE B HABKOAUWHLOMY UOMY COUiyMi, mobmo B8 Mexax
mepumopianbHoi 1100cbKoi cniibHomu — T ma 8 ymosax MCB (nokasibHo-akcionoeidHul ¢pakmop —
asm.). Came momy 3 4um NOHSIMMSIM MICHO | OP2aHiYHO NOB'A3YEMbCS NOHAMMS «MOMUBAUS», 6O MiXC
HUMU [CHYE NPAMA 3aJIeXHICMb mad HACIOKOBO-NPUYUHHUU 38'A30K (MomuBauiliHo-akcionoiyHul
¢akmop —asm.).

Tpeba Hazosocumu Ha MOMY, WO MePMiH «UiHHICMb» B 3A/IeHCHOCMI BIi0 BUKOPUCMAHHSA Y
BI0NOBIOHIU cepi 1t00CbKOI 0ig/IbHOCMI MJIyMAYUMbCSA Y KiIbKOX CeHCax, a came:

A) UiHHICMb — 8K 3a2a/ibHa Xapakmepucmuka npeomema abo SBuUUA 03HAYAE BU3HAHHS (1020
3Ha4Yyujocmi. 38i0cu BCi YiHHOCMI NOOIISHOMb HA «MAMepPIasbHI YiHHOCMI» Ma «yX0BHI UiHHOCMI». Kpim
mo20, BIOOMUM € NOHAMMSA «BiYHi UiHHOCMI», W0, 3 00H020 6OKY, cniBnadaroms 3 (1020 BUOOBOK
XapakmepuCmUuKor, W0 HaBeoeHa Bule; a 3 iHWo20, — Xapakmepu3yrmbcs BIONOBIOHO iCMOPUYHOH
pPempoCNeKmuBor)  ICHyBAHHA | BUKOPUCMAHHS, — mMobmo  BIONOBIOHOK ~ MEemMNopasIbHOK
XapakmepuCMUKOHK CB020 3dCMOCYBAHHS Ma (020 epekmuBHOCMI;

b) uiHHicmb — y inocopii — micmums BiONOBIOHY BKA3IBKY HA ocobucmicHy, epynosy abo
KOIeKMUBHY COUIaIbHO-KY/IbMYPHY 3HAYYWiCMb NeBHUX 06'€ekmis ma s8ul (8 KOHMEKCMI HAwozo
00C/IIOHEHHS MOXCHA 20BOPUMU NPO MYHILUNA/IbHY inocodito —asm.);

B) uiHHicmb — B eKoHoMIUi — 3a3B8u4all BUKOPUCMOBYEMBLCS AK CUHOHIM NOHAMMS «CNOMXUBYA
Bapmicme», Mobmo 3HA4yyWicmb, KOPUCHICMb Npeomema 019 CNOoXUBAa4Ya (B KOHMEeKCMi Haulo2o
00C/IIOHEHHS MOXCHA 20BOPUMU NPO MYHILUNAJIbHY eKOHOMIKY — asm.);

I) uiHHICMb — 8 NPaBi — po3yMiEMbCS Y BU2/ISOI CUCMEMHO20 KOMNJIEKCY «NpasoBuX UiHHOCmMeU»,
Wo, no-nepuie, € «aabdor i oMe2or» GopMyBAHHS, CMAHOBJIGHHS | PO3BUMKY NpaAsa o0epxcasu ma ii
3aKoHodascmaa (cBoboda, cnpased/iuBicmeb, PiBHICMb MOW0) (B KOHMEKCMi Hawo2o 00C/i0HeHHS
MOXCHA 20BOPUMU NPO MYHIUUNA/IbHI NPABOBI UiIHHOCMI — asm.); N0-0py2e, BOHU BUCMYNArOMb Y BU2/AOI
PI3HOMAHIMHUX MamepianbHUX ma HemamepianbHux 61az, Ski 3ab6e3neyyrombcs NPpAasoM, NO-MpPeme,



BOHU CNPUSHOMb epekmuBHOMY NPABOBOMY Pe2yJIHOBAHHHIO CYCNiIbHUX BIOHOCUH, WO € HAQUBAXUIUBILUUMU
B CYCNIi/ILCMBI Ma 0epxasi; No-4emaepme, BOHU BOI00iFOMb eK3UCMeHUitHUMU Xapakmepucmukamu, 60
€ BKpal BaxcusuMuU 0J18 PO3BUMKY KOHKPemHOi IT00UHU, iT 2pyn ma acouyiauid, a makox iHcmumyuiiHux
3acao cycninbemaa i 0epxcasu [8]; no-n’ame, BOHU Bo/100iromb MOOEIOYUMU Xapakmepucmukamu, 60
Hanpsmy BNJIUBAOMb HA NOBEOIHKOBO-0if/IbHICHUU QUCKYPC AK JIF0OUHU, Mak U opeaHia nyb.iidyHoi 81adu
[9, c. 95]; no-wocme, BoHU 0emepmiHyromb BHYMPILLIHKO MOMUBAUIHO Y KOXCHOI TF0OUHU 07151 YCBIOOM/IeHHS
i docsizHeHHS Makux uiHHocmed Yyepes iX BmisieHHS Y NPAKMUYHY Oif/IbHICMb, NO-CbOME, BOHU BOI00iFOMb
NPOCNeKmMUBHUMU B1ACMUBOCMAMU, 60 MOMYMb BOOCKOHA/IHOBAMUCS | PO3BUBAMUCS, A MAKOMC
BUHUKAmMU K HOBI UIHHOCMI, — i ue 3aexcums B8i0 BIONOBIOHUX aKkmopiB couiaibHO20 | 0epIaBHo20
PO3BUMKY (Hanpukaao, €BponelcbKa i €BpOAMJIAHMUYHA [HMeapauia YKpaiHu); No-BoCbMe, BOHU, HA
JKA/b, XAPAKmMepu3yromsCs BIONOBIOHUM  piBHEM  KOH@ikmozeHHocmi, 60 cnocmepieaemsbcs
KOHKYpeHUis ma Kosi3ia npasosux uiHHocmedl, Hacamneped B cgepi cynepedyHocmel paodsaHCbKUX |
Cy4YacHux, €sponelicbKux npasosux UiHHocmeld ma npasosoeo Hieiniamy [10]; no-0es’sme, 054
0cobucmocmi BOHU BOI00iFOMb UiHHICHUMU OpiEHMAuiamMu — omce, Ha Oymky LLI. [LIsapua, wio po3ymie
UIHHOCMI SK «KepiBHI npuHuyunu [cmaHdapmu] y »cummi» [11, p. 16) (ek3ucmeruiliHo-3acadHu4ud nioxio
—asm.) ma Ha oymky H.O. XypassiboBoi, BOHU € HAUBUWLOH Miporo baxcari (y momy Jucsi yasHi) aK asuwa
BHYMPIWHbLOI Ma HaBKOIUWHbLOI peaibHocmel [12, ¢. 22] (cucmemHo-peanbHUl nioxio —asm.), mobmo,
UIHHICHI opieHmMauii sucmynaroms K CpOpMOBAHA CNPAMOBAHICMb 0COOUCMOCMI HA peasi3auito mux Yu
iHWux uiHHocmed. KpiM moeo, 3ayBaiwumo, Wo maki nioxoou NiomBepodyemMbCs 0OKMPUHATIbHOK
nosuuiero @. Hiuwe, akull, Npo2oowyrodU i0er «NepeouiHKU UiHHocmel», cnpasediuso po3ymis nio
UIHHOCMAMU OpiEHMUPU OJIF XUMMS, AKI 3apa3 meopiero camooemepmiHauii po3eig0aromscs AK
xaummesi uini [13]. [lo-0ecame, maki npasosi UIHHOCMI XapakmepusyrombCsS  CMAamuy4Ho-
PYHKUIOHA/IbHON CK/IA00BOH — 3 00HO20 OOKY, Y 3a2asibHOMY NJIAHI BOHU HA KOMCHUU KOHKpemHUU
memnopasibHUll nepiod € He3MiHHUMU /Cmamukad/, ane 8 npoueci ix peasnizauli npossistoms Cail
pYHKUiOHaIbHUU Xapakmep /OuHamikay.

3pazy » mpeba 3a3Haqdumu, wo y csoil binbwocmi LM BioHOCaMbCA 00 Npasosux UiHHocmel
(cepa peanizauis npas aOUHU, KOHCMuUMyUyitHo-npasosuli cmamyc ao0uHy, il epyn i acouiauid, a
MAakoxc 100CbKOI' mepumopiasbHOI CniibHOMU — 2pomMaocu, ¢GopmMyBaHHs | HasBHICMb BACHOI cucmemu
KOMNemeHUjUHUX NOBHOBAXeHb MYHIUUNA/IbHUX OpeaHis, Ccydosul 3axucm Npas Micyesoeo
camoBpsi0yBaHHS MoWi0), ane cucmemHul aHasm3 OCHOBONOJIOXHUX LM, sK npuHuunis opeaHizauii
MYHIUUNA/IbHOI Oisi/IbHOCMI 0ae 3Mo2y BUOKpemMumu npo@iibHi UiHHOCMI K Ginocopcbki (posb i
3HA4YeHHs eHoMeHos102li NOBCAKOGHHOCMI Y XUMMI JIF0OUHU-Y/IeHY JIOKA/IbHO20 COUiyMY, POJib |
3Ha4YeHHs peHomeHo102ii coyianizauii 1rOUHU B Npoueci Nid20moBKuU 00 XUMMEQDIAIbLHOCMI B 2pomadi,
POJIb | 3HAYEHHS IHMepecis IFOOUHU B MEM(ax MiCUes020 CamoBps0yBAHHS MA CMAHOBIEHHS iX cucmemu
B MeX(ax 2poMadu Mou40), @ MAKOH eKOHOMIYHI (BislbHa eKOHOMIYHA 0if/IbHICMb iHOUBIOA, MaMepiaabHO-
piHaHcoBa camocmilHiCmb MYHIUUNA/IbHUX OpP2aHiB, iX iMAHeHMHi NOBHOBAMEHHS U000 opeaHi3auii
JIOKQJIbHO20 20CN00ApCmMBa, y4acmi ma OisisibHOCMI HAa PUHKY KpeOUumHo20 Kanimasy, 8 momy qucsi U
MIXXHAPOOHO20, MOUJO).

BiOHOCHO doC1idxeHHs BUOOBOI xapakmepucmuKu yiHHocmel mpeba 3asHaqumu, wo 6i1bwicmes
00CIOHUKIB — NPEOCMABHUKIB PiIocoPCbKOI, COUi0N02IHHOI ma NOIMUYHOI HAYK CXO0MbCA HA MOMY,
Wo uiHHocmi nodinstombCs Ha 08I epynu. OyxoBHi i mamepianbHi. Came BOHU U CKAadaroms cucmemy
uiHHocmed, Wwo €, Nno-nepule, OCHOBONOJIOXCHUM NOHAMMSAM meopii uiHHocmed; a, no-opyee, B
emuMOoJI02i4HOMY PO3YMIHHI 03HAYAE CYKYNHICMb CKIA0eHUX JIF0OCbKUX OYMOK NPO 3HAYEHHS B iXHbOMY
Hummi peyell ma a8ul, U0 3yCmpidarombCcs 8 NPUPOO; [ CYCNiIbCMBI («couianbHa ycmaHoska»). Omie,
no-mpeme, /It00UHa, ii epynu ma acouiauli, ujo y cBoill CyKynHOCmi CmMBOPHHMb JI0KAJIbHE, Mobmo
MIKpO- (Hanpuksiao, poouHa), Mme3o- (Hanpuksaaod, mpyoosul KoJeKmMuUB, NepBUHHA O0peaHi3auis
2poMadcbKoi” opearizauii mouwo) i makpocycninecmso (yca TI 8 UiioMy), CnUpParomMbCs HA cucmemy
uiHHocmed nid Yac NopiBHAHHS Ma subopy peyel. Taka HaCMAaxoBa B80/1I00I€ HE MiJIbKU CMPAame2iqHuUM,
a { Memo0o/102i4HUM 3HAYEHHSIM 018 PO3YMiHHS PoJii | 3Ha4YeHHs L{M, ix cmaHoBeHHs, 60 nidmaepoxye
me3uc, Wwo BCi UiHHOCMI II0OUHU Ma JIFDOCbKO20 COUlYMY 3APOOMCYHOMbCA. d) HA JIOKAJILHOMY DiBHI
couiymy, wio 6) pyHKUioHye Ha pisHi MCB ma B) y 8ueniadi TI, 2) 8 yMoBax NOBCIKOEHHOCMI.

Ha Hawy 0ymKy, He OUBJIIHYUCH HA ICHYHOYI MiXC 0OCHIOHUKAMU 2uboKux po3bixHocmel w000
Knacugikauii yiHHocmed, MoXHa KoHCcmamysamu, wo came LM, no-nepwe, ckaaoaroms BiONOBIOHY
cucmemy, Wo € NOB'A3AHOK 3 0COB/IUBOCMAMU HUMMEDISIbHOCMI B8 ymosax MCB ma 8 mexcax
mepumopianbHoi /II0OCbKOI  CNiibHOMU, No-0pyee, BUXO0SYU CaMe 3 Ub020, BOHU HOCSMb
«yHiBepcanbHUl» xapakmep, 60 6azyrombcs Ha ek3ucmeHUitHIt 03Haul; No-mpeme, 8paxosyroyu ue, LiM
U npedcmassisroms coboro 6azosi UiHHOCMI.



HasedeHi apaymeHmu niomBepoXCYtoMmb OCHOBHI AKCIOM02IYHI IHOUKamMopu MyHiuunasiamy, sKi, No
BeJIUKOMY PAxXyHKY, MOMCHA 3pO3yMimu, YSCHUMU mMa ycsiooMumu came Yepe3 BionoBioHI 03HAKU (020
yiHHocmed. []Jo ocmarHix BIOHOCSIMbCS HACMYNHI:

- ypbaHiam — SK OHMOJIO2IHHE BIOOOPAX(EHHA Came MiCbKo20 CamMoBPA0YBAHHA HA SKOMY U
3acHosaHud, ICHYE, PYHKUIOHYE, pO3BUBAEMBLCS [ BOOCKOHATHOEMBCS MYHIUUNAJII3M, NOUWIUPHOHYUCH Yepes
cB0i" meopii, i0eHmuikauiliHi 03HAKU, NPUHUUNU, KOHUeNmu mowio Ha iHwi pisHi MCB i, fK
OCHOBONOJIOMCHUU pe3yibmam, gopmyrodu came LIM;

- bixesiopucmuYHi UiHHOCMI — K BI006PaXceHHS MoX1uBocmel JIF0OUHU, WO ICHYE Ma GYHKUIOHYE
B YMOBAX MepumopiasbHoi H00CbKOI CniibHOMU NPoOdyKyBamu ma iHiuiroeamu B8i0N0BIOHI UiHHOCMI,
BUXO00S14U 3 PIBHS CBOEI MyHIUUNA/IbHOI CBIOOMOCMI (NPABOCBIOOMOCMI), U0 XE pe3y/ibMAamoM 3a2a1bHOI
i npasosoi couianizauii, 4epesz popmyBaHHs 8ionosIOHUX amumodis [ eabimycis, BK/I04Yaro4u U ix npasosi
popmu;

- coulanbHi UiHHOCMI — 5K Bi00bpaxceHHs Habymms JIH0OUHOH BiONOBIOHUX 3HAHb, BMiHb | HABUYOK
ICHYBAHHS | PYHKUIOHYBAHHS Y JIOKAZIbHOMY CYCNiIbCMBI 3a PAXYHOK CMBOPEHHS | y4acmi 8 cucmemi
KOMYHIKauitiHoi' 83aeMO0il 3 IHUWUMU Y/1eHaMU JI0KA/IbHO20 Couiymy — TT, BionoBiOHUX peHOMeHOI02iYHUX
MEXAHI3MiB Makoi KOMyHikauii, wio, no-nepwe, € CymmesuM HA0bAaHHIM MAakoz2o Couiymy; no-opyee,
3abe3neyye noneauweHHs I oNMUMAasbHICMb NIOX00iB8 00 CMBOPEHHS CUuCmeMu 38°S3KIB M (1020
YseHamu, No-mpeme, MAE 3a OCHOBHY Memy peasi3auild HUMU CBO20 YUMMEBO2O UUKy. Tpeba
3a3Ha4YUMU HasBHICMb Pi3HO20 NIOX00Y 00 PO3YMIHHA MAakux uiHHocmed. Tak, docnioHuk O.B. bamaHos,
00CIOHCYOYU aKciocgepy Cy4acHo20 MYHIUUNATIZMY, HA HAW NO2/IA0, MYyMAa4ums iX 00CUMb WIUPOKO,
BiOHOCAYU 00 €BpONElCbKUX COUIATbHUX UiHHOCMeEU Ui/l CUCMeMHI KOMNJIeKCU, a came: a) 0emMoKpamuyYHi
couianbHIi UiHHOCMI (Hapooos/1adds, Bepxo8eHCMBO NPAsd, 3aKOHHOCMI, 2apaHmii couiaibHUX Npas
ocobu, piBHICMb YCiX 2pOMadsH neped 3aKOHOM, 3HAHHS | KOPUCMYBAHHS CB0IMU 3AKOHHUMU NPABAMU,
BUKOHAHHSI 2POMAOSHCbKUX 0608 °A3KiB, csoboda ocobucmocmi, i sinbHUl, BcebiyHUl i nocmidHul
PO3BUMOK, camocmiliHul Bubip cnocobis camopeanizauii, csoboda subopy i0eosio2idHUX | penieiliHux
nepekoHaHb, c80600a Bi0 BMPYYAHHS 0epxcasu 8 NPUBAMHE XUMmmS, 8ibHUl docmyn 00 iHpopmaui,
npiopumem iHOUBIOYaIbHO20 HAOD KoJleKmuBHUM) ma 6) couiasibHi UiHHOCMI, NPUMAMAHHI PUHKOBIU
eKOHOMIUi (BOI00IHHSA NPUBAMHOO BJIACHICMHO, NIONPUEMHUUBKA Oi/IbHICMb, KOHKYPEHUIS, couiasibHa U
mpyodosa mMobinbHicmb, dupepeHyiauis npubymky, akmusHa NO3uyig U000 BJIACHO20 ¥UMMS, PiBHICMb
i 6aeamosapiaHmHicms moxciusocmed) [2].

