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THE IMPACT OF THE WAR BETWEEN RUSSIA AND UKRAINE ON THE INTERNATIONAL ECONOMY

Abbasova Sona Camal kizi
Azerbaijjan State Agrarian University,
Azerbaijan, Ganja

BJISIHWE BOVMHbI MEX/Y POCCHIEV M YKPAVIHON HA MEXYHAPOAHYHO SKOHOMUKY

Abbacosa CoHa Kamas1 Kbi3bl
A3epbalioxaHcKull 20Cy0apcmBeHHbIt a2papHbIt yHUBepcumenm,
A3zepbalioxcaH, [aHO@a

[ToMUMO YesioBeyeckux 3epma U &yMAaHUMApHO20 KPU3UCA, BbI3BAHHO20 BOEHHbIMU 0elicmausMU
8 BoUiHe mexcdy Poccuell u YkpauHod, noc1edcmausi 3amedsieHUs] 3KOHOMUYECK020 pOCMA U YCKOPeHUs
UHGA[uUU 6YOym ouyusamscs BO Bcel MUPOBOU 3KOHOMUKE.

Bosdeticmaue bydem pacnpocmpaHsambsCs NO MPemM 0CHOBHbIM KAHAIAM. Bo-nepBbix, NOBbILLEHUE
UeH Ha bupicesble MoBAPbl, MAKuUe Kak NpoooBOILCMBUE, Hegmb U 2a3, npusedem K 0dsibHeluemy
POCMY UHGSUUU, YMO, B CBOK 04EPE0b, CKAXEMCS Ha 00X00ax HaceeHust U HeeamuBHO OMpPA3umcs Ha
cnpoce. Bo-Bmopblx, COCEOHUe CMpaHbl CMOJIKHYMCA C bonee cepbesHbiMu nepebossmu 8 mMopeosJie,
CHabXceHUU, 0eHexHbIX Nepesodax, KOMMYHUKAYUSX U UCMOPUYeCKUM BCNIeCKOM NOMOKOB bexeHUes.
Y B-mpembux, CHUMeHUe 0es08020 00BepuUsi U POCM HEYBEPeHHOCMU UHBECMOPOB MO2ym He2amuBHO
CKA3ambCs HA UeHax akmusos, Ymo Nnpusedem K YHeCcmoYeHUr) 0eHexHo-KpeoumHol Noaumuku u
YCKOpeHUro 0MmMOKa KanumaJia u3 CmpaH ¢ pazBuBaroulelicss 3KoHoMuKod.

Poccuss u YKkpauHa SBASHOMCS  KPYNHbIMU — NPOU3BOOUMEIIMU  CbipbeBbIX MOBAPOB, U
Hecmabu/ibHOCMb Yx#e NPUBesd K pe3komy poCmy MUpOBbIX UeH, 0CObeHHO Ha Hegmab U NPUPOOHBIU 2as3.
Cmoumocmb NPOOYKMOB NUMAHUS pPe3K0 BO3POC/Id, A UeHb! Ha NUIeHUYY, Ha 00/110 Komopol Npuxodumcs
30% mupoB0o2o 3kcnopma, docmuesiu peKopOHbIX ypoBHed.

[lomMumo 27106a/1bHbIX BMOPUYHBLIX NOC/edcmBuUl, 0oNoJIHUMeIbHoe 0as/ieHue OKax)cym CMpaHbl,
NOOBEPH(EHHbIE NPSMbIM MOPEOBbLIM, MYPUCMUYECKUM U pUHAHCOBBLIM pUCKam. CMpaHbl, 3a8UcSuiUe Om
uMnopma Hepmu, CMOJIKHYMCS C yBeudeHuemM 6r0xemHo20 U mopeoBo2o depuyuma U pocmom
UHGIAUUOHHO20 0aBJIeHuUs, B MO BPeMs KAk HeKomopble CMPAaHbi-3KCNOPMEPbI, HaNPUMep, CMpaHsbl
bauxcHe2o0 Bocmoka u Appuku, Mo2ym Bbiuzpamb OM NOBLILIEHUS UeH.

Pe3Kkull pocm UeH Ha npoooBOJIbLCMABUE U MONJIUBO MOMEm NOBbICUMb PUCK 6ecnopsokos B
HeKkomopbIx peauoHax - om A@puku K toey om Caxapbl u JlamuHckod Amepuku 0o Kaskaza u
L{eHmpasibHOU A3uu, a makx e, BeposmHo, npusedem K 0asibHeluwemy yxyoweHUr NPoO00BOIbCMBEHHOU
6e3onacHocmu 8 HEKOMOoPbIX Yacmsx Appuku u buxHe2o Bocmoka.

Xoms 3mu nociedcmsus MpyoHo OUEHUMb, Mbl Yx#e 20MOBUMCS K BEPOSIMHOMY NepecmMompy B8
CMOPOHY NOHUMXCEHUS] HAWUX NPO2HO308 3KOHOMUYECKO20 pOCMd, Ko20d B8 C/1edyroujem mMecauye Mbi
onybsukyem 6osee nodpobHyro KapmuHy B8 Hawem 0okaade "[lepcnekmuBbl passumusi mMuposol
IKOHOMUKU" U pe2UOHA/IbHbBIX OUEHKAX.

B bos1ee don20cpo4HOU nepcnekmuse BoUHA MOXEem KOPeHHbIM 06pa3om uameHums 2106a/1b6HbIl
IKOHOMUYeckul u eeonosumuy4eckuli NopsiooK, NOCKO/IbKY —npou3oddem cMmewjeHue mopeossu
3HEeP2OHOCUMEeNIAMU, Peop2aHu3ayuUs yenoyek NOCMABOK, dpazmeHmauusi NIamexcHbix cucmem u
nepeoueHKa CmpaHamu CMPYKMypbl CBOUX BA/IFOMHbIX pe3epsos. Pocm  2eonosumuyeckod
HanpsixeHHocmu euje 6osibuie yseauqusaem pucK YcuaeHUs 3IKOHOMuYeckod gppazmeHmayuu, 0CobeHHo
8 0b1acmu MopaosJIu U mexHos102ud.

lMocnedcmaus BolHbI Mexdy Poccuel u YKpauHoU yxe BbI3bIBAOM NOMPACEHUS HE MOJIbKO B
3MUX CMPAHAax, HO U B pe2UOHe U B MUpe, YMO NOOYepKUBAem BAXHOCMb 2/106A/bHbIX CUCMeM
uHaHcosol 6e30nacHOCMU U pe2uoHAsTbHbIX MEXAHU3MOB 3aUjUM bl IKOHOMUK.

Xomsi Hekomopbie NoCIe0CMBUS MO2ym NPOSIBUMBLCS B NOJIHOU Mepe MOJIbKO Yepe3 HECKOJ/IbKO
J1em, yxe cell4ac ecmse ABHbIE NPU3HAKU MO20, YmMo BOUHA U conymcmayroujul el pe3kull pocm UeH Ha
OCHOBHbIE CbIpbeBble MOBAPbI 3aMpyOHsIM 0J11 NOJIUMUKOB HEKOMOPbIX CMPAH 00CMUMEHUe MOHKO20
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banaHca mexy coepxuBaHuemM UHGAauUU U No00epxkol BOCCMAHOBICHUS 3KOHOMUKU NOC/Ie
naHoemuu.
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Abstract
The purpose of the article is to explore the trends and prospects for the housing market,
including rentals, in Ukraine during the two years of war. The information from all regional capitals
of the country was analyzed, and trends for this period were identified. Real estate, unlike bonds,
stocks, and currency, is the most resilient to fluctuations in risks associated with military actions.
Therefore, researching the factors and key trends influencing the real estate market is an
extremely relevant task in modern conditions. This provides the correct understanding of the
processes that will take place in the real estate market of Ukraine. Using the city of Kharkiv as an
example, the rental market was examined, and it was assumed that, most likely, both the rental
market and the primary and secondary real estate sales market would start gaining momentum,
with a gradual increase in prices compared to the previous half-year. The authors predict that such
a scenario will unfold in all cities of Ukraine. Analyzing the real estate market throughout the
entire period of hostilities allows us to assert exactly that. Once the so-called 'hot phase' of
hostilities is over, the real estate market gradually starts to revive and become more active. The
article demonstrates the ways of utilizing geographic information systems in the field of
forecasting changes and identifying trends inherent to this highly dynamic market. It was
infographics that allowed us to draw certain conclusions regarding the prospects of the real estate
market, both for individual cities and the country as a whole. The result of the conducted analysis
is the identification of the prospects for the real estate market's development in the near future.
The proposed conclusions were obtained through the visualization of the collected data. The
relevance of the article lies in the use of information technology in analyzing extremely incomplete
information obtained from various sources.
AHOmauia
Memoro cmammi € 00Ci0#eHHS meHOeHuUitl ma nNepcnekmus Po3BUMKY PUHKY UM,
BKJIHOYArOYU OpeHAY B YKpaiHu Ha npomsA3i 0BOX poKiB BiliHU. BY/10 NPOAHA308aHO iHGOPMauito no
BCiM 0671CHUM UeHMPam KpaiHu ma BusiBieHo meHOeHUji 3a uel nepiod. Hepyxomicme, Ha BioMiHy
Bi0 obnizauil, akuii ma sasromu, € HalUbiIbW CMIUKOH 00 KOAUBAHb PU3UKIB, NOB’A3AHUX 3
Bitickkosumu 0igmu. Tomy 00C/IOHeHHS ¢akmopiB ma 0CHOBHUX meHOeHUil, AKi BNIUBAOMb HA
PUHOK Hepyxomocmi BKpall akmyasibHe 3aBOaHHS Y CydacHux ymosax. Came ue 0de NpasusibHe
PO3YMIHHSI NPOUECIB, SKI 6Y0ymb NPOXOOUMU HA PUHKY HEpYXoMocmi YKpaiHu. Ha npukiadi micma
Xapkosa 6y/10 00C/1i0#eHO pUHOK 0peHOU ma 30ilCHeHo NPUNYUWLEHHS U0 CKopilue 3d BCe SIK PUHOK



opeHOU, Mak | pUHOK 3 Npooax cy NpesuHHoi ma BMOPUHHOI HepyxoMocmi noyHe Habupamu
obepmis i B8I06YyBAMUMEMbBCS NOCMYNOBE 300POMCYAHHS Y NOPIBHAHHI 3 NONEPeOHIM NIBPIHYSM.
ABmopu NpoeHO3yroMb Wo maxkull cueHapit 6yoe siobysamucs no ycix micmax YKpaiHu. AaH/i3
PUHKY HEpYyXoMOoCmi Ha Npoms3i BCb020 4acy sedeHHsa bolosux O0ill 0ae 3mMo2y CmBepox3cysamu
came mak. AK MisibKu CKIHYYEMbCA MAK 38aHA «2dpsa4a ¢aza» sedeHHs boldosux 0ild, NOCMYNoBo
PUHOK HEpYyXoMOCmi NOYUHAE NOXBABIOBAMUCS MA OXUBAMU. ¥ CMAmMmi NOKA3AHO WUISXU
BUKOPUCMAHHSA 2€0iHGOPMAUItHUX cucmemM B Cpepi Npo2HO3YBAHHS 3MiH MA BU3HAYEHHS
meHOoeHuit, NpUMAaMaHHuUx UboMy BKpal MIHAUBOMY PuHKY. Came iHpozpagika do3zsonuna
3p0bumu NesHi BUCHOBKU U000 NePCNeKmuUB PUHKY HEPYXOMOCMI K NO OKPemMuM Micmam, mak i
Nno KpaiHi 8 UisioMy. SK pe3ysibmam NposedeHo20 aHasi3y € BU3HAYeHi nepcnekmusu po3BUMKY
PUHKY Hepyxomocmi 8 Haubiux}cqomy matibymHboMy. 3anponoHOBAHI BUCHOBKU OMPUMAHO
3aB804KU Bi3yani3auii ompumaHux O0dHux. AKMYasbHICMb CmMammi NoJsede Yy BUKOPUCMAHHI
iHpopmauiliHux mexHosnoeill npu aHasmisi BKpald HenoB8HoI iHpopmauii, ompuMaHoi' 3 pi3HOPIOHUX
odxepern.

Keywords: real estate, home ownership, geoportal, geoinformation system, rent, primary
market, secondary market, stakeholders

Kntoyosi ciioBa: Hepyxomicms, 0OMOBOJIOOIHHS, 20N0pMaAs, 2eoiHpopmauiiHa cucmemd,
0peHoa, nepsuUHHUL PUHOK, BMOPUHHUU PUHOK, cmelikxosi0epu.

locmaHoska npobiiemu

Cumyauia Ha puHKy HepyxoMocmi Yy HaciiooK BilIHU CYmMMEBO 3MIHFOEMBCA. AKWO NOpiBHOBAMU
OPEeHOHI CMAasKu Ha XUmJo Yy pi3HUX 0b1acmsx YKpaiHu Ha no4amky sitiHu (3uma 2022 p.) ma BoceHu
2023 p. MOX#CHaA NPOCAIOKYBamu 3HayqyHi 3miHu. ObymMoBieHo ue, nepw 3a B8ce, nepebieom nodill Ha apeHxi
botiosux 0itl. 3MiHU CMOCYOMbCA HEe MIIbKU 0OPeHOU XumJa, a i Bapmocmi HepyxoMocmi (Keapmupu,
6YOUHKU) AK Ha NepBUHHOMY, MAK | Ha BMOPUHHOMY PUHKY.

Jloku ocmamoyHo He byde 3po3ymino macwumabu pyliHysaHb ma CMad cnpas Ha ¢ppoHmi, 0080
BAXCKO NPO2HO3YBAMU MeHOeHUii Ha puHKY Hepyxomocmi [1]. [licna 3akiH4eHHs 6otosux 0iti nonum Ha
JUMIIO Y YKpaiHuig 6yode 3Ha4yHUM. Xo4a meHOeHuii 00 3p0CMAaHHa 8apmocmi K npu opeHOi KBapmup,
Makx i npu KynisJsi, Hapasi NpOCMEeXYrMbCS.

lpedmem ma 3aB0aHHs 00C/1i0HCeHb

Memoro 00CiOXeHHS € BCMAHOBIEHHS BNJIUBY BIlICbKOBO2O CMAHy, MeHOeHUid ma nepcnekmus
PUHKY HepyxoMocmi YKpaiHu, Wo B CBOH 4Yepey 3MOXe 3pobumu CubHUU NOWMmMOBX B €KOHOMIUl —
cmsopumu poboyi Micus, NPUHECMU iHBeCMUUfi, HOBIMHI MexHoM02ii mowo. K MilbKu Yy nesHomy
pPe2ioHi Ha 3Ha4YHUl 4ac iHmeHcusHicmsb bolosux 0itl BULYXAE, NOCMYNOBO NOYUHAE NOMBABJIOBAMUCS
PUHOK HepyXoMoCmi ma 3poCcmamu opeHoHi cmasku [2].

AHai3 0CMAaHHix 0oc/ioxeHb i nybikauid

AKwo posengdamu meHOeHull Ha puHKY 6y0iBHUUMBA, CKOPOYeHHS 06cA2iB HOBUX NPONO3UUil
Bi06yBan0Ca NPAKMUYHO NO BCI Mepumopii’ YKpaiHu, 3a BUHAMKOM Ki/ibKox obsacmed. Halbinbuio2o
cnady 8 6yoisBHUUMBI 3A3HA/IU CXiOHI ma niBoeHHi obiacmi: mam obcseu BBEOEHHS B eKCNayamauiro
HoB020 #cumia 8nasu Ha 70-90 % NopiBHIHO 3 NepedBOEHHUM POKOM.

Macwmabu pyldHyBaHb Besu4esHi. TilbKu 3a HAsBHUMU OAHUMU BOHU nepeBulyroms obcseu
YCb020 HOBO2O YUMJIA, BBEOEHO20 B €KCNJyamauito 3a OCMAHHI CiM pOKIiB. Bpaxosyrodu macosicms
pakemHux obcmpinis 8 nepiod 20cmpoi ¢pazu 6odosux 0itl, a MAKOI HEMOXJIUBICMb NIOPAXYHKY 36UMKIB
B OKYNOBAHux patioHax, obcseu pydHauii ycumosa 6yoyms we 6ibuumu.

Ha noyamky 202 3-20 ypsioom KpaiHu 6ys10 3anyujeHo npoepamy «eOcesisi», SKa Maaa po3wupumu
Kamezopii' 2poMadsiH, SKi 3MOXCYMb OMPUMAmu Kpeoum Ha 3umJsio nid 3% abo 7%, 00HaK, Bpaxosyro4u
BOEHHUU cmaH [ 6pak ¢iHaHCyBaHHs, 3anyck Macosoi inomeku He BidbyBcs. 5K 3a3Ha4arome KepisHUKU
npoekmYy, U020 MOXCHA oYikysamu npomsicom 2023 poky. Ae | BiH BXe 3aKIHYYEMBbCH.

JluHamika uiH Ha Npoodaxc ma opeHay XumJsia CYymmEeBO BIOPI3HANIACk Y PI3HUX pe2ioHax KpaiHu. Y
6i/1bLWOCMI 3aXIOHUX | NIBHIYHO-3AXIOHUX Pe2ioHiB YKpaiHU, a Makox: 8 061acmsx 3 BeIUKUM NOMOKOM
BHYMPIWHbLO nepemiujeHux ocib (3anopizbka, MukosaiBcbKa, [JHINpONempoBCbKaA), UiHU Ha KBApmMuUpu
YCIX Kaacis 3pocmasiu abo 3aauwiaaucs Ha npubu3Ho MUHyI0piYHOMY piBHi. Ha pewmi mepumopii KpaiHu
JUMJI0 cmasio 8 cepedHbomy Ha 2—10 % deweswum (i3 Halbinbwum nadiHHam 0o 20% y XapKiscbKill
obnacmi) [3].



Ha puHKy Hepyxomocmi HecmabisibHICMb UiH 3a1eX#Umb Bi0 pe2ioHy: YUM 3axiOHiWwe 10Kauis, mum
uiHu cmabinbHiwi G BUW, YUM NiBOGHHIWE, CXiIOHIWe ma NiBHIYHIWE — MUM HUXCYi. Ha noYamky BiliHU Ha
PUHKY CMAsnocs pizke naodiHHa Nnpodaxcis ma si0CymHIiCmb Nonumy, asae NoCmMynoBO E€KOHOMIKA
BioHosiro8anacs [4].

Jlns makux micm, sk Kuis, Odeca ma Xapkis 6ydyms He Halkpauwii 4acu y po3pi3i BMOPUHHO20
PUHKY KBapmup. Bidobpa3umabcsi 8n1us npobriem 3 esleKmpoeHepeiero, 3a2p03a NOBMOPHUX HANAdis ma
obcmpinis, came momy mym cnocmepieamumemscs Cymmesuld cnad YiH Ha KBapmupu.

Y []Hinpi maka 0ecmpykmuBHa OUHAMIKA He € HACMIiJIbKU 04€B8UOHO0, bi/iblU IMOBIPHA MUMYACOBA
cmabinizauia. Y JIbBoBI ¢ iMOBIpHI NO3UMUBHI MeHOeHUji ma Npo0oBX eHHs 3p0CMAaro4020 mpeHdy, Wo
3YMOBJTHOEMbCA HOBUM HANUBOM biHeHUIB 3i CXIOHUX Ma NIBOGHHUX pe2ioHiB. TaKum YUHOM, € UJIKOM
MOXCIUBUM BAPIaHM, WO UIHU HA KBApmMuUpU NpoooBxcysamumyms 3pocmamu. OYiKyembcs 3Ha4YHUl
cnaod uiH Ha 1- ma 6azamokiMHamHi KBapmupu, wo mMoxce 6ymu noB’a3aHo i3 CYMmMEBUM 3HUXCCHHSIM
KynisesibHOI cCNPOMOXCHOCMI, Y MoU e 4ac 019 3-KIMHamHUX KBapmup o4ikyemscs cmabiibHicmb ma
BNEeBHeHe 3pOCMAHHS, 3 02190y HAa me, Wo came Ui BapiaHmu 3asx0u KOpUucmyromscs HalbibuIor
3ampebysaHicmio aK HalonmumasbHiuwli 019 poOuHU. [TopiBHIHO He3Ha4YHe NAdiHHS MOPKHembCs 2-
KiMHamHux keapmup [5].

Bi0 no4amky nosHomacwmabHoi BiliHU 3axiOHi obnacmi YKpaiHu npulHaau Hosi Kamezopii
nomeHyidHUX NOKyNuis, wo 6e3nocepedHbo BNIUBAMUMYMb HA BIOHOBIEHHS PUHKY:

— MUMYAcoBo nepemiujeHux ocib, ki npoxcuiu 00BWUL NPOMIXCOK Yacy 8 HOBUX 019 cebe micmax,
adanmyBanuck, 3pO3yMIIU U0 iM KOMGBOPMHO, BOHU 20MOBI NPOOOBXCYBAMU XUMMS came mym |
Maromse Ha ue s8ionosioHul pecypc;

— NPAUBHUKIB KOMNAHIU, AKi 30i(CHUIU Pe/IoKAUito Ha 3axi0 YKpaiHu;

— [HBECMOopIB, AKi X04ymMb MAMU XUMJI0 Ha 3ax00i YKpaiHu Yyepe3 6e3nekosul ¢pakmop;

— [HBECmopiB 8 HEPYXOMICMb 3 Ui/I/IF0 OMPUMAmMu JiKBIOHUU akmus ma npubymox.

Y 38'A3Ky 3 UuM, NPOSHO3YEMBCH, WO Yy 3axiOHux ob67acmsax KpaiHu pPUHOK HepyxomMocmi
BIOHOBUMBCS 00CUMb WBUOKO. B iHWUX pe2ioHax, 0ocob/uso mux, Wo nomepnaroms 8i0 0b6Ccmpinis,
NUMAHHS BIOHOBJIGHHS 3a/1excamume 80 BnesHeHocmi siroded, SKi Mam NPOXUBArOMb, Y 3aBMPAUIHbOMY
OHi ma niompumui 3 6oKy depxcasu. [6]

Buks1ao ocHoBHO20 Mamepiasy

Y X00i BUKOHAHHS aHAsi3y OPeHOHUX CMAsoK HA KBAPMUPU PIi3HOI  KiMHamHocmi 6y/1o
NPOAHAi308aHO CEPeOHHo BAPMICMb NOMICAYHOI OpeHOU XUMmJid NO BCIM BEIUKUM MICMam YKpaiHu. s
Ub020o 6ys10 3p0bs1eHo BUbIPKY 3 MPuUOUSMU NPONO3UYIt NO KOXHOMY MiCMY 3 NOOA/IbLUUM OMPUMAHHSIM
cepedHb020 3HAYeHHSI.

Jlna 36opy iHpopmauii 6ys Bukopucmanul 2eoiHgopmauitiHul nopman Uvecon ma niameopma
oHnalH-o2onoweHb OLX [7, 8] ma epagidHuli nioxio 0o modentoBaHHs Hepyxomocmi. Tobmo ue memaoo,
aKuld BUKOPUCMOBYE 2pagiky 019 CMBOPeHHs Mmodesni Hepyxomocmi. Lled nioxio nepedbadyae
BUKOPUCMAHHS CNeyianizoBaHux npo2pam 0J18 CMBOPeHHs ma pedazysaHHs modesel. OOHIEH 3 20/I0BHUX
nepesaz 2pagidyHo2o nioxody € (1020 BUCOKA MOYHICMb ma demanizauis. Takox 2pagiyHud nioxio €
IHMepakmusHUM | 003B0/ISE peda2ysamu ma 3mMiHBAMuU Mooesli HepyXoMOCMI B PexUMI peasibHo20 4acy
[9]. Came usi nepesaea bysa BUKOpUCMAHa 8 OOC/IOHeHHI — a came CMBOPEHHS Bi3yasbHO NpuBabuBoI
ma demarnizoBaHoi iHpoepagiku, ujo 0eMOHCMPYE 3MIHU PUHKY HEPYXOMOCMI.

Y x00i aHanizy cepedHboi 8apmocmi OpeHOHUX CMAsoK HA KBAPMUPU NO MICMAX NPOCTIOHYEMbCS
MmeHOeHUls 3p0CMAarHs UiHU 8i0 UeHmpaabHUX obiacmel 0o 3axioHux. Taki micma sk Kuis, Jlbsis, IsaHo-
®@paHKiBCbK ma Yx3#2opo0 3atmaroms 1ioupyrodi NO3UUii — B HUX UiHU Hadsuwi (puc. 1). Mpu momy, SKu0
NOPIBHKOBAMU OpPeHOHI UiHU HA KBAPMUPU HABECHI mMa BJIMKY, NPAKMUYHO BCHOOU MOXCHA
KoHcmamysamu ix 36i/ibweHHs. BukirodyeHHs cmaHosismes Cymu, 3anopixoxs, PesHe ma TepHonisb.



14000,00

B CepegHe no micTy_BecHa ElCepepnHe no micty_nito

12000,00

10000,00

8000,00

6000,00

4000,00

2000,00

SRR NWNAY
SRR AR RAWY

[

& 2
& TGS
& &
& 4F &
¥

0,00
&

@
& (Fﬁ‘#’ Qs-‘@
&

o
S
&

Puc. 1. CepedHs Bapmocmi opeHou KBapmupu 8 YKpaiHi NOMiCAYHO (2pH.)

Y pasi nodobosoi opeHOu KBapmup cumyauid bibw-meHw cmabiibHa, ane NPOCTioHYEMbCA
He3HayHe 36ibweHHs Y 3axioHux obaacmsx. A om Nnpu NOMICAYHIU OpeHOI KBApMUpP MeHOeHUis

3pOCMAHHSA UiHU B0 UeHmpasbHUx obsacmel 0o 3axiOHux NPocaioxyembcsa dyxce dobpe. Jlidepamu €
Kuis ma Jlbsis (puc. 2).
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Puc. 2 . CepedHs Bapmocm/' OpeHou KBapmupu NoMics4Ho ma nodoboBo (2pH.)
B cxiOHux obsacmsx BAIMKY PUHOK HEPYXOMOCMI 3HAYHO NOXBABIWAB. Lle MOMHa
NpoiIFOCMpyBamu Ha NPuUKaadi micma Xapkosd, BiOc/iOKyBaBWU PUHOK OPeHOU O0HOKIMHAMHUX ma
Mano2abapumHux KBapmup — Mak 38aHUX «20CMUHOK». He 3anexcHo 8id patoHy Micma, NPOC/iOHYEMbCS

meHOeHuisi 00 300pOXCYAHHA BAPMOCMI. VIMOBIDHICMb Ub020 NPO2HO3y 00BOJI BUCOKA, K BUOHO 3
DUCYHKa 3.
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Puc. 3. Bapmocmi opeHOu KBapmup no palioHax M. Xapkosa (2pH.)

AKwo aHanizysamu cepedHro Bapmicme NPoOaXcy KBAPMUP NEPBUHHO2O0 PUHKY, MO Y Pi3HUX
pe2ioHax cumyauis CymmeBo Pi3HUMbCS. 3 npuBedeHoi 2icmoepamu BUOHo (puc. 4), wo Kuis 3admae
Jioupyrodi no3uuli He 3anexcHo Bi0 KilbKocmi KimHam y Kseapmupi (puc. 5) a sapmicms ks8apmup y
HoBObYO0BAX CYMMEBO He 3MIHUAACA Ha NPOMsA3i wecmu micayis 2023 p.
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Puc. 4. CepeoHs uiHu KBapmup y HoBobydosax 8 3as1exHocmi 8i0 micma (S)
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Puc. 5. CepedHs uiHa Ksapmupu y HoBobYy00BaxX 3 Pi3HOH Ki/IbKicmo KiMHam (S)

AKWo aHanizysamu cepeoHro BAPMOCMI NPOOax}cy KBApMUpP BMOPUHHO20 PUHKY HA NPOMA3i
wecmu  micauis 2023 p. (bepeseHb — cepneHb), MOMHA CMBepoXysamu WO PUHOK NOYas
cmabinizysamucs — Bxce Hemae maxkux CNJaeckis uiH, aKi 6yau HasecHi y [Hinpi, lloamasi ma JlyubKy (puc.
6).
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Puc. 6. [JuHamika 3amiHu cepeoHbOol UiHU KBapmup BMOPUHHO20 PUHKY B 3d/1excHoCcmi 8i0 micma ('S)

Anie meHoeHuii 36epiearombca — HA cxo0i KpaiHu xumJso deweswe, a Ha 3axo0i, B8 0esKux
NPUKOPOOHHUX pezioHax 3 [Monbuiero, YeopuwuHoro ma CrnoBaqy4uHoro dopoxcye. Jlidepom 3 sapmocmi
Npooax3cy KBApmup BMOPUHHO20 PUHKY Hepyxomocmi € Kuis. 3a pe3ysibmamamu 30ilicHeHo20 aHasisy,
MOXCHA 3p0bUMU BUCHOBOK, WO Cepe0Hs BAPMICMb BMOPUHHOI HepyxoMocmi no YKpaiHi 3a 0aHUMu Ha
nimo 2023 poKy 3Haxooumscs 8 NPoMiKy 8i0 28 000 do 108 000 5.

BucHosku

ABMopamu NpoaHanizoBaHo MeHOeHuli 3MiHU UiH Ha PUHKY NEepBUHHO20, BMOPUHHO20 XUMJA d
Makox no0oboBoi' Ma NOMICAYHOI OpeHOU NO BCIM BEUKUM MICMam YKpaiHu.

binbw 0emasnbHO NPoBEOeHO 0OC/IOXNEHHS PUHKY OpeHO0BAaHo20 MUmJd Micma XapKoad.
Bu3sHay4eHi opeHOHi Cmasku: MiHiMAaabHAd, CepeoHs Ma MAKCUMA/ibHA BAPMICMb.

lobydoBaHo diazpamu 3a1excHOCmi BapMOCMI #UMJIA 8i0 MIiCUS 3HAXOOXEHHS.



3Baxcaro4u Ha BCe BUWECKA3AHe MOXCHA 3 BNEBHEHICMH CKA3amu, W0 PUHOK XCUMJIA B YKPAiHI By e
He 6yoe mum, skud 8iH 6ys 00 no4amky siticbkosux 0ill. 3a mod Yac, wo NPoUWOoB 3 NOYAMKY BIlIHU, BXce
BI06Y/1UCA KAPOUHAIbHI 3MIHU Y Cdepi opeHOU | NpOOax cy #UmJ0B80i HepyXoMocmi.
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Abstract

Diplomatic relations between the US, which has become the world’s only superpower after
the fall of the Soviet Union, and the Republic of Azerbaijan, which has just regained its state
independence after the dissolution of the Soviet Union, have been and continue to be of great
importance since the very beginning of Azerbaijan’s independent foreign policy course. The United
States, in turn, was interested in establishing diplomatic relations with Azerbaijan, which has the
most important geostrategic position not only in the South Caucasus, but also in the whole world
and consequently, the United States government officially recognized the independent Republic of
Azerbaijan at the end of 1991. Following this, the first practical steps were taken in the field of
establishing initial political-diplomatic relations between Azerbaijan and the United States. All
these issues have been widely reflected in the research works of many scientists (M. Gasimli, A.
Hasanov, E. Nasirov, F. Ismayilov, I. Musa, etc.) in Azerbaijani historiography. In the article, a
comparative analysis of those research works and historiographical materials was conducted, and
on the basis of this, the establishment of the first political-diplomatic relations between Azerbaijan
and the United States was studied.

Keywords: Azerbaijan, the United States, international relations, bilateral relations, foreign
policy, historiography.

The historical roots of Azerbaijan’s relations with the United States of America which is the world's
most important superpower, go back to the second half of the 19th century. Thus, in the 70s and 80s of
the 19th century, the oil industry, which was formed and developed in Azerbaijan, attracted the attention
of the huge oil companies of the United States as well as other leading Western countries. In 1918, after
Azerbaijjan declared its independence as the first democratic republic in the East, relations between the
two countries became relevant again, the first step towards the establishment of diplomatic relations
between the Azerbaijan Democratic Republic and the United States was taken during the Paris Peace
Conference (1919). But during the 70-year period when Azerbaijan was part of the Soviet Union, there
were no official relations between the two countries.

Following the dissolution of the Soviet Union in 1991, regaining its state independence on October
18, the Republic of Azerbaijan began to conduct an independent foreign policy. In the first years of
independence, the basis of the foreign policy of Azerbaijan, like other post-Soviet countries, was the
establishment of the first diplomatic relations with the world states and the official recognition of its
independence. At this time, relations with the United States, which became the world’s only superpower
after the collapse of the USSR, began to form one of the most important aspects of Azerbaijan’s foreign
policy. The first diplomatic relations of Azerbaijan with the United States have been widely reflected in
many research works in the domestic historiography. M. Gasimli, A. Hasanov, E. Nasirov, F. Huseynov, |.
Musa, E. Ahmadov and other authors should be mentioned among the researchers of the mentioned
problem in Azerbaijani historiography.

The USA is one of the first countries in the world to officially recognize the independence of
Azerbaijan. Thus, US President George Bush declared his official recognition of the independent state of
Azerbaijan on December 25, 1991, that is, just 2 months after the adoption of the “Constitutional Act
on State Independence of the Republic of Azerbaijan”. N. James writes in this regard in his book
“Diplomacy in the Former Soviet Republics”: “On December 25, 1991, the Soviet Union ceased to exist
and the United States officially recognized 12 former Soviet republics, including Azerbaijan, as
independent states” [6, p.150]. A. Hasanov describes this important event as follows: “On December 25,
Washington declared its official recognition of Azerbaijan, which had declared its independence, and
soon took certain steps to establish diplomatic relations between the two states” [5, p. 145]. However, as



shown in N. Jafarsoy’s monograph “Azerbaijan’s foreign policy during the Elchibey period”, on December
25 US President J. Bush, who officially recognized Azerbaijan’s state independence, wrote a letter to A.
Mutallibov, the first president of Azerbaijan and put forward 5 principles for establishing relations
between the two countries [2, p.136]. It was clearly stated here that the USA is not interested in the
existence of multiple nuclear states in the post-Soviet space and therefore, Azerbaijjan should sign the
Treaty on the Non-Proliferation of Nuclear Weapons, adopted by the UN General Assembly in 1968
(which ratified by the USSR in 1969 — B.M.), and should have the status of a “nuclear-weapon-free
country”. Other principles mentioned in the US president’s letter include the observance of laws and the
use of democratic methods during political reforms; protection of human rights and rights of ethnic
minorities; compliance of national policy with international norms; the transition of Azerbaijan from the
old Soviet-era economic system to a free market economy. Azerbaijani president sent a reply letter to the
US president and stated that Azerbaijan, which intends to establish independent relations with the US,
adheres to all principles, including making efforts regarding the fifth principle. Consequently, as M.
Qasimli wrote: “With those letters, the first steps were taken in the relations between the two countries”
[7,p.153].

The first practical steps in establishing diplomatic relations between Azerbaijan and the United
States coincided with the beginning of 1992. So, on February 12, 1992, US Secretary of State James
Addison Baker made a business trip to Baku [4, p.30]. M. Qasimli writes about the purpose of that visit:
“The US government was worried about the processes taking place in the region, especially the deepening
of the Nagorno-Karabakh conflict, Iran's activation in the South Caucasus region after the collapse of the
USSR. ... There was a need to discuss those issues” [7, p. 153]. It was because of this that J. Baker received
extensive information from official Baku about the internal and foreign policy of newly independent
Azerbaijan, economic reforms, the Armenian-Azerbaijani Nagorno-Karabakh conflict, and important
aspects of the future relations of the United States with Azerbaijan were discussed. J. Baker, returning
from the trip, advised the US government to establish diplomatic relations with Azerbaijan. It was for this
reason that only 5 days after Baker's visit — on February 17, the US Secretary of State’s personal
representative, ambassador for special tasks Nicholas Sangoya visited Baku. E. Nasirov writes that N.
Sangoya met with Azerbaijan’s State Secretary Midhad Abbasov and they discussed the establishment of
diplomatic relations between the two countries, as well as the opening of the US embassy in Baku [9,
p.22].