Ha Haw noensd, makul nioxio He € nNpodykmusHUM, 60 (GakmuyHO 3acHOBAHUU Ha cnpobi
06’e0Hamu B cobi pi3HOPIOHI couianbHi pakmopu, 6azamo 3 AKUX 3HaX00IMbCS Y KOHKYpeHmMHuUX abo
KOMI3ItUHUX BIOHOCUHAX — HaNpUK/ao, BIOHOCUHU W000 0eMOoKpamuy4yHoi peanizauii nybaidHoi 8r1aou ma
iHmepecu 8 Uil cgepi MyHiuunaabHoI 6ropokpamii, npasa i csobodu /ir00UHU Ma NPUBAMHA BAACHICMB,
NIONPUEMHUUbLKA Oisi/IbHICMb MA KOJAEKMUBHI IHMepecu Xumesis-4seHis TI. Buxods4u came 3 U4b0o2o,
NPONOHYEMO, NO-nepuie, 0eMOKPamuYHi NPUHUUNU Op2aHi3auii couiymy ma 30itcHeHHs ny6aiYHoI 8/1adu
06'€e0Hamu y couianibHi UiHHOCMI MyHiuUNamiamy,; no-opyee, MexaHismu peanizauii makux NpuHuUnis —y
MEexHOJI02i4HI UIHHOCMI MYHIUUNA/I3MY,; NO-MPeme, UiHHOCMI, W0 NPUMAMAHHI PUHKOBIU eKOHOMIUI — Y
EeKOHOMIYHI YIHHOCMI MYyHIL4UNAII3MY,

- eK3UCMeHUlUHI MyHIUUNAIbHI UIHHOCMI — K 8i006pax3eHHs 0CHOBONOJIOXCHOI | cmpameziqyHoi
meseos102i4HOI QOMIHAHMU MYHIUUNAI3MY — Peasi3auis KOXCHOK JIHOOUHOK-XUMenem | 00HOYACHO
yneHom T CBO20 XUMMEBO20 UUKIY B il Mexcax. Tpeba po3ymimu, wo yid memi-0oMiHaHmi ¢akmuvHo
niokoprorombCa  BCI iHWI M, BUKOHYOYU NO BiOHOWEHHO 00 Hei OpyeopsiOHy, 06C/1y20BYHOYY,
cynpoBooxytody posib. OOHAak mpeba Hazosocumu U Ha mMomy, Wo BCS iHWI L{M BUKOHYHOMb POJib
uiHHocmed, wo 3abe3neqyyromb OCHOBONOJIONCHY Memy-00OMIHaHMY Wo000 CMBOPEHHS YMoB 0Jis
ICHYBAHHSA JIHOOUHU B JIOKA/IbHOMY COUIYMI, BUKOHAHHS Her CBOIX Xcummesux nompeb, peanizauii’ Hero
cucmemu CBOIX eK3UCMeHUitUHUX [HMmepecis, HACAMKiHeub, peasni3auis Hero CBOEI penpodyKmuBHOI
PYHKUIT U000 NPOO0BXICEHHS CB020 pody, a Yy 2106a/IbHOMY BUMIPI — NPOOOBHCEHHS ICHYBAHHS JIHOOCLKOI
yusinizauji. [jo cy6’ekmis, wo cnpusoms peanizauii npoginbHUX LM BIOHOCUMBLCS WUPOKE KOJI0
akmopis, Wo B80/100it0Mb BIONOBIOHOK MYHIUUNA/ILHOK NPABOCY6 ' €EKMHICMI0 — xumeni-yaeHu TT, ix
2pynu, acouiauii, iHcmumyuli 2poMadsHCbKo20 Cycniibcmad, opeaHu MCB mouwio;

- MexXHOJI02IYHI MYHIUUNA/IbHI UIHHOCMI — iX BUHUKHEHHSI HanpsSIMy NOB’A3aHe 3 0eMOKpamuyHUMU
3acadamu opmyBaHHS | PYHKUIOHYBAHHS CYCNiZIbCMBA MA 0EpXasu, Wo ob’ekmusye PopmyBaHHS
BeJIUKOI  KI/IbKOCMI  COUIA/IbHUX ~MexXaHi3miB, ~mexHo02il Wo00 BU3HAYEHHS  iHOUBIOYAJIbHOI,
IHOUBIOYA/IbHO-2PYNOBOI, KOSIEKMUBHOI CYCNi/IbHOI OYMKU Y/1eHIB JIOKA/IbHO20 COUyMY. [Jo Koaia makux
mexHosoeill BIOHocaMbCS BUbOPYI, pepepeHOyMHI, onumyBsasibHi npouedypu, a MAakox Hosi ¢opmu
opearizauii MCB, wo cymmeso Habauxyroms xumesis-4aeHis T 0o npouecy npuliHAMms pilueHb B8



Mex3ax 2pomaocu, Ha Pi3HUUO BI0 He2amuBHUX XAPAKMEepPUCMUK NpedcmasHUUbLKoOI odemokpamii
/napmucunamopHa (0emokpamis y4acmi), oenibepamusHa (dopad4a OemoKpamis), a2oHabHa
(OemoKkpamisi  3Ma2asbHOCMI), azpe2amusHa (0emokpamisi KoMmnpomicy) Oemokpamii/. [o kona
MexXHOI02IYHUX MOXCYmMb 6ymu BiOHeceH U L{M, o mopKaromsCsa NPUHUUNIB, W0 BU3HAYArOMb NOPSOOK
30iticHeHHs opeaHamu MCB cB0iX KoMnemeHUitHUX NOBHOBAXEHb BCepeouHi TI, B3AEMOBIOHOCUH MAKUX
0p2aHiB8 3 IHWUMU opeaHamu nyb.1iqHoI B1adu CBOEI 0epxcasu ma iHWUX 0epxcas, a makox 3 cy6'‘ekmamu
PIi3HOI popmu BracHocmi K CBOE, mak U 3apybixcHUX KpaiH mowio (m. 38. NpouecyasibHo-NPoUeodypHi
BIOHOCUHU — asm.);

- HOPMAmUuBHI MYHILUNA/IbHI YiIHHOCMI — BOHU 6a3yrombCsl Ha HOPMAMUBHIU OCHOBI, MObMO Ha
NpasoBuX HOPMAx, WO nNpuliMarombCs OP2aHaMu 3aKOHOOABYOI (3aKOHU, 002080pU), BUKOHABYOI
(nocmaHoBU, NOJIOHEHHS, IHCMPYKUIi Mouio), CyooBoi (pitueHHs) 871adu, e1asoro 0epxcasu (YKasu moujo),
i nepedbaqarome BIONOBIOHI NPUHUUNU peani3auli MyHiuunaseHoI 0ig/IbHOCMI BCiMa cyb’ekmamu, wo
B8x00amb 0o cucmemu MCB ma opeaHamu 0epxasHoi nybidHoi 81adu. Came Yyepes maki HopMamusHo-
npasosi  akmu  3aKpinJItOHOMbCA  MA  Peani3yrombCsa  NPUHUUNU  MYHIUUNAZ3MY,  opMyeEMbCA
MYHIUUNAbHA NPABoCBIOOMICMb | MYHIUUNA/IbHE NPABOPO3YMIHHA Cy6'€KmMIB Npasa, peanizytomsbcs
HACMaHoBuU MYHIUUNAIbHOI NCUXO/102ii, po3pobageEMbCa | peani3yembca  0epxasHd MyHIUUNAaibHAa
nosiimuka y 8ueifoi CUCMeMHOo20 KOMNJIEKCY 0peaHi3auitiHuX ma opeaHi3auitiHo-npasosux 3axo0is;

- MIXXCHAPOOHO-NPABOBI MYHIUUNA/IBbHI YiHHOCMI — IX BUHUKHEHHS], NO-Nepuie, Hanpsmy NoB '93aHe 3
PeHOMeHOI02iEr MiXHAPOOHO20 HOPMONPOEKMYBAHHS | MIXCHAPOOHOK HOPMOMBOPYOHD OIS/IbHICMIO B
cepi  KoHcmumyuitiHo20 | MyHIUUNAIbHO20 NPABA, WO CYNPOBOONCYEMbBCA PO3POOKOHO HOPM
MIXCHAPOOHO20 00208ipHO20 NPABA, AKI MICMAMbLCA Y MIHHAPOOHUX MiXOepHasHux yeodax y Buisoi
MIDXHAPOOHO-NPABOBUX 30008 A3aHb iX Y4ACHUKIB-0epx#as BIOHOCHO CMAHOBJIEHHA MaA pPO3BUMKY HA iX
mepeHax iHcmumymy JIOKasbHoI 0emokpamii'y su2is0i MCB ma 3acmocyBaHHs iHUWIUX MeXaHIi3mMi8 makoi
demokpamii (Bubopu, pegpepeHdymu, opmu camodisibHOCMI HacesneHHs moujo). Tpeba 3azHa4vumu, o
3aB808KU HABEOEHUM MiXHAPOOHO-NPABOBUM MEXAHi3Mam | npouedypam €8ponelicbKi MyHiuUuNaibHi
UiHHOCMI cmaau KOHCMUMYUYIUHUMU UIHHOCMAMU, NPUYOMY He CMIiJIbKU MIXHAPOOHOI CNilbHOMU
0epxas, CKilbKU BCb02O JIHOOCMBA, MPAHCGopmMysas maki HA0baHHs Yy NOBCSKOEHHY NPAKMUKY
MYHIUUNA/IbHOI QiSiZIbHOCMI MA MyHIUUNA/IbHO20 X#UMMS HA PIBHI KOHKpemHUx TI” KOHKpemHoi 0epxasu.
Mo-Opyee, cymmeBull B8K1a0 00 GHOPMYBAHHS MIHHAPOOHO-NPABOBUX MYHIUUNAIbHUX UiHHOCMeU
BHOCSMb MIDHHAPOOHI HeypsaooBi Op2aHi3auli micuesux B8/1a0, AKI HAQ CBOEMY piBHI 4epe3 po3pobKY
NpasoBuUX HOPM, WO MArMb NPUPODY «M'SKO20 NPABA» MA BK/HOYAOMbLCSA Y Pe30/IOMUBHI 0OKyMeHmu
Makux opeaHizayid, GakmuyHo CMBOPHHMb GAKMUYHO NPOCNeKMUBHI LIM, w0 3006y8 BU3HAHHSI HA
MIXOEPXABHOMY PIBHI BX00AMb NOMIM Y MACUB MIXHAPOOHUX 0020BIPHUX HOPM, HabyBaro4u
0608'a3K0BY HOPUOUYHY cuny. [lo makux uiHHocmed BiOHOCAMbLCA (U OCHOBONOJIOXHI NPUHUUNU
opaaxizauii ma peasnizauli MixHapooHo2o cnispobimHuymaa opaaris MCB 3 3apybixcHUMU napmHepamu
— MYHIUUNA/IbHUMU | Pe2iOHAIbHUMU 0peaHamu 8/1a0u 3apybiXHUX 0epxas ma iHWumMU 3apybixcHuUmMu
cyb’ekmamu OepxcasHoi ma HedepxicasHoi ¢opmu sracHocmi. [lo-mpeme, cymmesull BHECok 00
popmysaHHa LM BHocamb U Cy4acHi iHCMUMYyYii MyHIUUNAabHOI CNiIbHOMU — [HMepHem Mepexdi
Mmicuesux (MyHiyunasabHux) 81ad, Hanpukiad, muny UCLG (United Cities and Local Governments (UCLG)
[14] — enobanbHoi Mepexci micm, Micuesux, pe2ioHasbHUX | CMOJUYHUX MYyHIuunazimemis ma ixHix
acoyjauit, W0 npasHe Npeocmas/IaIMmu, 3axuuiamu ma NOCU/IKBAMU 20J10CU MICUEBUX | Pe2iOHAIbHUX
YpsI0iB, @ MAKOMC NPOCYBAMU HOBI i0ei, KoHUenmu i NPOEKMU Y NPO@isbHIU OisisibHOCMI;

- MYHIUUNQAJIbHI UIHHOCMI NOBCAKOEHHO20 #CUMMS — BBAXAEMO 3d NOMPibHe BUOKpemMumu U makud
BUO LM, wo Hanpsamy nos'a3aHull 3 m. 38. «NPO30H XUMMSA», U0 06 EKMUBHO | Ha2as1bHO Nompebye (o020
cuUCMemMamuyYyHoI 0peaHi3auii 0718 KoxcHoi 1t0ouHu, 60 came yum U BUMIPHOHOMbLCS (1020 ONMUMAJIbHICMb,
peasibHi 3py4HOCMI, KoMpopmHicmb 8 npoueci 30ilCHeHHs THOUHOK CBO20 XUMMEBO2O UUKY. ba
binbLWe, came 3 Makumu YiHHOCMSAMU HanpsIMy NOB A3AHO CMBOPEHHS HAJIeHCHUX YMOB 0J15 NPOOYKYBAHHST
JIFOOUHOKO CBOIX IHMepeciB, NPOXOOXEHHS couianizauii, popmysaHHs amumro0is i eabimycis 3 HaCMynHUM
X BUKOpuCMaHHAM, BKroYaroyu U ix npasosi ¢opmu i xapakmepucmuku. Omie, MAEMbCS HA YBasi
NPUHYUNU ~ CMBOPEHHSI ~ ONMUMQJIbHUX ~ YMOB — KOPUCMYBAHHS  KOMYHQJbHUMU — NOCJ/1y2amd,
iHppacmpykmyporo micma, 06'€eKmamu  KOJeKMUBHO20 NPU3HAYEHHS Pi3HUX GHOPM  BAACHOCM,
NPOXCUBAHHA B HACE/IeHOMY NYHKMIi 0eKkpemoBsaHo20 KOHmMuHzeHmy — dimed, neHcioHepis, iHBanioi8
mouwjo;

- MYHIUUNAsbHI i0€0102i4Hi UIHHOCMI — 00UH 3 HAUCK/IAOHIWUX BUOiB NpOdiibHUX UiHHOCMeU,
0cobuBO B KOHMEKCMI GOpMYBAHHS, ICHYBAHHS, 3ACMOCYBAHHS MA pPO3BUMKY, 60 BUHUKAE
be3nocepedHbo 8 [deasibHIl cgepi MyHiuunaabHoI caioomocmi (NnpasocsidoMocmi) ma MyHIUUNAabHOI
ncuxosoeli (1rdcbKa 2ioHicme, c80600a, piBHICMb, NPABA IFOOUHU MOouL0). 3 00H020 BOKY, 0cob/IUBO



BPAXOBYHOYU ICMOPUYHY pempocneKkmusy ICHyBaHHS | po3sumKy myHiyunasnizmy (MCB), maki uiHHocmi
NOBUHHI 6ymu NPUCYmMHIMU Yy Camiti MeHMaabHOCMI MICbKOI I100UHU Ma 6ymu iMaHeHMHOK YacCMUHOHO i
Ky/ZIbMypu, Gopmyrodu  cneyugidyHy MyHiuUNaabHy KyJbmypy, 3 iHWO020, — 0COb/UBO BPAXOBYHOYU
i0eo02iYHUt MUCK MomMasimapHoi 0epx3asu Ha It0OUHY, ii meneoao2iyHi 0OMIHaHMU U000 CMBOPEHHS
«PA0AHCLKOI JIIOOUHU», «PA0SIHCbKO20 HApody, AK €0UHOI ICMOPUYHOI CNiIbHOCMI», — 3apadu 4020
akmuyHo cmupanucs 03Haku iHOUBIOYaabHOCMI IKOOUHU, POJib | 3HAYUMICMb if iHmepecis ma nompeb 3
MemoK CMBOPEHHS €O0UHUX NIOX00iB8 00 BUXOBAHHS | CMBOPEHHS [0e0/102[4HO  «CMepUIbHUX»
ocobucmocmed, W0 € HecsiooMo BIOOAHUMU (0eanam KOMYHI3My, — BOHU BUMPAB/IHOBA/IUCA. ToMy came
Cb0200HI NOCMAE 3aBOAHHSI NOBEPHEHHST 00 3axXiOHUX UiHHOCMeU MYHIUUNaniamy, ix 3ano3udeHHs |
BUKOPUCMAHHS, K MO2YMHbOMY 3acoby ¢opmMyBaHHs | MyHiuunaabHoi caioomocmi (npasocsioomocmi) i
MYHIUUNA/IbHOI NCUX0A102ii, WO BUCMYNAOMb 3ANOPYKOK HAJIEHCHOI | YCBIOOMICHOI MyHIUUNA/IbHOI
noBediHKU JIt0OUHU.

BUCHOBKU. Pe3toMyroydu, MOXHA 3a3HAYUMU, Wo came maki 0OKMPUHAsIbHI NIOXoou icHyromb 015
ioeHmuaikauii uiHHocmeul €BponelcbKo2o (3axioH020) MyHIUUNA/BMY, K KOHCMUMYUilHUX uiHHocmel
JIl0OCMBA i 0epxcasu.
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Abstract

Based on the legislation of Kosovo, private law as the main branch of law contains several
other main branches, which date back to Roman times such as: civil law, commercial law,
consumer protection, social law, as well as other branches which are claimed to be established as
private rights. Among the main branches of private law is civil law, which is also divided into five
branches such as: general civil law, property law, law of obligations, family law and inheritance
law. Based on the daily life, in most cases the subjects of the law are faced with the object of the
legal relationship which comes from the real right, either for the creation or even for the extinction,
and the protection of the real rights, such as the right of ownership, the right of servitude, real
burden and construction right. For the parties who are in civil legal relations, it is important to
know how a real right is created (acquired)? And for this case, the Law of Property and other
tangible rights of Kosovo provides an answer, as well as the law for the establishment of the
register of immovable property rights. More specifically, according to the LPDTS of Kosovo, the
real rights to be created (acquired) over a movable object must include the agreement of the
parties and the delivery of the object (according to the Latin language: animus and corpus) in the
legal relationship. While when it comes to immovable property, real rights to be created must
necessarily be created a valid legal title derived from (legal work, decision of state bodies) as well
as from any special law such as expropriation law (expropriation). So, in addition to the legal title
being required to acquire a real right over the immovable property, the legal title must also be
registered in the public register of immovable property.

Keywords: real rights, creation, local legislation, private international law.

Methodology:

The paper in question contains the appropriate scientific methods, specifically the research of the
paper was done on the basis of scientific methods such as: research method, comparative method,
historical method, deduction method, induction method, and some other methods which are helpful for
the formulation of this paper.

Conclusion:

Based on the content of the work, the real rights to be created need a valid legal title and the
registration and registration procedures of how it should be done, the interested parties can perform
based on the law for the establishment of the register of real rights. Thus the question arises, what if
there is a foreign element in the civil legal relationship, be it in subjects, objects, rights or obligations,
which law should be applied? In these cases, according to Kosovo legislation, law no. 08/L-028 on private
international law, according to which it is emphasized that: This law contains rules for determining the
competent law in legal-private relations with an international element, which means that in cases where
in the legal-civil relations the foreign element appears, then the law on private international law is based
on creation, change, extinction and protection. More specifically, if it is about the creation (gaining) of
any real right over a movable object, and a foreign element appears in the legal relationship, then the
parties must apply the law in question. So when it comes to the creation of any real right over a movable
object, then the Law on International Private Law of Kosovo presents the provision of Article 64,
according to which it is emphasized that: "On the acquisition and termination of the real right in a



movable object, competent is the law of the state where the movable object is located at the moment of
undertaking the action or creating the circumstances on which the acquisition or termination of the real
right is based". From this it is understood that in case the foreign element is present in the object of the
civil legal relationship, then the law of the state in which the movable object has its headquarters should
be taken as the basis. The same issue is defined when it comes to the creation (acquisition) of immovable
property, according to which law it is emphasized that: For real rights in immovable property, the law of
the state where the property is located is competent. So in general, real rights can be acquired by the
subjects of the right, regardless of whether that thing is based in Kosovo or in any international country,
since in case we claim to acquire any real rights (whether of ownership, servitude, pledge-mortgage, real
burden, or the right of construction) the parties must look at the seat of the thing, to know which state
law to apply to create the legal relationship, to change, to extinguish or to protect a conflict that may
arise within that juridical-civil (property) relationship. Thus, as a final conclusion, we consider that real
rights can be created (acquired) in the event that there is a foreign element in the civil legal relationship.
This happens and is possible because now the special laws related to private international law have been
created. We will talk more broadly about the creation of property rights, whether on movable or
immovable objects, during the presentation of the paper at this international scientific conference!
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Abstract

Public loans are public revenues, which have a special importance for the state of Kosovo,
since the budget of Kosovo is created based on them. We say that the budget of Kosovo is created
from public revenues, specifically from public loans, since other public revenues in Kosovo do not
have a significant number for the state of Kosovo to be financed only from them. This means that
Kosovo's budget cannot be created from allocable public revenues such as: taxes, customs,
contributions, excise duty, but must also receive a loan from another state or from another entity.
Thus, the state of Kosovo, based on the past of the years 1999-2000, until today, creates the
budget from unallocated public revenues, which among these unallocated revenues are public
loans. Thus, as far as public loans create the budget of the state of Kosovo, we say that we devote
special importance to receiving them, from whom we get them, and we will also have to devote
special importance to the country where you will we determine, specifically how their
management will be done. Based on the last years, the state of Kosovo also receives public loans
from the European Union, with an indefinite term and with a high figure, which will have to be
well managed by the competent bodies. Concretely and after the predictions by the country's
financial experts, made around 2019, that the state of Kosovo will reduce the number of public
loans, the predictions are still exceeded, as unforeseen circumstances are created such as: the
global pandemic of 2019-2021, as well as the war in the state of Ukraine, which significantly
damaged the economy and finances of all countries, and in particular the state of Kosovo. Thus
the state of Kosovo borrows from the EU, and continues to spend the same for state needs and
necessary destinations within the state of Kosovo.