In March 1992, embassies were opened in both countries: first the Azerbaijani embassy in
Washington and then the US embassy in Baku [1, p.2]. During the opening of the United States Embassy
in the capital of Azerbaijan, US Chargé d'Affaires in Azerbaijan Robert Finn made a speech and
emphasized that the embassy will serve the development of relations between the two countries [7,
p.154]. This event meant the establishment of diplomatic relations between Azerbaijan and the United
States.

The period when the first diplomatic relations between Azerbaijan and the United States were
established is characterized by the transition of Azerbaijan to difficult times — the war phase of the
Armenian-Azerbaijani Nagorno-Karabakh conflict. From the very beginning of the Azerbaijan-US
negotiations on the conflict in Karabakh, the United States expressed its support for the resolution of the
conflict within the framework of the Council on Security and Cooperation in Europe (CSCE; OSCE since
January 1, 1995). Already in March 1992, the Minsk Group of CSCE was established for the resolution of
the conflict, with the USA as co-chairman. In April 1992, the US government sent a delegation of the US
Congress to Baku under the leadership of Senator Dennis DeConcini, the chairman of the Senate
commission on OSCE. I. Musa characterizes this visit of US officials as “reconnaissance missions” with the
aim of studying Azerbaijan [8, p.507]. A. Hasanov writes about this visit: “It goes without saying that all
these delegations thoroughly study Azerbaijan and determine the contours of the future foreign policy
of the United States in relation to this country” [5, p.145-146]. Shortly after that visit - in May 1992,
Shusha and Lachin were occupied by the Armenian armed forces. This was clearly against international
law, particularly the Helsinki Final Act of the CSCE (1975). Therefore, on May 19, the US State
Department issued a statement stating that it will not recognize the occupation of Azerbaijan’s territory
by force. At that time, the US leadership, which is based on the principles of democracy and justice,
emphasized such a point that is very valuable for Azerbaijan, as noted by researcher I. Musa: “The US will
not agree to unilaterally change the status of any territory based on violence” [8, p.507]. Not only in the
domestic historiography, but also in foreign historiography, this fact is unequivocally evaluated as the
objective and fair position of the United States.



After the change of government in Azerbaijan in May-June 1992 and the election of A. Elchibey as
the new president, US official circles once again tried to expand relations with the Republic of Azerbaijan,
which is of great geostrategic importance, and to actively intervene in the socio-political and military
problems in the region. For this purpose, in July 1992 — on the eve of the CSCE Helsinki summit, US
President J. Bush sent a letter to the President of Azerbajjan and stated that his country is ready to
establish and develop relations with Azerbaijan in all spheres. At that time, the head of the White House
wrote in his congratulatory letter to the President of the Republic of Azerbaijan A. Elchibey: “l welcome
your loyalty to the work of creating democracy and free market relations in Azerbaijan” [8, p.508].
However, it is a pity that the leadership of the republic at that time could not go ahead of its predecessors
and underestimated this important initiative of the United States. This is how A. Hasanov analyzes this
event: "At that time, the political circles of the country believed that Azerbaijan’s independent statehood
interests and the desire to weaken Russia's influence in this region were of such vital importance to the
United States that all the problems of Azerbaijan would be solved by the United States and European
states (especially Turkey). They thought that Azerbaijan should consider its work finished by not settling
with Russia and declaring a “struggle” against it. Supposedly, all the remaining issues, including
Armenia’s aggression and the solution to the Nagorno-Karabakh problem, are the problems of the United
States, European countries and international organizations” [5, p. 147].

Thus, as a result of the inadequate foreign policy course conducted by the Azerbaijan’s leadership
at that time, Azerbaijan could not properly benefit from the support of a superpower like the United
States at the CSCE Helsinki summit held at a time when Armenia’s occupation policy reached its highest
level. At that time, Azerbaijan participated in the Helsinki summit, but as A. Hasanov wrote in his book
“Azerbaijan and OSCE”, Azerbaijan failed to put the issue of aggression of the occupying Armenian
leadership on Azerbaijani lands on the agenda of the summit [3, p.12].

In general, the first years of the establishment of politico-diplomatic relations between Azerbaijan
and the United States are characterized as “incomprehensible relations” in Azerbaijani historiography,
and one of the most important reasons for this is Section 907 added to the “Freedom Support Act” by
the US Congress. It is no coincidence that H. Pashayev, who was the first extraordinary and
plenipotentiary ambassador of Azerbaijan to the United States in 1992-2006, characterized this as the
first obstacle in the bilateral relations between Azerbaijan and the United States [10, p.339].
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Abstract

The article considers the main trends in the development and application of the
anthropological school of criminology. The author considers some retrospective provisions of this
school and compares them with the most relevant and modern developments in the field of
anthropology, biology and medicine. It is very important to understand the personality of the
criminal, his explicit and implicit motivation, to predict his behaviour, which can be done with the
help of the tools of criminal anthropology. That is why the purpose of this study is to retrospectively
analyse the theories of criminal anthropology, as well as dialectical, logical, historical and
comparative research methods in the field of anthropology, biology, medicine used to obtain
information about the personality of the criminal. The methodological basis of the study was
general and private scientific methods of cognition of objective reality.

AHHOMauusi

B cmamee paccmMampusaromcs OCHOBHbIE MEHOeHUUU passumusl U NPUMEeHeHUs
aHmponosiocudyeckol  WKOJIbI  KPUMUHOJIo2UU.  ABMOp  paccmampusaem  0maoesibHble
pPempocnekmuBHble NOJIOXeHUS OaHHOU WKOJbl, A MAkx3e conocmassisem ux ¢ Haubosee
aKmyasbHbIMU U COBPEMeHHbIMU Hapabomkamu 8 06,1acmu aHmponosi02uu, buoio2ul, MEOUUUHSBI.
Oy4eHb BAXHO Npu pocme NpecmynHoCMU NOHUMAmMb JIUYHOCMb NPECMYNHUKA, e20 ABHYH U
CKPbIMYH MOMUBAUU, NPEOCKA3bIBAMb €20 NOBEOEHUE, YMO BO3MOXHO COelamb C NOMOWIbHO
UHCMPYMEHMOB KPUMUHA/IbHOU aHMpPOoNOos1o2uu. MIMeHHO N03MoMy Uesibko O0aHHO20 UCC/Ie00BAHUS
AB/SeMC PempoCNeKmMUBHbII aHanu3 meopull KPUMUHAbHOU aHmMpPONoso2ul, d Mmakxie
ouasekmuyeckue, Jo2udeckue, UCmopuyeckue U CpasHUmMesibHble Memoobl UCC/Ie00BAHUS B
obniacmu aHmponosio2u, buosio2ul, MeOUUUHbl, NPUMEHSIeMbIX 071 NoJyYeHus cBedeHuld o
JIUYHOCMU NpecmynHUKd. Memodosioeudeckol 0CHOBOU UCCIe00BaHUS SBUUCL obuwjue U
YacmHbIe Hay4yHble Memoobl NO3HAHUS 06beKMuUBHOU delicmaume/IbHOCMU.

Keywords: anthropological school of criminology, Cesare Lombroso, crime, criminal
personality, psychology, biology, psychophysiology.

KntodeBble €/10Ba: aHMponosiocudeckass WKoaa KpumuHosoauu, Yezape Jlombpo3o,
NpecmynHOCMb, IUYHOCMb NPECMYNHUKA, NCUX0/102us], bUOI02Us], NCUXODU3UOIOUS.

BsedeHue. Ha ce200HAWHUL 0eHb KPUMUHAJbHAS AaHMPONOJIo2US He mepsem  CBOK
aKmyasbHOCMb  BBUOY COCMOSHUS — NPecmynHOCMU.  «AHMPONoJ/Io2uUYeckoe  HanpassieHue B8
KPUMUHOJI02UU» - 3MO NPOGUIaKmMuYeckue mepbl 6opbbbl ¢ NpecmynHOCMbH, KOMOpPble BCe20a CMosm
Ha nepsom mecme 8 pabome npasumesibcmsa u [Ipe3udeHma. OO0HOU U3 3aKOHOOamesibHbIX Mep
asnsemcs, Hanpumep, Ykas llpe3udeqma Pecnybauxku KazaxcmaH «O6 ymsepxcdeHuu [1os10xeHus o
KoopouHayuoHHoM coseme Pecnybsuku KasaxcmaHd no obecneyeHuro 3aKOHHOCMU, Npasonopsoka u
6opbbbI ¢ npecmynHocmero» [1]. Imu npuopumemsl 8 cucmeme opuduyeckux OUCUUNJIUH, Npexcoe
BCE20, HaNPABJIeHb! HA YJ1yHuleHue pabomsl NPABOOXPAHUME IbHbIX OP2aHOB C NPeCMYNHOCMbHO.

B yacmHocmu, B8 KasaxcmaHe 3a 10 mecaues 2022 200a 3ape2ucmpupoBaHoO yeoJsI0BHbIX
npasoHapyweHut — 140592, ymo Ha 1,8% 6osbwe, Yem 3a aHan02u4HbIl nepuod Npedbidyuie2o 200a
(138093), u3 Hux 86,0% unu 120985 — npecmynnerud, 14,0% unu 19607 — y20/108HbIe NPOCMYNKU [2].

ObuiecmBseHHble HAayKu, U3ydaroujue C/I0MHbIe COUUA/IbHbIe ABJIeHUS, CBA3bIBAIOM NpeomMem
cB0e20 No3HaHus B8 b6osbwel unu meHbweld cmeneHu C npobnemol 4Yenosekd. He cocmasnsom



UCKJIHOYeHUS] U3 3MO020 NPpasu/id U Hpuoudyeckue Hayku KPpUMUHA/bHO20 UUK/Id, B MOM 4ucsie u
aHMpPON0J102U4ecK020 HanPasIeHUSI KPUMUHOI02U4eCKoU MbIC/U. Hu 00HO KpUMUHOI02UYeCKoe HayYHoe
HanpassieHue He Moxem obodmu npobrembl,  CBA3AHHbIE C  JIUYHOCMbIO  NPECMYNHUKA.
CoomBemcmBeHHO, Y4eHble HAYUHAarom 3adyMbIBAMbBCS O MOM, NOYeMy YesloBeK cosepuiaem
npecmynJjieHue U Kak NoBJIUSIMb Ha e20 NoBedeHue.

Mo mHeHuro npogeccopa A.N. flonzosol [3], HU 00UH KPUMUHOJI02, KKyt bbl HAYYHYH WKOJTY OH
He npedcmasnssn, He Mmoxcem obolmu npobsiembl, CBA3AHHbIE C Yes0BeKOM, COBEPUIaOULUM
npecmynJsieHus. 3Ha4yeHue u4HOCMU NPpecmynHUKa onpedessemcsl mem, Ymo npecmynsieHue, 6yoy4u
pe3yibmamom co3HamesibHol B0/1eB0U 0essimesibHOCMU Ye/10BeKda, He MOJIbKO HeMbIC/IUMO BHe J1ULd, €20
coBepuIuBLLIe20, HO U B bosibwel Mepe 06yC/I08/1eHO CYUJHOCMbHO U 0CObeHHOCMAMU 3Mo20 uyad. Kpome
moeo, 6e3 usy4yeHUs JIUYHOCMU NPecmynHUKa He mo2ym bbimb NOHAMbI HU NPUYUHBLI OMOEsIbHO20
npecmynJieHuss, HU NPUYUHbI NPeCMYNHOCMU KAaK MAcCoB020 COUUA/IbHO20 SBJIeHUS. XOMSs UMeemcs Kpye
BeCbMa aBMOPUMEMHbIX Y4EHbIX, KOMOPbIe OMPUUAarom CyujecmsosaHue ocobol IUYHOCMU
npecmynHuKka. Kak u BcsKkoe 4acmHoe HayyHoe HanpasseHue 8 KPpUMUHOJIo2UU, YYyeHue O JIUYHOCMU
npecmynHuKa umeem 602amyro UCMOopUro. [IPUHSIMO CYUMAmMb, YMO OHO CK/1A0bIBA/IOCh NOCMENEHHO HA
npomseHuu XIX Beka. [lepsble nonbimKu pazobpambscsa 8 3mol npobseme BbIpax)anucb B
YCMAHOBJIeHUU 0CObbIX NCUXOPUIUYECKUX NPU3HAKOB, OMIUYArOULUX NPECMYNHUKOB U/IUu onpedesieHHbI
ux Bu0 om opyeux sr00ed, He coBepuarolux npecmynaeHul, a maxkxe pasoeneHuu Ux Ha 0OHOPOOHbIe
2pynnel.

[lepsbie 0CHOBbLI KpUMUHA/IbHOU aHmponosiocuu b6biiu nosoxerHbl 8 XVl sBeke MozaHHoOM
Kacnapom Jlapamepom u ®paruem Viosepom [annem (ppeHonozus). HayqHbie pazpabomku yKasaHHbIX
BbllE YYEHbIX B NOC/edyrouemM NO3BO/UAU MAJAHMIUBOMY UMA/ILIHCKOMY Bpady-ncuxuampy u
mropemHomy aHmponosozy Yesape (Ljezapro) Jlombpo3o coename BbIBOO O MOM, YMO Hem e0UHO20
(NpuUpOX30eHHo20) muna NPecmynHUKAd, d €CMb MHOMECMBO UX BUOOB, KOMOPbIE CYUJeCMBEHHO
omsuyaromcs opy2 om opyea. KpumuHOo2uU4eckoe y4yeHue O JIUYHOCMU NPecmynHuUKd akmuBHO
Pa3BUBAJIOCE BO MHO2UX CMPAHax mupa u 8 nocaedyrousem 8 CCCP. Ha npomsxeHuu 8ce20 npoutsiozo XX
BeKa y4eHbIMU, B 6osIbLWEl CMeneHU KPUMUHOI02amu, Nposoousiacs paboma Kak 8 0baacmu meopuu
JIUYHOCMU  NPEeCcMmynNHUKd, mMmak U Nno U3y4eHuro OomoesbHbIX BUOOB U 2pynn NPecmynHUKOS.
[Mpodosm#aromcs akmuBHO UCC/e00BAMbCS  PA3/iuYHble acnekms! JIUYHOCMU NPEecmynHUKa u B
Hacmynuswem XXI Beke. B 83U C 3MUM MOXCHO 20Bopumb 06 OMHOCUME/IbHO NOJIHOU U3Yy4eHHOCMU
JIUYHOCMU NPEeCMyNHUKA B CoBpemMeHHol omedecmseHHoU U 3apybexcHol KpUMUHO/I02u4ecKol HayKe.
[pu 3mMom 00HU Cheyuasucmsl 0aHHOE HanpasJsieHue UmeHyrom meopuel IUYHOCMU NPecmynHUKA,
opyaue — KpuMuHasbHod aHmponosioeued. Tpembu —KpumuHosio2uel IUYHOCMU. Ha Haw 832180, BMopoe
HaumeHoBaHue Bblenigoum 6osee npednoYmumesibHbIM. Mo  06YCI08/1eHO meM, 4YmO MmepMuH
«aHMponoJio2us» BKo4Yaem B8 cebsi y4eHue O 4YesioBeKe: e20 NPOUCXOMOeHUU U U3MeHYuBOCMU BO
BpPemMeHU U NPOCMPAHCMBE.

B Hacmoswel cmambe paccMompeHda KpUMUHOI02UYeCKas aHmpOonosiocuss He MOJIbKO Kak
HanpasJsieHue KpUMUHOJI02UU, KOMOoPas U3y4dem B3AUMOCBSI3b BHEUWIHe20 CMPOeHUsI 4e/10Be4eckozo
mesia, HO U CBAI3b AHMPONOI02UYECKUX NPU3HAKOB C NPECMYNHBLIMU HAK/IOHHOCMAMU Yes108eKd.

KpumuHoioeuyeckas aHmponosio2usl - 3mo U HAanpasaeHue KpUuMUHOJI02UuU, KOMOopPAas u3y4yaem
npobsiembl IUYHOCMU NPU COBEPUIEHUU NPECMYNHO20 OeSIHUS, MeXCOMPAc/eBas OUCUUNIUHA, B KOMOpPOU
CMbIKAOMCA Makue Hayku Kak NCuxosoeus, NAamosioeuyeckas ncuxuampuss u ouggepeHyuaibHas
ncuxogusuosozus u m.o.

MbI nonazaem, 4mo KPUMUHA/IbHAS AHMPONOJI02US HA CBOEM Nymu npuobpesna nosiHoe Npaso
2paX3c0aHcmBa He MmoJIbKo Cpedu ecmecmBoBedeHus, C/1e008amesibHO, OOJIHCHA  NOJYYUMb
npakmuyeckoe npumeHeHue B8 obnacmu  HpUOUYeCKUX — Hayk, B 0esmesbHOCMmU  Cydos,
NPABooOXpaHUmMesibHbIX 0p2aHoB B bopbbe ¢ NpecmynHOCMbH.

KpumMuHanbHas aHmponosio2uss cmapaemcss O0ObACHUMbL U YCMAHOBUMb  CBS3b  Mexoy
AHAMOMUYECKUMU U U3UO/I02UYECKUMU OCObeHHOCMAMU 4YesloBeKa U e20 HPAaBCMBEeHHbIMU
Ka4yecmaamu, e2o OMHOWeHUeM K CO4UaIbHOMY NOPSIOKY.

lpecmynsieHue u3y4aemcsl KaK eCmecmaeHHoe S8J1eHUe, NOYMU He 3aBUCAULee oM YesioBeyeckol
BOJIU U OesmesibHOCMU, aHAI02u4yHoe C poxcoeHuemM u cmepmsto. Ewé 8 Haqdane XX Beka Hekomopsie
YYEHble nponosedyrouue 0aHHYH Meopuro paccMampusaiu NPeCMynHUKA, Kak 0cobyro pa3HoBUOHOCMb
yesioBeYecko2o poodd. Ima MOoYKd 3peHuss NPOMUBOPEYUM HECOMHEHHOMY Gakmy couudsibHO20
NPOUCX0X#COeHUsI NpecmynJIeHust U 3aBUCUMOCMU e20 OM YC0B8Ull MECMA U BpeMeHU.

CBS3b Mex Wiu UHbIX aHOMasaul ¢ NPecmynHoCMbH He Bce20d ucxooum U3 MOYHO U MBepoo
YCMAHOBJIeHHbIX AKmMopoB;, MHo2ue BbIBOObI UMEOM euje MOoJibKO 2unomemuyeckul xapakmep. To



ecms, 0aHHas Npobiema umeem MAakxe 3Mmuyeckoe 3Ha4YeHue, Kacarou,eecs oUeHKU Mep, NPUMEHSIeMbIX
K JIUYAam, Hapyuwarouium y20/108Ho-npasosol 3anpem, 8 MoM YUC/IE, K meM, YbU ONdCHbIe 0J18 obuiecmsa
Oelicmausi 0byc108/1eHbl MEOUKO-bU0I02u4eCKUMU 0COBEHHOCMSMU, BK/IHOYAST 2eHemuYyecKue.

Mo mHeHuro A.A.lepueH3oHa: «[loBedeHue YesoBeka (couuasbHoe iU aHmucouuasbHoe) -
pe3ysibmam Bs3aumodelcmBus cybbekmuBHbIX U 0bbeKkmuBHbIX ¢akmopos [4]. K obbekmusHbIM
¢akmopam omHocumcs WUpOKUl U B3AUMOCBA3AHHBIU KOMNJIeKC 6buoaoeudeckol CmpYyKmyphbi,
0cobeHHOCMU U NOMPebHOCMU YesioBeKd, e20 NCUXUYECKo20 CK1add, YCA0BHbIX U 6e3yC/108HbIX
peciekcos, xapakmepad, meMnepameHma, MopasibHbIX YCmoes. HecoMHeHHO, 00HOU U3 BAXCHbIX 3a0ad,
cmoswux neped buosioeuel u coyuonoeueld Ha cmbike 3mux 08yx ompacsed S8/1emcsl UccedoBaHue
KayecmseHHo20 nepexodd  6UO/I02UYECKO20 B  COUUAJIbHOE,  PAckpbimue ocobeHHocmeld u
3aKoHomepHocmel, NpUCYUUX 6bUOIo2UYeCKUM U NCUXOI02UYeCKUM KOMNOHeHMAam JIUuYHOCmu U
3aKoHomepHocmel CcoyuanbHbIX. PeweHue 3mol npobsiembl NPeocmasisemcs 4pe3sbiHatiHo CIOXHOU
3a0ayel, Bbixooaweld Oaneko 3a npedesibl  KPUMUHO/Io2uU. KpumMuHoiIo2us —YCmaHas/ausaem
onpeodesieHHble 2paHUUbl U3yYeHUs IUYHOCMU NPecmynHUKA».

B 20-x 200ax Npouisioco Beka BO3HUKAEM KPUMUHA/IbHO-6UO102U4ecKasl WKo/d, CBA3bIBABUIAST
npecmynjieHue ¢ HAc/Ie0CMBEHHOCMbIO,  KOHCMUMYUUOHHbIM — PACNOJIOXEHUeM U Opy2umu
XapakmepucmuKkamu NPecmynHUKa. MIcciedoBaqusi 8 3mom HanpasaeHuU NpoBooUIUCE NCUXUAmMpPamu,
NCUXOAHAAUMUKamu, ncuxosoeamu. OOHako u 0aHHOU wikosie 6kl csolcmBeHeH O00HOCMOPOHHUU
NOOX00 K U3y4eHUro IUYHOCMU NPECMYNHUKA, UMEHHO — NPesaupoBaHue NCUXUYeckux paccmpolcmsa u
6os1e3Hell N0 OMHOWEHUD K Opy2uM NPUYUHAM NPECMYNHOCMU. B 0CHoBe 0aHHO20 HaNpassieHus, Kak
Ve 20BOPUJIOCh, 1eXAm mMpuU B3AUMOCBS3AHHbIX ¢akmopa: Hac1edCmBeHHOCMb, KOHCMUMYUUOHHOe
NpedpacnoiomeHue u Ncuxudyeckue ocobeHHocmu JUYHOCMU. [1pu 3MoM Heslb3s NPOBOOUMb Pe3KYH
2paHb Mexdy smumu Gakmopamu. Pe3ysbmamsl  U3YHeHUs BJIUSHUS HAC/IeOCMBEHHOCMU  HA
npecmynHoOCMb NOKA3bIBAKOM, 4YMO HAC/IEOCMBEHHOCMb He Bo30elicmByem HenocpedCmBeHHO Ha
NPUYUHbI NPECMynHOCMU. Bmecme ¢ mem, mMeopemuKku 3mMo20 HANPAasJieHus Nosd2arom, 4Ymo B
onpedesieHHolU cmeneHu makoe so3delicmBue umMmeem Mecmo uiu 0ax)ce, NbImaromcs 00Ka3ams, 4Ymo
HacseocmaeHHoe NPedpacnosioxeHue SB8aAgemcs 00HoU U3 NPUYUH npecmynHocmu. [Ipu 3mom
uccaedosamesnu npubezarom K m.H. «61U3HEL080MYy MEmMOoOy».

Tak, Hemeuykul npogeccop MoeaHH JlaHze, CBS3bIBArOWUL NPECMYNHOCMb C 2eHemMuUYecKUMU
¢akmopamu, npuxooum K BbIBOOY, YMO HAC/EOCMBEHHoe NpedpacnosioxeHue K npecmynHoCmu
BbIPAXEHO NPUMEPHO B 00UHAKOBOU CMeneHu Yy UOeHMUYHbIX 00HOAUUEBbIX bu3Heuo08 U pasiudHol
cmeneHu Yy  HeudeHmMuYHbIX 6/lu3HeyoB. HekomopbiM 06pa3oM, 3MO  3dsB/ieHUe  COOepIum
onpedesieHHyro 00J1H UCMUHbI, MAK KaK U3BECMHO, YMO Y Yesn08eka UdeHmuYHbIe 61Uu3Helbl BO3HUKAM
nymem pacuiensieHus Ha cmaouu paHHe20 3MbPUOHAIbHO20 pa3Bumus. 1o BCemM NPU3HAKAM, KOMOpbIe
onpeoesistoMCcsa MOJIbKO 2eHamu — NOJI, UBem 2/1a3, 2pyNna KPoBuU — UOeHMUYHbIE bJ1u3Hey bl 0OUHAKOBMbI.

Teopuu Yezape Jlomb6po30

B 0bwecmseHHOM CO3HAHUU KPUMUHA/IbHAS AHMPONO/I02usl 00B0JIbHO NPOYHO ACCOUUUPYEmMCS C
umeHem Yezape Jlombposo [5].

CoennacHo meopuu  Jlombpo30 O «NPUPOXCOEGHHOM NPECMynNHUKe», 20B0PsSm 0CObeHHOCMU
BHeUWIHe20 CMPOEHUS Yesl0BeHeCcko20 meJsia — adHMpPONosiocudeckue NpU3HAKU, Komopbie onpedessom
NCUXUKY YesioBeKda, Becb €20 BHYMpPeHHUU MUp, 8 MOM YUC/Ie U €20 NPeCMynHbIe HaK/IOHHOCMU.

BbickasaHHas JlomMbpo30 meopusi «NPUPOXOEHHO20 NPecmynHUKa», no Cymu, $B8/Semcs
mamepuaaucmuyeckol, NOCKOJIbKY B OCHOBHOM bazupyemcs Ha Hab/ito0eHUsX U 3KCNepUMeHmasbHbIX
uccedosaHusix. Co2nacHo 3mol meopuu, Y4e/10BeK CMAaHOBUMCS NPECMYNHUKOM He U3-3a COUUA/IbHbIX
NPUYUH, @ U3-3a MO20, YMO ONPeOesieHHbIe Yepmbl eMy Nepedaromcs NPU POXOEHUU. HeKomopbIM JIH00AM
Kak 61 npedonpedesieHo cyobbol coBepuIams MAXKUe NpecmynsieHus. B 0CHOBY KOHUeNuuU NOJIOXeH
me3uc 0 ecmecmBeHHOM Xdpakmepe U BeYHOCMU CYW,eCmBOoBAaHUS NPecmynHocmu 8 obujecmae.
CKI0OHHOCMb K COBEpPUIeHUD NPecmynJsieHuss 3a0aemcs UHCMUHKMOM — MAakK e Kak CekCyasbHoe
sreveHus.  CoenacHo  makod — Jioeuke B coBepuweHuu  NPecmynsieHus — Hem — HU4e20
NPOMUBOECMECMBEHHO20, U 3d COBEpUIeHUe NPECMYNsIeHUs Mbl He Moxem ocyxoame. [pogeccop
cy0ebHol ncuxuampuu u y20/108HoU aHmMponosoeuu 8 yHusepcumeme TypuH Yesape Jlombpo3o makxe
npoBoow1 ucciedoBaHuss 8 obsacmu namoJsioeudeckold aHamomuu, Gu3auoso2UU U NCUX0osI02uU
NpecmynHUKoOB, U3y4as Ux YyBCMBUMEbHOCMb, NOYepK, NCUXUu4eckue ocobeHHOCmu, 0cobeHHocmu
MamyupoBoK.

Yezape Jlombpo3o (1835-1909 e2.), 00HUM U3 nepsbix 06pamui BHUMAHUE HA WUPOKOE
pacnNpoCmMpareHue mamyupoBoK Cpeou NPECMYNHUKOB, YMO, 6e3yC/I0BHO, onpedesiusio e2o OMHOWeHUe
K Hel: OH paccMampusasa HAKoJKy KAk NposiB/ieHue amdadsusmad U Kak NPU3HAK HpascmBeHHOU



deopmayuu u4yHocmu. Vccrnedosamesib ymaeepxcoads, 4mo MmamyuposKka xapakmepulyem cobol
onpedesieHHbIld aHMpPoNoic2u4eckull mun: HOCUMenaIMu ee SBAsomcs B8 60/bWUHCMBe C/ly4Yaes
NPUPOXOeHHbIe NPeCMyNHUKU U NPUPOIHCOeHHbIe NPOCMUMYMKU.

Yesape Jlombpo3o, 6yody4u yxe NPUSHAHHBbIM Memo00sI020M KPUMUHA/IbHOU aHmMponoso2u,
paspabomas meopuro, coenacHo Komopol 0o 40% Bcex npecmynHUKOB He BUHOBAMbI B COOESHHOM, Ubo
obs1iadarom BpoxoeHHoU NpedpacnosioMeHHOCMbHO K 3/100esTHUSIM, YMO CBA3AHO C "npusHakamu Hawed
opearuzauuu”. Eciu xe 006aBumb K 3MOMY UX CKJAOHHOCMb K MAmMyupoBKe, MO BHEWHSS
Xapakmepucmuka 4Yesosekd, Komopbili npocmo 0653aH, no Jlombpo3o, cmams NPecmynHUKOM,
cmaHosumcs o4yesudHod. YdeHbild cqumas: "Kmo mamyupyemcs, S8/5emcs uid NPecmynHUKoM, Uau
deceHepamusHoU U4HOCMBbHO".

Jlombpo3o ommeyas, 4Ymo, NOO06HO OUKAPAM, «NPUPOXOEHHbIe NPecmynHUKU» J1tobam
mamyuposams csoe mesio. C OuKapsMU UX POOHUM U NOHUXCEHHAs YyBCMBUMEIbLHOCMS,
npeHebpexceHue K 6o/1u u cobcmaeHHoMY 300poBbio (B 15% y HUX npakmuyecku omcymcmayem bosesas
yyscmsumesibHocms). llpumynaeHHocms 6oiesoll 4yscmaumeIbHOCMU (aHasi2esus) npeocmassigem
Camyro  3HA4YUMEsIbHYy  aHOMAJIUK — BPOXOEHHO020 — npecmynHuka.  Jluua,  obnadaroujue
HeYyyBCmBUMeIbHOCMbIO K PAHEHUSIM, CHUMAarom cebs NpuBUIe2UPOBAHHLIMU U NPE3UPAOM HEXCHbIX U
YyBCMBUMEJIbHbIX. IMUM 2pybbIM JIH00M docmassigem yoosoibcmaue becnpecmaHHo My4ums Opyaux,
KOMOPbIX OHU CYUMAarom 3a cywecmsa Hulwue. Omcrooa ux pasHodywue K Yyxcol u cobcmaeHHou
HCU3HU, NOBLIUIEHHAA HECMOKOCMb, Ype3mepHoe Hacuiue. Y HUx NpumynsieHo HpascmaeHHoe 4yBCmao
(JTombpo30 Oaxce paspabameiBaem HOBOE HAYyYHOe NOHAMUE - HpABCMBEHHOe NOMeWwame/ibCmBo). B mo
e Bpemsi 0J151 HUX XapaKmepHb! Y4pe3BbI4aliHas B036YOUMOCMb, BCNbIIbYUBOCMb U PA30PAXCUMOCMb.

Hecmompsi Ha HezamusHoe omHoweHue 60bWUHCMBA YYeHbIX U YUHOBHUKOB, HAKOXCHAS
HUBONUCH He UCYe3/1a, a nepel/ia Ha Heae2aibHoe NoJIoXeHuUe 8 EBpone U BO MHO2UX UUBUJIU30BAHHbIX
CMpaHax mupa, 8 Mom Yucse u 8 Kazaxcmade.

Teopusi JHpuko deppu

Kak yxe ommeyanock, J/lombpo3o paccmampusaem npecmynHUKoB8 Kak 60/1bHbIX (HpaBCmBeHHo-
nomewaHHblx). CoomBemcmBeHHO U Mepbl BO30eUCMBUS Ha HUX CXOO0HbI C Mepamu B030edcmBus Ha
cymacuweowux. Ha e2o 83219061 8 3mod 061acmu, NOMUMO NCUXUAMPUYECKol NPAKMUKU, 3HAYUMesIbHoe
BJIUSIHUE 0KA3dJ1d Meopus CouuaIbHoU 3auiumel, paspabomanHas 3. @eppu.

Teopus Jlombp030 NoJIy4UIA LWUPOKOE pACNPOCMPAHEHUe NOC/Ie e20 CMEPMU, XOMS NPU €20 HU3HU
noosepeanacb cepbesHol Kpumuke. B Hacmosuwiee BpemMs OHA pACCMAmpuBAemcs MOJbKO C
ucmopuyeckol moyku 3peHusi. OOHako 3ma meopus Hawi/ia u CBOUX CMOPOHHUKOB, U pazsumue. Cpedu
CaMbIX SPbIX €20 NPUBEPHEHUEB UMA/bSHCKUU Y4eHbIU-KPUMUHAAUCM dBMOop Meopul «eCmeCcmBeHHo20
npecmynieHusi» Pagasne apogano u umanbaHcKul KpUMUHOIO2 U NOAUMUYeckul dessmesib IHPUKO
®eppu [6].

SHpuko Deppu, Kak nocsedosamesib meopuu Jlombpo3o, moxce Yoesnssi BHUMAHUE He MOJIbKO
aHMPONOIo2UYECKUM (akmopam NPecmynHoOCMU, HO MAkxe @aKkmopam CouudsibHbIM. Bcex
NpecmynHUKOB OH K/IACCUGUUUPOBA HA Kame20puu U Npedsiazan NPUMeHSIMb K NPeCmynHUKY Mephbi,
coomBemcmByroujue Kame2opuu, Nod Komopyro oH noonadaem.

Teopus Pagasnb Mapogpasnio

Pagasne apogano denaem 3HaqyumesbHbIU waz2 sneped, 0onoJsHAS buosio2udeckue YCao8us
npecmynHOCMuU MAakumu ¢pakmopamu, Kak ompuuamesibHas cpedd, bedHocms, nioxold npumep u m. O.
He omKazbiBasicb 0M 0CHOBHbIX AHMPONOI02UYECKUX NO3UYUL, OH 20pazdo bosbLue yoessem BHUMAHUS
CoYUasIbHbIM akmopam npecmynHocmu. B csoem 21asHoM mpyde «KpumuHosio2us» (3mo nepaoe
UCNOJIb30BAHUE MEPMUHA, Komopbil celyac npumersemcs 01 0603Ha4YeHuUs Hayku, usydaroued 8
Hacmosuee BpemMs npecmynJieHue Kak CoyudibHO-Maccosoe fssieHue) Pagasnb [apogasno yoengem
bosbLwIoe BHUMAHUe yoessem Ncuxuke. [lpecmynHuka, no MHeHuro Pagasna apogasno, omaudaem
omcymcmsue 0BYX BAXHeUWUX Ye108e4eCKUX YyBCMB — COCMpPAadaHus u yecmHocmu, ubo xoms 6bi
00H020 U3 HUX: B COOMBEMCMBUU C 3MUM OH NbIMAJCS NOCMPOUMb CBOH KIACCUPUKAUUHO
NpecmynHUKoB (camble ONAcHble NpecmynsieHus CoBepuIdrom me, KMo JulleH CoCmpaoaHusl u
YeCMHOCMU, KPaxcu COBepuwdrom me, Kmo JuueH xoms b6bl yecmHocmu, u m. n.). B uenom xe
nNpecmynHUK — 3mMo 1uyo, He cnocobHoe adanmupoBamMbCsa K HOPMAsibHOU HCU3HU, a €20 NpecmynsieHue
— JIUWb CUMNMOM Mol HEHOPMAsIbHOCMU.

B paHHux pabomax Jlombpo3o daxce npedsiazas ommeHUMb UHCMUMYM Cy0o8 U 3aMeHUMb e2o
Komuccuel Nncuxuampos, KOmopas, NOJb3ysiCb pa3pabomaHHbIM 00HUM U3 e20 nocsiedosamesiel
maxuaHmponomempom (JTombpo3o Hasbisaem e2o aHmponomMempuyeckol 2uibomuHoU), npou3soousia
bb/ cOomBemcmBayujue UCC/Ie008aHUS U 0e/1a/1a BbIB00bI OMHOCUME/IbHO NPUHAC@HHOCMU Yes108eKa



K KJaccy NpupoMOeHHbIX NpecmynHUKoB. B nociedyrouiem oH omkasasics om 3mod udeu, Npu3Hal
HeobxodumMocmsb Cy0a u aHmponosi02am omBooUsT POJib 3KCNEPMOB.

PoxcdeHue Nno3umuBuUCMCKOU KPUMUHOI02UU 0bbIYHO CBS3aHO C nybsukayueld 8 1876 2ody
UManbsHCKo20 Bpaya-ncuxuampa Yezape Jlombpo3o mpyda «[IpecmynHbil 4enosek». B cBoem
3HameHuUmMom mpakmame JIombpo30 ymBepx3das, Ymo eCmb /10U, YbsS CKIOHHOCMb K NPecmynHoCmu
AB85eMcs Bpox#OeHHoU unu yHac1e0oBaHHoU, Maxkum o6pazom, oHU bbiiu «poXOeHb! NPeCcmynNHUKaMU».
OH make nNoaazas, Ymo BO3IMOXHO UOeHMUPUUUPOBAMb NOMEHUUA/IbHbIX NPeCMYNHUKOB, Habiooas
Hekomopsble U3 UX pu3U4eCcKUuX Xapakmepucmuk (mo, Ymo JloMbpo30 Hazsas «<cmuamamamu»). Jlombposo
pAccmMampuBa’s NPecmynHUKOB KAk pezpecc K b6os1ee HecoBepuIeHHbIM 3Manam 380/1H04UU Ye/108eKd, YmMo
npuBesio K e20 KoHuenmyaabHoU uoeHmu@duKauuu npecmynHUKO8 C OMOe/IbHbIMU, NO €20 MHEHU!O,
«NPUMUMUBHBIMU» HAPOOAMU U PACOBbIMU 2pYNNAMU. Teopusi «NPUPOHOEHHO20 NPecmynHUKa»
Jlombpo3o cmana ueHmpom cepbesHbix debamos. B pesysbmame [abpusib Tapd u AnekcaHop
JlakaccaHb, Komopble omaepe/iu Uoer NPUPOMOHHO20 NPECMyNnHUKA, NOOYEPKHY/IU COUUA/TbHYH
npupody npecmynieHus. Obe «WKo/b» NPOMUBOCMOAIU Opye Opy2y HA cepuu MexoyHapOoOHbIX
KoHgpepeHyud, u 3mu debamsi bblIU BOCNPOU3BEOEHbI B Opy2UX CMPAHAX MUpd, Ymo 03HAMEHOBAJI0
CywecmBaoBaHue aHmponosio2u4eckol U coyuoaoaudeckol WKo KpumMuHoa02uu (Y207108H020 NPAsa,).

[locmeneHHO MHo2ue Yy4eHble NPUHS/IU Udero 0 MOM, YmMo Op2aHuyeckas uau buosoeudeckas
KOHCMUMYyuus cybbekma s/1usi/ia Ha e2o 0yxoBHoe U MOpasbHOe COCMOSIHUE, 0OHAKO, Makie ocoboe
BHUMAHUE cmoum yoesIsimb «CoUUaIbHbIM» pakmopam npecmynHocmu. CambIMU BaXCHbIMU ACNeKMamu
aHmponoJsiocu4eckol WKosbl npasa 8 XX 8. bbiio:

— BHUMaHuUe K buosio2uu, aHmponosio2uu U HacaeodcmBeHHOCmU;

— Heobxo0umMocmeb UHOUBUOYA/IbHO20 NOOX00A K NPECMYNHUKY;,

— BbisIBJIeHUE COOMHOWIEHUSI MexX<0y NpecmynHOCMbHO U MAKUMU 3a60/1eBaHUsSIMU, KaK 3nU1encust
U/U NCUXuYyeckue omKJ/a0HeHUs.

Takum 06paszom, aHmMpPONOI02UYECKAs WKOIA KPUMUHO/I02UU 0e/ana akueHm Ha mom, 4Ymo
Heobxo0umo cocpedomoYumMbCs Ha NPeCMynHUKe (Ha e2o opeaHu3Me, Ha €20 NCUXUKE, Ha 0CObeHHOCMSAX
e20 nosedeHus), a He Ha abCcmMPakmMHOM NOHAMUU «NpPecmynHocmb». B pe3ysbmame 3mol
«@OKYCUPOBKU» HA NpecmynHuke meopusi bbICMPO 3aBOesasid NONYJASPHOCMb HEe MOJIbKO B
akademuyeckux Kpyeax, HO U B NOJUMUYecKold U obujecmBeHHOU MU3HU U CMasnd UCmOYHUKOM
UHGopMayuu 0 pasiauyHbix cmpameeusx u udeosoeusx 8 XX B. OHA 3a70Xusna OCHOBY 0JiS
NOJIUMU3UPOBAHHOU €B2eHUKU U WUPOKO NPUMEHSIACh B Pa3/IUuYHbIX, UHO20d OYeHb CNOPHbIX
NOAUMUYECKUX meYeHusix. B [laHuu sma moyka 3peHusi, Hanpumep, 6biaa yeHmpasbHol B Npoekme
«coyuasnbHol pecpopmbi», ocyuecmsieHHold damckum 2ocydapcmsom 8 1933 200y. Smo bbiia pecopma,
HanpasieHHasa Ha co30aHue [ocydapcmaa Bceobuwie2o 671a20COCMOSHUS, Cco0epxana Npaso
CMepusIu308ams «YMCMBEHHO OMCMA/ibIX J1odel» Kak cnocob No00epxaHus ¢usuyecku u MopasabHoO
«300P0B020» HACE/IeHUS. IMU HOPMAMUBHbIE NOJIOXEHUS 0puUUUAIbHO He bblu ommeHeHbl 0o 1975
200a, u oHu 6bIIU 060CHOBAHBLI UMEHHO C MOYKU 3peHUs NpedynpexcoeHus npecmynHocmu. Takxe
npoucxoouso 8 FepmarHuu 8o Bpems Tpembe2o pelixa, 20e bbiao youmo 250000 ymMcmBeHHO 0mCcmasibix
Hemues.

Takum obpaszom, 8 ciay4yae ¢ JaHueld u [epmaHueld fBHO NPOC/IeHUBACMCH CBA3b Mexdy
aHMPONOI02UYECKUMU XaPAKMEPUCMUKAMU U NPeCcmynHOCMbHO B NOJIUMUYECKOM U U0e0102U4eCKOM
pakypce. Takasi noaumu3ayus meopuu JloMbpo30o u uHbIx nocedosamesnell aHmponoso2u4eckol WKoIbl
KPUMUHO/I02UU NPUBE/Id K HEKOMOPOMY He2amuBHOMY BOCNPUSMUKD WIKOJbl, NOCKOJbKY udes
usuoI02U4eCKO20 HedoCmamka B YesoBeYeckol pace 4acmo dccouuupoBasndcb C NJAAHamu No
YCMPaHeHuro maxkux Hedocmamekos. OCobeHHO He2amuBHO BOCNPUHUMAIUCL MaAkue udeu B cseme
pazsuUMUs UHCMUMYMa npas 4Yenosexkd, bopbbbl ¢ OUCKpUMUHayued No paziudHbIM npusHakam. OOHAKo,
Hecmompsi Ha obujee Henpusmue meopul JIoMb6po30, AHMPONOI02UYECKAS KPUMUHOIO2US BCE eue
Haxooum CBOE Mecmo B COBPEMEHHOM  KPUMUHAIbHOM — NPOGUIUPOBAHUU.  KPUMUHA/IbHAS
aHMPpPONOJI02US U MeCHO CBA3AHHOe C Hell u3yYeHue pu3U02HOMUKU HA Ce200HSWHUL 0eHb HaWwJ/iu cBoe
OMPax 3eHue 8 UCCe008AHUSIX COUUAIbHOU NCUX0/102uU U CydebHoU ncuxoi02uul.

Teopusa M. LLinann, 3. CMum u 0p.

Teopuu Jlombp030 0asiu MOWHbIG UMNYJI6C NPOBEOSHU MHO20HUC/IeHHbIX 2/TyO0KUX UCC/1e00BaHull
B KPUMUHA/IbHOU Cgepe, OHU MAakxe O4YeHb CYujeCmBeHHO nepensiemaromcs C PAO0OM  HAYYHbIX
uccredosaHul. Bbi0esgrom makxe U meopuro 3HOOKPUHHOU 06YCI08/IeHHOCMU NPecmynHo20
nosederus. [Ipedcmasumensmu 3mod meopuu siasomcs M. LLnann, 3. Cmum u dp. CoenacHo 3mod
meopuu, NpeopacnosioNeHHOCMb K CoBepuIeHUr0 npecmynsieHull CBS3aHa C HapyuleHuem oelicmBus
SHOOKPUHHbIX Mcese3 (WumoBUOHOU ycee3bl, 2unopu3d, Xea4Ho20 NY3bIips U op.). YposeHb pazsumus



usuosoeuu He N03BoJITem NOKA NPOBEPUMb MHO2UE 2UNOMe3bl O CYUJHOCMU NPEeCcmynHO20 NOBEOeHUS,
00HaKko Haubosiee nepcnekmusHbie nymu B80o30elicmaus Ha NPecmynNHOCMb C/edyem UCKams 8 3mMom
HanpassieHuu, ommedaem 3. [1000/1bCKU. [10 OaHHbIM YYeHbIX, NOYMU 00HA MPemb BCEX 3AK/HOYEHHbIX
CMpaocarom 3MOUUOHA/IbHOU HeycmoU4uBoCMbHO, CBA3AHHOU C 3ab0esaHusIMu xesnes BHympeHHel
cekpeyuu. OOHy U3 2/1aBHbIX posiell B MexaHu3me NpecmynHo20 NOBeOeHUss aBmopbl OMBOOSM
Pa3/IUYHbIM 3HOOKPUHHBIM PAcCmpolcmBam (BHeWHUMU NPU3HAKAMU KOMOPbIX SB/SHOMCS, HApsody C
dpyaumu, 0CO6eHHOCMU MEeJIOC/IONEHUS]).
Teopus 3pHcma Kpe4ymepa

VIHmepecHass u meopusi 0 KOHCMUMYYUOHAIbHOU NpedpacnoiOMeHHOCMU K NPecmynsieHuro.
Teopusi  KOHCMUMYUUOHA/IbHOU  NPeopacnoioneHHOCMU K COBepuweHuro npecmynsieHuss bbiaa
npeosnoxceHa 8 20-x 200ax XX Beka Hemeukum npogeccopom meduyuHs 3. Kpedymepom («CmpoeHue mesa
u xapakmep»). OH ymBep0ads, 4Ymo UMeemcs nNPsAMas CBS3b Mewdy CmpoeHuem mesna u
NpeopacnosiodeHHOCMbHO K COBepUIeHUK0 onpedesieHHbIX Bu0os8 npecmynseHud. 1o crosam Kpemepa,
ecmsb Yemsbipe muna mesiecHol opeaHu3auyuu: 1) nUKHUKU (n1omHbId, NPOYHbIL) — 6bo2amas Xuposas
MKaHb, MYy4YHOCMb, MasbIt U cpedHul pocm, 60/1bWOU #UBOM, KOPOMKUE KOHeYHOCMU, Kpy2/1asi 2071084
Ha Kopomkold wee, 2) amyemuKu. Xopowds MycKy/1amypd, Kpenkoe mesoc/ioneHuUe, BbICOKUU uu
CpedHul pocm, WupoKul nie4esol NOSC, Y3Kkue 6eopda, BbiNyK/ble auuesble KOCmu, 3) acmeHuku —
XpYynNKoe meJsioc/ioneHue, BbICOKUU poCcm, NJIOCKAs 2pyoHasi KAemkd, BbIMSHYMOe JUyo, OUHHbIG
MOHKUU HOC, Y3Kue nJjieyu, HUXCHUEe KOHeYHOCMmU Y3Kue u Xyoble; 4) oucniacmuku — CmpoeHue
beccopmeHHoe, HenpasusibHoe, Paz/iuyHble 0egopMauuu MesoCIOXeHUs (Hanpumep, 4YpesmepHbil
pPOCM), eBHYXoudasibHbIe Munkl). B 3aBuUCUMOCMU OmM GOPMbI MeJs1 COBEPUIAOMCS U NPECMyN/IeHUS.

[TUKHUK — MunuYHbId KOPbICMHbIU NPECMYNHUK, eMy CBOUCMBEHHbI makue npecmynsieHusi, Kak
MOWEeHHUYeCMBO, Kpaxcd, NPUCBOeHUe Uuau pacmpamd, 019 amJ/iemuKka XapakmepHbl NPecmynieHus
NPoMuUB JIUYHOCMU, MOo20d KAk dCMeHUKU CKJ/IOHHbI K NPOMUBOpeYuUBbIM OelcmausiM, a 015
oducniacmuyecko2o muna xapakmepHs! CA0UCMCKUe HeMOMUBUPOBAHHbIE HAK/IOHHOCMU.

B 2016 2. 08a uccnedosameris u3 LLlarxadckozo yHusepcumema Lj3go TyH 8 Kumae onyb1ukosaiu
cmamsbto, 8 Komopol ymBepxodaemcs, 4Ymo ucciedoBaHue suy (OCHOBHbIX MOPPOIo2UYECKUX
Xapakmepucmuk) C UCN0JIb30BAHUEM MexXHOI02UU PACNO3HABAHUS /UL, Moxcem 6bimb UCNO/Ib30BAHO
0151 BbIIBJIeHUS 0CObeHHOCMel, Komopble COOMBemCcmBYHM NPECMYNHOMY MUnNY Yes108eKd. Hecmomps
Ha mo, Y4mo Makasi MexHo/I02Us Yx#e AaKmMUBHO UCNOJIb3Yemcs NPABO OXPAHUMEsIbHbIMU 0p2aHamu
OmOoesibHbIX 20CY0apcms, Cywjecmsyem PUCK HenpasusibHo20 UCMOJIKOBAHUS — pe3y/ibmamos
PACNO3HABAHUS. VIHBIMU C/I0BAMU, HEBO3MOXCHO onpedesiums Ybto-1ubo 0BWYH JUYHOCMb  UJIU
nosederue no omoepaduu auya. 1o MHeHUro HeKomopskIx uccaedosamernel, Komopbie pabomasniu ¢
cucmemoll pacno3HABAHUS /UL HANPSMYH), MOMCHO onpedesiums, YmMO YesoBek Hedocbinaem u3-3a
6.71e0HOU KOXCU U U3-3a MeMHbIX KpY208 NOO 2/1a3amu, U 3MO MOXCHO UCNO/Ib30BAMb 07151 M020, YMOobbi He
donyckame makux auy K pabomam, mpebyrousum 6oumesibHoCmu, Hanpumep, K pabomam ¢ ONACHbIMU
MexaHu3Mamu. 3mo Moxem npedomspamums MHo2ue HecYacmHsie c1ydau. OOHaKo Uucnosib30BaHue
MexHo102uU pacno3HABAHUS /U OJ1 CYX#OeHUss O MOM, KAKOB Yes/loBeK B UesIoM, HenpasusibHo U
HeHay4Ho. 30eck makyce Heobxooum 0bs3amesibHbIt COBOKYNHbIU AHAIU3 KaK COLUO0I02u4eCckKol, mak u
UHbIX COCMABISHOULUX.

VccnedosarHus  JlTombpo30  Nosib3oBanuck  60/bWwol  NONYASPHOCMbIO Y NPAKMUYECKUX
pabomHukos. K e20 20psiYuUM CMOPOHHUKAM NPUHAONEHA] U3BECMHbIU GpaHuy3cKul KpUMUHAIUCM
bepmusiboH, paszpabomaswuld aHmMponomempuyeckul mMemod udeHMU@UKayuU NPecmynHUKos, a
makxe [anbmoH u AHGOCCo, YycoBepUIEHCMBOBABUIUE HA OCHOBE Y20/108HOU AHMPONOI02UU MEemOoObl
dakmusiockonuyeckol udeHmucgukayuu npecmynHUKo8. AHMpPonoio2udeckue ucciedosaHus Jlombposo
J1e2/lu B8 OCHOBY CO30aHHO20 UM 0emeKmopa JixU, Komopskild cam Jlombpo30o HA3Bana cguemozpagpom.
Hemanoe npakmuyeckoe 3Ha4yeHue umesnu uccaedosaHus Jlombpo3o 8 obnacmu 2pagonocuu. E2o
ONUCAHUS MAmyupoBOK NPEcMyNHUKOB C pACKPbIMUEM UX MaliHO20 CMbIC/Ia 00 Ce2o BpemMeHu umeem
aKmyasbHOCMb. TO e MOXCHO CKA3amb U O NPOBEOEHHOM UM aHasu3e NpecmynHo20 XapeoHd. He
c/y4adHo, BUOUMO, B32/190b1 JToMbPO30 OKA3AIUCL MAK XUBYYU B Cpede NPaKmuKoB, HeCMOMPS HA UX
Hay4HbIT 0OCMPAxku3M. Kak 3amemusi u3aBecmHbill Hemeukul KpumuHosioe LLHatioep [7], Ha udeu Jlombpo3o
BO MHO2UX CMPAHAX HAJIOHEHO CB0eobpazHoe maby. Ho HecMomps Ha 3mMo, NepUOOUYecKU B PA3HbIX
CMpaHax nosiBJISFOMCA NOC/Ie00BAMeE/IU UMAJIbSIHCKO20 UCC/1e008AMEJIS.

Ce200Hs1 B Hay4HOU cpede BeCbMa CKenmu4YHO OMHOWeHUe K IoMOpO3UaHCMBY U €20 Pa3/IuYHbIM
moougukayusam. OOHAKo 3a npedesiamu 00CMAMOYHO Y3K020 Kpy2d Y4eHbIX JIOMOPO3UaHCKUe meopuu
BOCNPUHUMArOMCS C UHMepecom (Kak He4mo 3K30muyeckoe) U OMHOWeHUe K HUM BNOJIHE JI0S/IbHOe.
Hecmompsi Ha mo, 4YmMO peKkomMeHOauuu HeosoMbpo3uaHyeB He BoCMpeboBaHbl CoBpemMeHHOU



npakmukol B030elicmBuUs HA NPecmynHOCMb, UX ONOCPeooBAHHOE BJIUSHUE Be/IUKO (BO MHO2UX
3apybexcHbIX puIbMax o NPecMynNHUKAx UeHmpaabHas puaypa - UMeHHo 10MbPO3UaHCKUt mun).
BbiBoObI. Teopuu nNpupoxdOeHHo20 NPecmynHUKA NonyJspHblI U cpedu obbisamenel, u cpeou
NPpakmuyeckux pabomHuKkos (Kak npasooxpaHumesibHol, mak u NeHumeHyudpHoUl cucmemai).
CoomasemcmBeHHO omHoweHue K NpecmynHUKam u npecmynHocmu 8 Hemasiol cmeneHu 3asucum
OM aHMPONOI02UYECKO20 HaNPAB/ICHUS KPUMUHO/I02U4eCKOU MbIC/IU.
Ha 0aHHbIO MOMEHm MOXHO 2080pUMb 06 AKMYya/bHOCMU NOJOXEHUU aHmMpPOoNo02u4eckol
WKOJIbI KPUMUHOJI02UU, @ MAKMe 0 ee akmuBHOM UCNO/Ib30BAHUU B pSi0e CMeXCHbIX UCC/1e00BaHUl.
[poBedsi KOMNJIeKCHOEe U3y4YeHue meopuu NPUYUH NPecmynHOCMU, NPUW/IU K BbIBOOY, YMO KAK B
VY20/I0BHOM, MAK U B Y20/10BHO-NPOUECCYAsIbHOM Npase B8 Bbicliell cmeneHu BAaXcHO Gakmuyeckoe
u3y4yeHue UYHOCMU NPecmynHUKA.
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Abstract

Dreams of sexual content reflect the stages of sexual development, as well as sexual
problems of an adult. A qualified analysis of sexual dreams allows you to diagnose the presence
and causes of intimate problems and effectively solve them.
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Modern views of scientists, somnologists, and oneirologists, studying are based on the theory of
"continual sleep": most dreams are a continuation and expression of changes occurring in real life. This
is especially true for factors that influence health and other primary human needs [1].

Dreams have always been a mystery to humans. The subject of sleep, its origin and procedural
changes, the reflection of reality in the form of direct coincidences or veiled hints, the rapid forgetting
of dreams, and other details of dreams have attracted the attention of alchemists, philosophers, fortune
tellers, and representatives of various serious sciences.

In the works of Sigmund Freud [2], which caused a wave of research and primarily interpretations
of dreams, dreams are considered in the context of free associations, primarily as manifestations of the
unconscious, which is loosely connected to the physical, material side of life. Dreams are reflections of
our desires, conflicts, and unconscious thoughts, according to Freud, who claimed that dreams can be
used to uncover a person's desires and internal conflicts. In this regard, two main types of dreams are
distinguished: manifest dreams (as a direct reflection of specific, emotionally charged situations) and
latent dreams, which demonstrate conflicts in the form of allegories, hints, and hidden indications.

Carl Jung [3], on the other hand, viewed dreams as a direct manifestation of the unconscious and
believed that understanding their language is essential to understanding their message. He saw dreams
as a complement to conscious life, adding a nighttime side to our soul's experiences.

However, the dualistic nature of man, as a bio-social being, does not fit into this theory. A person
is primarily a material subject, whose psyche is secondary [4].

This position allows us to consider dreams as a reflection of real reality, and not a separate part in
the form of an unknown subconscious, isolated from the material carrier [5].

A separate group of dreams consists of dreams containing sexual themes or accompanied by sexual
reactions of the sleeper.

Understanding the stages of development of sexuality, as well as the characteristics of a person’s
sexual life at different age periods of life, allows us to draw conclusions when analyzing the dreams that
patients talk about. At the same time, stories about dreams that happened in the past, including during
childhood and youth, also have informative value [6]

Sexuality is a set of emotional experiences and behavioral acts caused by sexual desire [7], that is,
the psychological mediation of a physiological process.

Sexuality develops from the moment of birth until approximately 23-25 years of age, and chanes
in sexuality continue throughout life. The development of sexuality occurs in stages, in strict sequence
and at certain age stages.

Stages of psycho-sexual development (PSD):

1. Intrauterine. Formation of morphological sex.

2. Infancy. Childhood. 0 — 5-7 years. Who am [ like? Formation of personality and sexual identity

3. Adolescence. 5-7 — 11-13 years. What am | like? Formation of gender roles. Awakening of
platonic libido in girls at the end of the stage.

4. Youth. Puberty. 11-13 — 15-18 years. Who am | with? Awakening of erotic and sexual libido.
Formation of psycho-sexual orientations.




5. Youth. 15-18 — 25-30 years. Who do | need? Gaining partnership experience and searching for a
permanent partner.

6. Maturity. 25-30 — 55-60 years. Reqular sex life with a regular partner.

7. Elderly age. Old age. 50-55 — 70 years and older. Reverse development of libido. Decreased
sexual activity. Asexuality.

A certain state of mental development in combination with the endocrine background at different
ages gives a harmonious picture of maturing sexuality. In the process of maturing sexuality, a person
develops a certain internal picture of his Self in relationships with himself and with others, be it peers,
children, adults of any age, phenomena directly related and not directly related to sexuality, as well as
adaptation to the requirements of society in the outside world. wearing the behavior of each gender.

In this case, as usual, there is a certain norm of psycho-sexual development, as well as accelerated
(previously) PSR, and on the other hand, a delay (retardation) of PSR.

Dreams with conditionally sexual content correspond to the maturation of the psyche and
physicality, indicating readiness for sexual behavior. Although it would be more accurate to say in
physiological terms: readiness for procreation.

Depending on age and being at a certain level of sexual development, dreams can change
dramatically, openly demonstrating how much a child-adolescent is progressing in their primary instinct.

According to the stages of psychosexual development, these are dreams of the following order:

1. Formation of sexual self-awareness and gender roles (0-7 years): WHO AM | LIKE?

Scenes in which the child's gender is questioned or, conversely, a positive evaluation of the child as
a representative of a certain gender.

2. Formation of gender roles (6-13 years): WHAT AM | LIKE?

At the beginning of this period (6-7 years), there are scenes of relationships with peers and adults
in which the child's gender is tested. There are also scenes in which the child's behavior within their
gender is accompanied by a positive evaluation from significant others (autoeroticism without
masturbation). Or significant others negatively react to insufficiently expressed socio-sexual behavior.

A little later (9-10 years), there is the emergence of platonic libido - vague infatuation with
everyone and no one in particular. Boys have heroic fantasies and dreams, while girls have dreams about
excessively romanticized relationships without physical desires.

At the end of this stage (11-13 years), as sexual maturity approaches and romantic and erotic libido
develops, scenes with elements of eroticism (touching, kissing, embracing) with hints of sex as such
appear.

3. Formation of psychosexual orientations (12-18 years): WHO AM | WITH?

Erotic dreams are characterized by a gradual shift towards sexual experiences combined with
fantasies and masturbation: practicing the combination of physiological and romantic manifestations of
sexuality. Different variations of establishing and developing heterosexual relationships are explored.

In the diversity of development of a child-adolescent-youth (girl), there may be cases where
psychosexual development is delayed at a certain stage. In connection with this, the psychosexual
development will take a direction that does not meet the conditional standards. This condition - delayed
psychosexual development - contributes to a unique maturation of sexuality, which is reflected in sexual
dreams in adulthood.

Dreams can be categorized according to the stages of psychosexual development and any delays
in this development. For example:

1. A dream in which a girl/woman walks along the shore of a calm sea. The moon is shining, birds
are singing, there is a sense of peace, and there is no one around. This scene is perceived as sexual in the
dream, sometimes accompanied by orgasm. This situation corresponds to the age of awakening platonic
attraction (9-10 years): the vagueness of what is happening, the lack of a specific partner, emotions that
come from within without external stimulation. In an adult woman, this dream indicates a delay in
psychosexual development at the platonic stage.

2. A dream in which a girl/woman walks along the shore of a calm sea. The moon is shining, birds
are singing, there is a sense of peace, and there is a man walking next to her (or felt to be there) who
brings calmness and pleasure. Physical touch may or may not be present, and the role of the man is
romantic, without expectations of sex or with the expectation of gentle contact without involving the
body. The dream may be accompanied by the experience of orgasm during sleep or upon waking. This
situation corresponds to the age of a girl between 12-16 years old (the older the girl, the more the sexual
component is expressed). Such dreams in an adult woman indicate a delay in psychosexual development
at the erotic (romantic) stage.




3. Any scene in which sexual intercourse or active petting is present indicates that all stages of
psychosexual development have been passed, and the woman has mature sexuality.

Dreams at the level of mature sexuality, with caresses, petting, or intercourse, regardless of
whether the dreamer experiences it themselves or observes it from a distance, indicate mature sexuality
with its inherent characteristics, limitations, and complexes. Subconsciously, a person may not remember
these dreams, not perceive them positively, or reject what they have dreamt.

Sexual dreams in mature adults reflect:

1. Tendencies in the development of sexuality,

2. Restrictive factors in intimate life and feelings of oneself as a sexual subject and object,

3. Attempts to solve problems or bypass prohibitions.

Such dreams reveal internal inconsistencies in one's own sexuality and partnership.

1. Demonstration of tendencies in the development of sexuality is manifested in scenes where a
person is presented with a choice between different options for intimate behavior. The choice may
depend on the dreamer themselves or be forced (any violence within the dream scenario).

2. Demonstration of restrictive factors, or boundaries of acceptability. The range of acceptability
refers to an individual's views on what is good in sex for themselves and for certain groups of people. For
example, a person may not personally accept homosexual relationships but may be accepting of their
neighbors, who are a homosexual couple, while still supporting a government ban on certain displays of
homosexuality.

Dreams that indicate such a state of sexuality for an individual are often initially exciting, but when
situations arise that go beyond the range of acceptability, the dream turns into a nightmare or there is a
forced awakening with feelings of negativity, exhaustion, and heaviness in the body.

Hints about restraining factors can be both stimulating and symbolic of conflict with one's
own/social views.

For example, in a sexual scene of intimacy, a woman suffering from anorgasmia becomes
increasingly aroused, nearing orgasm, but at the last moment, the symbol of her mother appears and
says, "Orgasm is punishment for a promiscuous woman..." After this, the arousal disappears, and the
dream takes the form of a nightmare or is interrupted.

Another variation of dreams with limitations is dreams involving nudity in public. There can be two
variations: as a symbol of condemnation (I am walking naked in a crowd, and everyone is looking and
Jjudging me) or overcoming (I am walking naked in a crowd, but no one notices me, no one is interested)
- depending on the emotional reaction in the dream and upon awakening.

3. Attempts to solve a problem or bypass prohibitions. The dream contains a boundary state on the
verge between what is acceptable and unacceptable within the range of acceptability. The dreamer is
faced with a choice, which is usually resolved in favor of crossing boundaries. Following the action, there
is an evaluation of what has happened - ranging from clearly negative ("this should not happen
anywhere”) to positive ("if such things even occur in dreams, then my body/subconscious is demanding it
and ready for it"). Such dreams are often contemplated for a long time after waking up and further
reinforce the choice made in the dream or exacerbate the problem of decision-making.

Dreams as a way to alleviate abstinence. Involuntary sexual abstinence due to the lack of a partner,
religious beliefs, living conditions/service/work can be partial (using masturbation to alleviate
frustrations) or total (no sexual intercourse or masturbation). In the latter case, sexual release occurs
through hallucinations in men or orgasm during dreams in women.

In such cases, there are usually fully sexual dreams that typically demonstrate the usual sexual
motives that are characteristic of the individual when awake. Symbolic dreams are less common. In any
case, the dream includes achieving orgasm or, less frequently (and more often in women), satisfaction
without orgasm. The dream may also stimulate arousal, leading the person to masturbate upon
awakening to achieve physiological release.

Less frequently, dreams can become frightening or even nightmares. This provides an additional
stimulus for abstinence rather than seeking release. Temporary relief is followed by even greater
frustration.

Neutral dreams may be infused with sexual arousal, giving meaning to the dream’s plot. This can
lead to either orgasmic release or a need for masturbation after waking up. When analyzing such dreams,
individuals usually uncover the internal connections and symbols themselves.

Nightmares can be associated with various factors.

They are most often related to one's own sexual behavior - abstinence or active sex. Anxiety about
intimacy (the syndrome of anxious anticipation of sexual failure), complications during intercourse (lack



of erection, loss of erection, premature ejaculation, lack of orgasm, dissatisfaction of the partner in the
dream, etc.) are manifestations of psychological/mental problems and reinforce the existence of these
problems in reality. The scenarios of such dreams usually have a simple everyday character, occasionally
involving intimacy or only intercourse with strangers in situations that go beyond the range of
acceptability, etc. The intensification of mental pressure, hopelessness, vital melancholy, and inevitability
in reality are sometimes accompanied by non-sexual dreams that contain details that provoke
nightmares.

Nightmares can be related to the gender of the partner or their personality. For example, dreams
with homosexual content often evoke rejection due to the sleeper's upbringing or personal memories. In
women's dreams, a character symbolizing a real rapist may be involved. The nightmare may end with a
sudden awakening accompanied by vegetative manifestations or, much less frequently, transition into a
"rescue” stage - resolving the conflict without harm to the sleeper.

Nightmares associated with social components of intimate interactions usually follow a script
involving significant third parties or unidentified characters who hold power in the dream. Their approval
or disapproval of the sleeper's displays of sexuality often occurs outside of the sexual situation, indirectly,
on a higher level than the act itself.

Finally, nightmare dreams can reflect the dreamer's own fantasies or plans regarding intimate
behavior, intimate partner, situations of intimacy, and other individual aspects of sexual future. Personal
experience in developing the nightmare situation may be completely absent. Usually, such dreams are
accompanied by a real crossing of the boundaries of acceptability.

A separate group of sexual dreams is associated with anorgasmia, and male variants of such
dreams are almost never encountered. Male hypoorgasmia, associated with mental disorders, reflects
the disorder itself. As for female anorgasmia, a woman's experiences are related to both the initial
situation in which anorgasmia developed and her feelings about the presence of anorgasmia itself, its
impact on relationships, personal life, and ultimately dissatisfaction with physiological and psychological
aspects.

Several types of anorgasmia are distinguished:

- Coital anorgasmia (absence of orgasm during partner sex, but possible during masturbation,
petting, or in dreams),

- Partial anorgasmia (orgasm occurs only with persistent masturbation and in dreams, or absence
during intercourse and masturbation),

- Total anorgasmia: orgasm is not achieved under any conditions, even arousing dreams are absent.

However, as clinical experience shows, women almost without exception describe a state
containing signs of orgasm when specifically questioned. At the same time, such experiences are
devalued for various reasons, do not meet personal and social criteria, and therefore subjectively women
complain specifically about anorgasmia.

Sexual dreams accompanied by arousal and possibly orgasm are a result of the interaction of social
factors with the freedom of the subconscious in situations of sexual freedom or prohibitions, the
presence/absence of partner sex, the presence/absence of orgasmic discharge. Dreams with orgasm
compensate for a lack of sexual satisfaction in waking life and occur more often during periods of
insufficient fulfillment.

Dreams with arousal can be divided into groups:

1. Normative variant: the dream satisfies the dreamer's desires, the scenario is within the range of
acceptability, arousal increases, and orgasm occurs in the dream or immediately after waking up.

2. Initial violent suppression in waking life: the dream arouses, arousal reaches a pre-orgasmic level
without reaching orgasm, the dream is interrupted, and upon waking, arousal is high, stimulating
masturbation as a continuation of the process in the dream, leading to orgasm.

3. Prohibitive variant: the dream arouses, arousal increases, orgasm begins, but the dream is
interrupted, and arousal gradually decreases.

4. Suppressing variant: even in the dream, self-control is present: the dream arouses, arousal
reaches a pre-orgasmic level, but the dreamer wakes up before orgasm, and arousal immediately
disappears.

5. Total self-control: the dream arouses, arousal intensifies to a moderate level without reaching a
pre-orgasmic state, orgasm does not occur, and is replaced by a nightmare.

Thus, the common alarming factor in dreams with arousal is waking up before orgasm occurs. This
is a manifestation of hyper-control of various origins.



Sexual dreams with non-sexual content. Conditionally sexual dreams are always latent (according
to S. Freud), demonstrating non-sexual problems of the dreamer in a sexualized form. This masking of
the dream leads to multiple folk interpretations of dreams: seeing, for example, a train - means wanting
a woman, or a chance encounter, or an unsuccessful marriage, or a warning of possible infidelity, or a
warning of the danger of upcoming contact, etc.

In contrast to such dreams, there are also dreams that have external signs of being sexual but are
related to non-sexual moments. In other words, sexual dreams are often conditionally sexual and are not
related to libidinal pressur ceptability.

These pseudo-sexual dreams carry a general psychological burden, such as distraction from a
stressful situation, allowing the sleeper to find relief from constant tension. However, at the same time,
the situation does not completely let go and manifests itself in the circumstances, conditions, and
specifics of sexual behavior. For example, the setting of a workplace where intimate contacts occur,
especially if there are inappropriate forms of caresses or intercourse, clearly relates to work-related stress
rather than sexuality.

Such dreams may be manifestations of deeply hidden complexes that only emerge in exceptional
cases when the subconscious is unleashed in a state of alcohol or other intoxication.

A sign of a pseudo-sexual dream may be the demonstration of homosocial motives in a
heterosexual individual, such as evaluating physique, achievements, strength, appearance, etc. Such a
dream may very well be a manifestation of homosocial processes: envy towards other individuals of the
same gender for their success in work, attractiveness to the opposite sex, financial security, etc.

Thus, overtly sexual dreams may turn out to be manifestations of non-sexual motives or any other
motives.

Dream analysis is conducted according to a specific algorithm and may include various
clarifications based on the individual characteristics of the patient, their openness, willingness to
cooperate, and ability to express their thoughts, among other factors.

In 1966, Hall & Van de Castle published a work [8] in which they outlined a coding system for
studying dream reports. This dream analysis system is considered the best and encompasses almost all
other systems, of which there are more than 150!