Keywords: Public loans, unallocated revenues, challenges, management, European Union.

Methodology: The paper, is based on the most advanced scientific methods. Thus, starting with the
research method, and that comprehensive research, related to the statistics of receiving public loans
from the post-war period until today, the statistical method was also used, based on which the statistics
were presented, specifically the increase in the number of receiving public loans in Kosovo. In addition to
others, other scientific methods such as deduction, induction, historical, etc. have been used.

Conclusion

Public loans at the moment of creation, with the contract created between the borrower and the
lender, become as important for the state as the budget of that country itself. This is due to the fact that
the state budget is created from public loans, specifically the state is covered financially, since such a
thing could not be done on the basis of receiving other public revenues such as taxes, contributions,
customs, etc. Therefore, at the moment of signing the public loan agreement, it should be taken into
account how those received loans will be managed, since the financial future of that state, and in the
specific case of the state of Kosovo, depends on their management. Thus, based on the last few years,
the state of Kosovo around 2019 receives public loans from the European Union organization, and as a
borrowing party it will have to know that those loans received will have to be returned within the time
limit defined in the agreement created between the lender and the borrower. Thus, the public loans now
most received, only that they are available to be used by the state of Kosovo, but based on the statistics
obtained by the competent authorities, they are still not being implemented in the right places. This



means that public loans will have to be managed well, since otherwise the borrowing party itself will
suffer, and in the specific case the state of Kosovo will suffer damage in the economy and financing, so
that | can and will until the collapse of the state. Therefore, in order not to come to the budgetary
complications of the state, the budget plan for the current year and the following years, the number of
earmarked and unearmarked public revenues, as well as the determination of the place where they will
be earmarked, must first be made or where those revenues will be spent, either earmarked, or for the
specific case and unearmarked revenues such as public loans, which will have to be managed from the
moment of receipt. Thus, we will talk more broadly about the importance and management of public
debt in Kosovo during the presentation of this paper.
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Abstract

In the European Union (EU), the reverse charge mechanism has grown to be an essential
part of the value-added tax (VAT) systems. This mechanism attempts to reduce tax evasion and
speed up international trade. For businesses functioning in the EU, it offers both possibilities and
challenges.

The reverse charge mechanism offers options for streamlining VAT compliance and easing
cash flow pressures. Businesses can avoid having to make immediate VAT expenditures by making
the consumer responsible for paying the VAT instead of the provider. This can lower the risk of VAT
fraud and enhance cash flow management.

However, businesses encounter a number of difficulties while utilizing the reverse charge
mechanism. These difficulties include a heftier administrative load, intricate reporting
requirements, and probable supply chain interruptions. To guarantee seamless operations and
compliance, businesses must adapt to these obstacles.

Businesses should establish best practices to successfully handle the reverse charge
mechanism. This entails developing their organization's VAT knowledge, keeping up of legislative
changes, and putting in place reliable systems for transaction tracking and reporting. To enable
proper implementation of the reverse charge mechanism, effective communication across the
supply chain is also essential.

Businesses may maximize their operations and compliance with the reverse charge
mechanism in the EU by recognizing the possibilities, resolving the problems, and putting best
practices into place. As a result, they will be better equipped to manage their VAT liabilities, lower
their risk, and keep their competitiveness in the EU market.

Research questions

RQ 1: What are the main opportunities that the reverse charge mechanism offers to firms in the
EU?

RQ2: What are the biggest challenges that firms encounter when putting the reverse charge
mechanism in place in the EU?

RQ3: What are the best practices used by businesses to navigate the difficulties posed by the
reverse charging mechanism in the EU?

RQ4: How do businesses perceive the reverse charge mechanism's efficacy in combating tax
evasion and facilitating international trade?

RQ5: What possible impacts may the reverse charge mechanism have on the supply chains and
business operations in the EU?

Research hypotheses

H1: The reverse charge mechanism is considered by businesses in the EU as a chance to streamline
VAT compliance and enhance financial management.

H2: The reverse charge mechanism's adoption in the EU adds to enterprises' administrative
overhead, raising expenses and requiring more resource allocation.

H3: Businesses with strong systems in place for monitoring and reporting transactions have a
better chance of overcoming the difficulties posed by the EU's reverse charge mechanism.

H4: Businesses must cooperate and communicate effectively across the supply chain to comply
with the reverse charge mechanism and reduce interruptions.

H5: Depending on their size, sector, and location inside the EU, firms have varying opinions on how
efficient the reverse charge mechanism is at preventing tax fraud and simplifying international trade.

Methodology



There are several methods that can be applied to verify the hypotheses and answer the research
questions related to the topic “Navigating the Reverse Charge Mechanism: Opportunities, Challenges,
and Best Practices for Businesses in the EU.” Here are some used methods in this topic: case studies,
quantitative data analysis, document analysis, comparative analysis.

The main findings

Below are some possible findings that may be made based on prior research and conversations on
this subject:

1. Opportunities

o By transferring the burden of paying the VAT to the buyer, the reverse charge mechanism can
offer opportunities for businesses to streamline VAT compliance processes.

o Businesses might gain from better cash flow management as a result of avoiding upfront VAT
expenses.

o The reverse charge mechanism could help the EU collect more taxes while lowering the risk of
VAT fraud.

2. Challenges

o Businesses may have increased administrative difficulties as a result of the reverse charge
mechanism implementation, including the requirement for more transaction tracking, reporting, and
paperwork.

o Businesses, especially those operating across several EU nations, may face difficulties complying
with the complicated reporting requirements and laws relating to the reverse charge mechanism.

o Due to modifications to invoicing practices and the application of VAT, businesses may
experience possible interruptions to their supply chains.

3. Best Practices:

o To successfully manage problems, firms must develop and maintain expertise in VAT rules,
particularly those pertaining to the reverse charge mechanism.

o Businesses may assure compliance with the reverse charge mechanism and reduce mistakes by
putting in place reliable systems for tracking and reporting transactions.

o Key best practices for managing the effects of the reverse charge mechanism for firms include
effective communication and coordination with suppliers, customers, and tax authorities.

Conclusion

For businesses, the EU's reverse charge mechanism offers both benefits and difficulties. By making
the buyer responsible for paying the VAT, it has the potential to make VAT compliance simpler and
enhance cash flow management. However, firms must now deal with more complicated reporting
requirements and heavier administrative workloads, which may have an impact on their supply chains
and operational processes.

Businesses can improve their operations and compliance by overcoming the difficulties brought on
by the reverse charge mechanism. Success depends on implementing best practices such improving VAT
knowledge, implementing reliable monitoring and reporting tools, and maintaining efficient supply chain
communication.

Depending on the nature of the business its sector, and its location within the EU, the reverse
charge mechanism'’s efficiency in preventing tax fraud and facilitating international trade varies. The
effect of the mechanism may be seen differently by various firms.

Recommendations:

v’ Be informed: Businesses should actively follow and remain abreast of changes to the reverse
charge mechanism and VAT legislation. Regular interaction with tax authorities, business groups, and
pertinent publications can help achieve objectives.

v' Improve VAT knowledge: Businesses can better handle the complexity of the reverse charge
mechanism by investing in internal VAT knowledge or consulting professionals. This may entail providing
staff with training, employing tax advisors, or using technological solutions.

v’ Implement reliable systems: To comply with the reverse charge mechanism, effective
mechanisms for tracking and reporting transactions must be developed. Businesses should spend money
on software and procedures that allow for accurate and timely reporting, lowering the likelihood of
mistakes and penalty.

v Encourage cooperation: Good communication and cooperation are essential throughout the
supply chain. Businesses should keep lines of communication open with suppliers and clients to make sure
they are aware of their obligations under the reverse charge mechanism.



v' Conduct impact analyses: Businesses should evaluate the possible effects of the reverse charge
mechanism on their supply chains and operational processes. This can aid in the early identification of
prospective hazards and difficulties, enabling proactive mitigation techniques.

v’ Share best practices: Cooperation and knowledge exchange between companies might be
helpful when figuring out how to use the reverse charge mechanism. Participating in industry forums,
conferences, or networks might present chances to exchange best practices and gain knowledge from
others' experiences.

These recommendations can help businesses better handle the opportunities and difficulties that
the reverse charge mechanism in the EU presents. This will help to increase compliance, streamline
processes, and lower the risks related to VAT obligations.
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Abstract

In the article, the knowledge and skills (expected results) that must be realized in the 8th
grade in order to learn by students such issues as "Statistics and probability content line" in the
subject of Mathematics, such as determining and calculating the average value of various
numerical quantities, taking into account coincidences during selection, classifying the collected
materials and conducting analysis on graphs ) content is presented. "Collection of data”,
"Collection and presentation of data" of materials on "Statistics and probability content line" in
class 8th. It is shown that its realization is appropriate for the purpose through the topics Scatter
diagram”, "Measures tending to the center and the largest difference”, "Calculation of probability",
"Possible number of events", "Dependent and independent events”.

Keywords: content line; statistics and probability; information,; average price of the quantity;
coincidences; scatter diagram; event; centripetal dimensions; dependent and independent events.

The actuality of the subject. From the analysis and summarization of the observational and other
research materials obtained in the last ten years, related to the teaching process of Mathematics, it is
concluded that in the "Statistics and Probability Content Line" content line both in the activity of students
and in the system of implementing the teaching process of teachers shortcomings and inaccuracies exist.
There are many reasons for these real manifestations, among which the presence of "theoretical and
technological gaps" in the formation of the methodical system of teaching in the mentioned content line
has a special place. The main mistake here is the lack of anticipation of the necessary procedural points
in the methodical system of teaching. Despite what has been said, the relevance of the topic is claimed
by us.

Interpretation of generalizations formed on the basis of materials collected on the subject. In the
Framework Document of the Concept of General Education (National Curriculum) in the Republic of
Azerbaijan, the curriculum as a "conceptual document that enables the effective organization, purposeful
and consistent implementation of all activities related to the educational process"” includes standards,
the necessary minimum, requirements for the training of students, technology and assessment issues in
its content. is done. In fact, each of these issues is contained in the curriculum as its component,
important components. It is expected that these components interact with each other, complement each
other, and be its logical continuation [1; 167]. There have been various approaches to the modernization
of the training process, which have their own characteristics from the point of view of methodological
systems. "Aim, content, means, organizational form" elements were included in the structure of the
training system in a different way with the functions of enabling, in other words, they were included in
the system corresponding to the changing content of the principles of training. Active/interactive
learning model and its methodical system are preferred in general education schools currently operating
in Azerbaijan, which is adequate to the Curriculum adopted for the implementation of education (see
[10-12] for more information).

In the subject of mathematics, "Statistics and Probability content line" was included in order for
students to learn such issues as determining and calculating the average value of various numerical
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quantities, taking into account coincidences during selection, classifying collected materials and
conducting analysis on graphs. Through this content line, in elementary grades, the study of issues such
as performing probability experiments, collecting data and graphically depicting them is ensured, in the
upper grades, a deeper study of statistics and its impact on daily life, and the formation of judgment and
decision-making experience based on the collected data are created [6; 66-68].

A student who has completed his education in the 8th grade:

5.1. Collects, systematizes, analyzes and presents statistical information.

5.1.1. Formulates relevant questions to collect the necessary statistical data.

5.1.2. Constructs a table or diagram that characterizes the change of selected data according to
certain characteristics.

5.1.3. Finds the mode, median, and mean of the collected numerical data.

5.1.4. Makes predictions based on data analysis.

5.2. Understands and applies concepts of probability.

5.2.1. Determines the number of possible test results.

5.2.2. Distinguishes low-probability and high-probability events.

5.2.3. Finds the number of favorable cases in relatively complex events.

As it can be seen, the educational activity of 8th grade students on the mentioned content lines is
realized in the direction of two main standards - "Collects, systematizes, analyzes and presents the results
of statistical information”, "Understands and applies the concepts of probability”. In which the standards
for the subject of mathematics cover the content that is important for all students within the framework
of the general education course, describe the mathematical comprehension abilities, knowledge and
skills of students, determine the issues that every student in the country can and should learn in the field
of mathematics, and prepare students for the next level of education. .

Each standard objective covers several expected learning outcomes defined according to the levels
of general education. As emphasized in scientific sources, in the content standard, knowledge acts as the
sides of the unit with activity [3; 84-85].

The student can achieve the content he will master in mathematics through various activities.
During his activity, he makes judgments to solve problems, proves mathematical propositions, connects
the obtained data, develops a general mathematical model and presents it in different ways. The
specified stages of student activity in the process of mastering the content ensure that the acquired
knowledge and skills are more solid and long-lasting. It is rightly emphasized in scientific sources that the
level of realization of the expected results of the students' educational activity depends on "the
dialectical unity of the educational situation (or tasks), educational operations, control and assessment
elements." Educational activity is a type of human activity, a unique form of personality social activity,
training is an important characteristic of educational activity [2; 150].

The developers of the mathematics subject program and the authors of the textbook set are of the
opinion that it is appropriate to implement the materials on the "Statistics and probability content line"
in the 8th grade on the following topics: Data collection; Data collection and submission. Scatter
diagram; Center-biased measures and largest difference; Probability calculation, Possible number of
events; Dependent and independent events.

Based on scientific sources and our work experience, we consider it useful to apply the content and
structured technological approach interpreted below in the implementation of the educational process
on the mentioned topics.

1. The points that should be highlighted in the methodical system of teaching the subject "Data
collection”.

Standard: 5.1.2. Systematizes the collected data according to certain characteristics.

The teaching of the subject should create the basis for the realization of the student'’s skills, which
are reflected below:

e Asks questions to gather information.

e He explains on the examples given that he understands the data that varies in a large range in
the research as "totality (population)”, and the researched part as "selection”.

e Provides a corpus and selection of examples for research.

e [t justifies whether the prediction is right or wrong because the choice for the totality is right or
wrong.

e Based on research, he makes predictions based on the results obtained [7;116].



It is recommended to devote 2 hours to teaching the subject. It is recommended to start the
teaching of the subject by interpreting the concepts of "university" and "choice” as follows.

When the studied object is characterized by a wide range of variable data, the research is
conducted on small groups related to this object. Information that varies over a wide range is called a
population (or population), and a small group selected from the population is called a sample. The results
of the research conducted according to the selected samples are applied to the corpus (population), a
conclusion is drawn and a prediction is made. For example, the teacher checked the notebooks of 3
students sitting in the first desks to check at what level their homework was done. Here, all the students
in the comprehensive class, the choice is 3 students sitting at the first desk. Selections can be random or
systematic. The correct representation of the selection samples of the population determines the quality
of the conducted research. In order for the students to understand what he said, the teacher directs their
attention to two different situations. he

e To gather opinions about a new perfume, store employees give customers a small container of
perfume and ask for their opinions (random sampling is a sample).

e One out of every five diners who enter a restaurant during lunch is asked to fill out a
questionnaire designed to assess service quality (an example of systematic sampling) [4;1094].

In the continuation of the lesson, students should acquire the skills of collecting and systematizing
information by working on assignments. They should know that the following steps are taken in the
collection and systematization of information:

Step 1 (Question formulation). At this stage, research is being conducted on the questions, their
sequence, and the nature of the answers that can be given.

Step 2 (Data collection). When and where should information be collected at this stage? How can
the information be obtained (written questionnaire, oral survey, observation, experience, etc.)? How to
initially record the obtained information?

Step 3 (Data analysis, systematization and presentation). What graph should be chosen for
presenting the information? Does the selected form clearly show the answer to the question?

You can benefit from example tasks like the following:

1. Which option allows you to make a more correct prediction about the object being studied? Which
is random and which is systematic selection?

1) A canteen, where the majority of customers are students, asks one of every 15 students to stick
pictures of their favorite 4 kinds of vegetables on the wall in order.

2) To check how many minutes customers sat in the dining room during lunch, a mark was placed
on the order receipt of one out of every 10 customers.

3) The opinion of the players of a football team was asked to determine the location of the new
football field to be built.

4) The city municipality wants to find out if people like walking dogs in parks. For this purpose, the
opinion of 50 people who keep dogs at home was asked.

Il. Think of a research topic. Define totality and selection. Write an example of both random and
systematic sampling. Justify that your selection is truly representative of the population. [5; 1155]

2. "Collection and presentation of information. The points that should be highlighted in the
methodical system of teaching the topic "Scatter diagram”.

Standard: 5.1.2. Systematizes the collected data according to certain characteristics. 5.1.4. In
simple cases, it defines the relationship between parameters in data with two parameters.

The teaching of the subject should create the basis for the realization of the student’s skills, which
are reflected below:

e Presents the information given in the table by choosing the appropriate graphic form.

Presents information given in a graphical form by selecting another graphical form.
A chart solves problems related to graphically presented data.

It presents information in a table organized by two parameters.

It presents the data given by two parameters in a table.

e [t presents the data given by two parameters with a bar graph [7,120].

It is recommended to devote 5 hours to teaching the subject.

Choosing the right graphical form to present the collected data is very important. It is
recommended to prepare a poster consisting of graphic forms reflecting the forms of information
presentation. These are bar graph, two-column bar graph, pie chart, histogram, broken line graph, etc.
can be.



The formation of the students' ability to select a suitable form for presenting the collected
information depends on their involvement in activities on appropriate tasks. The following can be an
example of such tasks [4,1096].

Example 1. In different parts of the forest, the circumference length of the trees was measured by
random sampling. The results are given in the table below. Build a histogram according to the schedule
and complete the tasks.

How about our yard
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1) What percentage of randomly selected trees have a circumference between 41 and 50 cm? 2) If
the total area of the forest is 550 ha and there are 3 trees in every 10 m? areas, how many trees with a
circumference of 71-80 cm in the forest would be correct? 3) If you had to do this kind of research, how
would you collect and record the information? Can you tell why wire recording is used here? [5; 1157]



gathered for a discussion to decide on the Age | Letitstay Take it down
cancellation of the parking lot in the yard of the 20-29 35% 65%
building. Information about the age and 30-39 55% 45%
number of residents is given by histogram. 40-49 60% 40%
Based on the histogram, construct a pie 50-59 52% 48%
chart with the following steps. 60-69 50% 50%

Example 2. Residents of the building

1) Find the total number of participants
in the discussion (6+10+18+12+8=54); 2) Find the ratio of each age group to the number of all
participants (20-29-year-olds: 6: 54 ~ 0,11); 3) Use this ratio to find the corresponding circle segment
(0,11 -360° ~ 40°); 4) Present the data with a pie chart. Record verbal and numerical diagrams
corresponding to parts; 5) The results of the discussion are as shown in the table: In which graphical form
is it convenient to present the data given in the table? Present the information in a graphic form that you
find convenient

Example 3. There are 250 works of art, 125 scientific-mass literature, 25 encyclopedias and
dictionaries in the Nazim's library.