This system views dream reports as narratives or plays and includes the analysis of 12 components:

1. Characters (animals, men and women, friends, strangers)

2. Social interactions (aggression, friendliness, sexuality)

3. Activities (thinking, talking, running)

4. Successes and failures

5. Misfortunes and fortunes

6. Emotions (joy, sadness, embarrassment)

7. Settings (indoors or outdoors, familiar or unfamiliar)

8. Objects (chairs, cars, streets, body parts)

9. Descriptive modifiers (tall, fast, crooked)

10. Temporal references

11. Elements from the past

12. References to food and eating

Taking into account these characteristics of the Hall & Van de Castle system, our analysis of sexual
dreams follows the following algorithm:

1. Theme of the dream: Is the dream sexual or pseudo-sexual? Does it relate to the person
themselves, their relationships (with whom specifically?), or social conditions, etc.

2. Content of the dream: Does the dream fall into the category of supporting psychosexual
development (in children and adolescents) or indicate a case of psychosexual development retardation,
anorgasmia, partner relationships, crossing boundaries of acceptability? Does the dream lead to the
alleviation of sexual or other discomfort? Are there signs of demonstrating sexual development
tendencies, restrictive factors in intimate life, identification as a sexual subject and object, attempts to
solve an intimate problem or bypass prohibitions?

3. The position of the dreamer in the dream situation: participation or observation.

4. Dynamics of the emotional context throughout the dream and after waking up. Does the dream
evoke positive emotions, negative emotions, or have a nightmarish quality? The sequence of changes in
the emotional evaluation of the dream can be:

- Positive beginning - positive ending, relaxation, possibly orgasm

- Positive beginning - transition to negative scenes, tension



- Negative beginning, gradual change in evaluation to positive, regardless of whether the dream
situation has changed

- Negative beginning, gradual deepening of negative evaluation, leading to a nightmare

- Nightmarish dream

Dream analysis is most effectively conducted by discussing specific moments with the patient, who
provides feedback and reveals the subtext of individual dream elements. At the same time, indirect
psychotherapy can also be conducted.

Thus, dreams, as a specific mechanism of human psyche, can to some extent serve as a way to
control a person's state within the framework of sexual maturation, mature sexuality, and diagnosis of
sexual and mental disorders.

Dreams can vary dramatically depending on age and the stage of sexual development. For example,
dreams during the formation of gender identity (0-7 years old) may include scenes that question a child's
gender or express positive evaluations of their gender. During the formation of sexual roles (6-13 years
old), dreams may involve testing the child's gender or positive evaluations of socially appropriate
behavior. As adolescents develop psychosexual orientations (12-18 years old), dreams may include erotic
elements and explore different scenarios of romantic and sexual relationships.

It is important to note that deviations from the norm of psychosexual development can also
manifest in dreams. For example, a delay in psychosexual development may be reflected in dreams that
correspond to an earlier stage of development. Dreams with sexual content can provide insights into a
person'’s psychosexual development and their attitudes and experiences related to sexuality.

Overall, dreams are a complex and multifaceted phenomenon that continues to fascinate
scientists and researchers. While various theories and interpretations exist, the study of dreams offers
valuable insights into the human mind and its relationship with reality and sexual
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Abstract

The article considers the importance and necessity of using information communication
technologies in foreign language education.This article provides detailed information about the
effectiveness of using information and educational resources. The article is devoted to the study
of the use of multimedia technologies in the development of foreign language information-
accumulating competence of students. The purpose of this article is to present the effectiveness of
using multimedia resources in the development of students’ ability to learn foreign languages.
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1. Introduction

Effective Information Technology use in education increases educators’ training and professional
development needs. According to Kunanbayeva S., the aim of using information technologies is to provide
- the quality of - future foreign language teachers’ professional competence, ready and capable to
effectively - realize in the pedagogical activity. The main goal of teaching a foreign language (foreign-
language communication) — the formation of intercultural and communicative competence of the
personality of intercultural communication based on the new conception of Foreign Education in terms
of IT. Teachers facilitate the learners using teaching and learning media. The strateqgy determines the
successful process. If a teacher does not use any media tools, there will be no interesting teaching and
learning process. Students require something new in their process of learning, especially when they are
at school.

As information technologies evolve and advance over time, the use of technology in classrooms
has expanded in foreign language teaching. Use of information technology in the classroom is an
extremely important and powerful resource for teaching and learning foreign languages [5]. There is a
wide spread belief that technology-based instruction can contribute greatly to the quality of teaching
and learning experience. Technology is a facilitating tool of education which teachers and students
benefit. To my point of view, language teachers need to learn how to take advantage of the technology
and how to integrate it into their teaching skills. Computers, smart phones, tablets etc. supply powerful
opportunities to learn a foreign language. As the use of smart phone, computers, etc. is increasingly
common among students; teachers need to equip themselves with today’s technology. Smart boards can
be instrumental in engaging and motivating students in the class.

2. Advantages of using multimedia technology in foreign language education.

The goal of using information technology in a foreign language classroom is to boost students’
enthusiasm in learning the language. Nowadays, stereotyped traditional teaching methods and
environments are unpopular, whereas multimedia technology with audio, visual animation effects
naturally and humanely increases our access to information. Furthermore, multimedia technology offers
a sense of reality and functions very well, which greatly cultivates students’ interest and motivation in
the study, as well as their collaborative class act, with such characteristics as abundant-information and
crossing time and space[9].

Students' ability to comprehend definite language, as well as their understanding of the structure,
meaning, and purpose of the language, has been hampered by traditional instruction, which makes



students passive absorbers of knowledge. So it is difficult to achieve the target of communication.
Multimedia technology seeks to connect teaching and learning by directing students’ cognitive processes
and emotions through teacher instructions. Students will be more motivated as a result. The Power Point
Presentation courseware activates students’thinking; the visual and vivid courseware rand help them to
transform English learning into capacity cultivation. And such in-class activities as group discussion,
subject discussion, and debates can also offermore opportunities for communication among students and
between teachers and students.

Multimedia teaching creates a context for language teaching. This method makes the class lively
and interesting, as well as optimizes the organization of the class. Multimedia has its features such as
visibility and liveliness. Sounds and graphics can be combined during the multimedia English education
process, which encourages both teachers and students to take initiative. Teachers can use photographs
and graphics to augment the content of lessons when utilizing multimedia software, and they can also
envisage new scenarios when creating teaching courseware. Students in the class can use multimedia to
better grasp what is being taught. Using multimedia in ELT is useful in growing students' enthusiasm in
learning English, as well as boosting teachers' interest in English teaching, as evidenced by the entire
interactive process.

One of the multimedia elements capable of bringing a human fantasy to life is animation. The term
"animation” comes from the Latin word "animare," which means "to switch on" or "to bring to life," and
refers to the process of giving a static item a lifelike appearance. Animation, contrary to popular
assumption, is not exclusively concerned with amusement, travel, and business, but also plays an
important part in education. In the world of education, animation plays a significant role as the interest
grabber of the students to learn and can help teachers to motivate students towards more enjoyable
learning. This reduces the discussion of a subject or a skill demonstration so that students can understand
and remember it. Furthermore, digital animations motivate and excite students'thinking, hence reducing
cognitive load throughout the learning process[8].

Apps are the abbreviation for "application software,” which can be downloaded from "app stores”
such as the App Store, Google Play, Windows Phone Store, and BlackBerry App World. A mobile app is a
piece of software designed to run on iPhones, iPads, and other mobile devices. Some programs are free
to download, while others need payment. Gaming, entertainment, and education are some of the
categories of mobile apps.Apps for children have the potential to educate them. There are many
educational applications available in the app store, and selecting the correct one for your child might
affect the way they view the learning process.

Students of all ages can be motivated by comic books with colorful visuals, compelling tales, and
realistic and fascinating characters. It has the potential to entice the reader to continue reading the
story. If the viewer is inspired to read the entire story, the comic's implied goal (entertainment or
education) can be easily achieved. For readers, particularly children, a colorful comic can be a fascinating
experience. Comic strips offer a lot of potential in terms of assisting teachers in accomplishing learning
objectives. Attractive graphical visualization, short dialogues, basic and easy to grasp make comics
appealing to people of all ages. When readers are drawn to a comic's art and character, they want to
learn more about the story's contents. This is what a teacher is expected to do for students to be
interested in what is being taught in the classroom. Comic strips are a suitable and successful teaching
medium because they allow teachers to present the material.

An online game is a video game that is played partially or entirely through the Internet or any other
available computer network. Online games can help students become more motivated, communicate
more effectively, and collaborate more effectively. Online games can be designed in a variety of ways,
from simple text-based environments to intricate graphics and virtual worlds/[6].

Digital game-based learning (DGBL) is a teaching method that involves incorporating educational
content or learning principles into video games to engage students. Digital game-based learning includes
activities ranging from simple task completion to the development of complex problem-solving abilities.

Digital storytelling is a type of digital media creation that allows people from all walks of life to
contribute parts of their stories. Individuals can use any of the non-physical media (material that exists
only as electronic files as opposed to actual paintings or photographs on paper, sounds stored on tape or
disc, movies stored on film) to tell a story or present an idea, including the digital equivalent of film
techniques (full-motion video with sound), or any of the other forms of non-physical media (material that
exists only as electronic files as opposed to actual paintings or photographs on paper, sounds stored on
tape or disc, movies stored on film[10].



In today's culture, informatization is viewed as a goal-oriented social process defined by a growth
in the impact of intellectual activity on all elements of society. At this stage in the information society's
evolution, it is necessary to discuss the impact of ICT on changing information presentation and
perception,; the emergence of new types of communication; a new understanding of literacy, individual
key competencies; and the widespread use of information technology. In Kazakhstan, the adoption of
information and communication technology into the educational system is viewed as one of the most
important directions in the growth of the education system.

Computers and telecommunications are at the heart of information technology.

According to S.S Kunanbayeva, the use of technology allows teachers to increase the effectiveness
of the educational process, the quality of students'learning, and to assist teachers in bringing the effect
of additional visibility into the classroom, allowing students to learn content more rapidly and in greater
quantities. [1, p.12].

In many aspects, the information educational environment surpasses the traditional system of
foreign language classes, which have grown known to teachers and have lost significance for pupils, in
the context of the State Standard and secondary school program. The benefits of using ICT in the context
of learning a foreign language to build an information educational environment in profile schools are
highlighted in the following sections:

- through the use of multimedia technologies, teachers always have access to the most up-to-date
materials and information in the field of foreign language teaching methods; - the educational process
has an expanded range of tools and forms of education, which largely correspond to the socio-cultural
environment of modern school students and has a positive effect on the level of motivational interest of
all participants in the educational process; As a result, methods of teaching a foreign language are
constantly being refined, pedagogical experience is accumulated and implemented at the local and
regional school levels, and pedagogical technologies are exchanged.

- open such innovative forms of work with educational material as students’ participation in virtual
discussions and conferences, their presence at broadcasts of children's foreign language and literature
competitions, their participation in educational games online, as well as homework and its
demonstration using the gadgets they are familiar with (tablet computers, phones, laptops) [7].

3. Ways of improving students’ information literacy.

Modern society is characterized by a high level of informatization, and it is necessary to have a
sufficient level of informative competence and formed information skills that will allow students to
effectively adapt to the constant flow of information and changing living conditions and situations, the
ability to independently search for new knowledge, and use the information obtained for successful
adaptation, conducting productive life, and obtaining adequate information.

Information competence entails expertise in the realm of information and communication
technologies (ICT) as well as their efficient use in the process of foreign language instruction, with a focus
on the utilization of information resources. Students' information literacy, on the other hand, is the
foundation, the first stage in the development of information-gathering competence, and it consists of a
set of knowledge, skills, and behavioral characteristics that enable students to effectively find, evaluate,
and use information in a variety of activities and relationships. Information culture and informational
competence are regarded as important parts of general human culture in modern information situations

[3].

There is a parallel development of the student's personality and the formation of his or her
information competence in the educational process, which is defined as "integrative quality of
personality, including knowledge, skills, information activities, and value attitude toward it," and an
adequate level of formation of informative competence provides the individual with "information
literacy” as an "intellectual structure for understanding, searching, and evaluating information/8].

"When senior secondary school students use the Internet to find information, they face several
challenges, including the need to choose the appropriate search tool, the ability to competently construct
a query using the correct keywords, and the ability to work with electronic texts, which includes
determining the importance of information quickly, selecting it, analyzing it, and creating secondary
texts. As aresult, it is more necessary to educate students how to orient themselves in the flow of foreign
language information, and to develop the ability of effective information usage in practice, rather than
to provide them as much knowledge as possible in a short period.

Learning how to pick information, according to Bim I.L, should be part of the broader purpose of
learning a foreign language—a cultural and educational function that encourages the development of
the future specialist's education and culture as a professional [2, p.79].



International cooperation occurs in a variety of professional fields as a result of globalization,
informatization, and internationalization in business, as well as the integration processes taking place in
society, L. D. Raitskaya believes that forming and developing foreign language informative competences
are a basic condition of professionalism and a successful career [11, p.34].

Since "communication with the outside world is a condition for obtaining information," the
secondary school's task includes not only the development of foreign language communicative
competence and not just the formation of informative competence. [4,p. 86].

4.Methodology

Participants

The population of this study included students of K.Zhubanov Aktobe Regional University . They
are all 2-nd year students of Foreign languages: Two Foreign Languages faculty.78 students filled in the
questionnaire. Students ages comprised between 17-19 ages.

Instruments

A questionnaire was developed to collect the relevant data. The main purpose of the questionnaire
was to define the studens’ ability in using ICT tools during the educational process. The questionnaire
included two main themes relevant to the application of ICT in foreign language education. The questions
are formulated from easier to difficult .To motivate students’ interest in learning, questions included all
areas of ICT development. In some questions students had to think creatively and search for other
information sources.The questionnaire used a five-point scale extending from 5 (very high pr strongly
agree) to 1 (very low or strongly disagree).The verbal explanation was used to show the results of
questionnaire.

5. Data collection

All students answered online and we collected the answers with the help of survey.Survey was sent
to different students; chat groups and they shared each other the link to the survey.

6. Results and discussion

The study results will be organized and discussed in accordance with the research questions.To
answer question number 1”Do you use multimedia technologies in learning foreign languages?” Results
indicated that students had high perceptions of their technology integration competencies.For the
question number 2 “How often do you use Internet resources ?” students answered a that they use it all
the time. because right now they are they are having online lessons. Also, for the question number 9
“What is the importance of students’ information literacy ?"Most of them answered in this
way:Information literacy is important for today’s learners, it promotes problem-solving approaches and
thinking skills-asking questions and seeking answers, making decisions, forming opinions and evaluating
sources. Most students’ answers to the question: What should be part of the broader purpose of learning
a foreign language? were the same such as traveling abroad, communication with native speakers,
reading foreign literature or scientific and technical works.

7. Conclusion

For many people, information technology has become a vital part of their daily lives. In education,
information and communication technology (ICT) has the potential to improve people's lives by improving
teaching and learning.
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STUDYING THE EXPERIENCE OF FOREIGN COUNTRIES AND AZERBAIJAN REGARDING ICT IN
EDUCATION, NATIONAL POLICY AND STRATEGY, THE SITUATION IN SECONDARY SCHOOLS
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M3YHEHVE OfbITA 3APYBEXXHbIX CTPAH U A3EPBAVIKAHA B OBJIACTU VKT B
OBbPA3OBAHN, HALMOHAJIBHOU MNOJINTUKU U CTPATEMAN, CUTYALINN B CPEAHNX
LIKOJIAX

Junapa A6y3ap Kapumosa

Abstract

In the 20th century, when technology developed rapidly and penetrated all fields, the field
of education was not left out of this influence. It is very necessary to create a classroom
environment that benefits from technological opportunities in order to create successful,
developed, socially responsible and modern-day personnel. These technologies used in the field of
education are called Information Communication Technologies.

In pedagogical practice, the application of electronic learning tools is one of the leading
factors in the development of the modern education system. For this reason, the use of advanced
training-technological complexes, especially the possibilities of information and communication
technologies (ICT) in the training process, is an important factor in improving the quality of
education.

Thus, we considered it appropriate to investigate this topic, which is currently a very relevant
issue, and to record the information we obtained in our article. The main goal of the research is to
study the role of ICT in improving the quality of education, to investigate and investigate ways of
its maximum use.

AHHOMAuus

B XX Beke, Ko20a mexHo/102uu CMpemMumesibHo pa3BuBaIUuCh U NPOHUKIU BO BCe Cpepsbl,
cgepa obpazoBaHusi He 0CManack 8 CMOPOHe OM 3MO20 BIUSHUSA. OYeHb BAXHO CO30amb B K/1dcce
cpedy, 8 KOmopoU UCNOJIb3YHOMCS MEXHOM02UYECKUe BO3MOXHOCMU, Y4Mobbi C030amb YcnewHsble,
pasBumble, COYUAILHO OMBEMCMBEHHbIe U COBPEeMeHHble Kaopbl. 3IMu MexHos02uU,
ucnosibyemble B8 cepe 0bpazosaHus, HA3bIBArOMCH UHGOPMAUUOHHO-KOMMYHUKAUUOHHBIMU
MexHOI02USIMU.

B nedazcozuyeckol Npakmuke NpuMeHeHue 3/1eKMPOHHbIX CpedcmB 0by4eHus SB/19emcs
00HUM U3 BeOyWUX pakmopos pazsumus cospemeHHol cucmembi 06pazosaHus. [1o 3mod npuquHe
UCNOJIb30BaHUe NepedoBbiX Y4ebHO-MeEXHOM02UYECKUX KOMNJIEKCOB, 0COBEeHHO BO3MOXHOCmel
UHGPOPMAUUOHHO-KOMMYHUKAUUOHHBIX mexHoaoeuld (MKT) 8 y4ebHom npouecce, As/isemcsa
BAX(HbIM PaKMOPOM NOBbILIEHUS Ka4eCmBa 06pa30BaHUSs.

Takum 06pasom, Mbl COY/IU Les1eco0bpa3HbIM UCCI008AMb 3MY MeMy, KOMOopasi Ha 0aHHbIU
MOMeHM AB/ISemcsl BeCbMA aKkmya/ibHOU, U 3apUKCUPOBAMb NOJIYYeHHYH UHGOPMauuUro 8 Hawel
cmamee. OCHOBHAA Ueslb UCCIe00BAHUA — U3y4yums posib MIKT B8 noBbIWeHUU Kadyecmsa
06pazoBaHus, Usy4ums U UCCc1e008amMb NYMU UX MAKCUMA/IbHO20 UCNOJIb30BAHUS.

Keywords: ICT, education, students, teachers, effectiveness of ICT
Kntovesble cnosa: VIKT, obpazosaHue, cmyoeHmsl, npenodasamesu, 3pgekmusHocms KT

It is impossible to imagine today's most modern information and communication technologies - the
Internet, e-mail and global communication. ICT is an important tool that has the potential to positively
influence the development of society. Many developed and developing countries have achieved great
achievements as a result of the application of ICT in education. The world experience clearly shows that
the wide use of information and communication technologies serves the comprehensive development of
the country. Therefore, in order to strengthen the development, it is necessary to use the potential of the
country. It is important for each country to develop its own national ICT strategy.

The level of development of modern society is determined by the degree of development of its
information infrastructure. In economically developed countries, a strong information infrastructure that



covers almost all areas of human activity continues to develop rapidly. The spread of this science in
different countries coincides with different times. The informatization of education in the West and
Japan began 40 years ago. In recent years, nationwide programs have been developed and the state has
allocated a large amount of funds to these programs. Currently, the total amount of capital investment
in informatization in the United States is greater than the total amount of funds spent on the military. In
Europe, the United States, Japan and several developed countries of the world, he timely evaluated the
decisive role of informatization, its importance in people’s life activities, the use of scientific technologies,
and its contribution to the production of the national product. In these countries, based on the
development of information and communication tools, the increase in labor productivity has been
perceptibly ensured, and the standard of living in education, health care, trade, and production has been
formed in a new way [1].

The formation of IT in the Republic of Azerbaijan began after the second half of the last century.
During the past period, successful results have been achieved in this field. So, at present, a number of
important state programs and projects in the field of information and communication technologies have
been implemented and continue to be implemented in the republic at the state level in public and private
institutions. As a result of the work carried out by the Ministry of Communication Technology in this
direction, Azerbaijan has entered the ranks of rapidly developing countries in the field of information and
communication technologies. Faster integration of the country into the global electronic space,
formation of new forms of social and economic activity (e-government, e-commerce, e-education,
distance education, etc.), creation of information and knowledge market, development of various sectors
of the economy, improvement of the quality of services important steps have been taken in this direction.
For the first time among the CIS countries, the landline telephone network in Azerbaijan was fully
electronic, and all residential areas of the country were telephoned, and all district centers of the republic
were connected to the main fiber-optic telecommunication network. The declaration of 2013 as the
"Year of Information and Communication Technologies" in Azerbajjan gave a new impetus to the
development of this field in our country. Azerbaijan managed to put the first telecommunication satellite
into orbit this year. On February 8, 2013, the first telecommunication satellite of Azerbaijan, "Azerspace-
1" was launched into orbit. This is one of the highest technical achievements achieved by our country
during the period of independence. The commercial operation of the satellite, which allows providing
telecommunication, internet, television and radio broadcasting services to European, Middle Eastern,
Central Asian and African countries, has already started. The work to ensure the transition to digital
broadcasting has been completed by 2015. During these years, consistent work has been done in the
direction of improving postal services, modernizing the infrastructure, and strengthening the personnel
potential. In 2005-2010, with the support of the World Bank, as a result of the implementation of the
"Development of Financial Services" project, the national postal operator "Azerpocht" LLC was
established. By using its network capabilities, in addition to traditional services, banking and financial
services were provided to the population through post offices. The production of computer and electronic
equipment and software products in the Republic of Azerbaijan has increased year by year and expanded
twice over the last 5 years. [3, p.6-15].

All European countries have adopted national strategies that envisage the use of ICT in various
fields, including in the field of education in Azerbaijan. The Action Plan for the Implementation of the
State Strategy for the Development of Education in the Republic of Azerbaijan, approved by the Decree
dated January 19, 2015, contains a system of measures to be implemented in stages related to the
renewal of all levels of the education system. Of course, in the current conditions the development of
education is impossible without modern technology. That is why the transfer and expansion of ICT in the
field of education has become a priority. Today, the application of information technologies in the
education system of most countries of the world has led to many innovations, but there are also problems
that are difficult to solve in the informatization of schools. In many cases the purpose of these strategies
is to provide students with the necessary ICT skills as well as teachers. Another important aspect is
equipping schools with modern technology and infrastructure. Although policy and strateqy setting takes
place at the central level, many local institutions and schools are involved in the implementation of this
policy. Almost all countries, including Azerbaijan, finance ICT in education at the state level [2].

Currently, all specialists in our republic attach great importance to the ability to work with ICT and
use it correctly. The best way to acquire ICT knowledge is from high school. In general, the improvement
of the education system based on ICT is one of the main goals of the information society. The world
experience shows that the new education model built using ICT imposes new requirements and tasks on
the teaching staff of the school. Teachers need to be retrained not only in the field of knowledge,



pedagogy and psychology, but also in the field of information. Teachers of the new generation are now
required to choose and apply technologies that are suitable for the structure of the subject they teach,
take into account the individual characteristics of children and serve their reqgular development.
Teachers who use new technologies in the teaching process note that ICT tools greatly simplify the
educational process, make it dynamic and fast. Adding a computer to the educational system allows to
better organize the educational process and increase students' interest in lessons. Because lessons
conducted with computers are more interesting and memorable for students. The use of multimedia
tools, automated training systems, computer training programs, animated training tools, interactive
boards has a positive effect on students' thinking and, as a result, increases the quality of their results

[4].

The use of interactive boards in teaching provides visibility, which is one of the main principles of
the lesson. By touching the screen of the electronic board with a special pen called promethean or with
a finger, it is possible to perform all the operations possible on the computer. The "smart" board can also
receive the images received through devices such as a microscope, scanner, digital camera, video camera
connected to the computer with a projector. This is also important in the organization of virtual
laboratories in schools. Through the electronic board, students can watch the explanations and videos of
any mathematical, chemical, physical, geographical processes, working principles of various devices,
devices, and technical tools on the screen. This greatly enlivens the teaching process by increasing
students' knowledge, practical skills and experiences. It increases students' creative approach, thinking,
action, and deep understanding of teaching material.

Another advantage of the "smart” board is that it allows all the operations performed on it, the
progress of the lesson, and the prepared models to be stored in the computer's permanent memory and
used many times, and such possibilities are of particular importance for students who miss classes or fall
behind for various reasons. has With this, the student can get an electronic version of the lesson he was
unable to attend, or those who fall behind in the lessons can watch the material repeatedly until they
understand it. By using the opportunities of ICT in teaching, it is easy to organize the lessons in interactive
mode in a student-oriented manner. The teacher acts as the student's guide, encouraging him to be more
active, to think independently, and to take initiative. Lessons held in interactive mode create conditions
for all students, including those who are passive, shy, and have certain physical or psychological
disabilities, to join the class. In addition, with the help of ICT, teachers can be given different tasks
according to their comprehension abilities by applying a different approach and teaching system to
students of different levels in the teaching process. Grouping students by setting up an optimal working
mode on the computer gives a special effect in solving problems in various subjects and research-type
studies. A student studying in front of a computer works at his own speed, it gives good results, his self-
confidence increases, which makes training even more effective. By answering the question given by the
teacher through the computer, all the students actively participate in the lesson process, and the
teachers can maintain the activity of the children during the lesson.
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Abstract

In today's interconnected world, having proficiency in the English language has emerged as
an indispensable skill for individuals who aspire to engage in global communication, pursue
education, and thrive in the business sector. Among the crucial aspects of language proficiency,
the ability to express oneself eloquently through spoken communication holds a pivotal role.
Within the realm of English language education, the enhancement of oral proficiency stands as a
central and pressing goal. This essay delves into the effective strategies employed to attain this
objective, emphasizing innovative approaches and the utilization of interactive materials as key
tools in achieving success.

To delve deeper into these strategies, this research leverages various methodologies,
including scientific analysis and synthesis, online questionnaire, focus group discussion, and
practical lesson modeling. Research materials were collected in the form of video recordings of
interviews with individual students and small group focus discussions with their subsequent
scripting and analysis. We also conducted an online survey prior the approbation and after it, with
the questions that measured student satisfaction with the teaching and learning process. For
measuring the language levels before and after the approbation we used a free online tool English
Score by British Council.

The study's findings span across two significant domains: first, the enrichment of the
professional competence of future English language instructors, and second, the practical insights
derived from applying innovative approaches and interactive materials in the realm of English
language education. This, in turn, contributes to an overall improvement in the educational
processes involved in pre-service training programs.

The conclusions drawn from this research are profoundly insightful. They underscore how
the application of these innovative approaches and interactive materials significantly contributes
to the development of the professional expertise of aspiring English language instructors. This, in
turn, enhances their ability to effectively convey the intricacies of the English language to their
future students, fostering a new generation of capable and confident English speakers.

It's important to note that the research materials used in this study are entirely original,
collected during the professional training sessions of future English language educators, conducted
between September and December of 2022. These unique insights, garnered directly from the
training and development of these future instructors, serve as a valuable resource for the ongoing
improvement of English language education and training.

Keywords language proficiency; the mastery of the English language; spoken
communication, effective verbal expression,; innovative approaches; interactive materials;
dynamic, hands-on resources; enhancement of professional competence

Introduction

In our increasingly interconnected global society, the importance of English proficiency has risen
to the forefront, given its pivotal role in facilitating international communication, education, and
commerce. Among the fundamental elements of language competence, the ability to convey thoughts
and ideas effectively through spoken communication is of paramount significance. Within the realm of
English language education, the augmentation of oral proficiency stands as a central objective. This essay
delves into the myriad strategies that prove effective in attaining this goal by means of innovative
approaches and the integration of interactive materials.

Oral proficiency in the English language holds immense importance for various compelling reasons.
It acts as a bridge to effective communication, spanning academic and real-world scenarios. Moreover,



oral proficiency, as highlighted in [1], serves as a robust indicator of one's overall language competence.
Achieving proficiency in spoken English demands a profound grasp of vocabulary, grammar,
pronunciation, and cultural nuances. [2] This skill is a requisite for students, professionals, and anyone
aspiring to connect with the global community. [3], [4].

This article unveils an in-depth account of the actual educational journey that was a pivotal
component of the professional development of future English educators within the Foreign Languages
Department of the Pedagogical Institute, named after Umyrzak Sultangazin at Akhmet Baitursynuly
Regional University, during the first semester of the 2022-2023 academic year. The realm of teacher
training stands at the forefront of educational advancement in every nation and necessitates perpetual
growth and adaptation, particularly in student-centered settings. [5]. Frequently, it leads to
interdisciplinary research endeavors [6] and assumes paramount significance in an age characterized by
technological advances, where distance or online education secures its place in the educational
landscape. [7], [8]. The strategies expounded upon were carefully selected and subsequently applied to
specific subjects within the educational program 6B01705 "Foreign Language: Two Foreign Languages,”
particularly Practical Grammar and Phonetics of the English Language and English Teaching
Methodology during the first and third years of training, respectively.

Nevertheless, prior to exploring these effective strategies, it is paramount to acknowledge the
obstacles confronting educators and learners in their quest to enhance oral proficiency in English. [9]
These challenges encompass:

e Scarce Access to Native Speakers for Practice: Many learners encounter a shortage of
opportunities to engage with native English speakers, thereby limiting their exposure to authentic
language usage.

e Apprehension About Speaking: Learners frequently grapple with anxiety and trepidation when
it comes to conversing in a foreign language, which hinders their oral communication.

e [imited Vocabulary and Cultural Insight: An inadequate grasp of vocabulary and cultural
nuances can act as a barrier to effective communication.

e Inadequate Training for Educators: Some teachers may lack the necessary training and
resources to proficiently instruct oral skills.

e Overreliance on Conventional Teaching Approaches: Traditional teaching methods that
prioritize rote memorization and written exercises often fall short in addressing oral proficiency.

To surmount these challenges and elevate oral proficiency in English, educators can embrace
innovative approaches. As articulated in [10], “Combining these teaching and learning approaches will
ensure that students receive dynamic support, hands-on activities, practical assessments, active
collaboration, and inquiry-based learning.” These approaches center on creating stimulating and
immersive learning environments that foster active participation and hands-on practice. In Kazakhstan,
educators are continually engaged in “the analysis of curricula on language for professional specific
purposes in the conditions of multilingual education.” [11, p.136].

Within this research, we explore a range of innovative approaches, such as integrating technology
[12, p.496], gamification, authentic contexts, [13], [14], collaborative learning [15, p.38], and multimedia
resources [16, p.756]. The inclusion of multimedia resources, including videos, podcasts, and audio
recordings, exposes learners to diverse accents and speaking styles, thereby aiding in the development of
superior listening comprehension and pronunciation skills [17]

Explanation of the Validation Process

Before we put the research findings into practical use, we initiated a needs assessment survey to
understand the difficulties students encounter in achieving native-like fluency in oral communication as
an initial stage of our action research [18, p.10]. This survey took place in a casual setting, with the
participants asking each other questions. The outcomes of this video-recorded survey are outlined below:

Scarcity of Opportunities for Genuine Practice: A significant proportion of English learners in
Kazakhstan lack access to native English speakers for authentic communication. This limitation not only
restricts their exposure to genuine language use but also erodes their self-confidence when conversing in
English.

Apprehension About Speaking: Learners frequently grapple with feelings of anxiety and unease
when it comes to speaking in a foreign language. This apprehension is not confined to high-pressure
situations, such as formal assessments or exams, but also manifests in less formal contexts where there
is no explicit evaluation of their language proficiency.



Limited Vocabulary and Cultural Comprehension: Insufficient mastery of vocabulary and cultural
subtleties acts as a hindrance to effective communication. Even at a higher level of English language
proficiency, students may still feel uncertain in culturally nuanced situations, realizing their lack of
relevant cultural background.

Insufficient Teacher Training: Some students recognize that foreign language instructors, including
their own schoolteachers, often lack the training and resources required to effectively teach oral
proficiency. This situation persists, especially in rural settings, largely due to the unaddressed challenges
mentioned above.

Conventional Teaching Approaches: Conventional teaching methods that prioritize memorization
and written exercises often fall short in adequately addressing oral proficiency. Despite these challenges,
traditional teaching methods continue to dominate English language education in Kazakhstan today.
Our goal is to bring about a transformation with the new generation of English language educators.

Exploring Novel Methods for Improving Spoken Language Proficiency

To surmount these challenges and elevate oral proficiency in English, we harnessed innovative
techniques. These strategies center on the creation of engaging and immersive learning settings that
encourage active engagement and practical application.

Oral communication should be viewed as a multifaceted endeavor, encompassing interaction,
transaction, and performance within the domain of foreign language education. In this context, we must
stress the delicate equilibrium between fluency and accuracy, a cornerstone of language acquisition. It is
imperative to incorporate a range of pedagogical activities aimed at nurturing strong verbal skills.

The motivations for oral discourse in language learning can generally be grouped into objectives,
idea sharing, concept exploration, and interpersonal relationship development. As a form of interaction,
spoken language mirrors social dynamics and individual identities. It adheres to social norms,
conversational conventions, and politeness markers, employing an extensive vocabulary.

To cultivate a conducive environment for effective oral instruction, certain guidelines must be
followed. This entails selecting topics that resonate with students' interests and understanding levels. In
the preparatory phase, bolstering listening comprehension is of paramount importance, offering students
role models to emulate as they embark on their speaking journey. These examples serve as a foundational
framework for grasping essential aspects of conversational discourse, including turn-taking, eye contact,
question-and-answer dynamics, and more.

Moreover, during preparatory exercises, the inclusion of grammar and vocabulary exercises is
indispensable. Equally vital is the practice of formulating anticipated questions across a wide range of
subjects. The skill of predicting responses is a crucial element of effective spoken communication.

Transactional speech, as an exchange of information, hinges on whether the focus is on the
dialogue's content or the actions carried out through communication. Students should be encouraged to
distinguish between these two core aspects in their communicative efforts. In both cases, comprehension
and clarity should be the primary focus, with assignments clearly outlining the communicative objectives.

Speaking activities within the transactional paradigm encompass various approaches. Classroom
group discussions and problem-solving activities offer students the chance to address real-world issues,
employing the "think, pair, share" technique to support participants who may require additional
assistance. Creating posters provides another avenue for creative expression and the incorporation of
artistic elements into language lessons, encouraging students to collaborate and allocate responsibilities
effectively.

Application stage

Several key strategies were implemented in the practical phase of our research to enhance oral
proficiency. These strategies are pivotal in addressing the challenges we discussed earlier. Let's delve
deeper into each one:

Incorporating Technology:

Language Learning Apps: Utilizing language learning apps like Duolingo, Rosetta Stone, or Babbel
offers students a convenient and interactive way to improve their oral skills. These apps often provide
exercises that require users to speak and receive instant feedback.

Interactive Websites: Websites like BBC Learning English or ESL Games World offer interactive
exercises and audio resources that enable students to practice pronunciation and listening
comprehension.

Online Conversation Platforms: Platforms like Tandem or HelloTalk connect learners with native
speakers for real-time conversations, thereby enhancing their speaking abilities. These exchanges can
focus on specific topics or casual conversation, depending on the learner's preference.



Gamification:

Language Learning Games: Games like "Word Bingo,” "20 Questions," or language-themed
crossword puzzles make learning engaging. They not only improve vocabulary but also encourage
speaking as players often need to describe or discuss words or phrases.

Quizzes: Interactive quizzes that test listening and speaking skills are both fun and educational.
Students can compete individually or in groups to boost their oral proficiency.

Interactive Simulations: Simulations of real-life situations, such as ordering food in a restaurant or
negotiating a business deal, provide practical contexts for speaking practice. Platforms like "Second Life"
have educational simulations for language learners.

Authentic Contexts:

Role-Playing: In role-playing exercises, students take on different characters and engage in
conversations as if they were in everyday situations. For instance, they might act out a job interview, a
doctor's appointment, or a casual social gathering.