1) Construct a pie chart based on this information; 2) Write a problem relevant to a real life
situation and present it with a pie chart, etc. [7,126-127]

In many cases, it is required to examine two pieces of information about the same object. In this
case, it is convenient to present the information in a table. It would be more correct to explain to the
students the procedure for building a table based on two variable data.

An example. The research group conducted a survey among 100 people about what month of the
summer and where they go on vacation. The results are presented in a two-parameter table as follows.
1) Parameters: Country and months; 2) One of the parameters - the months are written along the lines,
and the other - the names of the countries are written in the columns; 3) Numerical information for both
parameters is placed in the cell where the appropriate rows and columns intersect. For example, number
12 in the table shows the number of people who spent their vacation in Turkey in June; 4) General data
for each month and each country is collected and written in the corresponding "total” cell.

Countries Number of
Turkiye European Russia Total vacationers by
countries month:
S June 18 6 5 129 c June
s July 10 2 19 | 31 Ly
August 15 15 10 | 40 <« August
Total 43 23 34 | 100

1. What percentage of respondents take their vacation in June?
2. What percentage of respondents spend their vacation in Turkiye?
3. According to this survey, how many of the 1250 people would be correct in thinking that they
will spend their vacation in Europe?
A segmented bargraph is also used to present information by two parameters. The teacher
visualizes his idea by example.
An example. A study was conducted among 54 students about whether they are engaged in sports
or music. The results of the research are presented in a table.

Students' involvement in music and sports
Music
Yes No Total
Yes 27 3 30
S No 6 18 24
& Total 33 21 54

1) What percentage of respondents are engaged in both sports and music;

2) What percentage of students do music and do not do sports;
3) Appropriate information can be presented as a bar graph (percentage) as shown in the figure.



Show that the information given in the bar graph and the information given in the table are the
same according to the colored parts of the bar graph.

The teacher brings to the students' attention that the scatter diagram expresses the dependence
between two groups of data. He points out that a scatter plot is used to represent how two quantities
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depend on each other. This dependence is called correlation. There are 3 types of correlation: positive
correlation, negative correlation; uncorrelated.

It can be considered the right way for the teacher to master the material on the scatter diagram
to the students based on examples [8; 198-199].

Example 1(Positive correlation). The dependence of the mass of the package on the number of
pomegranates in the package is given in the scatter diagram.

Positive correlation
T e
; % 2
4 7
5 1.8 2 p
5 2 ’
6 2 /
/
6 2.5 1 /
7 2.8 7
7 3 -

12 3 4 5 6 77

A scatter diagram was constructed according to the table by noting the number of pomegranates
on the abscissa axis and the mass of packages on the ordinate axis. It can be seen from the diagram that
the same number of pomegranates can have different masses. This truth is brought to the attention of
students. It is reported that there is no single-valued dependence between these variables. However, as
the number of pomegranates increases in the diagram, it can be seen that the mass of the package
increases [3; 1159], [3; 200].

Example 2 (Negative correlation). The table and diagram show the relationship between the
lifetime and prices of cars.
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As the useful life of cars increases, their price decreases. The relationship between these two
variables is negative correlation.

Example 3(Uncorrelated). The table and scatter diagram show Nasib's free time and time he does
sports.

. When he does
Free time sports - Unrelated (uncorrelated)
1 1 33 ’
-
2 1 Z '
3 3 52 -
4 2 A ]
4 1.5 81 - ° ®
6 2 2
6 2.5 go | |
7 2.5 = 0o 1 2 3 4 5 6 7
Free time (hours))

In the further continuation of the teaching process of the subject, it is recommended to use tasks
that require theoretical and practical research, which are aimed at the formation of the intended skills
in students, which are applied as a means of organizing the whole class or group work.

3. The points that should be highlighted in the methodical system of teaching the topic "Measures
tending to the center and the largest difference”.

Standard 5. 1.3. Finds the quantities that characterize the variation limits of numerical data.

The teaching of the subject should create the basis for the realization of the student's skills, which
are reflected below:

e Provides cluster, gap, and deviation intervals that fit the data.

e |t uses measures of central tendency and the largest difference to analyze the data.

e Makes judgments about changes in central tendency measures and largest variance as new data
are added or subtracted.

It is recommended to devote 2 hours to teaching the subject. The teaching of the topic can be
started by involving students in the research presented below.



Research. The chart shows the results of a survey about how many hours a day students watch TV.
A single large dot indicates 1 student.

1) Find the mean, mode, median and the largest difference.

2) Find the numerical mean without considering the data corresponding to 10 hours.
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3) According to the chart, identify the interval where the data is densely packed, the interval where
there is no data, and the outlier data.

Students' opinions are listened to. The teacher brings them to the attention of the students about
the dimensions with a tendency to the center and the largest difference. He states that in the analysis of
statistical data, measures such as numerical mean, mode, median and largest difference are widely used.
The numerical mean, mode, and median are measures of central tendency. It is more convenient to use
one or another of the statistical measures in the following cases:

e [fthereis no sharp deviation from the numerical average;

e from the median - in case of sharp deviations;

e Out of fashion - when there is a large number of the same data;,

The biggest difference is when determining the data change interval.

At this point, it would be useful to suggest such a task to the students.

Task. Justify the validity of the selected statistics.

1) Ages of 6 people in a group: 11, 14, 12, 12,11, 32. Median.

2) Monthly income for 6 months (in manat): 325, 320, 300, 325, 325, 4000. Fashion.

3) Samir's daily run (km) for 5 days: 3, 5, 4, 5, 6. Numerical average.

In the continuation of the lesson, the following information about cluster, gap, deviation is brought
to the attention of the students. Data is sometimes collected at small intervals. This interval is called a
cluster. An interval without information is called a gap. Data that is too large or too small for the
numerical value of the available data is considered as an outlier. It is important to show examples of
these. For example, the teacher creates conditions for students to understand the information honestly
by creating a visual basis for the explanation in the example of the points collected by the students.

It can be seen from the diagram that most of the students scored in the range of 76-82. This
interval is a cluster. A range of 83-91 is a gap, and a score of 92 is an outlier.

In the further continuation of the teaching process of the subject, it is recommended to use tasks
that require theoretical and practical research, which are aimed at the formation of the intended skills
in students, which are applied as a means of organizing the whole class or group work.

3. The points that should be highlighted in the methodical system of teaching the subject
"Probability calculation”.

Standard: 5.2.1. Understands the concepts of whether events are dependent or not, finds the
probability of the product of two independent events.

5.2.2. Finds the probability of the product of two dependent events.

5.2.3. Apply the multiplication rule in problems related to the calculation of probabilities.

The teaching of the subject should create the basis for the realization of the student's skills, which
are reflected below:

e Heexplains his understanding of empirical and theoretical probability concepts with examples.

e He realizes that as the number of trials in empirical probability increases, its value approaches
the theoretical probability.

e [t solves issues related to theoretical and empirical probability calculation and forecasting.

It is recommended to devote 1 hour to teaching the subject.

It is recommended to build the process of teaching the subject according to the following scenario.
First, the concept of experimental probability is brought to the attention of students.

The teacher states that empirical probability is found based on repeated trials of the experiment.



The number of cases in which a favorable event occurred -,
P(event) - number of tests [7’ 732]

Example 1. The bar graph represents the results of tossing a die 50 times. What is the empirical
probability of getting an odd number? [8; 206]

It can be seen from the bargraph that 1 has fallen ten times, 3 five times, and 5 nine times. Number
of favorable events: 10+5+9=24 odd numbers have fallen.

Number of trials: 50.
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The experimental probability of the event of falling a single number; It is —2 0.48 or 48%.

Example 2. Empirical probability can be used to make predictions.

In March, 2 of the last 10 days were rainy. If this trend continues, how many rainy days can be
expected in April?

First, we find the empirical probability determined by observation.

P(I_al.nfau):Number of incidents _ Rainy days

Number of tests " Observation days

P(rainfall)== = <

You can expect 30 days of rain in April.- % =6
The teacher continues the lesson by informing students about theoretical probability. He concludes
that as

P(event)= ,
Number of possible cases
The numerical value of the probability of occurrence of a random event ranges from 0 to 1.
Probability is expressed in common fractions, decimals, and percentages. The sum of the probability that
an event will occur and the probability that it will not occur is equal to 1. P(occurrence)+P(non-
occurrence)=1
The teacher presents an example of the use of theoretical probability to the students.
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Example 3. Chance of winning 1000 manat while spinning the wheel board is 110 If there is a 1000

manat win in 3 divisions on the board, how many divisions does the board have?

The solution: Let us accept the total number of divisions as n.
Number of parts with winnings _ 1 1 3, n =30
) - .

P(‘DIUQ)_ Number of all parts T 10’10 n

—




An example of comparison of theoretical and experimental probability is considered.
Example 4. The bar graph represents the result of rolling the dice 300 times. Find the probability
of getting an odd number.

Tok adadlorin disms hallarimin sayt 148 _ 37 -

P(odd number)=0.49 =

Swnaqlarin sayt 300 E
The teacher directs students' attention to "Example 1" and offers them a comparison of practical
possibilities. It is concluded that as the number of trials increases, the experimental probability
approaches the theoretical probability. When the number of trials was increased from 50 to 3000, the
experimental probability also increased from 48% to 49%, approaching the theoretical probability of
50%.
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4. Points to be emphasized in the methodical system of teaching the topic "Possible number of
events”.
Standard: 5.2.3. Apply the multiplication rule in problems related to the calculation of
probabilities.
The teaching of the subject should create the basis for the realization of the student's skills, which
are reflected below:
v Finds the number of possible options in complex events using a bifurcation diagram, a list, and
multiplication.

It is recommended to devote 1 hour to teaching the subject. It is recommended to start the lesson
by bringing the following information to the students’ attention. The teacher states that if the event was
accompanied by the occurrence of one or more elementary events, these events are called complex
events. For example, throwing two coins at the same time is a complicated event. The number of possible
cases in complex events: 1) from the branching diagram, 2) without keeping a list; 3) from the table; 4)
can be found using the multiplication rule. In the process of teaching the subject, special attention is paid
to mastering the principle of multiplication, which is formulated as follows.

Multiplication principle.If it is possible to select the element a in n ways, and against each such
selection the element b in m ways, then it is possible to select the pair (a,b) by a method. n - m

In order for students to better master the presented principle, they are involved in activities on
specially selected examples.

Example 1 (By setting up a table). Number of possible events when a die and a coin are tossed
together: 12 events.

According to the principle of multiplication: 2 events (m = 2), with a coin, 6 events with a die(n =
6) are possible.

Number of possible events:2 -6 = 12 [5, 1165].

Example 2 (By constructing a branching diagram).

Number of possible events when three coins are tossed: 8

According to the order of multiplication:

2 events with each coin:

Number of possible events:2 -2 -2 =8 [9;210].



In the further continuation of the teaching process of the subject, it is recommended to use tasks
that require theoretical and practical research, which are aimed at the formation of the intended skills
in students, which are applied as a means of organizing the whole class or group work.

4. The points that should be highlighted in the methodical system of teaching the topic "Dependent
and independent events”.

Standard: 5.2.1. Understands the concepts of whether events are dependent or not, finds the
probability of the product of two independent events.

5.2.2. Finds the probability of the product of two dependent events.

5.2.3. He applies the rule of multiplication in matters related to the calculation of probabilities [8;
211].

The teaching of the subject should create the basis for the realization of the student’s skills, which
are reflected below:

e Distinguish between dependent and independent events.

e |t calculates the possible variants of dependent and independent events by the principle of
multiplication.

e Solves problems related to the probability of dependent and independent events.

It is recommended to devote 2 hours to teaching the subject. In the lesson, students visually carry
out two experiments in a row.

Experiment 1. The teacher says that there are 2 red and 1 yellow balls in the bag. Imagine that you
have to draw two balls in a row from a bag. Note the color of the ball removed each time and put the
ball back in the bag. Form and complete a branch diagram to find the number of possible events by
capitalizing the colors. Find the probability of rolling a red ball consecutively.

Does the color of the ball that comes out of my second weight depend on the color of the ball that
comes out of my first weight? Students' opinions are listened to.

Before conducting the second experiment, the students are introduced to the following
information about independent events.

If the occurrence of one event does not affect the possibility of the occurrence of another event,
such events are called independent events. For example, when a die and a penny are tossed at the same
time, which face lands on the die does not depend on whether the penny lands on a map or a number
face. The probability of two or more independent events is equal to the product of the probabilities of
these events:

P(Ava B) = P(A) - P(B) disturu P(ANB) = P(A) - P(B)is also written as For three
independent events with a similar rule: P(A, B and C) = P(A) - P(B) - P(C) [7,136-137].

Experiment 2. The teacher presents the task related to the experiment to the students as follows:
Imagine that there are 2 red and 1 yellow balls in the bag. You take one ball out of the bag each time
and note its color, but you do not return the ball to the bag. Complete the branch diagram to find the
number of possible elementary events by capitalizing the colors. Find the probability of getting
consecutive red balls.

Does the color of the ball that comes out of my second weight depend on the color of the ball that
comes out of my first weight? Students’ opinions are listened to. The teacher brings to the attention of
the students the information presented below about dependent events and events.

If the occurrence of one event affects the possibility of the occurrence of another event, these
events are called dependent events.

For example, if 10 cards out of 100 cards in the bag are gift cards, one person drawing a gift card
on the 1st attempt affects the other person'’s gift card drawing event. The probability of two dependent
events A and B is equal to the product of the probability of event A and the probability of event B
occurring after event A has occurred.

P(A and B) = P(A) - P(Occurrence of B after event A)

They are engaged in activities on specially selected examples for better assimilation of the material
presented by students about independent and dependent events.

Example 1 (Independent event). Coins and dice are thrown together. Calculate the probability of
the coin falling on the map side and the coin on the prime number side.

3 1

P(map):% ; Probability of rolling a prime number (2,3,5) when a die is thrown: P(prime)= =3

P(map and pr/'me):% . % = %; Probability of getting a prime and a prime numberi, 0,25 or 25%



Example 2 (Dependent event). Players for the TV show are randomly selected from 100 viewers.
Teymur's 5 relatives and 9 classmates are watching the show in the studio. What is the probability that
one of Timur's relatives will be selected in the first choice and one of his classmates in the second choice?

Probability of choosing relatives in the first selection: P(relative):% = %;
1

Probability of choice of friends in second choice: P (relative followed by friend):% ==

Using the formula for calculating the probability of two dependent events, we can calculate the
probability of the event that Timur's relative and classmate are called first in a row among those selected.

P(relative and friend) = P(relative and friend) = P(relative) - P(friend after relative) = % . ﬁ = %

In the further continuation of the teaching process of the subject, it is recommended to use tasks
that require theoretical and practical research, which are aimed at the formation of the intended skills
in students, which are applied as a means of organizing the whole class or group work.

*k %k %k
Small summative assessment criteria

1. Asks questions to gather information.

2. Selects a method to collect information.

3. Makes predictions based on the obtained data.

4. Solves problems based on graphically presented data.

5. Uses a line chart to visualize the frequency of data.

6. With the addition or subtraction of new data, it makes judgments about the change of the
central tendency measurements and the biggest difference.

7. Solves problems based on theoretical and experimental probability calculation and forecasting.

8. Presents the possible variants of dependent and independent events with a branching diagram.

9. Calculates the possible variants of dependent and independent events by multiplication.

10. Solves the problems of calculating the probability of dependent and independent events.

Small summative assessment tasks

Surname: First name:

Number of correct answers:

Number of wrong answers:

Price:

1) The faces of the cube are painted green, yellow and red. They threw the cube 500 times and the
result was as shown in the table below. Would it be more accurate to think how many faces of the cube

are yellow?

Colors Green Yellow Red
Number 90 370 40
A)1 B)2 C)3 D)4

2) In his research, Javid wants to find out what color car buyers prefer the most. It turned out that
buyers prefer white cars. Which measure would be more accurate to use to present Javid's information?

A) median  B) mode C) numerical mean D) largest difference

3) 10 lemon, 10 milky, and 10 strawberry candy covered in chocolate in a glass jar. Shamkhal ate
two of the candies. Both were milky. If Shamkhal wants to eat two more candies, what expression can
be used to find the probability that both of them are milky?

1 1 9 8 8 7 7 6
SATIET) B3 28 Ox's D =
4) There are 30 students in the class. If a student is selected from the class, the probability that

he/she will be excellent is —i How many excellent students are there in this class?

A)10 B)15 )20 D)5

5) The table shows the relationship between the points scored by the students using the 100 points
system and the time spent watching TV (in hours) after class. Draw a scatter diagram corresponding to
this dependence.100



TV viewing Score TV viewing time Score
time (in hours) (in hours)
1 87 5 52
1.5 89 0.5 92
3 72 2 85
2 71 4 68
3 65 2.5 79

6) Systematize the given data starting from the 51 — 60 interval and construct a histogram:

56,68,73,79,82,82,83,85,87,88,89,90,90,91,93,95,100

7) There are 4 white and 5 green spheres in the box. 2 spheres are removed by returning to the box.
Find the probability that both balls drawn are white.

The result. Determining the correct (adequate to the “system-structural” dialectics of the
educational process) necessary points to be expected in its methodological system has a conditioning
effect on the effectiveness of teaching materials on the “Statistics and Probability” content line of
Mathematics in 8th grades of secondary schools, among which the application of relevant practices and
practical examples has an advantageous position.
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Abstract

At the present stage, achieving the objectives of content and language integrated learning
(CLIL) is becoming difficult as it requires the teacher not only to work with linguistic material and
subject content but also to have a deep knowledge and understanding of psychology and teaching
methodology. For this reason, a number of psycho-pedagogical and methodological factors
affecting this process should be taken into account when integrating English into natural-science
subjects. This paper focuses on the effectiveness of psycholo-pedagogical factors of English
language integration into natural-science subjects.

Keywords: CLIL, psycho-pedagogical factors, students' cognitive activity, foreign language
proficiency, communication skills, cultural experience, motivation, foreign language anxiety.

The success of a particular learning technology, and specifically of content and language-
integrated learning, depends directly on the psychological and pedagogical conditions of the learning
environment itself. By psychological and pedagogical conditions of learning V.I. Andreev proposes
"circumstances of the learning process that are the result of purposeful selection, design and application
of elements of content, methods, as well as organizational forms of learning to achieve certain goals”
[1]. This definition fully reflects the didactic content of the term.

Psycho-pedagogical conditions are the key factors that become fundamental components of the
organisation of the whole process of learning for high school students, because learning at this period of
a person’s life has a number of characteristics.

Attention should also be paid to how this method will influence the learning process as a whole,
what the new learning content will be, so each of the psychological and pedagogical factors influencing
the English language integration into natural-science subjects should be considered.

One of the first psycho-pedagogical factors is the psychological aspects of students' cognitive
activity, as cognition is an integral part of CLIL [2].