Debates: Organizing debates on various topics encourages students to articulate their viewpoints
and engage in structured discussions, mirroring real-world debates on issues of interest.

Group Discussions: Encouraging group discussions on current events, films, or books fosters a
setting where students can speak freely and naturally, much like they would in everyday life.

Collaborative Learning:

Group Projects: Assigning group projects, such as creating a presentation or conducting a survey,
prompts learners to communicate, collaborate, and share their findings. This not only improves their oral
proficiency but also nurtures teamwork skills.

Peer Teaching: Encouraging students to teach a portion of the lesson to their peers empowers them
to communicate effectively, providing explanations, insights, and support to fellow students.

Multimedia Resources:

Videos: Using videos with diverse accents, dialogues, and real-life situations exposes learners to
various speaking styles and contexts. For instance, watching interviews, documentaries, or vlogs can
enhance comprehension and pronunciation.

Podcasts: Podcasts offer a wealth of spoken content in a wide range of topics, enhancing listening
skills and introducing learners to different accents and colloquial language.

Audio Recordings: Audio materials like news broadcasts, interviews, or audiobooks provide
valuable practice for listening and speaking, as learners can mimic pronunciation and intonation.

Discussion of the Results

By implementing these strategies with a variety of practical examples, we created dynamic and
engaging learning environments that effectively fostered oral proficiency of future English language
instructors in English. These methods cater to the diverse learning preferences and needs of students
while addressing the challenges they face in language acquisition.

The implementation of these methods and strategies in English language education yielded several
significant results in terms of oral proficiency improvement:

Enhanced Speaking Skills: Students experienced an evident improvement in their ability to speak
confidently and fluently in English. Engaging in activities like role-playing, debates, and group discussions
provided ample opportunities for them to practice speaking in authentic contexts. As a result average
speaking time span grew from 40 seconds to 1 minute 25 seconds in the groups that participated in the
approbation (results calculated from video recordings of 15 hours during the approbation period
September-December 2022)

Improved Listening Comprehension: By incorporating multimedia resources, such as videos,
podcasts, and audio recordings with diverse accents and speaking styles, learners became more adept at
understanding spoken English in various real-life situations. They demonstrated higher grades in listening
comprehension tests by the end of approbation period, on average 4 points out of 20 added to their initial
testing.

Better Pronunciation: Exposure to authentic language use and regular practice, particularly
through interactive simulations and speaking-focused games, helped learners refine their pronunciation
and intonation. Here we only got empirical assessment by the teacher.

Increased Vocabulary and Cultural Awareness: Through authentic contexts and real-world
simulations, students expanded their vocabulary and gained a deeper understanding of cultural nuances,
which are essential for effective communication. This conclusion was also made from analyzing the
recorded lessons.



Overcoming Fear of Speaking: Gamification and collaborative learning reduced anxiety and fear
associated with speaking in a foreign language. As students became more engaged and came to enjoy
the learning process, they also became more confident in their speaking abilities. The video recordings
show 23% less hesitation pauses at the end of approbation period as compared to its beginning.

Confident Participation: Collaborative learning activities and group projects fostered a sense of
community within the classroom, encouraging students to actively participate in discussions, debates,
and other oral exercises. In general, we witnessed steady increase of the rapport in the classroom, with
every student being a valuable and respected member of the community.

Effective Use of Technology: Incorporating technology and interactive materials, including
language learning apps and online conversation platforms, empowered learners to leverage modern
tools for language practice and receive instant feedback, promoting self-assessment and improvement.
Moreover, the instructor also benefitted from the usage of these innovative resources for both classroom
and homework purposes.

In summary, the comprehensive implementation of these methods resulted in a well-rounded
enhancement of oral proficiency. Students started not only to speak more fluently and confidently but
also demonstrated improved listening skills, pronunciation, vocabulary, cultural awareness, and a
willingness to actively participate in language activities. These combined effects contribute to more
competent and self-assured English speakers, better prepared to engage in effective global
communication and ready for their professional occupation.

Conclusion

The enhancement of oral proficiency in English language education stands as a vital requirement
for effective communication and active participation in the global landscape. Overcoming the challenges
posed in this pursuit requires educators to embrace innovative approaches that establish captivating and
immersive learning environments. Moreover, the integration of interactive materials proves instrumental
in fostering proactive engagement with the language, ultimately resulting in improved speaking and
listening skills. In our interconnected world, where language plays a central role, investing in these
strategies and materials is of paramount significance to ensure the effectiveness of English language
education.

These interactive materials, meticulously designed to augment oral proficiency, serve as dynamic
tools for making language learning both enjoyable and efficacious. They offer learners tangible
opportunities to refine their speaking, listening, and pronunciation skills, with the added advantage of
immediate feedback to support their learning journey. By incorporating a diverse range of these materials
into English language education, we pave the way for the emergence of more confident and proficient
English speakers, equipped to navigate the linguistic challenges of today's interconnected world.
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AKTIAPATTbIK BIJIIM PECYPCbIH K¥PYZIA HEVIPOHZbIK XE/IHI KOJIAHY TYPAJIbI

Cepik Mepyepm

npogeccop, J1.H.I'ymunes ameiHoazs! Eypasus yimmasiK yHUsepcumemi,
Kazakcmad, AcmaHa

KuHmoHosa Anusi KekcembaesHa

doueHm, J1.H.I'ymunes amebiHOazb! Eypasus yimmaiK yHusepcumemi,
Kazakcmad, AcmaHa

Jlydceeanuesa HacinxcaH AImadkbi3bl,

dokmoparm, J1.H.[ymunes ambiHOaab! Eypaszus yammsiK yHUBepcumemi,
Kazakcmad, AcmaHa

Abstract

The article focuses on the direction of artificial intelligence in the creation of an information
portal on machine learning and the use of neural networks in the learning process.

L.N. The project "AP19677348 Development educational portal on machine learning as an
artificial intelligence's direction to improve the Informatic teacher's training in education
globalization" is being implemented within the Department of Informatics of Gumilev Eurasian
National University.

AHHOmMayus

Makana »acaHobl uHmesnekmiy 6azbimel MAWUHA/LIK OKbIMy 60UbIHWA aKknNapammaik
NopmMa’sobi KYpyod 3caHe OKY NPoUECiHOe HelpOHObI JesiHi Koa0aHyea 6adiaHbICmbI.

JILH. [ymunes ameiHOazbl Eypasusa YIMMbIK — YHUBEpCUMemIiHiH  VIHpopmamuka
KagpeopackiHbIH asCbIHOA M(y3e2e acbIpblibin XAMKAH «AP19677348 binimHiH 3cahaHoaHyb!
XaeoalbIHOa »acaHobl UHMeneKmiy 6asbimbl MAWUHA/IBLIK OKbIMY He2i3iHoe UHGopmMamuka
MY_animoepiHiH 0asp/ibIKmMapbIH Xemindipyee apHaaeaH aknapammaik 6i1iM NOPMasbiH KYpy»
ammbi #06a X#yMbicbl 60UbIHWA OPbIHOA/IYOA.

Keywords: learning process, application of neural network, informational knowledge portal.
Kinmmi ce30ep: oKy npoueci, HelipoHObI XcesliHi Ko/10aHy, aknapammbaik, 6i1iMm nopmarisi.

BinimHiH XcahaHoaHyb! #azoalibiHOa oKy NpoueciHoe aknapammsik 6ifiM pecypcmapbiH Koao0aHy
Kazipei Ke3oe KeHiHeH Ko/a0aHblaydd. AKknapammesik 6iiM NopmasbiH Kypyoa HelpoHOb! xcesninepoi
nadioanaHy, CoOHbIH iwiHOe adamHbiH 6emiH maHy apKbiibl AKNAPAMMbIK NOPMAsIObl KOJOAHY CUAKMBbI ic-
apekemmep opbIHOaaYad.

Koba miHOemmepiHiH 6ipi - nopmasnaa Ko10aHyWb1apobl MipKey MakcamsiHOa HEUPOHObIK el
apKbl/ibl A0amMHbIH 6emiH maHyoblH NPOKMOPUHe McyUeciH Kypy aHe Koi0aHy. AmanzaH miHoemmi
opbIHOay0azbl ic-wapa: 6ipiHwi Ke3eHoe NpoKMopuHe Xcydeci Kypbiiadbl 0a, NOpmasaa mipkeseeHoepoi
bazaza eHoipy xypai3inedi ¥aHe amasbsin ememiH 6ip #adm, eKiHuwioeH 0Cbl NPOKMOPUHeMIH KYPbiy
adicmepi aknapammaiK NOPMAsiobiH MA3MyHbIHa 0a 6iniM anywbinapobiH 6inim xemindipyoe, xaHa
6is1ik neH 0azobl1apbIH KaabiNMacmasipyoa yuwiH eHoipineoi.


https://is.ncste.kz/object/view/77348
https://is.ncste.kz/object/view/77348
https://is.ncste.kz/object/view/77348

HelipoHObIK ceninepdi 6uonocusibiK HeUpoHOb! XMesinepoiH MYMbIC icmey npuHuunmepi
60UbIHWA KYPACMbIPbI/IRAH HCAHE XCy3e2e acbIpblybl MaMeMamuKasbik He2izoepae cyleHeeH NpoepamMma
den myciHemizi3 6enzini.

HellpOHOBbIK XcesliHiH epeKuiesieiH0e «x#acaHobl HelUpOHOLIK xcesinep - 6ys1 MUObIH HCYMbICbIHA
enikmelmiH XaHe e30ieiHeH binim anyea Kabinemmi 6azoapiamasbik Koo, bUOI02USIbIK el CUSKMbI
JKACAHObI yeni de HelipoHdapoaH mypaosl, 6ipak KypblibiMbl KapanadsiM. HedpoHObIK xceninep mek
Kipic aknapammai manodan KaHa Kolmad, oHbl #aobiHaH Kadma wizapyea oa Kabinemmi» [1], - den
ama’sbin emineoi.

AKnapammaik NOpmMandbi Kypyoa xacaHobl uHmMesnekmmiH 6agbimbl MAWUHA/IbIK OKbIMYObIH
mepeH oKkbImy mypi HelpoHObIK e/l KypyobiH Kadamodpbl NaloanaHbiiob! (Cypem 1).

HelipoHObIK ycenenepoiH Koa0aHbly Ccananapbi:
0b6pazdapob! maHy, 01apobiH KAaccupukauuacs;

MAWUHA/IbIK Kepy,

Ce30i maHy;

mabuau mindi eHoey;

wewimoep Kabbl1oay xaHe backapy;

- Kaacmeprney;

- bom#wam xcacay;

- depekmepai cbizy, m.b.

bi30iH »cagdalioa ocbl amasieaH macesnesnep Kapacmalpbiiadbl, aman alimkaHod aknapammbaik
HyleHi Kypyoa XoHe MasmyHbIHOa eckepinedi. AKnapammabik NopmanobiH iuwKi xcydeciHiH 6ipi -
NPOKMOPUH2 Xcyleci Kypacmblpbl/ibin, CbIHAKMAH 6mMKI3i1in Xamabip. AKNApammsbiK Opma OHAAUH
pex}umoezi Kayincizoikmi Kammamacei3 emeoi. Hezizei KoHmeHmi makxbipbinmapbl KApacmablpbiibin,
XOCMUHemeH OpbIH AJbIn, YYMbIC Xacasayod. [IpokmopuHe xcydeci Kasipei Ke3de oHnalH pexcumoe
xeoeapsbi 6in1im bepy xcyleciHoe Koa0aHbIc mabyada.

BeTtTi Tany kagampapbl

1. Berri anbiKTay - Face detection J

<

i Alignment ’

A

4. berri Tany-Face racognition ‘ ‘ S

‘ 3. BeTTiH Oenrinepin OeKiTy- ‘

Feature Extraction

©Haey yuwiH 6eTTepai canbICTbIPy XaHEe TEPEH OKbITY XacaHAbl HEVUPOHABIK Xeni

Cypem 1. bemmi maHy Kadamoapsb/

backa da 6inim b6epy yibimoapbiHOa KeweHoi 6akbinay xcyleci pemiHoe KoadaHy2a 60/1aob..

HelipoHObIK, ceninepdi 6i3 coHbiMeH bipee Kenemdi Dataset-0i KonoaHymeH 6alnaHbICMbIPObIK,
feHU nopmasnobiH 6ad3ackiHa MipkeseeH Kosi0aHywblaapobl 6ackapy meH OepekmepiH eHoeymeH
badnaHbIcmbl ic-apekemmep (cypem 2).
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Cypem 2. AknapammasiK nopma’s 6emiHeH KepiHic

CoHbIMeH Kamap, aknapammalk NOPMAsa  MA3MyHbIHOA 0a HeUpoHObl Xesninepoi Kypy
KOJ10aHb11aobI, MbICAJIbl, «6B01511-VIHpopmamuka, «7MO01511-MIHpopmamuka» 6inim
bazoapaamasnaps! 6olbiHwa 6iiim anywbiiapobiH oKy npoueciHoe KoadaHbiiamsiH KAGGLE cadmbiHaH
anbiHeaH 70000 xcas3badaH mypamsiH dataset-mi, 30000x30000 enwemoi mampuyanapos! 10000
e/1emoi sBekmopaapmeH Kebelimy amandapsiH opbiHoayda CPU npoueccopbiH Google Colab owHnatiH
npoepammanay opmachiHod Kos0aHymeH Kamap 2pagukasbik npoueccop GPU XoHe  meH30p/ibIK
npoueccop TPU Koa0aHb1ybIH aman emyae 601aob..

o0ebuemmep mizimMi
1. A. Volchek. What are neural networks, and what do we need them for?
https://habr.com/ru/articles/676266/
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LEVEL TASKS FOR THE DEVELOPMENT OF CRITICAL THINKING SKILLS OF 5*" GRADE STUDENTS
IN FOREIGN LANGUAGE LEARNING
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PhD, Acting Professor of L.N. Gumilyov Eurasian National University,
Kazakhstan, Nur-Sultan

Uzakbayeva S.B.
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Abstract

The article considers the importance and necessity of using level tasks for developing critical
thinking skills in foreign language education.This article provides detailed information about the
effectiveness of using critical thinking technologies and level tasks according to students’
knowledge levels. In order to develop students’ critical thinking skills ,the authors developed level
tasks for 5% grade students on the theme “Virtual reality”. Also, authors prepared each task
according to its own characteristics and assigned them by the level of difficulty. The authors tried
to focus on the result and develop students’ creative and critical thinking skills by giving clear
descriptions of each tasks.

Keywords: level tasks, critical thinking, creativity, procedural component, informational
activity, questioning method, pragma-representative stage.

Critical thinking has been a well-established subject and a debatable research field across
disciplines for a very long time. It was first introduced by Greek philosophers and has been used since the
Greek Empire era up to now, obtaining a significant, influential status during its extensive travel all over
history. Many historians believe that the roots of critical thinking can be traced from Socrates’ teaching
practice and vision 2,500 years ago. He brilliantly revealed a probing questioning method that individuals
could not logically justify their assertive claims to knowledge. Socrates’ view of critical thinking,
supported by View metadata, citation and similar papers provided by Plato, was then applied by
Descartes and was a theme in essays written by Montesquieu and John Locke[1].

Critical thinking is the intelligently self-controlled process of actively and skillfully conceptualizing,
applying, analyzing, synthesizing, and/or evaluating information gathered from, or generated by,
observation, experience, reflection, reasoning, or communication, as a guide to belief and action. It is
based on universal intellectual values that excel subject matter divisions: clarity, accuracy, precision,
consistency, relevance, sound evidence, good reasons, depth, breadth, and fairness [2] In short, critical
thinking is that mode of thinking - about any subject, content, or problem - in which the thinker improves
the quality of his or her thinking by skillfully taking charge of the structures inherent in thinking and
imposing intellectual standards upon them .

In order to develop students’ critical thinking skills , we developed level tasks for 5 grade students
on the theme “Virtual reality”. Each task comprised its own characteristics and assigned according to the
level of difficulty.

The motivational-target stage in this complex is represented by the following tasks:
Task 1 Read the following definition. How can virtual reality change our lives?
Virtual reality is a digital environment people can experience through sights and sounds

computer provides, which allows people to participate in an experience and not just
watch it.

Task 2 Collect information about inventions that will improve our lives and describe your
impressions of the issue under study.

Task 3 Write five predictions about other technological developments in the future

Task 4 Find information about an art/or technology award for young people in your country
(e.g. what it is, when and why it was started, what it involves, why someone should take
part in it, what the prize is). Write a paragraph about it.




At the informational-accumulative stage, there is a system of exercises aimed at formation the
rocedural component of informational activity, which included the following tasks:
Task 5 Go to the site https;//www.crissh2023.eu/uses-of-virtual-reality-in-education/ and
check out the article and leave a comment on the question “Are you in favour of
introducing these new technologies in the classroom?”

Task 6 Do some internet research to find out more information about virtual reality. Present
your findings to the class.

Task 7 Find out from the Internet which application of virtual reality is important? Why?
Imagine you have virtual reality headsets in the classroom. Where would you go and
what would you do? Why?

Task 8 Search for more information on the topic Hawthorn School using different Internet
resources and separate basic information from a minor.

Task 9 Gather information about virtual learning in Kazakhstan and make a comparison

between British virtual learning and virtual learning of Kazakhstan.

At the pragmatic-representational stage, systems of typical, variable, and creative tasks are used
by us. As part of the standard tasks, students learned how to create a blog, write an essay, search, and
evaluate information using informative texts.

Task 10. Match the words with definitions.

recreate; experience; endless; leap forward; brain surgery; peasant; nobleman; affordable
create again, reproduce
practical contact with and observation of facts or events.
having or seeming to have no end or limit.
to hop, jump, or dart forward very quickly or suddenly.
surgery performed on the brain or other parts of the nervous system.

a poor smallholder or agricultural labourer of low social status
a man who belongs by rank, title, or birth to the aristocracy; a peer.
. inexpensive; reasonably priced.

Task 11. Read the text and answer the questions in complete sentences.

A TOTAL REALITY EXPERIENCE

Drawing, sculpting, storytelling and even films are some of the different ways that people have
tried to recreate reality. But it’s only in the past fifty years that technology has advanced enough to allow
people to experience other environments using virtual reality (VR) 3D headsets. The next step in VR
development will be that users get a complete interactive experience of the environment they are
exploring. They will be able to see, touch and hear everything in their VR environment.

The first use for total experience VR is in the gaming industry. Imagine how gamers could actually
play golf on a VR golf course or really drive a Formula 1 racing car! The possibilities are endless. But VR
won't just be for fun and games. It will also be a massive leap forward for education. It will transform
how people learn different skills and subjects. Learning to drive a car, fly a plane or even perform brain
surgery will be absolutely risk-free.

Also, students won't need a textbook to learn about life in the Middle Ages as they will be able to
visit a medieval village and spend the day living the life of a 14%-century peasant or as a nobleman in his
castle. Already, there are educational apps which allow students to use VR headsets and go on exciting
virtual school trips to museums, coral reefs, rainforests and many more! Imagine seeing space through
the eyes of an astronaut —what a lesson that would be! Or going to places like the Amazon Rainforest —
without even leaving the classroom.

Also, it won't be long before we use VR for online shopping. Nowadays, when we buy things online,
we can only see photos of products, but with VR devices we will be able to tour virtual shops and even
touch the products we are interested in! But that’s not all. Have you ever been disappointed by a holiday
you booked online? Well, in the future you will be able to take a virtual tour of your accommodation
before you make any decisions! There is simply no limit to the ways we will be able to use Virtual Reality.

As advanced VR equipment becomes more affordable, it’s going to reach more and more people. It
looks set to be a digital revolution that will change the way we live, learn, work and play forever! Virtual
Reality is going to completely change the way we see our world and we well even be able to control
reality for our own benefit. It’s an exciting future. Aren’t you looking forward to it?[3]
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Questions:

- How long have virtual reality headsets been available?

- Where will total virtual reality first be used?

- Why will shoppers benefit from virtual reality?

Task 12.Mark the statements as T(true) or False(false).

- Virtual reality 3D headsets were invented 50 years ago.

- VR equipment is too expensive for some people at the moment.

Task 13. Look at the text about a modern school. Speculate about the information gap. Use:
classroom, digital, educational, interactive, lessons, participation, students, subjects, textbooks, trips.

Hawthorn School

There are no schoolbags full of ____ at Hawthorn School.In this school, teachers and ___ all use
laptops or tablets. Inside the ___, this emphasis on technology continues. All __ take place using
____Whiteboards. The __ at the school are the same as at any other secondary school, but teaching staff
try to take advantage of the ___ revolution in the curriculum as much as possible. This can mean anything
from ___ apps and multimedia presentations to online projects, and homework and marks via email!
There’s still room for traditional activities like school__ to museums, but the philosophy at Hawthorn is
that technology encourages student __ and prepares them for the world they will graduate into.

Task 14. Read the blog https.//www.opencolleges.edu.au/informed/edtech-integration/10-ways-
virtual-reality-already-used-education/ by Marianne Stenger and define the main ideas read / viewed on
personal blogs. Discuss the British universities that has been using virtual reality in the classroom.

Task 15. Create your own blog on https.//twiducate.com/ and discuss the question “advantages
and disadvantages of virtual education” on the blog with classmates.

Task 16.Write an essay on the theme “Virtual reality in education”. Write an essay giving your
opinion with reasons to support your opinion and post it on your blog.

At the reflexive-evaluating stage, students had to reflect (analyze) and test own instructional
operation through self-reflection.

Task 17. Divide into groups of 3-4 students and make a project work on the theme “How could
virtual reality be applied to the school?”[4]. As part of the group work, one student is assigned as a blog
administrator, whose responsibilities include editing, evaluating information, controlling the
presentation of information, and planning the presentation of new information. Post the project work
on a blog.

Task 18. On the basis of acquired information from different sources of the Internet, outline the
key features of virtual learning on the blog, share your impressions and thoughts of the issue under study
on the blog, upload the links where you have worked to find out the specific information about virtual
reality[5].

The objectives of these tasks are:

- the formation of critical thinking skills,
the formation of skills for independent implementation of activities,
acquaintance with regard to the cultural conditions of the country of the language studied;
application of actual coordination of the information operations;
authentic communication (blogs) (the formation of speech communication skills).

Each task involves the selection of an individual path for the implementation of information
activities and its implementation in accordance with the following steps: 1) awareness of the need for
information; 2) goal setting, 3) activity planning; 4) information search; 5) selection of information; 6)
preservation of information; 7) evaluating the received information, and during the implementation of
information search on the Internet, students are asked to follow these steps. Students record the time
spent searching for information, and the report on the implementation of information activities involves
not only the presentation of specific information, but also a reflection on the activities carried out, and
at theinitial stages of training, discussions are held step-by-step movement toward the goal and the most
rational ways are determined|6].

Conclusion

As a source of authentic information about the culture of the language being studied, students are
encouraged to communicate on the blog. Thus, the effective formation of skills of a critical thinking
competency takes place, the lack of a language environment is compensated, the conditions for real
communication are created, which helps to maintain the development of students' motivation. The
received information is then used to create the project.
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Thus, we have developed types of exercises aimed at the formation of critical thinking skills of 5th
class students in the conditions of blog resources.
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Abstract

At present, English is very popular as the most widespread diplomatic, commercial, maritime,
scientific-technical and mass communication language. In our republic, English is taught as the
main foreign language subject in many educational institutions. A high level of English knowledge
and fluency of students is a guarantee of their future career. In addition to its popularity, English
is also considered one of the easiest languages to learn if it is taught using the right methods. The
main goal of the research work is to investigate the most effective methods and methods in
language classes. The main task of the research work is to analyze and review the existing methods
and methods and to clarify and eliminate the most common mistakes, practical analysis of these
methods and investigation of the use of modern innovations during the use of methods.

Keywords: different ways of teaching, foreign language teaching, English class

Modern times have made learning foreign languages a necessity. Now, our independent Republic
is in great need of young people and specialists who speak different languages, who are able to enter the
world arena, who can express themselves at different levels. For this purpose, the changes made in our
education, the development and use of new educational programs (curricula) are the main factors that
serve to regulate the solution of the issue [1]. The content standards prepared in our country in
accordance with world education and European standards create a positive basis for the renewal and
further development of our education and integration into the international world. Forms and methods
that serve the realization of these standards aim to make students work independently, creatively, take
initiative, respect opposing thoughts, and develop communication skills and leadership skills in them.
Correctly chosen forms and methods will increase the interest of learners in learning a foreign language,
will create a foundation for communicating, being able to express their thoughts freely, and will replace
their hesitation with wit, quickness, and agility [2].

As well as the chosen forms and methods guide the teachers to creative search, they will also make
the learners to be highly active, express their thoughts freely in the foreign language, eliminate the
feelings of fear, hesitation, caution and speak in the language they are learning. The advantage of
choosing different methods in the training process is that none of the learners remain passive during the
training, everyone is motivated, tries to be active, tries to say whatever he can [2].

In addition to standard lesson forms and methods in foreign language teaching, lesson-discussion,
lesson-conference,  lesson-excursion, integrative lesson, lesson-discussion,  lesson-excursion,
"Brainstorming", BIBO, auction, cluster, role-playing game, Venn diagram , zigzag, carousel, aquarium,
cubing, making projects, word association, etc. there are non-standard teaching methods that can be
used according to the concentric principle at the general and full education levels. In this subsection, we
will focus on some of the non-standard teaching methods named [2].

Lesson-discussion is an interactive learning activity in which students talk to each other about a
central topic or problem. A debate is an exchange of ideas between 2 or more people about some central
topic or problem. Ideally, the class discussion consists mainly of student participation; the teacher simply
helps the students to continue the discussion and encourages them to express their thoughts. Debate is
an activity that adds vitality, excitement, and social interaction to classroom dynamics. In a well-planned
and executed discussion activity, students focus on each other's ideas and give each other suggestions.
Discussion techniques are designed to develop students' thinking, learning, problem solving,
understanding, or literary appreciation. Participants present multiple points of view, respond to the views
of others, and reflect on their own ideas to build their knowledge, understanding, or interpretation of
the issue at hand.

Lesson - excursion - The modern lesson differs from the traditional one in terms of its goals,
content, organizational-methodical aspect, student activity level, structure and tempo. In order to realize
such issues, a modern teacher should include non-traditional types of lessons in practice. These are:
lesson-project, research-type lesson, lesson-excursion, lesson-seminar, knowledge improvement lesson,



lesson-game, lesson-travel, speech development lesson, etc. can be. At present, students in secondary
general education schools of the Republic of Azerbaijan acquire many important knowledge and skills
during classes at the school they study [4]. The knowledge and skills they get in the classroom can
sometimes be boring, sometimes incomprehensible, and sometimes difficult for students.

It is possible to achieve cognitive activity in students during standard lessons held in the classroom.
In non-standard classes, students have the opportunity to communicate with different people, as well as
to transform what they know into skills and habits through motor activity, in addition to their cognitive
activity. At the same time, it should be emphasized that non-standard classes cannot be turned into the
main form of work. As an auxiliary form of organizing the training process, it is advisable to hold
excursion-lessons 1 or 2 times during the school year.

It is for these reasons that it is important to organize excursions in order to improve the knowledge
and skills of students and foreign language learners, to increase their level of awareness, and to teach
them things and events visually. Students can gain deeper knowledge of the topics they will investigate
from the organization of this work. It is possible to form preliminary habits of scientific research related
to relevant topics in students during excursions.

Children have the opportunity to experience real life outside the classroom with their teachers,
peers or family. During the tour, children can observe social systems and easily understand different roles
such as fire and police protection, traffic control, banking, shopping and other related systems.
Excursions also provide children with first-hand experiences where they can further develop their
language and literacy, and acquire new vocabulary and problem-solving skills.

Brainstorming is a collection of ideas based around a topic. Brainstorming can encourage learners
to think more controlled, more freely and creatively. This allows learners to remember what they know
and teach each other. Brainstorming is a creative thinking technique for coming up with new ideas and
solving problems [3].

Brainstorming usually occurs in a group setting where people come together to creatively solve
problems and come up with ideas. However, it is also useful for individuals who need to explore new
solutions to a problem. Sitting alone and writing down solutions to potential problems is a great way to
individually brainstorm.

The teacher should get the student to speak his mind as much as possible during the lesson.
Students, without wasting time, put forward various ideas, thoughts, and suggestions about the problem
in a concise manner. All opinions expressed are recorded on the board without any comments or criticism.
Then comes the analysis and discussion stage. Different ideas are evaluated, opinions are expressed for
and against. Students choose the ideas they consider useful for solving the discussed problem [4].

Clustering is a technique that can be used in English language learning to help learners absorb new
vocabulary and concepts. When students are grouped, they combine words or ideas in a way that makes
them easier to remember. This method can be used with any type of vocabulary, from simple words to
more complex concepts. Grouping can also be used to help students learn grammar rules and verb tenses

[4].

Role play is an effective technique to enliven the teaching and learning environment, stimulate
learners' interests and make language acquisition effective. This method is considered one of the first
formed methods in didactics. Other advanced teachers who are now including role-play among
interactive methods need to calculate the time correctly. The role-playing game can be simulated in
different ways according to the subject, subject, class. Thus, this study will mainly focus on how to
successfully apply it and get the most out of it in English class. The result shows that for its successful
reception, the chosen topic should be real and relevant, and errors should be corrected correctly. Here,
teachers’ roles are facilitator, audience or participant. Incorporating role play into the classroom adds
variety, change of pace and opportunities for multiple language production, as well as lots of fun [2].

Venn Diagrams- You've probably seen VVenn diagrams used to visualize comparisons in various
settings - at school, at work, or at home. What is a Venn diagram? Invented by mathematician John Venn
in the 1880s, this common chart organizer is a compare-and-contrast chart that helps people visualize
information and concepts clearly and concisely. This type of chart is easy for users to understand and
easy to create. There are many advantages to using Venn diagrams in your classroom. For teachers, Venn
diagrams can help quickly and effectively convey differences and similarities, provide a simple visual aid
for a lesson, or separate several concepts or ideas. On a broader level, \Venn diagrams can be a very
effective tool for helping students visually organize information, better understand relationships and
overlaps between elements or groups, and help them plan a project.



Cubing- With the help of the cubing method, the student is able to describe, compare, relate,
analyze, apply and debate the topic. At this time, the student's critical and logical thinking develops, a
comprehensive view of the subject, evaluation skills, cooperation habits are formed. This method allows
the teacher to comprehensively study the topic, the current situation, and create conditions for students’
complex and integrative approaches. How is the cubing method applied?

First, a cube is made.

One of the six directions is written on each side of the cube.

The topic to be discussed is selected.

The class is divided into 6 groups, each group is given an instruction on the topic.
Students are given instructions.

Students describe, compare, relate, analyze, apply and argue.

Presentation takes place.

They make conclusions and generalizations.

The final result is hung on the board. [4]

Z/gzag working on large texts in this way helps to use time more efficiently and develops
collaborative habits. In the zigzag method, the work begins by dividing the text to be studied into parts
and numbering them. Students count from 1 to 4 in groups. The students (experts) in the group are
marked with the corresponding numbers, then the students with the same number gather around a desk,
read the relevant part of the text, and perform the assigned tasks. After the work is completed, the
second stage begins. Experts return to the previous group, share the information they have obtained as
experts and integrate the work on the text [5].
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Abstract

Project activity is increasingly spreading in the practice of teaching at all levels of the
educational system, in all subject areas, and English as a foreign language is no exception to this
modern trend. The organization of project activities should be based on communicative, activity-
reflexive and personality-oriented methodological approaches. An important component of the
project activity is the self-organization of activity, self-assessment and the level of claims,
increasing motivation to carry out activities, disclosed in the concept of an activity-reflexive
approach. The student-centered approach refers us to the mechanism of interaction between the
subjects of the educational process and allows us to take into account the individual characteristics
allocated by the curriculum, and should be presented in the form of a completed educational
research or a developed project: informational, creative, social, applied, innovative, design,
engineering". Accordingly, if project activity should occupy a large place in the professional activity
of graduates, it is advisable to prepare students for it in advance and specially. The following article
will provide precious information about the features of using the project work with English as a
foreign language(EFL) students during the educational process.

Keywords: project activity. EFL class, features, foreign language.

Materials and methods: observation, questioning, monitoring and study of the products of
students’ activities

The conception of foreign language teaching of the Republic of Kazakhstan which was compelled
by leading methodologists of our country, defines the main directions of foreign language teaching,
creation of model of lifelong foreign language learning which makes it possible to our country to enter
the educational space of the world. This conception defines the anthropological approach which is
realized through student-centered learning. According to this conception the main aim of teaching
foreign language is not just teaching foreign language, but the development of intercultural
communicative competence. It's generally truth that the effectiveness of foreign language learning
depends upon different factors, such as the method of teaching, aims of teaching, content of the
teaching, technology of teaching, teacher’s personality and his professionalism, etc. Therefore, in its turn
it demands well-qualified specialists and effective ways of teaching foreign language. Linguistics and
teachers continuously have been innovating quite new ways of teaching English as a foreign language
learners and have been analyzing their consequences, outcomes and results for centuries. And one of
ways of teaching leads to purposeful language use project activity.[1,27] Project activity is a certain
method in learning English as a foreign language allows you to improve lexical and grammatical skills
and is a way to include students in active creative activity that goes beyond the boundaries of the lesson
and includes it in the system of English-language communication Project-based learning is a process that
aims to solve the problem of the teacher and creative and productive work of students together. This is
to work in a team, to cooperate, to plan work, feel responsible, responsible for your choice, feel free to
allows you to feel like a member. The main of any project the goal is to form various key competencies.
Mutual depending on the knowledge, skills, values and their necessary conditions readiness to mobilize.
The main objective of the project is to ensure that the student or teacher or to the questions of the
teacher working together with the student. Today, project activity is relevant, because it is necessary to
independently able to think, learn and apply, mindful of their decisions foreign education, which makes
an effective mutual contribution in different groups competition, which allows you to establish new
contacts with transmission organizations there is a need to train capable people [2,39-43].



However, the possibilities of organizing project activities of students in the additional education
system and the conditions for implementing these possibilities have not yet been studied. Organizing the
project activities of students, it is necessary to take into account a number of requirements, among which
the most significant are:- the creative nature of setting and solving problems that require integrated
knowledge, research search for their solutions; readiness of students for this type of activity; students’
interest in the problem, the need to solve it; the acquisition of new knowledge by students, the
development of new ways of activity, the formation of universal educational actions required to complete
the project; personal and social significance of the project; taking into account the individual pace of the
student's work to ensure that each student reaches their own level of development,; ensuring the
subjective position of students, which provides motivation for project activities; independent activity of
students; the use of various means that ensure the research, creative nature of the activity,; practical
orientation and feasibility of the project; contributing to the balanced development of the main
physiological and mental functions of the student through the well-known assimilation of basic
knowledge.

When organizing students' project activities, it is also necessary to observe the following
conditions:

- compliance of the project task with the individual needs of children;,

- use, consolidation of previously acquired universal educational activities, social experience in
solving problems;

- the dialogical and flexible nature of the interaction between the teacher and the student in the
process of project activity. [3;62-67]

High requirements for modern students and teachers in accordance with the requirements, the
teacher provides new types of innovative activities, there will be a search for interactive methods, i.e., as
well as a project training, too. Thus, the use of project-based learning methods is successful for students
promotes socialization, in which students independently search for, learn to solve problems, based on
your own plan, clearly solves practical tasks, has a general information culture leads to the formation of
personality. That is, on the basis of Project training development of students' cognitive skills, self-
knowledge knowledge of the information space, the ability to involves the development of creative
thinking. The final result of the project can be class magazine, comic strip, dramas, editorial/fan letter,
diorama, fables ,book trailer project etc.).

The teacher must take into account the following features of using the project work in English as
a foreign language classes (EFL):

To begin with, the project task must correspond to the level of preparedness of students. Prior to
the commencement of project work, work out the studied lexical and grammatical material, which will
be used in the project task, at a good level. Both too complex and too simple tasks should not be given so
that the student can show a good quality project product, on the one hand, and gain new knowledge,
increase the level of competence in the course of implementation, on the other.