As a rule, it is at student age when the higher mental functions, such as perception, attention,
memory, thinking, speech, emotions and feelings, reach their peak of development. This fact allowed B.C.
Ananyev to conclude that this period of life is the most favorable for learning and professional training.
In this period there is an active formation of individual style of activity [3]. Abstract thinking becomes
predominant in cognitive activity, a generalized picture of the world is formed, deep interconnections
between different areas of the studied reality are established.

If the teacher does not develop these abilities, a student may acquire a semi-mechanical skill of
memorizing the studied material, which leads to the growth of ostensible erudition, but inhibits the
development of intellect. The results of special studies show that the development level of such
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intellectual operations as comparison, classification, definition is very low in the majority of students [4].
The teacher often has to make great efforts to overcome the school attitude to learning: orientation only
on the result of intellectual activity and indifference to the very process of thought movement.

Only slightly more than half of students increase their IQ scores from first to fifth year, and usually
weak and average students do, and the best students often leave university with the same level of
intellectual ability that they arrived with [5].

This psychological and pedagogical factor of English language integration into natural-science
cycle subjects is reflected in one of the principles of CLIL called "cognition” [6], which implies the
development of the learner's thinking through the use of various communicative tasks in the lesson,
which involve learners in the learning process and activate their thought processes. Thus, the
introduction of the methodology of content-language integrated learning in the educational process is
conditioned by the problem of development of students' cognitive processes. Cognitive activities in the
CLIL lessons contribute to the development of abstract, critical and creative thinking of students.

The second psycho-pedagogical factor of CLIL is the level of foreign language proficiency. After
graduation from the high school, students must achieve B2 level by CEFR scale. According to the
Instructional Guidance Letter "On the specifics of the educational process in secondary education
institutions of the Republic of Kazakhstan in the academic year 2022-2023" [7], by the end of their
studies, 11th grade students should achieve a certain level of foreign language proficiency, exceeding the
threshold - B2 according to CEFR [8]. In accordance with the requirements of the CEFR, the achieverment
of this level of foreign language proficiency implies that by the end of schooling the students should
already have developed speech activity types [9]:

- speaking (the ability to give and conduct interviews, the ability to have a conversation on different
topics in different situations, the ability to argue your own position, the ability to present information in
the form of a report, a detailed presentation of your opinion);

- listening (the ability to understand the main content of simple audio and video materials, the
ability to identify the key points of a long speech or discussion);

- reading (the ability to read and understand simple authentic texts, the ability to choose the type
of reading according to the task);

- writing (the ability to express your own opinion on a certain topic in written form, the ability to
write a film review and a book review, the ability to write an essay on a certain structure through
arguments, examples).

The development of communicative competence at B2 level in students also implies the presence
of certain language skills:

- phonetics (pronunciation without a strong accent, use of intonation and logical accent to convey
the nuances of a statement);

- grammar (use of simple and compound sentences, conjunctions and other relational devices,
correct use of articles and verb forms)

- vocabulary (use and recognition of a large number of words, special vocabulary, correct
understanding of proverbs, idioms and expressions);

- spelling and punctuation (be able to follow the basic rules of English spelling and punctuation).

The third psycho-pedagogical factor is the development of communication skills, as it is
communication that helps students adapt and socialise in a rapidly changing environment. In CLIL
context, communication is one of the means to achieve the language and subject goals set for the
students. Figure 1 shows the components of communication in integrated learning [6]:



Communication
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Figure 1— The components of communication in integrated learning.

Let's ook at each of the communication components in more detail.

The four speech skills are reading, listening, speaking and writing. These skills are inextricably
linked and form an integral part of every integrated lesson. Whereas reading and listening ensure
students' understanding of the subject matter, speaking and writing teach how to apply what they have
learned through discussion, debate, answering questions and completing written assignments. Speaking
skills play a crucial role in the students’ interaction with each other, since only through oral reproduction
of speech and the ability to apply what has been learned in different speech situations does the success
and quality of the communication process depend accordingly.

Through language of learning, language for learning and language through learning, students not
only interact with each other, but also learn to use both basic and academic language and develop the
ability to switch between them in the act of communication.

In order to use these types of language effectively in integrated teaching, learners need
opportunities to try out new language forms or subject vocabulary in practice. One effective way of using
these types of language in integrated lessons is to encourage students to produce oral or written learning
outcomes that help them reflect on and express ideas, share knowledge, analyse, adapt and clarify
statements and agree on solutions. Thus, the technology of subject-language integrated learning, with
its natural tendency to encourage more learner-centred methodology, brings speaking to the fore,
putting into practice M. Swain's educational outcomes hypothesis [9, p.136].

M. Swain's hypothesis, based on observations of bilingual teaching, is that students cannot be
confident in understanding the concept of the subject until they express it in their own words. John Clegg
also noted that talking about what is being studied is very important because when we express a new
concept linguistically, we gradually develop it [9, p.136].

Basic interpersonal communication skills (BICS) refer to the ability to understand, participate in
everyday conversations and perform small tasks in the language being studied, i.e. include basic language
skills used in informal communication [10, p.35]. A striking example of basic language in an integrated
lesson is classroom language.

Knowledge of cognitive academic language (CALP) refers to an academic form of language
learning and requires developed higher-order thinking skills such as application, analysis and synthesis
[10, p.35]. An example of academic language is subject-specific vocabulary and terminology.

Each of these language types is responsible for different ways of communicating and requires
different means of expression. By means of tasks using basic and academic language types aimed at the
development of oral communication, a natural language environment is formed in the CLIL lessons. In
addition, students can comfortably use basic language tools when discussing or commenting on a topic,
while applying more complex academic language for tasks or experiments, which may cause them some
difficulty.

The fourth psychological and pedagogical factor is the students' cultural experience, as culture is
one of the fundamental elements of CLIL technology. In addition, learning through cultural experience



enables students to perceive subject content more easily, as it is inextricably linked to students' real life
[11].

The fifth psycho-pedagogical factor is the level of students’ motivation, as a high level of
motivation to learn the subject enhances the quality of English language acquisition.

It is possible to identify some problems that create certain difficulties in maintaining a high level
of motivation of students when studying science in English. Certain difficulties are caused by the
student's inability to adapt to the new educational situation at University, as there is almost no continuity
in the methods of school and university language training. There is also a lack of academic skills, as meta-
skills were not well developed at school.

A decrease in motivation may also arise due to the different levels of language proficiency of the
students in the same group, which leads to difficulties in carrying out academic work, limiting the
possibilities of teaching in terms of optimising the educational process [12].

In this case, the implementation of the CLIL technology in higher education institution is one of the
solutions to the identified problems. The integration of English language into natural-science cycle
subjects allows not only to expand the meta-disciplinary knowledge of students, but also can have a
positive effect on the level of students' motivation to learn English.

Another reason for the motivational effect of integrating English into science subjects is that
language acquisition takes place in context and linguistic remediation is minimised, as the subject
content should dominate the CLIL lessons, which contributes not only to an increase in motivation to
learn English but also to a decrease in language anxiety [13].

As the sixth psycho-pedagogical factor we defined the level of foreign language anxiety of
students, because as higher the level of foreign language anxiety of a student, the harder it is to learn
information in a foreign language, the slower the process of communication and socialisation in a foreign
language environment, the lower the level of motivation.

Thus, we identified six psycho-pedagogical factors of English language integration into natural-
science cycle subjects, namely psychological aspects of students' cognitive activity, level of foreign
language proficiency, development of communication skills in English, students’ cultural experience, level
of students' motivation, level of foreign language anxiety of students.
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Abstract

Reading literacy today constitutes an important foundation for lifelong learning. The level
of reading literacy has a direct impact on the development of the other speech skills, such as
listening, speaking and writing, as they are directly related to each other, i.e. without developed
reading literacy, learners cannot fully master the other skills. The secondary school system offers
an approach to teaching that teaches students how to critically analyse, form their own opinions,
compare information from opposing points of view, develop a system of evidence to support a
particular point of view, teach how to carefully research new information, evaluate new ideas, and
determine the overall value of new knowledge based on their own needs and goals. However, we
have identified the problem that, to date, the issue of developing reading literacy in teaching
English to adolescents is underdeveloped. This is the reason why the topic of this paper is relevant.

Keywords: functional literacy, reading literacy, PISA, scanning, skimming.

In education, functional literacy is now becoming a major topic of discussion: both in schools and
in the Ministry of Education.

Functional literacy is a person's ability to use reading and writing skills in the context of their
interaction with society (opening a bank account, reading a manual, completing a feedback form, etc.).
It is the level of literacy that allows a person to engage with and adapt as quickly as possible in the
external environment.

The core skill of functional literacy is reading literacy. Reading literacy is defined in PISA as a
person’s ability to understand and use written texts, to reflect on them and to engage in reading in order
to achieve their goals, expand their knowledge and capabilities and participate in social life [1].

Reading literacy, along with mathematics and science literacy, are the domains of functional
literacy according to the international PISA study. (Programmer for International Student Assessment).
The study assesses the ability of 13-year-olds to apply the knowledge, skills and actions acquired at school
to a wide range of life tasks in various fields of human activity as well as in interpersonal communication
and social relationships [2].

Reading literacy is the active thinking activity of reading, accompanied by a specific set of tasks
aimed at developing cognitive and functional skills. When learning a foreign language, it is possible to
form reading literacy in the same way as when learning a native language. The same skills are formed
when working with foreign-language texts as when reading texts in the mother tongue (readability,
literacy, ability to formulate one's speech clearly and logically, analysis, etc.). However, a distinctive
feature of reading literacy formation in English lessons is a different linguistic environment, one that is
completely unfamiliar to students. For this reason, the process of developing foreign language reading
literacy is longer and more complex as compared to the development of reading literacy in the mother
tongue [3].

The authors conducted a comparative analysis of the "Excel for Kazakhstan" and "English Plus for
Kazakhstan" textbooks for Grades 5-7 to identify the presence of tasks for the development of reading
literacy.

The study of scientific sources on the comparative analysis of teaching-learning complexes (LTCs)
has shown many criteria by which it is possible to evaluate them. Based on the "checklist" method [4] of
foreign language textbook analysis in the words of McGrath, further developed by B. Tomlinson [5],
criteria were selected for a comparative analysis of "Excel for Kazakhstan" textbooks. [6] and "English
Plus [7] for Grades 5-7 on the presence of tasks for developing reading literacy skills (Table 1).



Table 1

Criteria for comparative analysis of the Exel for Kazakhstan and English Plus textbooks for grades
5-7 for identifying tasks aimed at developing reading literacy.

Context analysis criteria

Quantitative analysis criteria

Qualitative analysis criteria

Criterion 1. Relevance of the
texts in the textbook to the CEFR
level of English proficiency of
secondary school students in
grades 5-7

Criterion 3. Number of tasks
aimed at developing reading
literacy in relation to the total
number of tasks

Criterion 6. Use of different
reading strategies at all levels
of textual work.

Criterion 2. Existence/absence of
methodological support for
teachers (presentation of foreign

Criterion 4. Correlation of text
types: fiction, journalism, science
or official business

Criterion 7. Provision of tasks
aimed at developing reading
skills with elements of student

support (different font, tables,
diagrams, transcription,
availability of vocabulary).

language teaching methods in
the course, table of contents,
lesson recommendations,
reference material)

Criterion 5. Ratio of pre-reading, Criterion 8. Linking reading
while-reading, and post-reading tasks to students’ life

tasks. experiences

Let's take a closer look at each of the criteria. . McGrath in his writings stressed the importance
of contextual analysis of the textbook, where special attention should be paid to students'needs [4, p. 18].
The textbook should also be appropriate for the age of students and the level of English proficiency.
Therefore, in addition to a comparative analysis of the tasks aimed at developing reading literacy, a
comparative analysis of textbooks on general criteria of correspondence to the level of students and the
educational programme in the subject must also be conducted.

The first criterion we developed for assessing tasks aimed at developing reading, we chose: the
relevance of the texts in the textbook to the English language proficiency of students in years 5-7 of
general secondary school according to the CEFR. This criterion will allow us to identify whether the texts
are appropriate to the students'language level and meet their needs. The Common European Framework
of Reference for Languages (CEFR) [8] was used to determine the perceived level of English language
proficiency. When defining the level the authors also referred to the Instructional-methodical letter "On
the peculiarities of the educational process in secondary educational organizations of the Republic of
Kazakhstan in the academic year 2022-2023". [9]. As pupils of 5th-7th grades study English for 3 hours
a week in one academic year, the level of English of students in 5th-6th grades should correspond to A2,
and in 7th grade to B1 according to CEFR. At this stage, students will be able to describe processes and
discuss a topic using basic language that applies in everyday life, but also to use academic language in
tasks that require them to use terminological vocabulary and to study and work with a scientific text.

Analysis of textbooks "Excel for Kazakhstan" and "English Plus” for grade 5 showed that in "Excel
for Kazakhstan" 50 out of 54 texts correspond to level A2, in "English Plus" 35 out of 54 texts. These
indicators show that in both textbooks a sufficient number of tasks corresponds to the language level of
pupils (the data is presented in Figure 1).

An analysis of texts from the textbooks "Excel for Kazakhstan" and "English Plus" for 6th grade
showed that in the first textbook out of 54 texts 41 correspond to the level A2, while in the second
textbook out of 54 texts only 25 correspond to the required language level of students (A2) (the data is
shown in Figure 1).

An analysis of texts from the textbooks "Excel for Kazakhstan" and "English Plus" for grade 7
showed that in the textbook, 43 of 54 texts correspond to the B1 level, while in the second textbook
there is a shortage of texts that correspond to the B1 level (27 of 54 texts). (The data is presented in
Figure 1).



100% o
80%
60%
40%
20%

0%

Grade 5 Grade 6 Grade 7

B "EXCEL for Kazakhstan" "English Plus Kazakhstan"

Figure 1—The texts in the "Excel for Kazakhstan" and "English Plus" textbooks compare with the
English language proficiency of students in grades 5-7 according to the CEFR.

In the second stage, criteria were developed for a quantitative analysis of the textbook, namely
identifying

- the number of tasks aimed at developing reading literacy in relation to the total number of tasks;

- ratio of types of texts: fiction, journalism, science, or official business;

- ratio of pre-reading, while-reading, and post-reading tasks.

The quantitative analysis revealed that Excel for Kazakhstan paid more attention to reading skills
than English Plus for Kazakhstan, which was 42% (or 203 out of 486 tasks) of the total number of tasks
in the former and 31% (or 157 out of 504 tasks) in the latter, respectively (Figure 2-3). This figure
indicates that both textbooks pay sufficient attention to reading skills in relation to other speech skills.
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reading skills other speech skills

Figure 2 — Number of tasks aimed at developing reading literacy in relation to the total number of
tasks in the "EXCEL for Kazakhstan" textbook for grade 5
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0,00%
reading skills other speech skills

Figure 3 — Number of tasks aimed at developing reading literacy in relation to the total number of
tasks in the “English Plus Kazakhstan” 5th grade textbook
Also, the Excel for Kazakhstan textbook contains a higher percentage of different types of text
that are integrated with other subjects (Figures 4-5).
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Figure 4 - Correlation of text types: fiction, publicistic, science or official business in the "Excel for
Kazakhstan" textbook for grade 5
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Figure 5 - Correlation of text types: fiction, publicistic, science or official business in the "English
Plus Kazakhstan" textbook for grade 5
The Excel for Kazakhstan textbook has a more even distribution of tasks by level of textual work

(Figure 6-7).
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Figure 6 - Ratio of pre-reading, while-reading and post-reading tasks in the “Excel for

Kazakhstan” textbook for grade 5
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Figure 7 - Ratio of pre-reading, while-reading and post-reading tasks in the “English Plus
Kazakhstan” textbook for grade 5
Further criteria were developed for the qualitative analysis of the textbook, namely:

- Using different reading strategies for all levels of text work.

- Provision of tasks aimed at developing reading skills with student support elements (different
font, tables, diagrams, transcription, availability of vocabulary).
- linking reading tasks to students' life experiences.

At this stage, the textbooks for grades 6-7 were examined as a result.

The texts of both textbooks are closely related to the daily life of students, but in the «Excel for
Kazakhstan» the topics of texts are more diverse. Also «Excel for Kazakhstan» is distinguished by the
presence of support elements for students at each stage of work with the text (presence of a dictionary
of terms before each text, illustrations, words in bold font, tables and diagrams in tasks) (see Table 2).

Table 2

Qualitative Comparative Data of “EXCEL for Kazakhstan” and “English Plus for Kazakhstan”

textbooks Grade 6-7.

Criteria

“EXCEL for Kazakhstan” for
grade 6-7

“English Plus for Kazakhstan” ons
7 Knacca

Criterion 6. Use of different
reading strategies at all
levels of text processing.

The textbook presents different
types of reading strategies at all
levels of text processing. In each
sub-module, emphasis is placed on
the formation of the reader’s
literacy. Texts carry a sufficient
semantic burden for students.
Distinguished by the variety of
topics and integrated with other
subjects. Most often used such
reading strategies as:

- Brainstorming

The textbook presents various
types of reading strategies at all
levels of working with text. Not
every submodule focuses on the
formation of reading literacy;
most often, attention is paid to
reading only in a few submodules
of the entire Module. The texts are
quite easy to understand and do
not carry a heavy semantic load.
The most commonly used reading
strategies are:




- Skimming

- Scanning

- Refutation or acceptance of the
allegation

- Updating previous knowledge on
the topic

- Scanning

- Refutation of the statement or
agreement with it

- Clarifying questions

Criterion 7. Provision of
tasks aimed at developing
reading skills with elements

of student support
(different  font,  tables,
diagrams, transcription,

availability of a dictionary).

Each text is accompanied by a
glossary of terms with translation
into three languages and
transcription, all texts are
equipped with colorful
illustrations. Some tasks contain
diagrams and tables, as well as
examples of execution.

The texts are not provided with a
short dictionary of terms with
transcription and translation. All
texts are also equipped with
bright and colorful illustrations.
Tasks contain schematic elements
and tables.

Criterion 8. The
relationship of tasks for the
development of reading
literacy with the life
experience of students

Most of the texts are integrated
with other subjects, and are also
related to the life experience of
students, as they include every
day, social, cultural topic.

In this teaching material, the texts
are closely related to the daily life
of students, which provides a
better understanding of the topics
they are studying.

Thus, criteria for comparative analysis of textbooks were developed, which were divided into three
thematic groups (contextual, quantitative and qualitative analysis). According to the developed criteria,
the group conducted a comparative analysis of the teaching materials "Excel for Kazakhstan" and the
teaching materials "English Plus" for grades 5-7 for the presence of tasks for the development of reading
literacy.
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Abstract

Cultural legacy encompasses a society's historical, artistic, architectural, and archaeological
assets. The preservation of this history is critical for the continuance of a society's identity and
culture. At the same time, cultural heritage may help economic activity like tourism.

Furthermore, cultural heritage, through features such as culture and art, may benefit
people's mental health. Human health and cultural heritage are also intertwined. Cultural heritage
preservation, in particular, is critical for a healthy environment and quality of life. Cultural heritage
loss or damage can have a negative influence on human health owing to environmental issues and
urban deterioration. Furthermore, the preservation of cultural assets might help to promote social
cohesion and bonds.

Battlefields pose significant dangers to the preservation and upkeep of cultural assets. Many
heritage sites, including historic buildings, monuments, museums, libraries, and other valuable
cultural assets, can suffer destruction as a result of wars, conflicts, and other conflicts. Such
degradation can result in the loss of not just cultural legacy, but also of connection to a society's
history, identity, and cultural richness. As a result, cultural heritage conservation is a significant
concern at any stage of the battle. Conservation efforts include physical and digital protection of
history, repair and reconstruction, education, awareness raising, and promotion of cultural events.
Contributing to such activities is critical for preserving cultural heritage and mitigating the
devastation caused by conflict.

Ozet

Kdltirel miras, bir toplumun gecmisinden gelen tarihi, sanatsal, mimari ve arkeolojik
varliklari icerir. Bu mirasin korunmasi ve yasatilmasi, bir toplumun kimliginin ve kdltdrindn
devamlligi icin énemlidir. Ayni zamanda, kdltirel miras turizm gibi ekonomik faaliyetlere de
katkida bulunabilir.

Ayrica kiltirel miras kdltir ve sanat gibi unsurlarla insanlarin ruhsal sagligina katkida
bulunabilir. insan sagligi ve kiiltirel miras arasinda bir baglanti da vardir. Ozellikle, kiiltiirel mirasin
korunmasi ve yasatilmasi, saglikli bir cevre ve yasam kalitesi icin dnemlidir. Kiltirel mirasin yok
olmasi veya zarar gérmesi, cevresel etkiler ve kentsel bozulmalar nedeniyle insan sagligina olumsuz
etkileri olabilir. Ayrica, kdltdrel mirasin korunmasi, toplumsal dayanisma ve sosyal baglarin
gliclenmesine de katkida bulunabilir.

Savas alanlari, kdltirel mirasin korunmasi ve strddriilmesi icin blyik tehditler olusturur.
Savaslar, catismalar ve diger ¢atismalar, tarihi binalar, anitlar, mizeler, kitiphaneler ve diger
o6nemli kdiltdrel varliklar dahil olmak lzere bircok mirasin zarar gérmesine neden olabilir. Bu tdr
zararlar, yalnizca kdltdrel mirasi kaybetmekle kalmaz, ayni zamanda bir toplumun tarihi, kimligi ve
kdltirel zenginligi ile baglantisini kaybedebilir. Bu nedenle, kiiltirel mirasin korunmasi, savasin
herhangi bir safhasinda énemli bir konudur. Koruma faaliyetleri mirasin fiziksel ve dijital
korunmasi, restorasyonu ve tekrar insasi, egitim, bilingclendirme ve kdiltirel faaliyetleri tesvik etmek
gibi farkl alanlarda yapilabilir. Bu tir ¢abalara katkida bulunmak, kdltirel mirasi korumak ve
savasin yikici etkilerini azaltmak icin dnemlidir.
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Kdltdrel miras, binalar ve anitlar, eserler ve sanat koleksiyonlari, kitaplar ve el yazmalari, emanetler
ve dider bircok 6ge gibi tasinir ve tasinmaz, somut veya soyut nesneleri icerebilir.” Kdltdirel mirasin
korunmasi ve gelistirilmesi, bir toplulugun Kkdltirel kimliginin, tarihi konumunun ve turizminin
desteklenmesi ile ilgilidir. Ancak, kiltirel mirasi korumak ve restore etmek icin insanlar ve énemli
kuruluslar yakin isbirligi icinde calismalidir. Kiiltirel mirasin korunmasi ve gelistirilmesi, kiiltdr tarafindan
kaydedilen ve her insana bir seyler sunan bir seydir. Bu nedenle kiltirel mirasin korunmasi ve
gelistirilmesi, tarihi ve manevi zenginligimizin artmasi ve yeni nesillere daha kusursuz bir gelenek
sunulmasi agisindan onemlidir. Kdltirel mirasin korunmasi, insanligin tarihi, kiltdrd ve sanati ile ilgili
kaynaklarin, anitlarin, geleneklerin ve sembollerin kamusal, kdltiirel ve tarihi mirasinin korunmasi ve
stirddrdlmesi anlamina gelir. Kiltdrel mirasin korunmasi birka¢ nedenden dolayr dnemlidir:

1. Tarihi ve kiltirel kaynaklarin kaybolmamasi: Insanligin tarihi ve kdltirel mirasinin bir
boldmcdindn kaybinin énlenmesi. Bu énlemler arasinda sunlar yer alabilir:

1.1 Koruma: Tarihi ve kiiltirel kaynaklarin korunmasi, kaybolmalarini 6nlemenin en etkili yoludur.
Bu, yapilarin korunmasi, bakiminin yapilmasi ve restorasyonunun gerceklestirilmesi anlamina gelir.

1.2. Dijitallestirme: Tarihi ve kdltirel kaynaklarin dijital olarak kaydedilmesi, belgelenmesi ve
paylasilmasi, kaybolmalarini énleyebilir. Bu, ozellikle dijital teknolojilerin gelismesiyle daha da dénem
kazanmistir.

1.3. Egitim: Tarihi ve kiltirel kaynaklarin korunmasi konusunda toplumu bilinglendirmek, gelecek
nesillerin bu kaynaklara sahip ¢ikmasi icin énemlidir. Egitim kurumlari, mizeler, seminerler ve benzeri
etkinlikler bu konuda farkindalik yaratmak icin kullanilabilir.

1.4. Yasal koruma: Tarihi ve Kdltdrel kaynaklarin yasal olarak korunmasi, kaybolmalarini onlemek
icin énemlidir. Bu, yasal diizenlemeler ve denetimler yoluyla gerceklestirilebilir.

1.5. Turizm: Turizm, tarihi ve kdltdrel kaynaklarin korunmasi icin bir firsat olabilir. Ancak, turizmin
kontrolstiz bir sekilde yapilmasi, kaynaklarin zarar gérmesine neden olabilir. Bu nedenle, turizm
faaliyetleri yasal diizenlemeler ve denetimler cercevesinde gerceklestirilmelidir.

2. K6kli bir kdiltdrdn gelisiminin korunmasi: Bir tlkenin veya bir halkin mevcut durumundan énceki
kdltdrine bakilmasini ve degerlerinin, sanatinin, geleneklerinin ve daha bircok noktasinin anlasilmasini
saglar. Kokl bir kdltdrdn gelisiminin korunmasi, bircok faktére baglidir. Bunlar arasinda sunlar yer
alabilir:

2.1. Tarihi ve kiltdrel mirasin korunmasi: Kokld bir kdltdr, tarihi ve kdltdrel mirasinin korunmasi ile
baslar. Tarihi ve kdltirel miras, gecmis nesillerden gelecek nesillere aktarilan ve kaltirin temel
taslarindan biridir. Tarihi ve kdltdrel mirasin korunmasi, gecmisin ve Kdltirin gelecege aktarilmasini
saglar.

2.2. Egitim: Egitim, kdltdrin geleceginin sekillenmesinde dnemli bir rol oynar. K6kl( bir kaltdrdn
gelisiminin korunmasi icin egitim sisteminin, kiilttrel degerlere uygun olmasi gereklidir. Egitim, kdiltirel
degerlerin gelecek nesillere aktarilmasini saglar.

2.3. Kiiltdirel etkinlikler: Kiltdrel etkinlikler, kiltirin geleceginin sekillenmesinde énemli bir rol
oynar. Kokl bir kaltdrdn gelisiminin korunmasi icin kdltdrel etkinliklerin, kdltdrin dederlerine uygun
olmasi gereklidir. Klltdrel etkinlikler, kiiltirel degerlerin korunmasini ve gelecek nesillere aktarilmasini
saglar.

2.4. Sanat: Sanat, kltdiriin geleceginin sekillenmesinde 6nemli bir rol oynar. Kokl bir kdltdirdn
gelisiminin korunmasi icin sanatin, kiilttrel degerlere uygun olmasi gereklidir. Sanat, kiiltiirel degerlerin
ifadesi ve gelecek nesillere aktarilmasini saglar.

2.5. Yerel topluluklarin katiimi: Kokld bir kaltdrdn gelisiminin korunmasi icin yerel topluluklarin
katilimi 6nemlidir. Yerel topluluklar, kiiltiirel degerleri korumak icin aktif bir rol oynayabilirler. Yerel
topluluklarin katilimi, kiltdrdn geleceginin sekillenmesinde 6nemli bir faktorddir.

3. Toplumun Kkdiltdrel cesitliliginin korunmasi: Farkli kiltdrlerin miras¢ilari oldugumuzu ve her
birinin kendine 6zgl kdltirel degerleri ve sanatlari oldugunu gdsterir. Bu, dinya nifusunun birbirine
bagliligini ve kiresel kdltdrin gelisimini saglar. Toplumun Kkdltdrel cesitliliginin korunmasi, farkli
kdltdrlerin ve topluluklarin degerlerinin, inanglarinin, geleneklerinin ve yasam tarzlarinin saygi gérmesini
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ve korunmasini saglar. Toplumun kdltdirel cesitliligi, her bir bireyin farkli diinya gériisleri, distinceleri ve
deneyimleri ile birlikte bir zenginlik olusturur. Bu nedenle, kdiltirel cesitliligin korunmasi, toplumun bir
arada yasama, anlayis, saygi ve hosgdri duygularinin gelismesini saglar. Kdiltdirel ¢esitliligin korunmasi
icin su faktorlerin géz 6niinde bulundurulmasr gereklidir:

3.1. Kdltdrler arasi diyalog ve anlayis: Kiiltirel cesitliligin korunmasi, farkl kiltdirler arasindaki
diyalog ve anlayisin gelistirilmesini gerektirir. Farkli kiltirler arasinda anlayis ve saygi duygularinin
gelismesi, kiiltirlerin birbirlerine karsi ényargilarini kirmaya yardimci olur.

3.2. Egitim: Egitim, kltdrel cesitliligin korunmasinda énemli bir role sahiptir. EGitim sistemi, farkl
kdltdrlerin degerlerine uygun olmali ve dgrencilere kdiltirel cesitliligin 6nemini 6gretmelidir.

3.3. Kliltdrel etkinlikler: Kiltdirel etkinlikler, farkl kdiltdrler arasindaki diyalogu ve anlayisi artirmak
icin énemlidir. Kiltdrel etkinlikler, farkl kdltdrlerin tanitilmasina ve 6grenilmesine yardimci olur.

3.4. Medya: Medya, kiltirel cesitliligin korunmasinda énemli bir rol oynar. Medya, farkl kiiltdirlerin
tanitilmasina ve toplumun kdiltdirel cesitliliginin 6nemine dikkat cekmeye yardimci olabilir.

3.5. Yasal dizenlemeler: Yasal dlizenlemeler, kiiltiirel cesitliligin korunmasr icin énemlidir. Yasal
dlizenlemeler, farkli kiiltdrlerin saygr gérmesini ve korunmasini saglayabilir.

4. Turizm ve toplumun kdltdrel gelisimi: Turizm alaninda énemli bir rol oynar ve farkl kiiltdrlerin
zenginliklerini insanlara sunar. Ayrica Kiltirel mirasin korunmasi, insanlarin tarih ve kiiltir hakkinda bilgi
edinmelerine ve kdiltirel ilerleme icin 6nemli olan kdiltirel dederlere saygr duymalarina yardimci olur.
Turizm, sadece bir ekonomik faaliyet olarak degil, ayni zamanda kdiltirel mirasin korunmasi ve toplumun
kdltdrel gelisimi acisindan da onemlidir. Turizm sayesinde, toplumlarin kdiltirel cesitliligi  ve
benzersizlikleri ziyaret¢ilere sunulabilir ve kiltiirel mirasin korunmasi tesvik edilebilir. Turizm, Kdltirel
etkilesimleri tesvik eder ve insanlar arasinda anlayis ve saygiyr arttirir. Turistler, farkl kdltdrleri ve
gelenekleri deneyimleyerek kiiltiirel farkindaliklarini artirabilirler. Bu da toplumun kdltirel gelisimine
katki saglar. Turizm ayni zamanda kdiltirel mirasin sdrddrdlebilirligine de katki saglayabilir. Turizm
sayesinde, turistik bélgelerin ve tarihi mekanlarin korunmasi ve restorasyonu finanse edilebilir. Ayrica,
turistlerin ilgisi sayesinde yerel toplumlar, kiltdrel miraslarinin korunmasi ve gelecek nesillere aktarilmasi
konusunda daha fazla bilinclenirler. Ancak, turizmin kdltdrel mirasa olan etkileri sadece pozitif degildir.
Turizm, yerel kdltdrlerin ticarilestirilmesine yol acabilir ve kiiltirel kimliklerin kaybolmasina neden
olabilir. Ayrica, turistlerin sayisinin fazla olmasi ve ziyaret¢i akisinin kontrolsiz olmasi, tarihi mekanlarin
ve Kdltirel miraslarin yipranmasina veya zarar gérmesine neden olabilir.

Kdltdrel mirasin yok edilmesi yeni bir sey degil. Ancak baglantili diinyamiz, bugiin miras alanlarinin
vok edildigi sahnelerin gazetelerimizi ve televizyon ekranlarimizi daha dnce hi¢ olmadigi kadar
doldurmasi anlamina geliyor. Kiltirel miras, bir toplumun veya kiltirin tarihsel ve kdltirel olarak
kendini ifade etmesine yénelik tiim anitlar, inanclar, yasam bicimleri, edebiyat, miizik, sanat, mimari,
mitolojik felsefe ve diger alanlar dahil olmak lizere bircok faaliyet ve dederin bltinlidgind ifade eder.?
Ayrica kiltirel miras, bazen bir (ilkenin, bir halkin veya bir dinin birlesik etkisinden kaynaklanan etkilere,
geleneklere, sanatlara ve tarihi sembollere atifta bulunur. Kimileri icin kiictk bir kiltdrel anit, kimileriicin
ise ulusal kdltdrdn veya dinya kdltdrindn bir parcasi anlamina gelebilir. Kdltdrel miras, bir toplumun
mevcut tarihi, dini, edebiyati, sanati, mimarisi veya diger sanat formlarinin mevcut durumunu égrenmeyi
ve anlamayr midmkdn kilan, insanlarin tarihi ve kiltdrindn hikayesini ve égrenilmesini icerir. Kltiirel
mirasin temel islevleri, insanlar arasinda baglantilar, tarihsel baglar ve manevi baglar olusturmak, ulusal
veya bélgesel bir kiltdird ifade etmek, tarih, sanat, miizik ve kiltdri 6gretmek ve tanitmaktir.

Savas alanlari, kiltdrel mirasin korunmasi ve sdirddrdlmesi icin blyik tehditler olusturur. Savaslar,
catismalar ve diger ¢atismalar, tarihi binalar, anitlar, mdzeler, kitiphaneler ve diger énemli kiiltirel
varliklar dahil olmak (zere bircok mirasin zarar gérmesine neden olabilir. Savaslar sirasinda kdiltdirel
mirasin zarar gérmesi, dinya capinda bir sorun olarak kabul edilir. Ozellikle savas alanlarindaki saldirilar,
veraltr ve yertstd yapilari, antik kalintilari, arkeolojik siteleri ve diger tarihi eserleri ciddi sekilde
etkileyebilir. Binalarin ve sehirlerin yerle bir edilmesi muharebe operasyonlarinin her zaman kaginilmaz
bir parcasi olmustur ve gecmisin sapan ve oklarindan gintmdzin daha yikici silahlarina kadar durum
blytiik élclide siddetlenmistir. Sehirler yok olabilir, kitalar harap olabilir. Bu hasar, bélge kazanmak, tarihi
silmek veya dismani kbkiinden kazimak icin yapilan askeri manevralarin veya ddsmanin savas kabiliyetini
yok etme arzusunun dogrudan sonucudur. Ganimetlerin bolinmesi de bir rol oynar. Ancak, disman bir
halkin veya ulusun kdltdrel kaliplarini yok etmenin, hikmetmenin, terdrize etmenin, bélmenin veya
tamamen yok etmenin araglari olan mimariye karsi her zaman baska bir savas sdirtyordu.

2 Silverman, Cultural Heritage and Human Rights, 2007, 3



Buradaki amag, cogu zaman herhangi bir cephe hattindan uzak bir taktik olan karsi orduyu ezmek,
yani etnik temizlik veya soykirim yapmak veya galip gelenin cikarlari dogrultusunda tarihi yeniden
yazmak dedildir. Burada mimarlik totemik bir nitelik kazanir. Ornedin bir cami sadece bir cami dedildir,
ddsmanlarinin yok edilmesi icin isaretlenmis bir toplulugun varligini temsil eder; Bir kiitiphane ya da
sanat galerisi, tarihsel bellegin bir izi, gecmise uzanan ve gelecegini mesrulastiran belli bir toplumun
varliginin kanitidir. Bu kosullar altinda, belirli bir anlami olan yapilar ve yerler, bilin¢li olarak unutulmak
tzere secilir. Mimari ve mekansal hafizalarin, tarihin ve kimligin silinmesinin - zorla unutulmanin -
amaclandigi catismalarda belirli bina tiplerinin veya mimari geleneklerin aktif ve siklikla sistematik bir
sekilde yok edilmesidir. Bu binalara askeri hedeflerin yolu lzerinde olduklari icin saldirilmaz: muhripler
icin hedeflerdir.

Bu tir zararlar, yalnizca kdltdrel mirasi kaybetmekle kalmaz, ayni zamanda bir toplumun tarihi,
kimligi ve kdiltdirel zenginligi ile baglantisini kaybedebilir. Bu nedenle, kdiltirel mirasin korunmasi, savasin
herhangi bir safhasinda énemli bir konudur. Koruma faaliyetleri, mirasin fiziksel ve dijital korunmasi,
restorasyonu ve tekrar insasi, editim, bilinclendirme ve kiltirel faaliyetleri tesvik etmek gibi farkli
alanlarda yapilabilir. Bu tir ¢abalara katkida bulunmak, kdiltdrel mirasi korumak ve savasin yikici
etkilerini azaltmak icin énemlidir.

Kiltdrel mirasin zarar gérmesi pek cok durumda meydana gelebilir. Ana durumlar sunlardi?

1. Dogal afetler: Firtinalar, depremler, yanginlar ve seller kiiltiirel mirasa zarar verebilir. Deprem,
bircok tarihi bina ve anitin hasar gérmesine neden olabilir. Ozellikle eski yapilar, yapisal acidan gliclii
olmadiklari icin yikilabilir veya blyiik hasar alabilirler. Sel ve yangin gibi dogal afetler de tarihi binalarin
hasar gérmesine neden olabilir. Sel sulari, tarihi binalarin alt katlarini veya temellerini sular altinda
birakarak hasar verirken, yangin tarihi yapilarin icindeki eserleri ve belgeleri yok edebilir. Dogal afetler
ayrica miizeler, kiitiphaneler ve diger kiiltirel miras alanlarina da zarar verebilir. Su baskinlari, mizelerin
veya Kdtdphanelerin icindeki nadir kitaplar, resimler, heykeller ve diger eserlerin zarar gérmesine neden
olabilir. Ayrica, dogal afetler sonrasinda, tarihi binalarin veya miizelerin cevresindeki arkeolojik alanlar
da hasar gorebilir veya yok olabilir. Dogal afetlerin kiiltirel mirasa verdigi zararlar, kayip tarihi ve kdiltdirel
degerleri geri kazanmak icin zaman ve kaynak gerektirir. Bu nedenle, dogal afetlere karsi hazirlikli olmak
ve kltdrel mirasin korunmasi icin uygun tedbirler almak énemlidir.