Secondly, the topic or problem of the project should be of interest to students, motivate them to
be active. As a result, the teacher offers topics that give students the opportunity to express their
individuality, to present different points of view. The form of the project product (for example, a post on
a social network, a video tour of the city, a speech collage) can also act as a motivation factor. It is
necessary to prepare for project activities in the classroom, to explain the stages of work and
requirements as clearly as possible. The requirements for the project product should be known from the
outset, it is best to write them in the form of a memo for each specific project. An additional motivation
for the success of students in the creation and implementation of the project can be consulting
participants project outside of school hours - students will feel the support of the teacher and his interest
in their success. If the project is of a lengthy nature, participants should be encouraged to document
progress. In a group project, this can be a project folder where students will put everything accompanying
materials: milestone implementation plans and distribution responsibility, information sheets, memos, a
project dictionary in which new words and speech constructions are recorded that are necessary for the
implementation of the project, the text of the finished product, materials for the presentation, the self-
assessment sheet and the assessment of group work, etc. If the teacher regularly uses the project method
in teaching and this work constantly takes place in parallel with the classes, then it is possible to develop
and offer students to keep a diary or journal of project activities, in which the progress and results of all
projects will be recorded, all materials will be collected.

Thirdly, the project must be presented and evaluated. The presentation can take place in class or
outside of school hours in the form of a conference, concert, poster presentation with comments, press



approach, business game, etc. The presentation format depends on the type of project. If the project is
running in group, the overall project product is evaluated, in addition, each participant receives an
assessment for his contribution to the group work. For this all roles of participants in a group project
should be clearly defined. Evaluation of the project is carried out on the basis of criteria that are known
in advance and serve as a guide for students. Criteria are developed depending on the type of project, for
example, the quality and aesthetics of the project product, the correctness of speech, the quality of the
presentation project, compliance with speech etiquette, etc. It is important that the criteria for
evaluating the project be few, the wording is clear and understandable to the participants who take an
active part in evaluating projects.

Finally, reflection as a mechanism for self-development of the student is obligatory at the end of
the project, since thanks to it, it becomes possible to connect knowledge with practice and experience
gained, reflect the difficulties encountered and determine ways to overcome them. Reflection can affect
the content (level of awareness, memorization of information), methods of activity (control of thinking
and actions, their results), emotional state (mood, relationships, emotions). Students can be offered to
fill out a reflective card according to the “Incomplete proposal” method (it can be an element of the diary
of project activities), answer questions, fill out a self-assessment sheet according to the criteria put
forward. [4;2].During the period of study at the college or university, it is advisable for students to offer
information and creative projects, because at their implementation forms communicative competence.
Of course, other types of projects can also be applied, but they are either less focused on communication
(research, practice-oriented) and pursue other didactic goals, or require already a fairly good level of
language proficiency (role-playing, media projects and etc.).During the implementation of information
projects, students translate information from their native language into English or collect material in
English -language information space, analyze it, build it in a certain logic and arrange it accordingly
(brochure, leaflet, table, graph, presentation, report, etc.).[5,2]

To implement this type of activity, the teacher must have in its methodological arsenal includes
various forms of organizing the activities of the design and research group, during which the result of the
completed stage will be clear and it will become clear what should be done at the next stage. Among
them: brainstorming, discussion, debates, a round table with the invitation of consulting scientists,
subject teachers, professional parents from the field under study [6,3].

The result of the meetings can be the modeling of a future experiment, the drawing up of a
roadmap for the research group. For successful work in a team, it is necessary to establish close
interaction not only between all participants, but also with his supervisor. It is also important to maintain
communication contacts remotely, since the student will then be able to ask the question he has at any
time [7;2]. Holding virtual conferences allows you to choose a time convenient for all participants when
they can focus on the issues being discussed. As necessary, these discussions can be thematic and reqular.
The project manager directs and organizes the work of the group, tracks deadlines implementation of
each stage, ensuring progress towards the intended goal through the gradual solution of previously set
tasks. In the course of work, it is important for the teacher-head of the project team to correctly distribute
the scope of activity of each participant, taking into account age and individual characteristics, so that
everyone's contribution is tangible, and the performance of individual tasks is strong. [8,3].

The experimental:

The purpose of the experimental research was to test the effectiveness of the joint work with
international students and native speaker teacher for organizing the project activities of students in
pedagogical college, as well as to test and introduce them into the activities of the “English speaking
club”. This goal determined the process of the experimental research. | decided to conduct a joint online
project activity with international students from England. And as | have studied for a certain academic
period in Poland | asked for a help my colleague -a native English speaking teacher from Devon in the
South West of England. She has been teaching English since 2011 and completed her CELTA in 2010 at
International House Wroclaw, Poland. Therefore, she had a great experience in controlling the process
of project work. Choosing to conduct a project activity with the native speakers, | counted on the
following positive aspects of the activity: rich practice of speaking, high intensity of listening, natural
assimilation of colloquial vocabulary and the basics of grammar

The experimental study took place in three stages:

I stage (6 of March 2023): ascertaining.

Il stage (11-12% of May 2023): formative.

Il stage (17t of September2023): control.




In the ascertaining stage of the experimental study, 10 students of the English speaking club” (2
boys and 8 girls) and 6 students from England (2boys and 4 girls) has started working on a project. The
age of the students varied from 15 to 17 years.

The ascertaining stage was conducted in order to identify the initial level of students’ readiness to
organize project activities. First, the students chose the theme of project activity (Mobile Phones) and the
date and time of control day (17th Sep 11am). After that, during this stage, the following tasks were
solved: to diagnose the actual level of students’ readiness to organize project activities; to evaluate the
experience of teachers of additional education in applying project activities; to study the pedagogical
possibilities of an association in organizing project activities. The first thing that needed to be checked at
the ascertaining stage of the experimental study was the initial level of students’ readiness to organize
project activities. For this, a survey via Jotform platform was conducted among the students of the
“English speaking club”. The results of all stages of the experiment were diagnosed using the following
methods: conversation, observation, questioning, monitoring, and study of the products of students’
activities. The results showed that a large percentage of students from our college in comparison with
students from England have poor preparation for organizing project activities (65%,), average level (70%,)
and high level (20%). This suggests that the majority of students do not have a general idea of how to
correctly formulate conclusions and the problem, use the information found, and find ways to solve the
problem. Thus, the results obtained at the ascertaining stage of the experimental study were
unsatisfactory. Also, it was obvious that most Kazakh students lack confidence in their ability to speak
the language. Therefore, it was proposed to give additional time to the preparation with international
students, which would improve the level of development of project skills among Kazakh students. During
their joint work students from England shared their experience of working on a project and suggested
several useful internet resources for searching information such as academic journals, database, search
engines, electronic libraries and blogs/forums. In addition, the entire process of communication helped
our students to overcome language barriers and use different vocabulary for presenting project work.

In the formative stage of the experiment the teacher from Poland and the teachers of our
pedagogical college assessed students’ work while they are still in the preparation process. This
assessment was conducted to find out what students have learned and what they still need to learn
during the project work. It can help teachers plan their instruction more effectively, identify and address
students’ misconceptions, and monitor students’ progress.

The effectiveness of the developed program of the “English speaking club” can be judged on the
basis of the data that were obtained in the process of the ascertaining and formative stages of the
experimental research.

After approbation of the program of the “English speaking club”, at the control stage, positive
dynamics was outlined, that is, the level of development of skills in project activities relatively increased,
which demonstrates the effectiveness of the implemented pedagogical conditions. The result of
experimental work shows what level of students’ readiness for project activities was before the club’s
program was approbated and what it became after it. After the program was approbated, the students
with a high level of development of skills in project activities accounted for 75%, an average level —32%,
and a low level —only 13% of the total. The observation enabled to reveal that implementing joint project
activities with international students allowed students from our country to logically and competently
build a plan for performing their actions in the process of work, correctly formulate the goals and
objectives of the project work, independently search for the necessary information, as well as formulate
a problem.

Conclusion

The study of the problem of organizing the project activities of students in the additional education
system confirms the hypothesis of the study and gives the basis to formulate a number of generalized
conclusions of a theoretical and practical nature. The results obtained at the control stage of the
experimental study showed a positive trend associated with an increase in changes in the levels of
development of skills in project activities. This was facilitated by organizing the project activities of the
students. The revealed pedagogical conditions in the process of analysis of scientific and pedagogical
literature contributed to the activation of the students’ project activities. These conditions are effective
and can be used by teachers of additional education in their work when organizing project activities.

When creating conditions for organizing project activities, in the additional education system, it is
required to study scientific research in this area in detail, focus on the age composition of the group of
students, on the orientation of the association in an additional education institution, as well as on the



modern demands of society and the state for education. Organization of project activities of students in
the additional education system.
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THE IMAGE OF THE SACRED TREE IN THE EPOS "MANAS" AND ITS SYMBOLIC SIGNIFICANCE IN
THE DEVELOPMENT OF THE HEROIC PLOT
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OBbPA3 CBSILLJEHHOIO AEPEBA B 3MOCE "MAHAC" 1 ETO CMMBOJINMYECKOE 3HAYEHWE B
PA3BUTUN TEPONYECKOIO CHOXETA

Spmamosa AnmeiHal XymabaesHa
cmapuwul npenodasamesib Kagpeopsl 3bikos CMY

«MAHAC» MOCYH/AIbI bIVIbIK JAPAKTbIH OBPA3bI XAHA BAATBIPZbIK CKOXETTVH
OHYTYLUYHASI'Y CUMBOJIMKAJIbBIK MAAHWCH

Spmamosa AnmeiHal XymabaesHa
CMYHyH musioep KageopackiHbiH a2a OKymyy4ycy

Abstract

This article explores the image of the sacred tree in the epic "Manas" and its symbolic
meaning in the development of the plot of the hero. "Manas" is an epic poem that tells about the
life and exploits of the hero Manas, who became a symbol of courage and national identity for the
Kyrgyz people. The images of sacred trees that Manas meets during his journey play an important
role in the development of the hero and the plot. The symbolic meaning of these trees includes
Manas' connection to nature and the cosmic world, their role in providing spiritual support and
inspiration, and their significance to cultural and national identity. Manas' interaction with each
tree helps him develop his personality, overcome difficulties and maintain his national identity. The
images of sacred trees also reflect the importance of man's connection with nature, the heritage
of ancestors and the development of the hero. The study of this symbolic element in the epic
"Manas" helps to better understand its meaning in the context of Kyrgyz culture and epic poetry.

AHHOmMayus

Ima cmamaes uccaedyem obpas ceAueHHo20 depesa 8 3noce "MaHac” u e2o cumBoIu4eckoe
3HaYeHuUe B passuMuUU Croxema 2epos. "MaHac" - snuyeckas nosma, Komopas pacckasbisaem o
MU3HU U nodBueax 2epos MaHaca, Cmaswie2o CUMBOJIOM My¥ecmad U HAUUOHAIbHOU
udeHmMuYHOCMU 018 KUpa2u3cko2o Hapoda. Obpaskl CBAUIEHHbIX 0epeBbes, C KomopbiMu MaHac
BCMpeyaemcs BO BpeMsl CB0e20 NymewecmBUs, U2parom BAXCHYH POJib B8 pA3BUMUU 2epos U
croxema. CuMBO/IUYECKOe 3HA4YeHuUe 3mux OepeBbeB BKJrYaem cBA3b MaHaca ¢ npupodol u
KOCMUYeCKUM MUPOM, UX POJib B NPEOOCMABIeHUU OYX0BHOU NOOOePIHKU U BOOXHOBEHUS],  MAK*e
UX 3Ha4umMocms 019 KyJibmypHOU U HAUUOHAIbHOU udeHmuyHocmu. B3aumoodelicmsue MaHaca ¢
KaXObIM 0epesoM nomo2daem emy pdas3suBdmb JIUYHOCMb, NPeodosiesams MpPyoHoOCMU U
COXPAHSMb CBOK HAUUOHAJIbHYH UOeHmuYyHocmb. Ob6pasbl CBAUWIEHHbIX 0epeBbes MAakKMe
OMPAaX@arom BAXHOCMb CBSA3U 4Ye/loBeKa C Npupodol, HAcaeoust NPeokos U pazBuUMUs 2epos.
ViccnedosaHue 3mo2o CUMBOJIUYECKO20 3/1eMeHma 8 3noce "Marac" nomoz2aem yHuie NOHAMb €20
3HaYeHue B KOHMeKcme Kupau3ckol Ky/ibmypbl U 3nuYeckol No33uu.

AHHOMAauus

byn makanada «MaHac» 3nocyHOaeb! bilbiK 0apakmbiH 06pa3sbl #aHa aHbiH 6aambipobiH
CHOXEMUHUH 6HY2yWYyHOe2y CUMBOJIUKA/IbIK MaaHucu usuioeHem. “MaHac” — Keipabi3 371U y4yH
pOUKMUH, YJIYMMYK ©32046/lyKmyH CUMBOJIYHA al/iaHeaH MaHac 6aambipObiH eMyp XCOJIyH,
3pOuUKmepuH 6asHOaeaH 3NUKAbIK No03MA. baammipObiH #AHA CHOXEMMUH eHy2yulyHoe MaHac
canapoa Xo/ayKKaH bilibiIK 0apakmapobiH 06pazoapbi YoH posb olHodm. bysa dapakmapobiH
CUMBOJIUKAJIbIK MAAQHUCUHE MaHacmsiH XApambl/ibIuKa XAHA KOCMOCMYK OyliHe2e 60s120H
balnarbiwbl, pyxull KoJ1000 XaHa 0em bepyyoeey poJly, MadaHull ¥aHa y1ymmyK 632646/yK y4yH
MaaHucu KammsiaeaHd. MaHacmeiH ap 6up 0apak meHeH 60/120H MAamusiecu aHbIH UHCAHObIbIH
KanbInmMaHobipyyad, KbllbIHYbIbIKMAapOb! HeHyy2e, Y1yMmmyK 632046/1y2yH CaKman Kasayyaa



xapoam b6epem. bllibik 0apakmapobiH cypemmepy 0a aoamobiH XAPAmblibil MeHeH
baltnanbiwbiHbIH, ama-babanap MypacbiHbIH, 6aameipObiH  6CYN-OHY2YWYHYH MAaaHUCUH
yaebiiobipam.  «MaHac»  3nocyHoaebl 6y CUMBOJIOYK — 7IeMeHMMU  U3Usi1066  Kbipebi3
MAOAHUSMBbIHBIH X(AHA 3NUKAJbIK NO33UACLIHbIH KOHMEKCMUHOe aHbIH MAAHUCUH YAKWbIPpAaK
mywyHyyee 3capoam bepem.

Keywords: sacred tree, epic "Manas”, symbolic meaning, plot development, hero Manas,
national identity, nature, wisdom, strength, spiritual support, cultural heritage, Kyrgyz culture,
vitality, courage, inspiration, struggle and overcoming, personal development, symbols and
symbols, collective values, preservation of identity.

Kntoyesble c/o8a: casauwieHHoe 0epeso, 3noc "MaHac”, cumBosiuYeckoe 3Ha4eHue, pasumue
ctoxema, 2epoll MaHac, HaUUOHAaabHAs UOeHMUYHOCMb, NPUPOOd, MyoOpOCMb, CUJId, OYXOBHAS
noodoepxKa, Ky/ibmypHOe HAcaeoue, Kupausckas KyJbmypd, MU3HEHHAs CUJid, MYyX#ecms,
BOOxHoBeHue, bopbba u npeodosieHue, JIUYHOCMHOe passumue, CUMBOJIbI U CUMBOJIUKA,
KOJI/IeKMUBHbIE UeHHOCMU, COXPaHeHue U0eHmMUYHOCmU.

A4KbIY ce30ep: kacuemmyy 0apak, «MaHac» 3nocy, KaimaHa Maau, CHOXemmuK eHyzyy,
Marac 6aameip, yymmyK 632e4es1yK, mabusm, aKkblIMAHObIK, KyY, pyXaHul Kos1000, MadaHul
Mypac, Kbipebi3 MAadaHusamsl, MUPYY/ayK, 3pOUK, 0eM, Kypewl XaHa eHyY, UHCAHObIK eHy2Yy,
CUMBOJIOOP HAHA CUMBOJIOOP, XamMaammasiK 6aanyyaykmap, UuoeHmmy\ysayKmyH Cakmaabiuibl.

BBoOHas yacmsb: 3noc "MaHac" - 3mo 00Ha U3 CaMbIX BAXCHbIX U U3BECMHbIX SNUYECKUX NO3M,
npuHaonexaauwux Kupausckold sumepamype. OH pacckasbiBaem O XU3HU U NO0BU2AX 2epOsl NO UMEHU
MaHac, KomopbIt CMas CUMBOJIOM MyX¥€eCmBd, CNpasedIuBoOCMU U HAUUOHAIbHOU UOeHMUYHOCMU 0151
Kup2u3cko2o Hapodd. B npouecce csoe2o nymewecmasuss MaHac scmpeyaem 06pasbi CBAULEHHbIX
depeBbes, KOMopble Uzparom 3Ha4YuUMesIbHyH PoJib B PA3BUMUU CHOXEmAa U CUMBOJIUYECKOM 3HAYeHUU
0151 2/1aBHO20 2€POS.

OcHosHasa Yacmse: CuMBO/IUYECKOe 3Ha4YeHue CBAUEHHbIX 0epesbes B 3noce "MaHac" skiro4aem 8
cebss HeCK0JIbKO aCNeKkmoB, KOMOopble NOMO2Arom 0CBeMUMb U pa3BUMb CroXem 2epos. [Tlepsbil achekm
- 3mo udes cBS3u MaHaca ¢ npupodol U KOCMUYeCKUM MUPOM. B 3noce CBAWeHHble O0epesbs
npedcmassigrom coboll mecma cusbl U Oyxo8HOU 3Hepeuu, Komopbie nomozarom Maracy obpecmu
BHYMPEHHIOH 2aPMOHUKO U CUJTY 0J1F BbINOJIHEHUS €20 3aday. Kax3cdoe 0epeso, 8 mom yucsie balimepek 8
3n0cCe CUMBOIU3UPYem onpedesieHHble Ka4ecmad U 0dem 2epor) HOBble 3HAHUS U MyOpoCmb,
Heobxooumble 0Ji1F e2o0 Nymu.

Bmopol acnekm - 3mo CUMBOJIUYECKOe 3HAYeHUe CBAUWeHHbIX 0epesbeB Kak Mecm UCMUHHO20
BOOXHOBeHUS U QyxoBHOU noddepxku. Kozda MaHac cmankusaemcsi C mpyoHOCMSMU U UCNbIMAHUSIMU,
OH obpauwjaemcsa K CBAWeEHHbIM 0epeBbsaM, Ymobbl NOJy4YUMb CUly U HanpasseHue. Imu 0epesbs
CMaHoBaIMCA CB0e0bPA3HbIMU HACMABHUKAMU 0J151 2ep0si, NOOCKA3bIBAS eMy NPABUJIbHOe HaNPAB/IeHUe
delicmaudl U NoMo2asi COXPAaHUMb BEPHOCMb CBOUM NPUHUUNAM.

Tpemul acnekm - 3MO CUMBOJIUYECKOe 3Ha4YyeHue CBSAWeHHbIX O0epeBbes B KOHMeKCme
Ky/ibmypHoU U HauyuoHasibHol udeHmuyHocmu. B "MaHace" O0epesbsa Cyxam CBA3YHUIUM 38€HOM
mexcdy TeHup u omuom Maraca XXakbinom u e2o HapodoM. OHU CMAHOBAMCS CUMBOJIAMU KUpeu3cKol
Ky/Ibmypbl, ee KopHel u ecmb npedkue baameipa. Yepes obujeHue Yepes casiuieHHou depesoll ¢ TeHUpom,
Mawac ykpensisem CBOH CBA3b C HAPOOOM, €20 MPAaduuusaMu U UeHHOCMAMU. [lepesbs CmaHoBamcs
UCMOYHUKOM KOJIIEKMUBHO20 ONbIMA U MyoOpocmu, nepedasas MaHacy Haciedue e20 npedkos u
C/IyHauue HanoMUHaHuem o mom, Ymo OH He 0OUHOK B coell bopsbe.

Obpasz csauweHHo20 depesa B 3noce "MaHac" umeem eybokoe CUMBOJIUYECKOe 3Ha4YeHue B
pazsumuu croxcema eepos. OH A8719emcs UCMOYHUKOM CUJIbl, MyOpoCmu u BOOXHOBeHUs 015 MaHaca,
nomoz2as emy npeodosieBams MPYOHOCMU U COXPAHAMb CBOH HAUUOHAJIbHYH UOGHMUYHOCMEb.
CBsilWeHHble 0epeBbsi MAK*e C/IYHam CBA3YHWUM 38eHOM Mexdy MaHacom u e2o Hapooom, yKpensisis
e20 CBS3b C Ky/bmypol u Hacneouem. B yesnom, 3mu CUMBOJUYECKUE 3/1emMeHmbl OONOJHSAM U
oboeawarom eepoudeckull croxcem "Maraca", denas e2o 6onee 2/1y60KUM U 3HAYUMbIM 0J1F KUP2U3CKO20
Hapoaa.

Obpa3z ceaweHHo20 depesa balmepek 8 "MaHace" makxe umeem CB0OU YHUKA/IbHbIE Yepmbl U
3HaYeHUsi, KOmopble BAUSIOM HA pA3BUMUe 2eposi U e20 nymewecmsue. MaHac 6aamsip 6b11 CO30aH U3
n0008 CBAWeHHo20 depesa, Koeda ball XXakkin mosumcsa TeHupy u 3ackinaem om YCmasaocmu, emy 80



CHe npuxodum dybaHa(nymewecmseHHUK) U daem emy 00HO KpacHoe 16710Ko, 00HO besoe 56J10K0 u
2oB8opum, 4mo ecsiu badbuye(cmapwas xeHa) Yvilibipobl cbecm besnoe 56710k0, Mo pooumcs CbiH-
6oeamebipb, U NoOC/e 3Mo20 cHA poousica baambip MaHac, u 3mom mugonoeudeckul Momus
coomsemcmayem MHeHuro y4eHoeo [Iponna.[1.327] baambip MaHac 6b11 co30aH U3 KOCMOYKU
CBAWEHHO20 0epesa, U CBAWEHHO20 0epesa cmas CUMBOJIOM Ha ¢naze baamsbip MaHaca, u baamsip
Haxodusica nod 3auwumod ceaweHHoeo depesa. CcaauwieHHoe depeso 8 3noce “MaHac” - balimepek
npedcmassigsem paz/iudHble acnekmsl e20 Xapakmepa u npudaem emy HOBble HABbIKU U Ka4yecmad.
V30b6paxceHue 0pesa xu3HU Ha 3HameHU 2eposi MaHaca umeem cxo0CmBo ¢ 06pa3omM CBAUEHHO20 0epesa
B CEMUOMUYECKOM NJjiaHe.

Mo mHeHuro P.Kbidbipbaesa : CUMBOJI HA 3HAMEHU 2eposi — OpeBO HU3HU, HUMHSAS 4YaCmb-HAWU
NPeoKuU, CPeOHsAs 4acmb — HbIHEUWHee NOKOJIeHUEe, BEepXHSS 4acmb — byodyuiee nokoJsieHue, NoOHUMAas
BBepx 0esuU3 Kbipebi308, BCMYNAs B BOUHY C BpA2OM U BO3BPAULASCH C nobedod, yKasbisaem HA Mecmo
0peBa 3U3HU B XU3HU 2epos. [peBo U3HU 0aHO KaK 3HaMs, MAk U 3Hams, U 06pas CBAUIeHHO20 0epesa
He3ameHUM B XU3HU 2epos. .[3.383]

Mo mMHeHuro ¢osbkiopucma b. Kebekosol: “06beKmoM KOCMO2OHUYECKO20 Muga BbICMynarom
yesioBeK U npupoda Kak nNpou3BoOHble OpesHUX CO3HAHUU, XyOOXECMBEHHO20 MbIUIeHUS, CO30aHHbIe
6e3 yyacmus pesiu2uo3HbIX BepoBaHul, Ky/ibmoB", yKasbiBaem Ha NOCMAsIeHHyYH Uesib UCC/Ie008aHUS U
VKa3biBaem HA MeCHYr CBS3b Ye/loBeKa U Npupodbl, B MOM Yuciae Muguyeckux UCMOKOB B
nosecmBoBaHUU O poxcdeHuu eeposs Maraca [4.247]. MoxHo sudems, Ymo 8 OCHOBE YCMOABUIE20C
B32/190a YH4eHO20 JIexUum 3epHO UCMUHbI, NOCKOJIbKY OMMedaemcs CuMbuomusm 8 UCMOopUU pa3BuUMuUs —
XapakmepHbil 0719 paHHel cmaduu YesoBedeckol Ky/bmypbl. Hanpumep, cBaujeHHoe 0epeBo Moxcem
CUMBOIU3UPOBAMb CUJTY U MYyX#ECmBO, U MyOPOCMb U NOHUMAHUE, U CNOCOOBHOCMb Npeodos1eBams
npezpaodbl. B3aumodelicmsue MaHaca ¢ CBAWEHHbIM 0epesoM no3gosisem emy passuBams U
PACUWIUPSIMBb CBOK JIUYHOCMb, 06pemams HoBble HaBbIKU U MOPAJIbHbIE UeHHOCMU.

CumBo/IUYeCKOe 3HaYeHue CBAULeHHbIX 0epesbes MAaKk e ompaxcaemcs 8 Nymu MaHaca Kak 2eposl.
OH npoxodum yepe3 pas/iuyHble UCNbIMAHUS U CPAXeHUs, BCmpedYaem Nnpensmcmaus U Bpd2os, HO
KaxObIl paz obpawjaemcs K 0epesbsm, 4mobbi Halmu omaems! U CUJTy. Mo NodYepKuBaem BaxHOCMb
Ayx0B8HOU NOO0EPHCKU U BOOXHOBEHUS B #U3HU 2epOosl, KOMOPbIe OH HaXo0um B8 CBAUIEHHbIX 0epeBbsX.

Kpome moeo, cBsiujeHHbIe 0epeBbs MAkxe SBJISFOMCS CUMBOIAMU 2dpMOHUU U 6anaHca. OHU
npedcmasnsom cobol ecmecmaeHHbIU NOPSOOK MUPd, CBS3b Mexdy Hebom u 3emned. OHU NOMO2arom
emy Halmu cBoe Mecmo B0 BCeIeHHOU U NPUHSIMb CBOK POJIb KAK 2epOsl U 3aUiUMHUKA CBOe20 Hapood.

Takum obpaszom, obpasz cBaueHHo20 depesa 8 3noce "MaHac" uzpaem BaXcHyro poJsib 8 pa3suUMuUU
2eposi U packpbimuu e2o xapakmepa. OH CUMBOJIU3UPYem MyOpPOCMb, CUJy, OYXOBHYH NOOOEPXHCKY U
2apMOHU0, Heobxooumble 0/ YCnewHo20 BbINOJIHeHUA 3ada4y u docmuxceHus uesed. CBAUeHHbIe
OepeBbsi CMAHOBIMCS Heombemaemol 4acmabto nymu MaHaca, nomo2asi emy npeodosiems Npeepaosbi,
COXPAHUMBb CBOKD UOEHMUYHOCMb U CMAMb UCMUHHBIM 2epoem 0Jis1 CB0e20 Hapodad.

2mMo makxe MOxXHO ysudems B UCC/Ied0B8aHuu gosbkaopucma I.T. Xamebipduesod. YdeHbil
ommemus Bbiwe no cmpokam ckazumens C. Opo3bakosd, cpasHuUsas Xpabpoeo MaHaca ¢ dpesom
BceneHHol, NOOYepkusas, 4mo 006pa3 2epos, ONnUParoue2ocs Ha Hebo U 3emsio, Kak onopy,
ONUPArOUYHCA Ha Hebo U 3eMJIro, B OCHOBHOM B INUYECKOM NPOU3BE0eHUU CUMBOJIUYECKOe CPaBHEHUE B
ONUCAHUU 2eposi HOCUM Nepexo0HbIll xapakmep u 0elcmBUMEbHO SICHO NOKA3bisaem, 4mo 2epoll
Marac, kak depeso BceneHHod, co30aem yciosus 01 MupHod, 671a20n0/1y4HOU HU3HU CBOE20 Hapoadd.
[5.304]. B a3mux cmpokax onucbisaemcsa [lpeso Xu3Hu, Komopoe nododepycusaem Hebo u 3emito.
®pykmosoe 0epeBo, ¢ Opy2ol CMOPOHBI, ABJISeMCS CUMBOJIOM CeMbU, MAJIeHbKo20 A0pa obuiecmsa u
3HaMeHyem poxcoeHue BesuUKOOYUWHO20 2epos, KOMOPbIU NOKOPUJ BCENIeHHYH U3 KOCMOYKU NJ/100a
a6/10Ka.

CumBosiuYeckoe 3Ha4eHue CBAULeHHO20 0epesa 8 "MaHace" makxe ompaxaem BaX*HOCMb CBA3U
Mex0y 4esioBekoM u npupodoll. [lepesbs SB/ISHOMCS 0/1ULemBOopeHUemM *#UBoU NPUPOOb], CUMBOJIOM €€
CU/Ibl, KpACOMbI U Besauyus. Posib € CBAWEHHe20 0epeso HanomMuHaem MaHacy o e2o0 CBS3U C
OKPYMArOUWUM MUPOM U HEO6X00UMOCMU bepexHo20 OMHOWEHUS K NpUpooe.

Ha komopbIl Mbl CMOMPUM MAmMepuas 0 MUpoBOM Opese, BCMpPeyarouulics 8 3noCcax cKasumess
C. Kapanaesa, Hyxc0aemcs 8 aHasu3e ¢ MOYKU 3peHUs pa3/iuYHbIX HAyK, B MOM YUC/Ie POJIbKIOPUCMUKU.
Obpas balimepeka sBcmpedaemcs 8 eiase 3noca “Cememed”. [2. 326]. Smom YHUKAIbHBIU CHOMEmHbI
MOMUB BCMpPe4yaemcs B YCMHOM MBOPYECMBE KbIP2bI3CKO20 HAPOOd, UMEIOULe20 CYpOBYH UCMOPULD, B
3N0Cax, COOMBEMCMBYHULUX CHOXEemam MUpoBo20 POJIbKI0PA, B MUNOI02UYECKOM e0UHCMBE.

Kpome mo2o, CUMBOJIUKA CBAUIEHHe20 0epesa B 3noce "Marac" makxe umeem Kosi/leKmuBHoe
3HayeHue. OHU NPeoCcmassIsitom He MOJIbKO JIUYHOe passBumue 2eposl, HO U UeHHOCMU U udeasbl e20



Hapoda. CsAweHHoe 0epeBo SB/SHOMCS CUMBOJIAM HAUUOHA/IbHOU UOHMUYHOCMU U KY/IbMYpPHO20
Hacneous.

CumBosiudeckoe 3HavyeHue CBAWeHHe20 depesba B8 "MaHace" makie yKopeHeHo 8 mpaouuusix u
Muosi02ulU KUp2U3CK020 Hapooa. /lepesbs 8 Ky/Jbmype U BEpOBAHUSIX KUP2U3CKO20 HApoodd 4acmo
accouuupyromcsl ¢ u3HeHHoU cuaol u myopocmsto MaHac u balmepek ompaxcaem e20 CBA3b C
npeokamu, dyxamu u Mugos02u4ecKuMu acnekmamu Kupeusckod Kyibmypbl.

Y HakoHeu, cafuweHHoe depeso 8 "Marace" cayxam cumBosioM pocma u 38os1touuu 2epos.. OHa
nomozaem b6aamsip MaHacy pa3suBambCs, OMKPbIBAMb HOBbIE 20PU30OHMbI U CMAHOBUMBLCS Jy4uiel
Bepcuell cebs. Bzaumodelcmaue ¢ depesbsi NOMo2aem 2eporo NPeodosieBams CBOU JIUYHbIE C1abocmu u
NpeoodosieBams BHeWHUE NPeNsImCcmaBUs Ha CBOeM NYMU K 2epou4yeckomy ycnexy.

B 3ak/to4eHue, 0bpas cesuweHHo20 0epesa 8 3noce "MarHac" obnadaem 2/1y60KUM CUMBOJIUHECKUM
3HaYeHUeM B passumuu croxema eepos. OH ompax;caem c8s3b MaHaca ¢ npupodod, e2o0 HayUOHAsIbHYH
udeHmuy4yHocmeb, Myopocms U cusiy. CUMBOJIUKA CBAWEHHbIX 0epesbes Makxe Oompax;aem
KOJI/TeKmUBHbIe UeHHOCMU U KY/IbMypHoe Hacieoue Kupau3cko2o Hapoda. Bzaumodelicmsue MaHaca ¢
3MUMU 0epeBbsIMU NOMO2aem emy pasBuBAMbLCS U CMAMb UCMUHHbIM 2epoem, 01ULeMBOPSHULUM OyX U
cuJ1y c80e20 Hapood.
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Abstract

The end of the 20th century and the beginning of the 21st century are marked by the
increase of attention to discourse and cognition in linguistics, as well as the emergence of new
scientific fields related to their study. Currently, it is difficult to imagine linguistic research outside
of discourse, because any linguistic phenomenon does not exist by itself, it appears in a certain
context and must be considered in a complex manner, and this "complexity" is ultimately based on
the discourse. On the other hand, language means are meant to carry the burden of meaning. From
the first day of life, a person is engaged in learning, or rather understanding, the meaning-code
connection between the means of language and the events of life, the objects of real reality, and
since the process goes subconsciously, he does not focus on it. The most important feature of the
cognitive system is considered to be the ability to carry out the process of classifying the objects
and events of reality into categories of their concepts, that is, their division into certain grades,
groups or classes. The point is that the world that surrounds a person consists of an infinite set of
objects that differ from each other in terms of color, size or function, but even so, all of these
objects come to structure. Even if there are no clear boundaries between subjects, a person can
reason about the similarities and differences between them and make certain classifications.
Categorization of received information is considered one of the main methods of systematization
and organization of knowledge in the human brain.

Keywords: cognition, phenomena, category, categorization, cognitivists, language

Categorization of natural phenomena is a very complex process from a psychological point of view.
It includes the following points:

1. Selection of stimuli: only a few of the most important stimuli received by human sensory systems
(vision, hearing, tactile, etc.) are selected for cognitive processing. Identification and classification is
achieved by matching selected stimuli with relevant knowledge stored in memory.

2. Naming: many cognitive categories are named. True, some of them are not specifically named.
For example: "things to eat on a diet”, "things to pack in a suitcase".

The mechanism that largely determines the process of mental categorization, according to
researchers, is the principle called "thought savings". Accordingly, the brain "divides" objects into certain
given categories, making its work "easier” to a great extent in processing large amounts of data. This
feature of the brain often leads to a simplified interpretation of complex phenomena by equating them
with others that seem similar to them, which can lead to serious consequences within social
categorization.

Currently, we can talk about two researcher approaches to the categorization of human experience:

1) Traditional or classical - its origin is connected with the name of Aristotle;

2) "New", alternative, prototypical.

According to Aristotle’s classical logic, a category is defined by a set of significant features that are
necessary and sufficient to attribute this or that essence to it. This means that if the taken "unit" has the
necessary set of characteristics, it is included in the category, if it is not, then it is not included. It is not
intended that the object belongs more or less to the category. Categories are discrete, cannot have
imprecise boundaries, and have no strict internal organization.

The traditional view of categorization in terms of precisely defined categories is in opposition to
the prototypical categorization model developed by cognitive psychologist E. Roche. It should be noted
that the formation of the cognitive theory of categorization was strongly influenced by the idea of
"family resemblance" as a principle that unites category members of the famous Austrian philosopher L.
Wittgenstein.

According to modern views, the element’s belonging to a category is not determined by the set of
features that are necessary to be assigned to this category, but on the basis of its similarity or



resemblance to the prototype. In this case, the prototype means the best and the most typical
representative that reflects the important features of our ideas about the subject. The prototype is taken
as the central core of the category, units that differ from the prototype in any of their parameters are
also included in that category, but as its peripheral elements. This means that those included in the
cognitive category can be close or far from the prototype.