2. Insan hatasi: Kiltirel kaynaklar insaat sirasinda veya baska bir sekilde tehlikeye girebilir.
Parcalanmis anitlar, onarimlar sirasinda hasar géren heykeller veya kéti restore edilmis freskler gibi
kltdrel kaynaklar bu kategoriye girer. Yanlis restorasyon calismalari, yanlis kullanim, ihmaller veya
sabotaj gibi nedenlerle, tarihi binalar, anitlar ve diger kdltirel miras alanlari zarar gérebilir veya
tamamen yok olabilir. Ornedin, tarihi binalarin yanlis restorasyonu, binalarin aslina uygun olmayan
sekillerde yeniden insa edilmesine neden olabilir. Bu durum, binalarin tarihi dokusunun bozulmasina ve
orijinal tasariminin kaybolmasina yol acabilir. ihmaller ve yanlis kullanim da tarihi binalara veya anitlara
zarar verebilir. Ornedin, tarihi bir kilisenin gerektidi sekilde bakimi yapilmazsa veya orijinal tasarimina
uygun olmayan sekillerde kullanilirsa, binanin tarihi dokusu bozulabilir veya hasar gérebilir. Sabotaj da
kdiltirel mirasa zarar verebilir. Ozellikle savas veya siyasi nedenlerle yapilan sabotaj eylemleri, tarihi
binalarin veya anitlarin tamamen yok olmasina neden olabilir. insan hatasi sonucu kiiltirel mirasa verilen
zararlar genellikle geri doniisiimstiz olabilir. Bu nedenle, kiilttirel mirasin korunmasi icin gereken ézeni
gdstermek ve kdiltirel mirasa zarar verebilecek insan hatalarini énlemek ¢ok énemlidir.

3. Silahli savas ve catismalar: Silahli catismalar, kdiltdirel mirasa verilen en bliy(ik zararlardan biridir.
Savas alanlari, antik sehirler, tarihi binalar, anitlar, mizeler ve diger kiiltirel miras alanlari, ¢atisma
bdlgelerinde bulunuyorsa, blylik riske maruz kalirlar. Silahli catismalarin kdiltirel mirasa verdigi zararlar
sunlari icerebilir:

3.1. Yikim ve hasar: Silahli ¢catismalar, tarihi binalarin, anitlarin, mdzelerin ve diger kdiltiirel miras
alanlarinin yikimina veya hasarina neden olabilir. Bombalama, topcu atesi, roketatar saldirilari ve diger
silahli eylemler, tarihi yapilarin tamamen yok olmasina veya bliylik hasar gormesine neden olabilir.

3.2. Talan: Silahli ¢catismalarin bir diger etkisi, tarihi binalarin, anitlarin ve mdzelerin talan
edilmesidir. Savas sirasinda, catisma taraflari, tarihi yapilari ve mizeleri yagmalayarak, tarihi eserleri
kagirarak veya yok ederek tarihi mirasa zarar verirler.

3.3. Kayip: Savas, kdltirel mirasin kaybina da neden olabilir. Savas alanlarinda bulunan tarihi
binalar ve mtzeler, catismalar sirasinda tamamen yok olabilir veya kaybolabilir.

Silahli catismalarin kdltdrel mirasa verdigi zararlarin ¢cogu geri déndistimslzddr ve tarihi mirasin
kalici kaybina neden olabilir. Bu nedenle, savas sirasinda kdiltdrel mirasin korunmasi biyiik énem tasir.

3 Teijgeler, Preserving cultural heritage in times of conflict, 2006, 133



Kdltdrel mirasin korunmasi, tarihi yapilara zarar vermeyecek sekilde diizenlenen ateskeslerin saglanmasi,
tarihi binalarin tahliyesi ve savas sirasinda mizelerin korunmasi gibi 6nlemlerle mimkdnd(ir.

4. Yillar icinde kétiye kullanma veya siyasi amaclarla kullanma: Kdltirel kaynaklarin ve tarihi
eserlerin cesitli siyasi amaclarla kullanilmasidir. kdltirel mirasin korunmasi icin énemli bir tehdit
olusturur. Bu durum, kdltdirel mirasin gercek degerini kaybetmesine veya Kilttirel kimligi degistirilmesine
neden olabilir. Kiiltirel mirasin kétiye kullanimi, ézellikle turizm sektdriinde yaygin bir sorundur. Turistik
alanlardaki tarihi binalar, anitlar ve muzeler, ticari amaclar icin kullanilabilmekte ve kdltirel mirasin
0zglin dederi yitirilebilmektedir. Bu tir kullanim, kiltdrel mirasin 6zgdn yapisinin degistirilmesine, asiri
ziyaret¢i akisina, yapisal hasara ve ézgiin kimliginin kaybina neden olabilir. Siyasi amaclarla kdltirel
mirasin kullanimi ise, tarihi yapilarin, anitlarin ve mdzelerin, bir siyasi ajandaya hizmet etmek icin
kullanilmasi anlamina gelir. Bu durum, Kdltirel mirasin ézgiin degerinin yitirilmesine ve Kiiltiirel kimligin
degistirilmesine neden olabilir. Ayrica, kiltirel mirasin siyasi amaglar icin kullanilmasi, insanlar arasinda
ayrilik yaratabilir ve catismaya neden olabilir. Kilttrel mirasin kétiye kullanimi veya siyasi amaclarla
kullanimi, kdltdrel mirasin kaybina neden olabilecek énemli bir tehdittir. Kltirel mirasin korunmasi,
kdltdrel mirasin ézgdin yapisinin korunmasi, kiltdrel kimligin degistirilmemesi ve kiltirel mirasin ticari
veya siyasi amaclar icin kullanilmamasi gibi 6nlemlerle mimkdnd(ir.

Bizi arastirmamizda yalniz 3. ve 4. maddeler ilgilendiriyor. Savas alaninda tehlikeye yol acabilecek
sekilde, askerleri veya yakindaki sivilleri korumak icin Kdltirel mirasa zarar verilebilir. Aslinda kdltdrel
miras uluslararasi hukukta korunmaktadir. Haaga Sozlesmesi, belirli kosullar yerine getirildiginde (1954
ve 1999'da) kiltirel mirasa zarar veren eylemlere resmi olarak izin Verdi (The Hague Convention). Su
sozlesme yalnizca kiltirel mirasin korunmasina adanmis ilk uluslararasi antlasmadir. Sézlesme, (ye
devletleri catisma sirasinda mdlke “saygi” ve “koruma” yikamliligd getirdi. Kdltirel mirasa verilen
herhangi bir zararin, hangi kisiye ait olursa olsun, tdm insanlgin kdltirel mirasina zarar verdigini
belirterek, bu mirasin dederine de vurgu yapti. Ornedin, mirasi bir “askeri hedef” haline getirmek ve ona
saldirmak, hicbir “midmkdn” alternatifin elde edemeyecedi bir avantaj saglayacaktir. Bu, “mdmkdn”
kelimesini anlamamiza baglidir, bu nedenle asagidaki yorumlari goéz éniinde bulundurmak lazim:

Insancil bakis acisi, insanlara zarar verme olasiligini artiran herhangi bir secenedin “imkansiz”
oldugu yéntindedir. Bunu géz o6nlinde bulundurarak, Haaga Sézlesmesi esasen sunu zorunlu Kilar:
“Kdltdrel mirasi korumak icin elinizden gelen her seyi yapin, insanlari tehlikeye atmadigi siirece, bu
durumda mirasi uygun gord(igiiniiz herhangi bir sekilde kullanabilir/saldirabilirsiniz.”

Savas zamani mirasin korunmasina yénelik bircok firsat, askerler veya siviller icin en azindan bazi
ek riskler olusturabileceginden, uygulamada, Sézlesmenin bu yorumu kapsamindaki mirasin korunmasi
oldukca sinirli olacaktir. “Hayata karsi tas” olarak da bilinen bu pozisyon, séz konusu insani durusla
paralellik gbstermektedir.* Benzer sekilde, buradaki insani durum su ki, mirasa zarar vermekle insanlara
zarar vermek arasinda secim yaparken asla ikincisini secemeyiz. Oncelidgimiz olabildidince cok insana
vardim etmek olmalidir. Ancak o zaman mirasa verilen zarari en aza indirmenin yollarini ddscinebiliriz.
Insancil konumun éne cikan bir argiimani, insanlarin her zaman mirasa dstin gelmesi gerektididir. Bu
konuda basit bir anlayis, mirasin korunmasi icin insan hayatinin asla feda edilmemesi ve hatta tehlikeye
atilmamasi gerektigidir.®

Bununla birlikte, mirasin korunmasi bazen insanlar icin belirli askeri faydalar saglayabilir. Ornegdin,
bir askeri glic baska bir (ilkeyi isgal ediyor veya savas ylirtitiyorsa:

e Mirasin korunmasi, yerel nifusa psikolojik bir destek saglayabilir. Zarar gormesine izin vermek,
topluluklar arasinda kargasaya, huzursuzluga ve en kéti ihtimalle artan siddete yol acabilir. Ornedin,
2006'da Irak'ta El-Askari camisinin bombalanmasi, saldirgan baski ve 6limlerde énemli bir artisa yol acti.

e Mirasin korunmasi sivil-asker iliskilerine de fayda saglayabilir. Catisma degerli anitlara veya
alanlara zarar verirse, yerel halk arasinda dismanlk ortaya ¢ikabilir. Alternatif olarak, bu tdir zararlari
onleyen bir glic, insanlara saygi gdsterir ve onlarin kalplerini ve akillarini kazanabilir.

e Onemli anitlari ve binalari korumak hem birliklerin kendileri hem de kendi (ilkelerindeki
destekgileri icin moral yiikseltici olabilir.

e Son olarak, miras ¢atismadan sonra barisi insa etmek icin dnemli olabilir. Par¢calanmis toplumsal
kimliklerin yeniden sekillendirilmesinde énemli bir rol oynayabilir. Ayrica ek turizm ve istihdam yoluyla
toparlanmalarina ekonomik bir destek saglayabilir.

4 Weiss and Connelly, “Protecting Cultural Heritage in War Zones, 2019, 1-17
5 Slim, Humanitarian Ethics. A guide to the morality of aid in war and disaster, 2015



Yukarida belirtilen glic artirici faydalarin tiimd, kiltdrel mirasin korunmasinin insan acisini ve hatta
olimd sinirlama ve onleme (lzerinde olumlu bir etkiye sahip olabilecegi anlamina gelir. Mirasin
faydalarinin oldugu yerde, savaslar potansiyel olarak daha erken ve daha az kan ddkdlerek sona erebilir.

Miras degerinin gerekcelendirilmesi icin gli¢ arttirici bir argliman, uzun vadede daha fazla hayat
kurtarmamizi  saglayacagr icin mirasi korumak icin hayati tehlikeye atabilecegimiz ve hatta
olddrebilecegimizdir. Bununla birlikte, mirasi korumak icin insan hayatini feda etmeyi yalnizca glic artiric
faydalari temelinde mesrulastirmaya calisan tutum, dar gorisli olarak elestirilebilir. Miras alinan
dederler sunlari icerir:

e Estetik deger — glizelligi veya gdrsel cekiciligi vardir;

e Hatira degeri — bir kisi veya olayin kaniti veya hatirasi rold vardir;

e Tarihsel deger — énemli tarihsel olaylar veya dénemler hakkinda bilgi icerir;

e Bilimsel dedger — bilim adamlari veya diger bilim insanlari icin yeni bilgiler liretme yetenegine
sahiptir;

e Ahlaki deger — etik iliskiler yoluyla elde edilir (6rnegin, korumay: hak eden veya bize énemli bir
ders veren - gecmisteki hatalarin tekrarlanmasina karsi bir uyari) veya dini bir yer veya eser olarak énemi,
rolti olan bircok yasam boyu calismanin doruk noktasi olarak ruhsal deneyimlerde oynadigi rol 6nemlidir;

e Cagrisimsal/Sembolik deger — belirli idealler veya kavramlarla sembolik baglanti yoluyla elde
edilir.

ilging bir sekilde, miras degeri gerekcelendirmesinin bir savunucusu, bu dederlerin yalnizca (insani
konumla tutarli olarak) degil, bazen insan hayati kadar veya daha énemli oldugunu iddia edebilir. Bu
nedenle, bu konum, bunu yapmak insanlara yalnizca riskler veya zararlar getirse bile, bazen mirasi
korumaya deger olabilecegini dlscindirtir. Diger bir deyisle, antik bir arkeolojik alani korumak icin birkag
askerin hayatini feda etmesi, savasi daha erken bitirecegi veya catisma sonrasi toplumun ekonomisine
fayda saglayacadi icin dedildir. Bunun nedeni, ahlaki acidan énemli olmasi veya ortak tarihimiz hakkinda
degerli bilgiler icermesidir.

Bu noktada “Tarihi, hatira ya da cadgrisimsal degerler, aci cekmekten kacinmak ya da hayat
kurtarmakla nasil Kkarsilastirilabilir?” veya “Miras degerleri gercekten onlari korumak insanlari
korumaktan daha énemli olacak kadar degerli olabilir mi?” Sorulara cevap verebilmek icin énce mirasi
canlarla karsilastirmak gerekiyor. Kiiltirel mirasin korunmasi, hem baris zamaninda hem de savas
zamaninda insanlarin korunmasiyla catisabilir. Ornedin, sinirli kaynaklari olan Fransa'nin parasini Notre
Dame'in restorasyonuna mi yoksa saglik hizmetleri gibi kamu hizmetlerine mi harcayacagini secmek
zorunda oldugunu gordiiniz. Mittefik kuvvetlerin ézellikle kanli bir savasi sona erdirmek icin tarihi
Manastiri yok etmeye karar verdigi Il. Dinya Savasi'ndaki Monte Cassino 6rnegini de disdinebiliriz.
Insanlari mirasla karsi karsiya getiren bu gibi ikilemlerin ¢éziilmesi zordur. Bazi insanlar, mirasi korumanin
potansiyel olarak insanlara zarar vermeyi hakli cikarabilecegine inaniyor. Digerleri, insanlarin refahinin
her zaman binalarin refahindan énce gelmesi gerektigini savunarak ayni fikirde degil. Bununla birlikte,
bu durum, ekonomik veya kalitsal faydalarin varligi nedeniyle daha da karmasik hale gelmektedir.
Yukaridakilerin hepsinden, bazen insanlara yardim etmenin en iyi yolunun énce mirasa yardim etmek
oldugu sonucuna varilabilir.

O zaman “Miras degerleriinsan hayatinin degerinden daha agir basabilir mi?” ve “Canlar ve siradan
taslar arasindaki rekabette bazen taslar gercekten kazaniyor mu?”

Insani koruma ve mirasin korunmasi arasindaki iliskinin karmasikligi en iyi sekilde, mirasin yok
edilmesinin stratejik ve taktiksel faydasi ve savascilarin iktidar miicadelelerinde 'siddet kaliplarini’ nasil
kullandiklari incelenerek kesfedilebilir. Bu yaklasim, kdltirel mirasin yok edilmesini daha genis bir
glivenlik baglaminda ele alir ve bu tdir bir yikimin siddet stratejileri ve taktiklerinden olusan bir dizi veya
"repertuar” icindeki roltint taniyan bir perspektif olarak hareket eder.® Bunlar arasinda Nazilerin 1939-
1945 yillarr arasinda Avrupa (lkelerini isgalleri sirasinda yok ettikleri miras, Sovyetler Birligi yillarinda
ateist liderler tarafindan dini mabet ve objelerin tahrip edilmesi” ve Ermeni saldirganlarin 1991 ve 2020
villarr arasinda Karabag ve Bati Azerbaycan'da yok ettigi dini-manevi miras sayilabilir.?

Son yillarda diinya, kdiltirel mirasa karsi bazi yiksek profilli yikim eylemlerine tanik oldu. Yikilan
bazi kiltirel miraslara 6rnek olarak VII. yizyilda Romalilar ve Slavlar tarafindan insa edilen Dubrovnik

6 Gutiérrez-Sanin and Wood, “What Should We Mean by ‘Pattern of Political Violence’? Repertoire, Targeting, Frequency, and
Technique”, 2017, 20-41

7 Bevan, The Destruction of memory. Architecture at war.s 2016, 12

8 Mamamdov, Historical and religious monuments in the occupied territories of Azerbaijan, 2019, Mursalova, “Susanin dini irsi:
mascidleri, dini tehsili ve ilahiyyatgilar”, 2022, 75-77



sehrinin 1991-1992 Yugoslav savasinda yikilmasi, 1890 yilinda Saraybosna'daki Vijecnica'nin (Ulusal
Kdtiphane) yikilmasi, 1992 'de Afganistan'da Bamiyan, 629 da kurulan Buda 2001 'de Taliban tarafindan
vikilmasi, Mali'deki Djinguereber camisi 2012'de 14. yiizyilda Ansar Dayne grubu tarafindan saldiriya
ugramasi, Suriye'nin 8-13. yizyillarda Halep sehrinde insa edilen Ulu Cami, 2013'teki i¢ savasta mahv
olmasi vb. érnek verebiliriz® Son olarak, 2015-2016'da Suriye'deki iSID, Palmira, Bel Tapinadi ve
Baalsamin Tapinadi ile Irak, Ninova'daki antik Anitsal Kemer'deki birka¢ 6nemli yere saldirdi ve ciddi
sekilde hasar yetirdi. Uluslararas: toplum, Palmira'nin yok edilmesine dehsetle tepki gosterdi. Ve son
olarak son yillarda diinya medyasinda genis yer bulan Rus-Ukrayna savasinda Ukrayna'nin maden
mirasinin yok edilmesi érnegini verebiliriz.”°

Ne yazik ki Azerbaycan'in Karabag topraklarinda otuz yil boyunca kdltir merkezleri, mdizeler,
camiler ve tapinaklar yok edildi. isgal altindaki topraklarda ulusal ve diinya capinda 100.000'den fazla
kdltdrel 6rnek yok edildi ve gasp edildi, 500'ln ¢ogu tarihi ve 100'den fazla arkeolojik eser, 22 miize
tamamen veya kismen yikildi. Mezar taslari, tapinaklar ve camiler lizerindeki yazilar degistirildi ve bunun
nedeni, saldirgan vandallarin tarihi kendi yéntemleriyle silmek ve tahrif etmek niyetinde olmalariyd:.”’
Tipki bazi arkeologlarin bazen kendi siyasi ve ideolojik inanglariyla uyusmayan kanitlari kabul etmeyi
reddetmeleri gibi, diger durumlarda da kendilerine gére belirli bir gecmis kavramini gliclendirmek icin
kanitlar kasten vurgulanmistir. Nitekim, mimari anitlar ve arkeolojik alanlar gibi somut kdiltirel mirasa
vonelik vandalizm, fitne, acgézIilik, siyasi protesto, dini hosgériisizlik, yoksulluk ve daha bir¢ok nedenin
sonucu olarak ortaya ¢cikmaktadir.

Kdiltirel mirasa yénelik saldirilar insanlara karsi siddete yol acabilir. Onemli bir kiiltirel nesneye
yonelik hem kasitli hem de kasitsiz (tali) hasar, saldiridan sorumlu olan tarafa siddetli direnisle
sonuclanabilir.’? Kiltirel nesneler veya topraklar iizerinde yargr yetkisi iddiasinda bulunan bir hiikiimetin
veya diger tarafin mesruiyetini baltalamak icin de mirasa saldirilabilir (mesela, Mescid-i Aksa). Bu
saldirilar, siyasi veya etnik gruplar arasinda i¢ cekismeyi ve hatta i¢ savasi Kiskirtmak icin intikam amacgli
siddeti kiskirtmak icin de kullanilabilir. Biyiik kdltdrel miras alanlarinin korunmasina yénelik evrenselci
argimanlar, mirasin “insanlik icin icsel dedgeri ve énemi” lizerine insa edilmistir ve yalnizca kaybedilen
vasamlara degil, ayni zamanda belirli kiiltiirel miras alanlarina verilen evrensel degere yonelik herhangi
bir iddia, onlari cekici hedefler haline getirir. Dolayisiyla kiiltirel mirasin yok edilmesini insanlarin
mirasindan ayrilmaz hale getirebilir. Yaklasim, baslangi¢, provokasyon veya uzatma dedil, propagandadir.
Amacli bir mirasin evrensel degeri ne kadar biylikse, hem mirasin hem de yasamin korunmasi icin gerekli
olan uluslararasi normlara meydan okuyan ikonoklastik meydan okuma dilindeki degeri de o kadar
yiiksekeir.

Bircok yazar ve kurulus, mirasi bu tir saldirilardan korumak icin daha fazlasinin yapilmasi
gerektigini savundu. Ayni zamanda, diger yorumcular Suriye'deki savasin blylik can kayiplarina da yol
actigina dikkat cekti: 6limler, yaralanmalar ve insanlarin biyik ¢apta yerinden edilmesi. Ortada, “Bu
kdltdr varliklarinin kaybindan cok insan kayiplariyla ilgilenmemiz gerekmez mi?” ve “Baska yerlerde
korumaya ihtiyaci olan insanlar varken neden askerleri sadece anitlari korumaya yénlendirelim?” sorular
glindeme geldi.

Bu elestiriye yanit olarak, birka¢ sézct “ayrilmazlik tezi” olarak adlandirilabilecek seyi ileri siirerek
kendilerini savundu. “Ayrilmazlik tezi” bir bitindn parcalarinin ayrilamayacak kadar siki bir sekilde
birbirine bagli oldugunu savunan bir felsefi tezdir. Bu tez, bir seyin tam anlamiyla anlasilabilmesi icin
bdtdndn parcalarinin anlasilmasi gerektigini 6ne sirer. AyrilmazUk tezi, bircok farkl alanda kullanilabilir.
Ornedin, insan vicudu, bircok farkli organin bir arada ¢calismasiyla olusan bir bitind(ir. Bu organlarin her
biri ayrilmazlik tezini destekler; tek basina bir organin calismasi diger organlarin da uyum icinde
calismasina baglidir ve bir organin bozulmasi diger organlarin da islevini etkileyebilir. Benzer sekilde, bir
toplum da ayrilmazlik tezine érnek olusturabilir. Bir toplumun bireyleri, birbirleriyle etkilesim halindedir
ve bu etkilesimler bir toplumun kiltirdind ve degerlerini belirleyebilir. Bireylerin birbirleriyle olan iliskileri,
toplumun sosyal, kdiltdirel ve ekonomik yapisini etkiler ve her bir birey, toplumun bir parcasi olarak kabul
edilir. Ayrilmazlik tezi, bircok alanda felsefi tartismalarin konusu olmustur. Ozellikle, ontolojik sorulari
ele alirken ve varlik anlayislarini agiklarken kullanilir. Ayrilmazlik tezine gére, varlik biitindyle birbirine
baglidir ve herhangi bir parca, biitiindin anlasilmasi acisindan énemlidir. Ornedin, Fransa Cumhurbaskani

9 https.//www.history.com/news/cultural-sites-heritage-wars

10 Winchester, “Targeting culture: The destruction of cultural heritage in conflict”, 2022
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Hollande: “Miras icin endiselenmeli miyiz? Hangisi daha énemli, hayat kurtarmak mi yoksa tas kurtarmak
mi? Aslinda bu ikisi birbirinden ayrilamaz”; UNESCO Genel Direktori Irina Bokova: “Kltirel mirasin
korunmasi kdltirel bir meseleden daha fazlasidir - insan yasaminin korunmasindan ayrilamaz bir glivenlik
zorunlulugudur” (UNESCO, 2017); Thomas Weiss ve Nina Connelly: “insanlarin korunmasi ve mirasin
korunmasi birbirinden ayrilamaz...cevre bir yalandir. Hava, su ve Kdltir yasam icin énemlidir.”

“Avrilmazlik tezi”, esas olarak, kiltirel varliklarin korunmasi ile insanlarin korunmasinin énemli
acilardan ayrilmaz oldugunu iddia eder. Dolayisiyla hic kimse kdiltirel mirasi insanlardan daha fazla
onemsedidi veya miras adina insan hayati pahasina midahaleyi 6nerdigi icin elestirilemez. Clinkd mirasi
koruma ve insanlari koruma projeleri birbiriyle yakindan iliskilidir ve birbirinden ayrilamaz. Bazen insan
yasaminin korunmasi ve kiltdrel mirasin korunmasi gercek bir rekabete girer. Bu tir ¢catismalar hakkinda
karar vermek icin bu iki hedefin dederini karsilastirmali ve tartmaliyiz. Bunun yerine, “ayrilmazlik tezi”,
mirasin dederini insan yasaminin degeriyle karsilastirmaya gercekten gerek olmadigini savunur.
Uygulamada mirasin korunmasi ile yasamin korunmasinin birbirinden ayrilamaz oldugunu goz éniinde
bulunduralim.

“Avrilmazlik tezi"ni gercek anlamiyla ele alirsaniz ¢ok garip bir celiski ortaya ¢ikiyor, mirasin
korunmasi ile insan yasaminin korunmasi nasil ayni olabilir? Miras ve insan yasaminin degerlerini
olcmenin zorluklarini ddsdndn.

Bu gli¢liiklerin nedenlerinden biri de miras ve yasamlarin sahip oldugu deger bicimlerinin él¢lilemez
gérinmesidir. iki deder, tahmin veya élcimdn ayni élcekte dodru bir sekilde karsilastirilabilmesi
durumunda orantili oldudu séylenir. Ornedin, 100 Euro'nun 100 ABD Dolari'ndan fazla mi, az mi yoksa
ayni mi oldugunu mikemmel bir netlikle belirlemek mimkdind(ir, ctinkd bu degerlerin her ikisi de érnegin
Ingiliz sterlinine déndistiirdilebilir. Ortak boyutlari vardir, dolayisiyla orantilidirlar. Aynisi Fahrenheit ve
Celsius cinsinden sicakliklar veya kilogram ve pound cinsinden adirliklar icin de gecerlidir. Ote yandan,
ayni 6lcege cevrilmemisse iki deder karsilastirilamaz. Ornedin, 100 dolarin dederini bir aile yadigéarinin
degeriyle karsilastirmaniz istenseydi, bunu imkansiz bulabilirsiniz ¢tinkd paranin degeri ile bir yadigarin
manevi dederi ayni terimlerle degerlendirilemeyecek kadar farklidir. Bu nedenle, bir mirasin ve 100
dolarin géreli degerini belirlemenin net bir yolu yoktur - kiyaslanamaz dederlere sahiptirler. Clnkdi fiyat
ve deger farkli seviyelerdedir. Mirasin ve insan yasaminin élcdilebilir degerleri var mi? Gértindise gére dyle
dedil. Her iki deger tir(ini de ortak bir 6l¢tiye dondistiirmenin sistematik bir yolunun olmamasi a priori
imkansizdir. insan yasaminin dederleri ve mirasi cok farklidir.

Orantisizlik, iki dederi dogru bir sekilde karsilastirmak icin ortak bir 6l¢i olmadigr anlamina gelir.
Kiyaslanamazlik, iki deger hakkinda herhangi bir karsilastirmali yarginin mimkdn olmadigr anlamina
gelir. Mirasin ve yasamlarin 6l¢tilemezligi, belirli mibadelelerin ahlaki olarak kabul edilemezligi hakkinda
sistematik yargilarda bulunmamizi engelleyecektir. Ancak bunlar da dlciilemez ise, érnegin bazi seyleri
korumak icin Kisinin hayatini feda etmesinin kabaca orantili veya hakli olup olmadigini belirlemek
mimkdnddr. Sorun su ki, miras ve yasam bircok insan icin kiyaslanamaz gériiniyor. Ornedin, “Herhangi
bir kdltdrel miras aniti kac kisinin hayatina mal olabilir?” sorusuna nasil cevap verebiliriz mi? Bu soruya
verilecek herhangi bir somut yanit kulaga sacma gelebilir. Kiiltiirel mirasin yok edilmesi ile insanlarin yok
edilmesi arasindaki iliski, kiltdrin anlami ve siddetli 6lim trajedisi kadar karmasikeir.’?

Ikinci neden badlant: sorunudur. Elbette, miras ve yasamin her zaman kiyaslanamaz olmadidini
zaten iddia edebiliriz. Ornedin, bir hayati milyarlarca insanin sevdidi bir mirasa karsi tarttigimizi hayal
edin. Clinkd miras bu kadar genis bir élcekte degerlendiriliyor. Bununla birlikte, boyle bir iddia, yakinsama
sorunu diyebilecegimiz sey nedeniyle potansiyel olarak karmasiktir.

Kdiltdrel gelenekleri, eserleri, binalari, anitlari, dogal manzaralari ve tarihi yerleri icerebilir. Miras
genellikle insanlari kéklerine baglamaya yardimci olan ve zaman icinde bir kimlik ve sireklilik duygusu
saglayan degerli bir kaynak olarak gordldr. Mirasin korunmasi énemlidir ¢lnkd kdltdrel cesitliligin
korunmasina, bir topluluk duygusunun gelistirilmesine ve ortak tarihimizin daha derin bir sekilde
anlasilmasina yardimci olur. Ayrica turizmin, ekonomik kalkinmanin ve dogal ve kdltirel kaynaklarin
korunmasini destekleyen sdrdtirdilebilir uygulamalarin desteklenmesinde énemli bir rol oynar. Bununla
birlikte, miras, dogal afetler, kentlesme ve catisma gibi cesitli faktérler tarafindan tehdit edilebilir. Ayrica,
kiresellesmenin, sanayilesmenin ve diger modern gliclerin etkisi geleneksel uygulamalari asindirabilir ve
topluluklar ile onlarin mirasi arasindaki baglari zayiflatabilir. Bu zorluklarin stesinden gelmek icin, diinya
capinda miras alanlarini ve kaynaklari korumaya ve korumaya yénelik bircok ¢aba var. Bu, koruma
programlarini, restorasyon projelerini ve mirasin korunmasinin énemi konusunda farkindalik yaratmayi
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amaclayan egitim girisimlerini icerir. Birlikte ¢alisarak, ortak kdltirel mirasimizin gelecek nesiller icin
korunmasini ve kutlanmasini saglayabiliriz.

Savaslar ve diger kitliklar arasinda milli ve manevi degerler biyiik tehlike altina girebiliyor. Bu
dederler bir toplumun kimligi, tarihi ve kdltdrd ile baglantilidir ve savaslarin etkisi altinda kaybolabilir
veya ciddi sekilde zarar gorebilir. Milli ve manevi degerlerin korunmasi, savas sirasinda ve sonrasinda
birkag sekilde gerceklestirilebilir. Bu koruma faaliyetleri sunlarr icerebilir:

- Egitim ve bilinclendirme: Toplumda milli ve manevi degerler konusunda bilin¢ olusturmak ve
egitim faaliyetleri dlizenlemek énemlidir. Bu da toplumun milli-manevi degerler konusundaki duyarliligini
arttirabilir ve zarar gérmelerini engellemeye yardimci olabilir.

- Koruma ve restorasyon: Ozellikle savas sonrasi dsnemde milli ve manevi dederlerin fiziksel olarak
korunmasi ve restorasyonu énemlidir. Bu, hasarli veya tahrip olmus yapilarin onarilmasini, anitlarin
veniden insa edilmesini ve diger 6nemli kiltdirel varliklarin korunmasini icerir.

- Uluslararasr koruma ve isbirligi: Ulusal ve manevi degerlerin korunmasi, uluslararasi isbirligi ve
koruma programlarina katilimi da gerektirir. Buna milli ve manevi dederler alaninda diger (lkelerin
tecriibelerinden faydalanmak ve bu degerleri korumak icin ortak ¢aba sarf etmek de dahildir.

- Savas sonrasi yeniden yapilanma: Savas sonrasi dénemde ulusal ve manevi degerlerin yeniden
insasi, zarar géren yapilarin onarimini ve yeniden insasini ve diger koruma faaliyetlerini icerebilir. Bir
toplumun milli-manevi degerlerinin canlanmasina yardimci olabilir.

Kdltdr varligina yénelik baslica tehditler kasitli saldiri, tesadlifi hasar, yagma ve hirsizliktan
kaynaklanmaktadir. Afet dénglisd, savas durumunda, silahli bir catismanin patlak vermesinden énce
(catisma oncesi), ¢catisma sirasinda (catisma éncesi) ve catismadan sonra (catisma sonrasi) alinacak
onlemler olarak alt bélimlere ayrilabilir. Uluslararasi gelisme acisindan, énceki iki asamaya degil, en cok
catisma sonrasi durumlara dikkat edilir. Silahli bir catismanin olusumunda, politikacilar, savasin
baslamasi durumunda kdltdrel mirasi koruyan uluslararasi anlasmalarin imzalandigindan emin olmalidir.
Ayrica yagmalanan ve calinan eserlerin iadesini kolaylastiracak sézlesmelerin imzalanmasi icin baski
yapmalidirlar. Koleksiyonlarin (lke disina acil olarak tasinmasi durumunda uluslararasi kuruluslarla
iletisim kurmak da cok avantajli olacaktir. Uluslararasi temaslar, yonetimin ¢catismanin her asamasinda,
ozellikle de catisma durduktan sonra kurumun rehabilitasyonu sirasinda sorunlarinin Ustesinden
gelmesine yardimci olacaktir.™

Yukarida belirtildigi gibi, kdltdrel varligin yasal olarak korunmasi cercevesi bir dizi uluslararasi
belgeyi icermektedir: dlizenlemeleriyle birlikte Cenevre Sézlesmesi 1949 ve 1977 Protokolleri ve Haaga
Sézlesmesi 1954 ve iki Protokol. lkinci Protokol tarafindan Haaga Sézlesmesi 1954'e yapilan son
eklemeler, sunulan korumayr énemli él¢lide gliclendirmeye hizmet etmistir. Miras anitlari ve binalarin
bazi durumlarda dis askeri saldirilarin “hedefi” olarak ortadan kaldirildigi 6lctide basari talep edilebilir.
Ornedin, 1991'deki Birinci Kérfez Savasi sirasinda koalisyon giicleri personelini 1954 Haaga Sézlesmesi
ilkelerine gdre egitti, kdltirel varliklarin var oldugu bilinen yerlerin bir “ates hedefi olmayan listesi”
olusturdu, ancak bu alanlarin cogu kalkan olarak kullaniliyordu ve bu nedenle saldiriya izin verilmis
olabilir.’® Bu tiir taktikleri [kinci Karabag Savasi'nda da gérdiik. Ermeni askeri glicleri hastanelerde,
camilerde ve kiliselerde saklaniyord.u.

Milli ve manevi degerler bir toplumun kimligi, tarihi ve kdltird icin hayati énem tasidigindan
savaslarda bunlarin korunmasi ¢ok énemlidir. Milli degerler, bir (llkenin tarihi, cografyasi, dil ve
gelenekleri gibi faktorlerden kaynaklanan degerlerdir. Bu degerler, bir tlkenin bagimsizligi, milli birligi,
vatandaslik gdrevleri, milli giivenlik, milli kiltdr, milli kimlik ve milli bayramlar gibi konularr icerebilir. Milli
degderler, bir tlkenin varligini stirddirmesi ve toplumun bir arada tutulmasi icin nemlidir. Manevi degerler
ise, bir toplumun ahlaki, dini ve kiltirel inanglarindan kaynaklanan degerlerdir. Bu degerler, insanlarin
vicdani, ddrdstlik, saygi, merhamet, hosgérd, adalet, sevgi ve Gzveri gibi konulari icerebilir. Manevi
degderler, bir toplumun insanlarinin karakterini sekillendirmesi ve insanlar arasindaki iliskilerin kalitesini
belirlemesi agisindan énemlidir. Hem milli hem de manevi degerler, bir toplumun sosyal yapisinin temelini
olusturur ve toplumun istikrarli bir sekilde varligini siirddirmesi icin korunmasi gereken énemli unsurlardir.
Bu dederler, toplumun genelinde ortak bir anlayisin olusmasini saglar ve insanlarin birbirleriyle daha iyi
iletisim kurmasina yardimci olur. Ayrica, milli ve manevi degerler, bir toplumun gelecegini sekillendirmede
de énemli bir rol oynar ve bir toplumun ilerlemesine katkida bulunabilir. Bu nedenle savas sirasinda ve
sonrasinda milli ve manevi degerlerin korunmasi éncelikli konu olarak degerlendirilmelidir.

15 Tejjgeler, Preserving cultural heritage in times of conflict, 2006, 136
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Miras bircok yénden iyi olabilir: gtizelligiyle bizi memnun etmek; bize gecmisi égretmesi; ve tarihsel
figiirleri veya olaylari vb. hatirlamasi veya bize hatirlatmasi. Ancak, bu faydalarin her birinin, onlari
kullanan her birey icin olduk¢a kiigiik olup olmadidgi tartismalidir. Bu nedenle, tek bir miras milyonlarca
kisiye bu kiictik mallarr saglayabilirken, onu kurtarmak icin tek bir 6liimdn bile hakli olup olmayacagimiz
acik degildir. Mirastan yararlanan milyonlarca insani birbirine baglayan mirasin genel degeri cok bliyiik
gérindyor. Mirasin faydalari biriktirilemeyecek kadar kiiclikse ve énemli bir sey olarak sayiliyorsa, o
zaman toplama probleminin gosterdigi gibi, mirasin korunmasi icin asla élemeyiz. Hem askeri kararlarda
hem de devlet ve hayirseverlik acisindan maliyetlerle karsilastirildiginda, tek bir kisinin bile kurtarilmasi
gerekiyorsa, bir mirastan her zaman vazgecilmelidir. Bu nedenle mirasin korunmasi, insan givenliginin
korunmasinda ve ¢catisma sonrasinda 'normale’ dondiste nemli bir rol oynayabilir. Miras, insanlarin tekrar
evlerini bulmalarina yardimci olabilir. Kiltirel miras, topluluklarin ve bireylerin gecmisleriyle baglanti
kurmasinin ve nesiller boyunca dini, etnik ve kdiltirel ayrimlar arasinda tutarlilik ve birlik yaratmasinin bir
yoludur. Catisma éncesinde, sirasinda ve sonrasinda Kdltdrel mirasin korunmasi, bu cabalara destek
vermeye ve onlari cok daha basarili kilmaya yardimci olur.

Bir ¢catisma silahi olarak tarihsel ve yaygin kullanimina ragmen, kiltdrel miras bir baris araci olarak
da kullanilabilir. llk olarak, kiltirel mirasin kasitl olarak yok edilmesini kovusturmak icin uluslararasi
toplumda yasal islem yapilmasi icin pek cok yol bulunan tazminat baglaminda kullanilabilir. Ek olarak,
sosyal baglamda, hem gecmis gelenekleri ve kiltirl geri kazanarak hem de catismayi gelecekteki
kdltdrdn bir yoni olarak kabul ederek ve bunu iyilesmek icin kullanarak insanlarin iyilesme stireclerine
devam etmeleri icin bir yol olarak kullanilabilir.
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