E. Roche considers this provision on the example of the "bird" category. Although there are clear
criteria for distinguishing birds from other creatures, people consider only a fraction of birds to be "good"
examples of this category. For example, a sparrow is a typical representative of the category "bird", a
chicken, an eagle, a penguin cannot be considered a typical representative of the category, and therefore
they form the edges of the category.

Thus, in contrast to classical logic, the cognitive theory of categorization suggests the following:
categories do not have clearly defined boundaries; internal structural core and peripheral elements are
distinguished in them;, the inclusion of units in a category is ambiguous and depends on the speaker's
Jjudgment and tolerance for elements that do not resemble his prototype.

Cognitivists have determined that the "products” of the mental process of categorization, that is,
categories, develop more organically based on words at the base level of categorization. This level (basic-
level) is intermediate between the highest level (superordinate) and the lowest level (subordinate) and is
reflected by lexical means such as car, plane, ship, but these are more general means of transport and
more specific jiguli, concord, boing not. Base-level category words are the shortest, neutral, and most
frequently used in speech. They are first acquired by children and form the basis of the language,
appearing before other words.

Let's turn to a concrete example. For example, when trying to reflect how a child's development
goes, psychologists of the 60s first of all paid attention to the study of the child's thinking and the
differentiation of different stages of the objective cognitive activity carried out by the child in his
formation. The emergence of cognitive psychology and information processing, storage, etc. With the
spread of views on a person with a special cognitive system that serves, the perspective of considering
how the child's mental development is progressing has also changed. Here too, initially the main focus
was on how the child's mental representation of the world is formed and how they exist in his mind, but
broader phenomena began to be understood under the child's cognitive development. These events
affect the child's means and methods of working with information, perception, imagination, ability to
reason and solve problems, etc. It is related to the formation of the cognitive system itself, including such
components. In all these processes, the role of language, whether it is innate or learned, is central. But it
is noted that both the term "cognitive system" and the term "information” (that is, the main terms for
describing the child's development process) are used without a full definition of what they mean. Many
experts believe that the term "cognitive"” is imprecise and therefore "empty". But even more unexpected
ideas are encountered. Speaking about the contribution of cognitive linguistics to modern linguistics, V.B.
Kasevich states that although the approaches used in this field and the obtained results enrich linguistics,
"they do not create a new research object, a more precise subject, nor even a new method", therefore
"cognitive linguistics does not exist at least it can be assumed because non-cognitive psycholinguistics
does not exist either.". Pravikova, speaking about the place of cognitive linguistics among the sciences in
Russian linguistics, notes that it has its own "obvious line of development. If the cognitive direction in
foreign linguistics arose in connection with the study of various types of ordinary semantics”, in Russia,
cognitive ideas "emerged in connection with research in the field of nominations... In this theory, the
interaction of language form and language content was considered at the semasiological and
onomasiological levels". The researcher trying to conduct a general evaluation of cognitive linguistics
suggests approaching this field of science not from the side of the issues that stimulate its formation (the
study of thinking and cognitive processes, cognition), but from the position of its subject position in the
systems of language levels, and states that at this time "it becomes clear that it, is engaged in the study
of the content parameters of the language as a whole. This is the field of cognitive semantics, spatial
semantics, frame semantics. "These are categories of categorization, concepts and conceptualization,
metaphor and metaphorization, references, promotion of informational aspects of speech activity,
activation, figure - background, mental language, etc. learning”

There is, of course, a special understanding of the term that interests us within cognitive linguistics
and its boundaries. P.B. Parshin shows that cognitive structures and processes act as model constructs
in cognitive linguistics. These are frame-type cognitive structures, idealized cognitive models or mental
spaces, and a number of others. This shows that cognitive linguistics not only exists in reality, but is



characterized by a wide range of problems it studies. These problems, no matter how diverse they are,
are considered within the framework of a unified approach and unified theoretical provisions.

The concept, which is one of the main categories of cognitive linguistics, is localized in the human
mind, realized as a content aspect of language and non-language means. The concept cannot be taken
as a concrete concept given once. The concept is also taken as a "frame" that changes and acquires
certain characteristics depending on the personal experience and level of outlook of each bearer.
Concepts have a number of important features, their content, the presence of a value component in their
structure, their function in language, etc. they are classified according to it, and the ability to do so is one
of the main features of the cognitive system itself, because it is precisely because of this that the
perceived information is systematized in the human brain, and the categorization of elements is carried
out on the basis of similarity or identity with the prototype.
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Abstract

Modern competent professional should know a foreign language in a professional manner.
However, even the most effective traditional and innovative technologies cannot provide the
quality of students’ mastering a foreign language if they have no motivation. We conducted a
theoretical analysis that revealed a number of pedagogical technologies to increase students’
motivation to learn a foreign language. Formation of motivation to study foreign language
effectively implemented through the system settings, encouraging independence through
activation of creative thinking, introduction to the research and application of modern
information and communication technologies.

Keywords: job-related foreign language, foreign language, motivation, “universal foreign
language”, professional communication, teaching.

The modern socio-cultural situation suggests that a competent specialist must speak a foreign
language at a high professional level. Proficiency in a foreign language implies a combination of both
oral and written language knowledge and skills - knowledge of special terminology, its correct use, the
ability to maintain a conversation on professional topics, competently respond to the interlocutor’s
remarks, skills in demonstrating one’s own point of view, reasoned presentation of one’s decisions, as
well as knowledge in the field of writing and processing documentation in a foreign language. To master
these competencies in modern pedagogical science, various means and methods of teaching a foreign
language are used. At the same time, even the most effective traditional and innovative technologies
cannot ensure high-quality mastery of a foreign language by students if they lack motivation.

The majority of students have average, i.e. normal language abilities. Such students are driven by
different motives. Not everyone has the desire, interest and motives to learn a language, or the
motivation of such students is easily reduced when any difficult situations arise, when motives and
interests collide. Students do not always show a strong professional interest, which can be the strongest
incentive to develop motivation. In this case, we can talk about the need for external motivation, which
can be supported through the choice of methods and pedagogical technologies that increase interest in
the discipline being studied.

Our theoretical analysis allowed us to identify a number of pedagogical technologies that can
increase students’ motivation in learning a foreign language, as well as contribute to the transformation
of external motivation into internal. Thus, the use of Internet technologies is important, allowing a
student to maximize their personal potential, remove psychological barriers and restrictions, set an
individual pace, and resort to reference and other materials if necessary. When studying foreign
languages, Internet technologies provide the opportunity to implement a creative approach - first in the
form of reproductive and then productive forms of creativity.

The modern process of reforming the higher education system is largely associated with the
expansion of economic and scientific ties with foreign countries, the participation of domestic specialists
in international congresses, symposiums, and the search for foreign partners to create joint ventures.
These phenomena led to a change in the social order for a specialist with a higher education. Today, a
university graduate is required, in addition to professional knowledge, to have a level of foreign language
proficiency that will allow him to successfully integrate into the international community. Therefore, the
process of teaching foreign languages in non-linguistic universities has become professionally oriented.
Reorientation of the goals of teaching a foreign language at a university required a revision of the forms
and methods of its teaching. The most important task of higher education is to develop the individual’s
desire to learn throughout his life, updating and improving acquired knowledge, skills and abilities in
relation to changing conditions.

Engineering specialists today require the ability to solve professional problems in their native and
foreign languages and use “super-professional qualities” (team work, knowledge of the information



context, use of a creative approach). Due to the change in the paradigm of higher education in our
country and the popularity of the competency-based approach, the methodological content of students’
work is changing. It is increasingly focused on the future specialist solving specific, practical problems
using tools from various fields of knowledge. Therefore, the formation of motivation among students
when studying a foreign language is relevant today. The problem of the study is the need to identify
difficulties in motivating students in the process of learning a professional foreign language.

The educational process is classified as a complex activity, so there are a lot of motives for enrolling,
and they can not only manifest themselves separately in each person, but also merge into one, forming
complex motivational systems. For a long time, student motivation has been overlooked, but it is actually
one of the most effective ways to improve learning. Motives are the driving forces of the learning process
and assimilation of material. Motivation to learn is a rather complex and ambiguous process of changing
an individual’s attitude, both to a separate subject of study and to the entire educational process. The
motives or, in other words, the reasons that stimulate a person and encourage him to be active, in this
case - to study - can be very different. Motivation is classified in different ways, for example, by direction
and content, and the following types are distinguished.

1. Social motives (duty, responsibility, and understanding of the importance of learning for the
whole society).

2. Cognitive motives (the desire to know more in all subjects, to become erudite).

3. Professional and value motives (without knowledge there will be no profession).

4. Aesthetic motives (you get pleasure from learning; you reveal your hidden abilities and talents).

5. Communication motives (the opportunity to expand your social circle by increasing your
intellectual level and making new acquaintances).

6. Status-positional motives (the desire to establish oneself in society, in one’s university, group,
etc., through teaching or social activity).

7. Traditional historical motives (established stereotypes that arose in society and strengthened
over time).

8. Utilitarian-practical motives (the need to obtain a certificate of education, which allows you to
get the coveted job).

9. Educational and cognitive motives (the desire to master a particular subject of interest and learn
self-education).

The purpose of teaching a foreign language discipline is to develop students’ skills and abilities in
the field of professional communication, the formation of a terminological base that ensures
understanding of the subject area and its use when reading and writing. Conducting classes provides
professional motivation when students study additional material in the subject area from English-
language sources. The decisive role in motivating students when studying the above-mentioned discipline
belongs to the teacher, who must work not with the student “in general,” but with a specific person, with
his strengths and weaknesses, individual abilities and inclinations.

Forming motivation in a foreign language affects students’ self-education. Motivation is
multifunctional in nature, has an impact on mastering a foreign language, is a professional component
of a modern specialist, and contributes to his development, career advancement, and significance in
modern society.

Knowledge of a job-related foreign language in the modern world is a necessity for a qualified
specialist. To master it at a sufficient level, the knowledge of the language and professional knowledge
should be acquired simultaneously. The article examines personal goals of students in learning job-
related foreign language and suggests a number of ways aimed at increasing the motivation of students
to achieve these goals. Certain aspects affecting the decrease in motivation are highlighted. It is
emphasized that to achieve success a teacher should constantly improve the learning process.

In the modern world, for successful professional activity it is no longer enough just to master the
theory of your profession and have some professional qualities. It is expected that a modern specialist
should also know foreign languages. And not only at the level of social interaction, but also in the field
of professional communication;

In this regard, a professionally oriented foreign language, mostly English (EPP - English for
professional purposes), has become widely in demand among students, researchers, workers in various
industries, and employers. In contrast to English for general purposes, traditionally taught in schools and
widely used throughout the world just a few decades ago, a professionally oriented foreign language has
a narrower focus. In particular, it can cover technical, scientific, medical, tourism, military, banking and
other areas.



Currently, almost all universities in the world teach professionally oriented foreign languages. In
this case, the internal and external goals of several potentially interested parties are pursued. One of
these parties is the university. By educating students who are sufficiently proficient in a professionally
oriented foreign language to attend lectures by foreign teachers, to participate in academic mobility
programs, and to speak at international conferences, the university increases its ranking among other
universities in the country.

Another potentially interested party in teaching a professionally oriented foreign language is
employers. The motives for their interest are simple - increasing profitability and productivity. The more
employees speak a foreign language for professional communication, the fewer translators the company
needs, and the more quickly the interaction with foreign partners is carried out.

And, perhaps, the most interested party in working with a professionally oriented foreign language
should be students. Personal motives, as well as the desire of students to learn the language within this
group, may vary. The task of the teacher in this case, in our opinion, is both to maintain the internal
motivation of students and to increase it.

To determine the personal goals of students studying a professionally oriented foreign language,
we conducted a survey of 2nd year students in the specialty “Veterinary Medicine” and the direction
“Veterinary and Sanitary Expertise”. As a result of the survey, the following personal goals of students
were identified:

1. obtaining professional information from foreign sources (articles, books, Internet sources);

2. the possibility of personal communication with foreign colleagues, as well as communication
via e-mail;

3. the opportunity to work (continue studying) abroad;

4. participation in international seminars and forums;

Based on the survey results, it is clear that students are not interested in a foreign language as
such, but view it as a tool for achieving professional goals.

Following the above conclusion, the teacher should apply appropriate ways to increase students’
motivation to learn a professionally oriented foreign language.

Firstly, during the learning process, the teacher must strive to maximally adjust the course of the
discipline to the internal goals of the students. If students highlight the goal of obtaining professional
information from foreign written sources as a priority, then the training should focus on such type of
activity as translation of written text; if students have a great desire to participate in international
conferences, then we practice monologue speech first. This does not mean that other activities should
be forgotten or relegated to the background. The teacher’s task is to organize the learning process in
such a way that he uses all types of activities to achieve the student’s primary goal. For example, using
the round table method, the teacher encourages students to search for and process information on a
given topic in various foreign sources, to speak publicly in a foreign language in front of fellow students,
and to engage in dialogue on a topic in a foreign language.

Secondly, the selection, development and organization of educational materials are important. By
providing interesting and relevant materials in a foreign language for students to study, the teacher
thereby fuels the motivation of his students. It should be noted that educational materials can be of
various types (news, articles, instructions, and notes on forums, practical video lessons, and audio
recordings).

To have a positive impact on motivation and success in learning a foreign language, classes should
be held in classrooms equipped with interactive whiteboards, computers, and a projector connected to
the Internet. To some extent, this point is a consequence of the previous one, because to provide a variety
of forms of presenting material, a technically equipped audience is required.

An important factor is the focus on students’ level of proficiency in professional information.
Without having minimal knowledge, for example, about the anatomy of animals in their native language,
a student is unlikely to be with great interest in studying English terms on animal surgery or discussing in
foreign language methods of treating our little brothers. Therefore, in our opinion, it is undesirable to
introduce a professionally oriented foreign language course from the very beginning of the first year of
study at the university. It is necessary to provide the student with the opportunity to understand the
general essence of the profession, gain basic knowledge about the field of his future activity in his native
language, and then improve this knowledge with the help of a foreign language. A tandem of two
teachers will have a positive effect: a subject teacher and a foreign language teacher.

It should also be noted that in order to avoid loss of motivation to study a professionally oriented
foreign language, the student must speak a “general foreign language” to a sufficient extent. Otherwise,



there is a certain risk associated with a decrease in interest in learning a language due to existing “gaps”
in knowledge of a “general foreign language” and, as a consequence, difficulties in mastering a
professional language.

External factors that are not initially related to the students’ personal goals, but are presented to
them during their studies at a university, can also have a positive impact on students’ motivation to learn
a professionally oriented foreign language. This factor could be an internship or practice at a foreign
university under an academic mobility program, or a competition for a scholarship long-term training
program in a chosen specialty at a foreign university.

To summarize the above, it should be noted that the study of a professionally oriented foreign
language has been a current trend for several decades. But the success of mastering this area of
knowledge largely depends on the motivation of students for this type of activity. A teacher who strives
to achieve success in his work must not only maintain, but also increase the level of motivation among
students. This can be achieved through new technologies, an interesting selection of materials, the help
of a subject teacher, and the opportunity to interact with foreign professionals. However, we should not
forget about factors that reduce motivation, such as a low level of proficiency in a “general foreign
language” and a lack of basic knowledge of the profession.
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Abstract

The mass majority of students obtain knowledge in their spoken, native language in
educational institutes, however there are several educational institutes teaching in second or third
spoken languages. In Kazakhstan the official language is Kazakh language, but Russian language
holds a status of language of interethnic communication, moreover English is an international
language. Hence, we have public schools that teach in Kazakh and Russian languages. As a
consequence of English being as an international language, it is not commonly used. Therefore
there is an issue how to infiltrate English in common use. However, we should note that in private
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schools it is not an issue.

English language is taught from 2" grade till graduating high school. In higher educational
institutes English is taught every year, and one of those years set apart to teach specialized English
for their major. The issue is that, with all of those teaching students are not mastering English, it
is the opposite. To students who aspire gathering knowledge from broader perspective request
studying while integrating their matter subjects with English language. That is using CLIL (Content
and language integrated learning) technology. As a consequence, the results are very promising
and it shows its effectiveness.

AHHOMAyusA

[odasnarousee 60/1bWUHCMBO CMYOeHMOoB NOJTYHArom 3HAHUS HA POOHOM f3biKe B y4ebHbIX
3aBe0eHusx, 00HAKO eCmb HecKoJIbKo Yy4ebHbIX 3asedeHul, 20e npenodasaHue sedemcsa Ha
BMOPOM U/IU MPembemM pa320BOPHOM f3bike. B KazaxcmaHe opuyuanbHbiM S3bIKOM SIB/ISemcs
Kasaxckud s3bIK, 00HAKo pycckudl A3bIK UMeem CMamyc A3bIKAa MeXHaAYUoHAaIbHO20 0bUieHUs, Npu
2MOoM aH2/UUCKUU SBISeMCcs MeXOYHAPOOHbIM A3bIKOM. [103MOomy, Y HaC ecmb 20CY0apCMBeHHbIe
WKOJIbl, B KOMOPbIX NpenodasaHue Bedemcss Ha KA3axcKoM U PYyCcCKOM S3bIKax. [TOCKOJbKY
aH2uldcKud A3bIK ABASeMCS Me#O0YyHAPOOHbIM S13bIKOM, OH WUPOKO He ucnosib3yemcs. [losmomy
BO3HUKa@em npobsiema, Kak NPOHUKHYmMb 8 obuwieynompebumesbHbit aHenulckul a3biK. O0OHaKo
c1iedyem ommemume, YMO B YACMHbIX WKOJIAxX 3Mo He npobiema.

AHenudckud 361K npenodaemcs Co 2-20 K/1acca 00 OKOHYAHUSI CMAapuiux Kaaccos. B BbIclIUX
YYebHbIx 3aBedeHusx aHenulckul fA3bIK Npenooaemcs Kax<obil 200, U OOUH U3 3Mux Jiem
omBooumcs 011 Npeno0dBaHusl CNeyuaIu3UupoBaHHO20 aH2/IUUCKO20 S3bIKA NO CNeyudsbHOCMU.
[lpobsiema 8 MoM, YmMo, HECMOMPSA HA MO, YMO BCe 3MUM 0byYeHUAM cmyOeHmbl He B/1a0erom
aH2/IUUCKUM S3bIKOM, BCe B MOYHOCmMuU Haobopom. CmyodeHmbl, KOMOopbie CMPeMSIMmcs NOJYYUMb
3HaHUs ¢ bosee WUPOKOU MOYKU 3peHusi, NPOCAM Y4UMbCS, UHMe2pupysl CBOU npeomemsl C
aH/IUGCKUM A3bIKOM. 18 3mo2o ucnosib3yemcsa mexHosoeus CLIL (uHmezpuposarHHoe obyqeHue
npeomema ¢ A3bIKoM). Kak ciedcmaue, pe3ysibmamsl O4eHb MHo2oobewaroujue U 3mo
NOKasbiBaem CBOH 3deKmuBHOCMb.

AHOamna

OKyWwbI1apobIH 6ackimM Kenwlisiei 0Ky opbIHOApbIHOA aHa misiHoe 6i1im anaodsl, 6ipak, okbIMy
eKiHWIi Hemece YWiHWI aybi3eKi misoe 3cypaizinemiH oKy opbIHOApbI a3. KasakcmaHoa pecmMu mij —
Kasak misi, 6ipak opbIC Misii Y ImapasasiKk KambIHAc miii mapmebeciHe ue 6osica, azbiawbiH Misi —
Xanbikapaabik min. CoHObIkmMaH 6i30e OKbIMy Kasak XaHe OpbIC mindepiHoe XcypeizinemiH
MemsieKemmik mekmenmep 6ap. AzbiilbIH MIiJi XaAbIKapaabiK misi 60/12aHObIKMAH, 01 KeHiHeH
K0s10aHbIMaliobl. COHObIKMAH, X(AJiNbl A2bIIUWbLIH MIijliHe Kanal eHy Kepek Oe2eH Macesie
mybIHOAUObI. [leceHMeH, 3ekemMeHWIK Mekmenmepoe by1 Macesie eMec eKeHiH alima KemKeH H#eH.

A2bI/IWBIH Mifi 2-CbiHbINMAaH 6acman *o2apb! CbIHbINMbIH COHbIHA 0eliH OKbIMbIIAdbI.
)Koaapbl 0Ky OpbIHOAPbIHOA (b1 CAUbIH A8blIUWbIH MiJli OKbIMbIIAObI 3#aHE COHbIH 6Ip bkl
MamaHObIK 6OUbIHWA MAMAHOAHObIPbIIRAH A2blIUbIH MiJliH OKbIMY2a apHARAH. Macese MbIHada,
6w1 KypcmapobiH 6ap/ibiabIHOa cmyodeHmmep azbl/iuibiH MisliH biimece 0e, 6api KepiciHwe. binimae
KeHipek Ke3kKapacneH KapalmbiH cmyodeHmmepee 63 NoHOepiH aabl/iuibiH MIiJIiMeH Kipikmipy
apKblsibl OKY YCbiHbIIA0bl. Ocbl Makcamma CLIL (naH meH mindi Kipikmipin 0Kbimy) mexHo102usICk!
KOJ10aHbI1a0bl. Homuxeci eme ymim Kepcemepriik XaHe 6ys1 oHbIH muimoinieiH kepcemeoi.

Keywords: CLIL, subject matter, language.
Kntoyesble cnosa: CLIL, npedmem, A3bIK.
Kinm ce30ep: CLIL. naH. mir.

Introduction

CLIL is not only about using an additional language as a medium to teach subject content. The
approach aims to build and reinforce learners’ knowledge of other disciplines while using the language
to solve problems and develop critical thinking. The approach was conceived to enable learners to
improve their communicative (i.e. person-to-person and intercultural) and cognitive skills while they are
building knowledge of norms and conventions specific to both the language and content they are
studying. Since the 1990s an increasing number of European institutions have incorporated CLIL into
their curriculum. At the same time in other parts of the world, multiliteracy education has increasingly



become a norm. In parallel with this increase in CLIL practices, research in this area has been growing.
This increase in CLIL implementations and international exchanges through various research projects
have contributed to the development of the CLIL approach. [1]

Materials and types of research

The purpose of the study to teach mathematics effectively while it will be carried out in students’
non-native language. [2] To detect the effectiveness of CLIL technology, Mathematicians were instructed
to give their materials used in their classes to English teachers. On the other hand English teachers were
instructed to find the English alternatives to those materials. As a result, those materials were used in
their conjoined classes to teach Mathematics in English language.

Research questions

A few questions to manage this research:

1. What are the two general steps of starting teaching mathematics in English by CLIL technology?
[2]

2. Is it effective to teach different subjects in one class?

3. What were the results of this type of teaching?

Participants

We chose two groups of students from Physics and Mathematics Department of our university.
Each of them consisted of fifteen students. To teach these groups were chosen two mathematician
teachers from Physics and Mathematics Department and two English teachers from Foreign Languages
Department with Proficiency level in English language. One mathematician and one English teacher
paired, hence there were 2 pairs of teachers.

It is paramount to improve the training that CLIL teachers receive, as well as to provide further
empirical research on the ‘merged learning’ of subject matter and language. [4]

Tools

The materials used were from the syllabus of the subject. It was translated to English language by
English teachers. Also, they included materials from their colleagues around the world. The videos from
YouTube were also used, which foreign mathematicians uploaded. It is important to use them to correct
themselves, if they make any language mistakes. It is on the ground that it is not their native language
and they can educate themselves.

When using questions in the classroom, teachers should be mindful of the true pedagogical aim
and power they can unleash. Hence, we should not lose sight of the fact that this type of questioning
requires a certain conscious preparation, because not every question raises a stimulating response,
fosters critical thinking, or enlivens knowledge processing (Fisher, 2013). [3]

Procedure

Four teachers in general were instructed to teach mathematics in English in two pairs. Each pair
taught two different types of mathematics. Classes were eight weeks long. Midterm held on the eighth
week. To evaluate their knowledge from 8 week teaching with CLIL technology, teachers made quiz,
which divided into two parts: in the first part were terms in English that students should find the
translations; the second part consisted Mathematic tasks and problems which students should solve.

Examples from the quiz:

Question 8. Give the translation for ‘probability theory’.

A. CaHdap meopusics!

B. blkmumanobik meopusicbi

C. XubiHOap meopusicb!

Problem 7. Solve the system of equation: a*> — 4b + 13 = 0.

Research results

Every student showed enthusiasm in each lesson. Teachers were encouraged by their interests to
learn English by solving problems and tasks. There were some obstacles, such as students having
problems with understanding certain topics in English, however their enthusiasm to learn was enough to
overcome those obstacles.

Overall the results came out good. Both groups did well on their quizzes. From Group 1 five
students got ‘excellent” mark, eight students got ‘very good” and two students got ‘good” marks. From
Group 2 four students got ‘excellent’ mark, seven students got ‘very good’ and four students got ‘good’
marks.
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Research question N°1. What are the two general steps of starting teaching mathematics in English
by CLIL technology? [2]

According to the study there are two general steps, they are addressed as general because they
can be applied to every subject in content-language integrated learning. There is already established
syllabus to the subject in native language in every university. It was needed to translate the materials
that used by teachers in Kazakh language, to find materials in English language which already written
and used by foreign colleagues. They were combined and performed by teachers. [2]

Research question N22. s it effective to teach different subjects in one class?

The effectiveness of CLIL has shown and been proven by a lot of scientists and teachers. In our
classes the effectiveness was in that students can use in the future their obtained knowledge in every
aspect of their career. The terms that were taught and explained were universal.

Research question N23. What were the results of this type of teaching?

The effort that was put in the work was colossal. Teachers and students combined achieved good
results. And that shows the effectiveness of CLIL when it is used correctly.

Conclusion

The development of metacognition requires an intense cognitive effort by students in terms of both
content and language; this is why teacher guidance is crucial when bringing about student reflection on
the learning process. [5] The work the teacher is giving should be not less than 100% of their abilities. To
match teachers’ effort students should be participating and recognizing their effort, which will be
satisfying and grant students exceptional results. The downside of CLIL in Kazakhstan is not practicing
English in daily basis; it is English being in the third place of spoken languages position. In this research
the students were struggling to keep up with the language material rather than subject, considering in
Mathematics most of the language lies on the describing the task, which is not always the important
factor. If the task is understandable without reading the task description then it is uncomplicated to solve
the task. Hence, the teachers were doubling the work on to explaining what was in the task description
and on the explaining how to solve the task in English, rather than solely on the teaching part. For
teachers it was tremendous experience on their teaching journey. For students they earned in the double
knowledge cognition.
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Abstract

Among the many complex problems that modern linguistics studies an important place is
occupied by the study of linguistic aspects of inter-lingual speech activity, which is called
“translation” or “translation activity”.

Translation is undoubtedly a very ancient human activity. As soon as in the history of
mankind groups of people whose languages differed from each other were formed, “bilinguals”
appeared, helping communication between “multilingual” groups. With the advent of writing, such
oral translators - “interpreters” - were joined by written translators who translated various texts
of an official, religious and business nature. From the very beginning, translation performed a vital
social function, making inter-lingual communication between people possible. The spread of
written translations gave people wide access to the cultural achievements of other peoples and
made possible the interaction and mutual enrichment of literatures and cultures. Knowledge of
foreign languages allows you to read books in the original in these languages, but not everyone
can learn even one foreign language, and not a single person can read books in all or at least the
majority of literary languages. Only translations have made the brilliant works of Homer and
Shakespeare, Dante and Goethe, Tolstoy and DostoevsKy accessible to all humanity.

Keywords: translation, translation theory, language and literature, linguistic aspect,
principles of translation

Translations played an important role in the formation and development of many national
languages and literatures. Often translated works preceded the appearance of original ones, developed
new linguistic and literary forms, and educated a wide range of readers. The languages and literature of
Western European countries owe a lot to translations from classical languages.

The statements of translators regarding the principles that guide their work are of undoubted
interest and are carefully studied by translation researchers, but they do not constitute any consistent
theory of translation and cannot replace such a theory. The principles and recommendations put forward
in such statements were derived from translation practice and are in themselves undeniable, but since
they were not based on any scientific theory revealing the essence of translation activity, they usually
affected only private or superficial aspects of translation. It was not difficult to contrast the facts on the
basis of which this or that principle was derived with other facts that confirmed the directly opposite
principle. The English researcher T. Savory, having tried to bring together the basic requirements for
translation by various authors, received an interesting list where mutually exclusive principles were
placed next to each other:

1) the translation must convey the words of the original;

2) the translation must convey the thoughts of the original;

3) the translation must be read like the original;

4) the translation must be read as a translation;

5) the translation must reflect the style of the original;

6) the translation must reflect the style of the translator;

7) the translation must be read as a work contemporary with the original;

8) the translation must be read as a work contemporary to the translator;

9) the translation may allow additions and omissions;

10) the translation should not allow additions or omissions;

11) translation of poetry must be done in prose;

12) translation of poetry must be carried out in poetic form.

The first attempts to substantiate the need for a scientific understanding of translation activity
aroused sharp objections from the translators themselves, who saw in them an attempt to limit the

freedom of creativity of the translator, to develop some norms and rules of translation to which the



translator would have to obey. The theory or science of translation was perceived by them as something
fundamentally opposite and even hostile to the art of translation. They pointed out that talented
translators created and are creating masterpieces of translation, without having any idea about any
theory of translation and without the need for it. And in general, no science of translation is possible,
since translation is an art inaccessible to scientific division and analysis.

But what is usually called the art of translation refers to the field of psychology of the translator,
to his ability to carry out the translation process, create a full-fledged translation text, make the right
choice of linguistic means, taking into account the whole set of factors influencing the course and result
of the translation. Individual translators possess this skill to varying degrees, and the consideration of
such factors occurs largely intuitively, as a result of a creative act. The creative nature of translation
activity does not mean, of course, that this activity itself or the factors influencing it cannot become the
object of scientific analysis and theoretical description. The difficulty of such a study, as well as the
theoretical study of any types of mental and speech activity, in no way casts doubt on its fundamental
possibility and necessity.

Translation theory is directly related to translation practice. Any theoretical concepts must be
based on a description of the observed facts of the real translation process, generalize and explain these
facts. In turn, the scientific theory of translation has a reverse impact on translation activity, facilitating
and enriching it. This, of course, does not mean that any theoretical research must necessarily have a
direct “output” into practice, that any theoretical concepts can be directly used by the translator in his
work. The connection between the theory and practice of translation can also be more complex and
indirect. Any expansion of our knowledge about the processes of objective reality has undoubted value,
but not all knowledge can be immediately used to control these processes. Before answering the question
“how to translate,” translation theory had to study the question “what does it mean to translate.” The
insignificant heuristic value of the first attempts to formulate general principles of translation was
explained mainly by the fact that they were not based on a thorough study of factual material and
sometimes replaced “what is” with what, in the opinion of one or another author, “should” there was to
be."

The foundations of the scientific theory of translation began to be developed only in the middle of
the twentieth century, when translation issues attracted the attention of linguists. Until this time, it was
believed that translation could in no way be included in the range of issues studied by linguistic science.
The translators themselves believed that the linguistic aspects of translation play a very insignificant,
purely technical role in the “art of translation”. Of course, the translator had to know both the original
language and the target language, but knowledge of languages was only a precondition for translation
and did not affect its essence. The role of such knowledge has often been compared to the role of
knowledge of musical notation for a composer. Without knowledge of notes, it is, of course, impossible
to compose music, but this knowledge is in no way an integral part of musical creativity itself and does
not explain it.

For their part, linguists themselves saw no reason to include translation activity in the object of
linguistic research, as long as it was not determined by linguistic factors. The focus of linguistics was the
study of the specifics of language, the disclosure of its unique, inimitable structure, the features of the
grammatical structure and vocabulary of each individual language, distinguishing it from other
languages. All this constituted the originality of the language, its national “spirit” and assumed the
fundamental impossibility of the identity of two texts written in different languages. And since it was
believed that the translation should exhaustively reproduce the original, the translation turned out to be
fundamentally impossible for purely linguistic reasons, not to mention the impossibility of reproducing
the unique originality of the creative manner of an outstanding poet or writer. The attitude of linguists
to translation was clearly expressed by W. Humboldt in a letter to the famous German writer and
translator August Schlegel: “Every translation seems to me to be an attempt to solve an impossible task.
For every translator must inevitably fall into one of two pitfalls, adhering too closely either to his own
original at the expense of the taste and language of his own people, or to the originality of his own people
at the expense of his own original.”[9] Such views, which later received the name “theory of
untranslatability,” were shared by many linguists, including those who themselves often and very
successfully acted as translators. The “theory of untranslatability” did not, of course, have any impact on
translation practice, since translators continued to perform an “impossible” task. However, this theory
was one of the obstacles to the linguistic analysis of translation.

By the middle of the twentieth century, linguists had to radically change their attitude towards
translation activity and begin to systematically study it. We already know that during this period the



translation of political, commercial, scientific, technical and other “business” materials, where the
features individual author's style, as a rule, are of little significance. In this regard, it became increasingly
clear that the main difficulties of translation and the entire nature of the translation process are
determined by differences in the structures and rules of functioning of the languages participating in this
process. Well, if we are talking about some kind of correlation between languages, then, naturally,
linguists should study it. In addition, increased demands for translation accuracy also emphasized the
role of linguistic units. When translating materials of this kind, it was no longer possible to be content
with the accuracy of the translation “as a whole”, the same impact on the reader of the original and the
translation. The translation had to ensure the transfer of information in all details, down to the meanings
of individual words, and be completely authentic to the original. The linguistic basis of the translation
process became increasingly clear. It was necessary to find out what the linguistic essence of this process
is, to what extent it is determined by linguistic factors themselves, and to what extent such factors limit
the accuracy of information transfer.

The need for linguistic study of translation was also determined by the task of mass training of
translators. Now, translation activities were carried out not only by especially gifted people who had
mastered the ability to translate either independently or through the method of ‘individual
apprenticeship” under the guidance of some master translator. To meet the enormous need for
translators, translation schools, faculties and institutes were created in many countries, which were
faced with the task of ensuring that a significant number of sufficiently qualified translators were trained
within a specified period of time. As a rule, the training of translators was carried out on the basis of
educational institutions - universities and institutes - where foreign languages were studied, and the task
of language teachers fell to create rational programs and teaching aids for teaching translation. And for
this it was necessary to reveal the essence of the translation process, to be able to identify linguistic and
extra-linguistic factors influencing its progress and results. Linguistic specialists had to create the
necessary scientific basis for building an effective course for training highly qualified translators.

The implementation of mass training of translation personnel has revealed the inadequacy of the
traditional formula for translator qualifications: “In order to translate, you need knowledge of two
languages and the subject of speech.” It turned out that the factors indicated in this formula do not in
themselves provide the ability to translate competently, that one must not only know two languages,
but know them “in a translation way,” i.e. in combination with the rules and conditions for the transition
from units of one language to units of another. Translation theory was supposed to define these rules
and conditions and show ways of creating such “translation bilingualism.”

When the development of translation activities in the post-war world required linguists to put an
end to the traditional negative attitude towards translation, linguists themselves were ready for a serious
study of translation issues. The very development of linguistics prepared the ground for the emergence
of translation linguistics. It was during this period that the focus of linguists' attention was on the issues
of synchronic description of modern languages. The recognition of the two-sided nature of linguistic
units, the presence of a plan of expression and a plan of content, has become widespread. Significant
progress has been made in describing the structure of the plane of expression of language, and linguistics
began to study the plane of content of language units, developing theories of the semantic field, semantic
factors, deep semantic structures, etc. Somewhat later, the foundations of text linguistics were laid, and
the study of the functioning of linguistic units as part of large speech units, their interaction with various
types of context, varieties of meaning and communicative functions of an utterance began. The study of
the content side of language and the peculiarities of the functioning of linguistic units in the process of
verbal communication has made it possible to take a new approach to identifying and describing the
linguistic aspects of translation.

The development of the linguistic theory of translation was also facilitated by the fact that
linguists quickly discovered that the study of the translation process can provide important results for
solving many other linguistic problems. Linguistic translation studies provide additional information
about the use of language as a means of communication, reveal characteristic ways of expressing
thoughts in different languages, and help distinguish between linguistic and cognitive content in speech
utterances.

Doubts about the possibility of studying translation using linguistic methods dissipated as soon as
linguists began to consider this phenomenon not only as the result of the individual creativity of the
translator, but also as a special type of speech activity, during which the units of the target language are
selected in a certain dependence on the linguistic units used in the original. Therefore, as in any linguistic
research, translation researchers were no longer engaged in formulating rules that the translator must



follow, but in studying the relationship between linguistic and speech units of two languages, established
in the process of translation. The “field material” for the study is the original and translated texts, the
comparison of which provides objective factual data for subsequent theoretical generalizations. Thus,
the study of translation aims, first of all, to describe real translation facts, i.e. is descriptive rather than
prescriptive. Having ascertained the actual relationship between units of two languages that arise in the
translation process, translation theory can then make recommendations about what methods it is
aavisable for the translator to use to ensure the correct choice of translation option.

An example of the successful extension of general linguistic concepts to translation is the work of
J. Catford “Linguistic Theory of Translation”, published in 1965. J. Catford rightly believes that the
central problem of translation theory is the disclosure of the concept of translation equivalence,
identifying the degree of semantic proximity between related statements in the original and translation.
In his opinion, equivalence should be determined empirically, by comparing actual translations with their
originals. Based on the position that the plan of content of language units is as specific as their plan of
expression, J. Catford argues that during translation there is no transfer or reproduction of the meanings
of the original units, but only the replacement of meanings in one language with meanings in another
language. Using a component analysis of the meanings of words and grammatical units, he shows that
the basis for such a replacement is only a partial coincidence of the semantic composition of the related
statements in the original and translation. The analysis carried out by J. Catford confirmed the possibility
of carrying out the translation process within the framework of the semantic model, although further
research showed that the equivalence of translation is not always based on the partial commonality of
the semantics.

A lot of work on developing the principles of a linguistic approach to the study of translation was
done by the Bulgarian researcher A. Lyudskanov. In the fundamental work “Man and Machine as a
Translator”, A. Lyudskanov gives an overview of the main directions of scientific analysis of translation
activity, defines the subject and sections of translation studies. Considering translation as a means of
inter-lingual communication, he sees the task of translation as ensuring the possibility of such
communication by replacing the signs of one language code with the signs of another language code
while maintaining the invariant of the transmitted information. It is especially emphasized that the task
of transmitting invariant information faces the translator in all cases, regardless of the purpose of the
transmitted message itself. Since we are talking about the transformation of sign systems, translation
theory should develop, according to A. Lyudskanov, as a special branch of semiotics. It is proposed to
distinguish between a “universal translation theory”, which is part of general semiotics, a “general
translation theory” based on linguistics, which is considered as the semiotics of natural languages, and
“special translation theories” that describe transformations between sub-codes of natural languages,
between natural and artificial languages and between artificial languages and machine programming
languages. The central place in A. Lyudskanov’s book is occupied by the issues of machine translation and
the use of artificial languages.

The 70s of the 20th century turned out to be very fruitful for the development of linguistic
translation research. More books on translation linguistics were published between 1970 and 1980 than
in the previous 20 years. It was at this time that the theoretical concepts presented in this textbook were
developed and brought together. VValuable material can be found in many periodicals devoted to
translation problems. Below we will briefly discuss only some of the most significant works.

Soviet scientists made a particularly large contribution to the development of the linguistic theory
of translation during this period. Most of their works are characterized by the desire to clearly define the
linguistic basis of translation studies and to consider translation as part of the object of linguistic science.
Typically, the description of translation facts is preceded by a statement of linguistic concepts extended
by the author to the field of translation. This ensures that translation issues are considered using
linguistic methods itself and makes the description of the translation process much more specific and
demonstrative. It should also be noted that the research, as a rule, is carried out on a large material of
actually completed translations. A comparison of such translations with their originals made it possible
to identify special patterns in the functioning of language systems in the process of inter-lingual
communication.

As a result of the works that were mentioned in this brief review, and a large number of other
linguistic translation studies, the prerequisites were created for the development of a consistent
linguistic theory of translation.



Literature

1. BAKER, M. 2000. Linguistic Perspective on Translation. In The Oxford Guide to Literature in
English Translation. Oxford : Oxford University Press, 2001. ISBN 0199247846, pp. 20-26.

2. FAWCETT, P. 2001. Linguistic approaches. In Routledge Encyclopedia of Translation Studies.
London : Routledge, 2001. ISBN 0-415-25517-1, p. 120-125.

3. HOUSE, J. 2008. Towards a linguistic theory of translation as re contextualization and a Third
Space phenomenon. In Linguistica Antverpiensia. ISSN 0304-2294, 2008, vol. 7, no 1, p. 149-175.

4. JAKOBSON, R. 1959. On Linguistic Aspects of Translation. In The Translation Studies Reader.
London : Routledge, 2000. ISBN 0-203-75486-7, p. 113-118.

5. MORINI, M. 2008. Outlining a new linguistic theory of translation. In Target. ISSN 0924- 1884,
2008, vol. 20, no. 1, p. 29-51.



Physical sciences

GENERAL PHYSIOLOGICAL PATTERNS (PRINCIPLES) OF EXERCISE

Khudiyeva Gulrokhsar Khalid
teacher, Azerbaijan State Academy of Physical Education and Sports, Azerbaijan

OBLUME OH3NOJIOMMYECKME 3SAKOHOMEPHOCTU (MPAHLMITB]) SAHATINA

Xyouesa onbpoxcap Xanuo
npenodasamerib, A3epbalioxaHcKas 20Cyo0apcmBeHHas akademus gusuyeckol Kyibmypbl U
cnopma, A3epbalioxaH

Cucmemamuyeckue 3aHamus gusuyeckol Ky/bmypol uau CnOpmMOoM Bbi3biBArOM adanmayuro
(cneyugudeckoe npucnocobieHue) opeaHu3Ma K puu4eckuM Hazpy3kam. B ocHose makol adanmayuu
JIeXam BO3HUKArOWUe B pesysbmame MmpPeHUPOBKU Mopgosioeudeckue, memaboauyeckue u
PYHKUUOHAIbHBIE U3MEHEeHUS B8 PAa3/IuYHbIX 0peaHax U MKAHSX COBEpWeHCMBOBAHUE HepsHOU,
20PMOHA/IbHOU U aBMOHOMHOU K/emoYyHOU pe2ynsuuu GyHKYUd. Bce 3mu u3MeHeHUs onpeoesisitom
MpeHUPoBOYHbIE 3ppdekmbl. OHU NPOSBASIOMCS B YJyHWeHUU pa3HoobpasHbIX QyHKUUU opeaHu3mda,
obecnequsarowux ocyujecmaseHue 0aHHoU (mpeHupyemol) MbiweyHol OesmesnbHOCMU, U, Kak
ciedcmaue, B NOBLIWEHUU YPOBHS  ¢u3uyeckol  No020MOBIGHHOCMU  (MpPeHUpOBAaHHOCMU)
3aHUMarOWe20cs, B pocme CNOPMUBHO20 pe3ysibmamd. [Ipu aHasuze ¢Gakmopos, onpedesssrouiux
MPeHUPOBOYHbIE 3(peKkmbl, BbI0eNIFHoMCA Caedyroujue Gusuoso2uyeckue 3aKOHOMEPHOCMU:

OCHOBHbIE YHKUUOHAIbHbIE 3pdeKmbl MPeHUPOBKU;

Nopo2oBble (Kpumu4eckue) Hazpy3Ku 0181 BO3ZHUKHOBEHUSI MPeHUPOBOYHbIX 3dekmos;
cheyugduyHOCMb MPEHUPOBOYHbIX 3ppekmos;

06pamuMocmeb MPEeHUPOBOYHbIX 3PPeKkmos;

MmpeHUpyemocma, 0npedesrouds BeuYUHY MPeHUPOBOYHbIX 3deKkmos.

CucmeMamuquKoe BbINOJIHEeHUe onpedeseHHo20 Buda (BudoB) uauyecKux ynpaxcHeHud
(mpeHuUpoBKa) Bbi3bIBAemM 0BA OCHOBHbIX NOJIOXUME/IbHbIX PYHKUUOHAIbHbLIX 3¢pdpekma:

1. ycusieHue MakcumasibHbIX GYHKUUOHAbHBIX BO3MOXCHOCMeU BCe20 0p2aHU3Ma B UesioM U e20
BeOyWUX cUCMeM, 06ecneqyuBaroUUx BbINOJHEHUE MPEHUPYEMO20 YNPAXCHEHUS,

2. nosbileHue 3¢pekmuBHOCMU (3KOHOMUYHOCMU) 0esimesibHOCMU BCe20 0OP2aHU3MA B UesloM U
€20 0p2aHOB U CUCMeM NPU BbINOJIHEHUU MPeHUpYemMo2o BUAAa MbilueYHOU dessmesibHOCMU.

O nepsom 3¢ppekme csudemesibcmByem- pOCM MAKCUMA/IbHbIX NoKazamesed, BbiSB/ISeMbIX NPU
BbINOJIHEHUU NpedesibHbIX, MAKCUMA/bHbIX, Mmecmos (YnpaxHeHud). Imu nokasamesu Ompaxcarom
meKyujue MakcumasibHble GYHKUUOHA/IbHbIE BO3IMOXHOCMU OP2AHU3MA, KOMOpbIe CyuecmBeHHb! 015
BbINOJIHEHUS 0aHHO20 BUOA MblweYHol OedamesibHocmu. Hanpumep, 06 3¢pekme mpeHupoBKu
BbIHOC/IUBOCMU CBUOEMeIbCMBYEM NOBbIULEHUE MAKCUMA/IbHbIX A3POOHbIX BO3MOXCHOCMEU 0p2aHU3Ma
- MakcumasibHoU aspobHol MOWHOCMU U MAKCUMA/IbHOU a3pobHoU eMKocmu (Npooosi+umesibHOCmU
BbINOJIHEHUS a3pobHOU Mbiue4yHoU pabomsi onpedeseHHoU MoWHOCMU, Hanpumep Ha yposHe MIIK).

O Bmopom 3¢pgekme cBudemesnbcmayem YMeHbWeHUe @YHKUUOHA/IbHbIX COBU20B B
0esmesibHOCMU Pas/iudHbIX BeOYUWUX OP2aHOB U CUCMeEM Op2aHU3Mad NPU BbINOJHEHUU CMAaHoapmHouU
HemMakcumasibHol Hazpy3sKku. Tak, Npu BbINOJIHEHUU 00UHAKOBOU HA2PY3KU Y MPeHUPOBAHHO20 Yesl08eKa
N0 CPABHEHUH C HEMPEHUPOBAHHBIM UJIU Y OOHO20 U MO20 Xce Ye/108eKa NOC/ie ONpedesIeHH020 Nepuooa
MPEeHUPOBKU OMMEeYAromcs MeHblWUe GYHKUUOHA/IbHbIe coBueu (B YCC, ne2o4Hol BeHmMUJISUUU,
Kosluyecmse U YpoBHe COKpamumesibHOU aKmuUBHOCMU CKeemHbIX MblWU, memnepamype mesd,
KOHUeHmMpauuu aKmamd, KamexosaamuHoB U O0pyeux 20pPMOHOB B KPOBU, CUMNAMUYeCcKol HepsHOU
akmusHocmu u m. 0.), @ MAakxe CHUMXeHUe 3Hepeemuyvyeckux pacxo0o8 NpuU BbINOJHEHUU OdHHOU
Hazpy3ku (Hanpumep, cHuxeHue nompebneHus O2). [locnedHul geHomeH npossrsemcs Haubosee
3aMemHo B mex BUdax Mbie4YHol 0esmesibHOCMU, BbINOJIHeHUe KOMOPbIX CBA3AHO C OBJIA0eHUeM U
coBepuIeHCMBOBAHUEM C/I0X#HOU KoOpOuHayuu 0BuxeHud, Hanpumep 8 NJABAHUU.

He Bcakas daxce cucmemamuyeckas puuyeckas akmusHOCMb MOXem pacCMampuBambCs Kak
MPeHUPOBKA, NOCKOJIbKY NOBbILIEHUE PYHKUUOHAbHBIX BO3MOXHOCMEU 0mOe/ibHbIX 0p2aHos8, cucmem
U BCE20 OP2aHU3MA B UesIoM, M. e. MPeHUPOBOYHbIE 3PdeKkmbl, BO3HUKAEM MOJIbKO 8 MOM C/y4ae, eciu
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cucmemamuyeckue @YHKUUOHA/IbHbIe MpeHuUpyroujue Hazpysku 0ocmu2arom uau  NPesbIarom
HeKomopyro NOPO20BYH) HA2Py3KYy. Takas Nopo20B8aAs MPeHUpyrowds Hazpy3ka OOJIHHA 3dBe0OMO
npesbiuams 00bI4HYH (NOBCEOHEBHYO ObIMOBYKO U/IU  NPUBbLIYHYHO MPEHUPOBOYHYHD) HA2PY3KY.
[lo3momy NpuHUUN NOPO20BbIX HA2PY30K 4Yacmo 0603HAYarom Kak NPUHYUN Npo2peccusHol
(Hapacmarowell) ceepx Hazpy3Ku.

Haubonee cyusecmseHHoe Npasusio Npu BbI6OPE NOPO20BbLIX MPEHUPYHOULUX HA2PY30K COCMOUM B
mMoM, YmoO. OHU OOJIX¥HbI ~HAXOO0UMbCS B ONPeoesieHHoOM COOMBEemCMBUU €  MeKyWumMu
PYHKUUOHA/IbHBIMU BO3MOXCHOCMAMU OAHHO20 4YesioBeka (e20 sedywux 015 OAHHO20 YNPAaXdCHeHUs
cucmem). Tak, 0OHA U Ma e MpPeHUPOBOYHAS HA2PY3Ka Moxcem bbimb NOpo2oBoU uu Hadnopo2osol
(mpeHupyroweli) 0159 MasompeHUpoOBAaHHO20 Ye108€Ka U HUX3e nopo2osol U NOMOoMy HespdekmusHoU
071 BbICOKOMPEHUPOBAHHO20 ~ cnopmcmeHa.  CnedoBamesibHo,  nedazo2uyeckud — NPUHYUN
UHOUBUOYaAU3AUUU B 3HA4YumMesbHol Mepe onupdemcs Ha uauosoeudeckul NPUHYUN NOPO2OBbIX
Haz2py30K. V3 nocnedHe20 makxe ciedyem, 4mo npu onpedesieHul MpPeHUPOBOYHbIX HA2PY30K
npenodasamesib (mpeHep) Oo/xeH umemb O0O0CMAMOYHOEe NPeocmassieHue o Gu3UoIo02u4ecKux
(yHKUUOHASbHBIX) BO3MOMCHOCMSAX 3AHUMArOW,e20Cs pusudeckol Kyibmypod uiu CNopmMOom.

o cywiecmay, nedazo2udeckul NPUHLUN NOCMeNeHHOCMU B NOBLILEHUU HA2Py3KU MAK3e eCmab
cnedcmBsue pu3U0I02U4eCcKo20 NPUHUUNA NOPO20BbLIX HA2PY30K, MAK KAK NOPO20BAS MPeHUPYHU,dst
Hazpy3Ka 00/1#Ha NOCMeneHHo yBeau4UBAMbCS NO Mepe NOBbILUEHUSI PYHKUUOHAIbHbIX BO3IMOXCHOCM el
MPeHUPYULe20Cs Yes108eKd.

Jlnsa peweHus pasiuyHbIX 3a0a4 mMpPeHUpoBKU (NoBbiweHUs ¢usudeckol Nno020moB/ieHHOCMU,
pocma  CNOPMUBHO20 — pe3y/ibmamd, — YJydweHuss — COCMOsHUS — 300p0BbS,  BOCCMAHOBJIEHUS
pabomocnocobHocmu nocie 3abosesarud uiu mpasm u m. 0.), a makxe 015 itooell pa3Ho20 BO3pACMd,
nosa u cmeneHu  (YHKUUOHA/IbHOU —NOO20MOBAEHHOCMU  (MpeHUpoBaHHocmu) mpebyromcs
HeoOUHAKOBbIe NOPO20BbIE HA2pPy3KU. Tak, omHocumesibHble U 0CObeHHO abCo/ItomHbIe NOPO20BbIe
Hazpy3Ku, KOmopble UCNOJIb3YHMCS CNOPMCMEHaMU C UeJbH NOBbIUIEHUS CNOPMUBHO20 pe3y/ibmamd,
3HAYUMesIbHO Bbilie, YeM me, KOMOpPble NPUMEHSIOMCS 3aHUMAroUUMUCS pusudeckol Kysabmypol C
Uesiblo YJ1ydweHuUs: COCMosiHUSI 300p0Bbs. HeoOuHakoBble Nopo2oBble HA2PY3KU NPUMEHSIHOMCS 0/1s
NOBLIWEHUS PYHKUUOHAIbHbIX BO3MOXCHOCMeU (pusuyeckold no020moBIeHHOCMU) B 00HOM c/y4ae u
No00ep@aHuUs Ux Ha 00CMU2HYMOM YPOBHE B OpY20M.

OCHOBHbIMU ~ Napamempamu  gusudyeckol  HAepy3Ku  SBJSIOMCS  ee  UHMEHCUBHOCME,
0/lUMmesIbHOCMb U 4acmoma, KOmopble smecme onpedesigrom obbem Hazpy3ku. Kaxobitl u3 3mux
napamempos, Xoms U uepaem CamMoCmOosimesibHYH PoJib B ONpedesieHuU BeuYUHbl MPeHUPOBOYHO20
3¢pekma, 0OHAKOo ux B3AUMOBJIUSIHUE CMOJIb CJIOXHO, YMO BbIOEIUMb OMHOCUMESbHYH POJib KAXO020
U3 HUX U CmeneHb B3aUMO3AMEeHAeMOCMmU He Npeocmassigsemcs NoKa BO3MOXMCHbIM (puc. 97). Posb
Kax0020 napamempa ¢uuyeckol Hazpy3Kku 8 3Ha4umesibHol Mepe 3asucum om Bbibopa nokazamesed,
No KOMOopbIM CYyOsIM 0 MPEeHUPOBOYHOM 3pgekme.

Tak, 8 08yX 2pynnax ucnbIMyembiX, MPeHUPYOUWUXCS C pA3HOU UHMEHCUBHOCMbHO: Ha yposHe MK
u 60% MIIK, npupocm nocseoHe2o bbin Bbiwe y 1-0 2pynnbl. B mo e Bpems usmeHeHue YCC u
KOHUeHmMpauuu 1akmama 8 Kposu npu CybMakcumasabHol mecmoBol Hazpy3ske He omJiu4anoch y 08yx
2pynn.

Ecnu npupocm MIIK B8 3Ha4yumesibHoU Mepe 3asucum Om UHMEHCUBHOCMU MPeHUPOBOYHbIX
Ha2py3oKk, Mo ymeHblweHue paboyel 6padukapouu O6osbwe 3asucum om yYacmomsl, U obuwel
0/1umesIbHOCMU MPEeHUPOBOYHbBIX 3aHAMUU, Yem Om. UX UHMEeHCUBHOCMU.

OnmumarsbHble (NopoeoBble) napamempsbl puaudeckol Hazpy3Ku HeoOUHAaKoBb! NpU onpeoesieHuU
MPeHUPOBOYHO20 3¢pdexkma no nosbiuwieHuro MIK, 8 00HOM C/y4ae, U NO CHUXEHUKO Beca mesd
(xcuposol Maccel), 8 Opyeom.

OmHocumesibHoe 3Ha4yeHue NapamempoB NOPO20BbLIX PUIUYECKUX HASPY30K 3aBUCUM MAK@e om
BUOA MPeHUPoBKU (cuno80U; CKOPOCMHO-CUI0B80U, BbIHOCUBOCMHOU, MexHu4Yeckol uau uzposodl) u om
Xapakmepa mpeHupoBKU (HenpepbiBHOU YUK/IUYeCcKol uu NOBMOPHO-UHMEPBAsIbHOU).

Cywecmsyem HeCcKosIbKO ¢u3uoa0eu4eckux Memodos onpedesieHuss UHMeHCUBHOCMU HA2py3Ku
NPpU BbINOJIHEHUU 2/106a/1bHbIX YUKIUYECKUX YNPaXcHeHUl B8 npouecce MpeHUpPOBKU BbIHOCIUBOCMU.
lpamol Memod 3aK/iro4aemcs 8 usmepeHuu ckopocmu nompebieHus O2 - abcoaromHol (1/MuH) uau
omHocumesnbHol (BMIIK), unu 8 eduHuyax memabosaudecko2o sksusaneHma (MET). Bce ocmasbHbie
Memoobl KOCBEHHble. OHU OCHOBAHbI HA ONpeoesieHHOU CBSA3U Medy UHMEeHCUBHOCMbIO a3pobHOU
Hazpy3ku U @u3U0/I02U4eCKUMU NOKA3amesisMu BO BpeMsl ee BbINOJIHeHUs.. B Kadecmase makux
nokazamesel Haubosee ynompebumbl YCC u aHaspobHbiti nopos, Bsudy 6osbwed u3y4eHHoCmuu
npocmomel Yyaue ucnosiblyemcs YCC.



lpu onpedesieHUU UHMEHCUBHOCMU MPEeHUPOBOYHbIX Hazpy3ok no YCC ucnosb3yromcs mpu
nokasameJsis: Nopo2osas, nukosads u cpedHsaa YCC. [lMopoeosas YCC - smo HaumeHbwas YCC
(UHMeHCUBHOCMB), HUXe Komopol He BO3HUKaem mpeHupyroujeeo 3pgekma. Mukosas YCC - 3mo
Haubosbwasa YCC (UHmeHcuBHOCMSb), Komopas Moxem bbimb 0oCmueHyma, HO He 00J/xcHA bbimb
npesbiueHa 8 npouecce mpeHuposku. CpedHss YCC - smo YCC, komopasa coomsemcmayem cpeoHell
UHMEeHCUBHOCMU HA2py3KU 0aHHO20 MPeHUPOBOYHO20 3AHAMUSI.

[pu onpedesieHuu UHMeHCUBHOCMU MPEHUPOBOYHBIX HA2PY30K 0J19 MOJIOObIX 300POBbIX HEHUWUH
U.MYMCYUH, 3AHUMArOUUXCs gusuyeckol Kysibmypoul, MOXHO OpUeHMUPOBAMbCS HA OMHOCUMEsbHbIe
nokasamesnu YCC, npusedeHHbie 8 mabi. 33.

Tabauya 33.
lpumepHbie omHocumesibHble nokazamesu YCC 019 mpeHUpOBKU BbIHOC/IUBOCMU
[Tokazamejib OmHocumerbHas YCC, % OmHocumernbHbil paboyud npupocm YCC, %
lTopozosass HCC 75 60
Mukosas YCC 95 90
CpeoHsasa YCC 85-95 80-90

Hanpumep, y roHowu ¢ makcumasabHol YCC, pasHol 200 yo/MuH, NOpo2oBas, NUKOBAs U CPEOHSS
mpeHupoBoYHble YCC O0omiHbl cocmassigme (coomsemcmseHHo) 150 yo/mMuH (75% om 200), 190
VO/MUH (95% om 200) u 170- 190 yo/muH (85-95% om 200).

Yem Hux3e yposeHb PYHKUUOHA/IbHOU N0020MOB/IeHHOCMU (BbIHOC/IUBOCMU) YE/108€KA, MEM HUXEe
do/miHa bbimb UHMEHCUBHOCMb  (abCOMOMHAA U OMHOCUMEIbHAS) MPeHUPOBOYHOU Ha2py3Ku:
MpPeHUPOBOYHbIE 3aHSMUS QOJIHCHbI NPOXOOUMBb NPU boJ1ee HU3KUX OMHOCUMEIbHbBIX YPOBHSX CKOPOCMU
nompebsieHus O2 (%MI1K) u YCC (%4CCmakc unu YCCopn).

Tak, Ha4uHame 3aHUMamscs 6e2om pekomeHodyemcsa Ha yposHe 50-60% MIIK umu 60-70%
YCCmakc. Mpocmas ¢popmyna 019 onpedeneHus mpeHuposoYHol Haepy3ku no YCC 8 smom ciiydae: 180
- Bo3pacm (8 200ax). 1o mepe pocma mpeHUpOBAHHOCMU OMHOCUME/IbHAS UHMEHCUBHOCMb HA2PY3KU
dosmicHa nocmeneHHo ysenudusamascs 00 80- 85% MIIK (0o 95% YCCmakc).

Zpyeol nysibcoBol Nokasamesib UHMEeHCUBHOCMU MPeHUPOBOYHOU Hazpysku - cymma YCCn u
YCCopn.

Pacyem mpeHuposoyHot YCC 8 smom cay4ae nposooumcs craedyrowum obpazom. [lycmsb y
M0s100020 Yenoseka YCCn cocmassigem 70 yo/muH, YCCmakc - 200 yo/muH, YCCp3 - 130 yo/muH (200 -
70). PekomeHdyemas YCCopn 0na mpeHuposku - 60%. CnedosamesibHO, abcosomHbitl paboyull
npupocm YCC OdomieH cocmasisme 62 yo/muH (60% om 130), omkyda npeonucbiBaemas
mpeHuposoyHasa YCC domwHa bbime pasHa: YCCn + YCCopn, m. e. 132 yo/mMuH (70 + 62).

lpumepHbie BeauYuHbl mpeHuposo4Hol YCC onsa aodell pazHo2o Bo3pACMA, pacCYUMarHble nNo
YCCopn, npusederbi 8 mabs. 34 (HCCn npuHama 3a 75 yo/MuH,).

Tabauya 34.
lMpumepHsbie BesiuduHbI mpeHuUpoBoYyHou YCC das model pazHo2o Bo3pacma
lTopoeosas YCC: lukosas YCC: CpedHss YCC:
Bospacm, YCCmakc, 60%*(4YCCmakc-75)+  90%*(HCCmakc - 75) 70%*(HCCmakc - 75)
Jiem yo/muu 75 +75 +75
20-29 190 144 179 155
30-39 185 141 174 152
40-49 180 138 170 149
50-59 170 132 161 141
60-69 160 126 152 135

OnpedesieHue UHMEHCUBHOCMU MPeHUPOBOYHOU HA2py3Ku Nno aHas3pobHomy nopozy (All). B
nociedHue 20061 Bce bosibuiee pacnpocmpaHeHue NoJy4aem MHeHUe O MOoM, YMO UHMEHCUBHOCMS,
coomsemcmayrouwiasi All (cm. IV.3.2.), 0om#Ha ucnosb30BamMbCs KAK OCHOBHAS NPU MPeHUPOBKe
BbIHOC/IUBOCMU (a3pobHol pabomocnocobHocmu).

lpu onpedenieHUU UHMeEHCUBHOCMU Hazpy3ku no YCC B OCHOBHOM yodemcs noJy4ums
npeocmassieHue o0 HazpysKke Ha cepoeyHo-coCyouCmyro cucmemy (U npexcoe Bce2o, Ha cepoue), mo20a Kak
Al 8 3Ha4umesnibHol Mepe CBA3aH ¢ MemabosiusMomM B paboyux Mbiuuuax. [losmomy He Bce20a mexcoy
3MUMU NoKasamesissmu 06HapyXuBaemcs Om4emJsiuBasi Kou4ecmaeHHas cessb. OOHAKo B cpedHem ALL|
(4 mmonb/n) Jocmueaemca npu YCC, cocmasnstowel 70-95% om YCCmakc u npu omHocumesibHou



ckopocmu nompebneHus O2 okosno 70% om MIIK. CredosamesibHO, NpU MPEHUPOBOYHOU Hazpy3ke Ha
yposHe AlT YCCP domxcHa 4yymb npesbiwiams 85% om YCCmakC, unu 80% om YCCOpI, uau 70% om
MIIK.

Cucmemamuyeckoe  BbINOJIHEHUe  0aHHO20  YNPAaMcHeHus  (MPeHUpoBKd)  Bbi3biBaem
cheyuguyeckyro aoanmauuro opeadusma, obecnequsarouyro bosiee coBepulieHHoe BbINOJIHeHUe
MpeHUpyemo2o ynpaxHeHus. Takas aoanmayusi NposiBissemcss 8 Cneyuduyeckux mpeHUpOBOYHbIX
sppekmax - HaubosibemM NosbIeHUU pe3y/ibmama 8 MPeHUPYemMoMm YnpaxXcHeHuu (CnopmusHo20
pe3ysibmama) U 3KOHOMUYHOCMU €20 BbinoJiHeHus. Omcrooa ciedyem, 4Ymo MmpeHUPOBOYHbIEe
Npo2pammbi  Q0JIXCHbI COCMABJIIMbCS MAk, 4mobbl passuBams cneyuduyeckue @u3suoioudeckue
cnocobHocmu, Heobxodumbie 0J19 BbINOJIHEHUS 0AHHO20 YNPAX(HeHUs u/u 0aHHO20 BuU0a gu3udeckol
(cnopmusHol) desmenibHocmu (NPUHUUN CNeyuduUYHOCMU MPEeHUPOBKU,).

CneyuguyHoCmb MPeHUPOBOYHbIX 3¢dekmos B 3Ha4umesbHol cmeneHU CBS3aHa ¢ NPUHUUNOM
NOpO20BbIX HA2PY30K. Jleso 8 mMom, 4mo MPeHUPOBOYHbIe 3PdeKkmbl NPOABASHOMCA MOJIbKO B
OMHOWeHUU mex BedyuLUuX 019 BbINOJIHEHUS OAHHO20 YNPAXCHeHUs 0peaHoB8, CUCMeM U MEXAHU3MOB, 0/15
KOMOpbIX B Npouecce MmpeHUpoBKU O0OCMU2AOMCS WU NPeBbIUArMCs NOPO20BbIe  HAPY3KU.
CoomsemcmBeHHO CneyupuyHOCMb MPeHUPOBOYHbIX 3PPeKkmoB BbISBISeMCS B NPEUMyUIeCMBeHHOM
WU UCKJIFOYUMEIbHOM NOBbILIEHUU YPOBHSA BEOYUUX PpuudecKux (08ueamesibHbIX) Ka4ecms, Beoyuiux
SHEepeemuYecKux cucmem, B8 COBEpUIeHCMBOBAHUU KOOPOUHAUUU OBUXCeHUl, cocmasa u cmeneHu
aKMUBHOCMU MbILWEYHbIX 2PYNN, YHACMBYULUX B OCYULECMBIEHUU MPEHUPYeMO20 YNPAXCHEHUS.

Cpedu 02pOMHO20 HYUC/1a PU3UYECKUX YNPAXCHEHUU MOXCHO BbIOEUMb YNPAXHEHUS, CXOOHbIe Opye
C 0py2oM no xapakmepy BYHKYUOHATIbHbBIX 3aNPOCOB (CM. /1. 1) - Bedyusum 0BU2amMesIbHOMY Ka4ecmay u
JHep2emuyeckol cucmeme, KoopouHauuu OBUXEeHUl, COCMasy Yy4acmBYHULUX MbIeYHbIX 2pynn. B
2MOM CJly4ae UCnosib30BAHUE CXOOHbIX (N0 MOMY WU UHOMY NPU3HAKY) ynpaxcHeHuUl B8 Kayecmae
MPeHUPOBOYHbIX MOM(Em BbI3BAMb CXO0HbIE 0bUUe MPeHUPOBOYHbIE 3PeKMEb.

Hanpumep, BbIHOC/IUBOCMb U ee du3uo/io2udeckue MexaHusmb! (nosbilueHue Bo3MoxcHocmel
KucsopodmpaHcnopmHoU U Kucopodymusiusupyrowelt cucmem) mMo2ym COBepUIeHCMBOBAMbLCA NpuU
UCNOJ/Ib30BAHUU, B Kayecmse MPeHUPOBOYHbIX CAMbIX PA3/IUYHbIX YNpaxcHeHul U XoObbbl, 6eeq,
NJIaBaHusi, Xo0bbbl HA JIbIHAX, KAMAHUS Ha KOHbKAX, e30bl Ha Besiocunede.

O0Hako Yem bosiee BbICOKUE PYHKYUOHATIbHbIE- 3aNpOChl K OP2aHU3My NPeObaB/ISem BbINOIHeHUe
dusuyeckozo ynpaxcHeHus, mem 60JblIe NPOSBASHOMCA CNeyudUYHOCMb GuU3UOI02UYECKUX peakyud u
ux cneyuguyeckas aoanmauus 8 pe3yJbmame MPeHUpPoBKU. [1o3momMy 8 3aHImMusax usuyeckol
Kys1bmypol ¢ 0300pOBUMENIbHBIMU UE/IIMU U HA HAYa/ibHbIX 3Manax cnopmusHoU mpeHUpoBKU Mo2ym
WUPOKO  UCNOJIb30BAMBCS  PA3HOOOPA3HbIE  CXOOHble  YNPAM(HEHUs,  Bbi3biBaroujue  obujue
MpeHUpoBOYHbIe 3ppdekmel (obuwepazsusaroujue ynpaxcHeHus). [1o mepe nosbilueHUs PYHKUUOHAIbHbBIX
3anpocoB  (PyHKUUOHA/IbHOU —NO020MOBJIeHHOCMU) 018  OdsibHelwe2o, pocma CNOpPMUBHO20
pesysibmama 8ce 6osibwe 00KEH Y4UmbIBAMbCS NPUHUUN CNeyuguyHocmu mpeHupoBku. Obuum
NpasusioMm cYuUMaemcs mo, 4Ymo HA YPOBHE BbICOKO20 CNOPMUBHO20 MAcCmepcmsd Haubosbuiue
MpeHUPOBOYHbIE 3¢dekmbl (POCm CNOPMUBHO20 pe3ysibmama) 0oCMmu2aromcss NPU UCNOJIb30BAHUU B
Kayecmse MmpeHUPOBOYHbIX MeX CNOPMUBHbLIX YNPaXcHeHUl, KOmopbie SBJISFOMCS OCHOBHbLIMU O/15
0aHHo20 BUOA cnopma (CopesHOBAMEIbHbIX).
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Abstract

Psychological-pedagogical support in modern professional education is crucial for fostering
students' personal and professional development. This support is rooted in principles like
comprehensiveness, continuity, and prioritizing students' interests, emphasizing multi-subject,
dialogic interactions to aid students in surmounting challenges and crises during their professional
formation. Adolescence and youth often bring about identity crises and a host of personal and
social challenges. To address these issues effectively, pedagogical tactics such as "mirrorization,”
"paraphrasing,” "generalization," and "psychological stroking" play a pivotal role in offering subtle
yet valuable assistance to students. Creating situations of success in learning, as well as
highlighting individual strengths and potential, significantly motivates students and fosters their
self-confidence. Furthermore, the presence of a facilitative teacher who serves as a mentor, guide,
and source of support for students is crucial. This teacher helps students navigate academic and
personal obstacles, cultivating a collaborative learning environment and employing situations of
success as essential components of the educational process. Based on the literature analysis, it is
hypothesized that psychological-pedagogical support achieves its highest efficacy when it
incorporates learning situations of success, promoting active student participation, reflection, and
self-awareness. This approach has the potential to enhance students' personal and academic
development, equipping them for future professional success and personal growth.

Keywords: pedagogical support, psychological support, reflective abilities, success situation,
support techniques, positive reinforcement methods, pedagogical assistance.

Introduction.

Psychological-pedagogical support is an essential component of modern professional education,
contributing to the creation of conditions for the development of students'interests and abilities based
on the free choice of educational activity, specialization, and program duration. In scientific literature,
the term "support" is understood as the assistance to mentally healthy individuals who face challenges
at certain developmental stages. Support implies maintaining personal potential and aiding its
formation. The essence of support lies in the realization of the right to full personal development and
self-realization. N.S. Glukhanyuk describes "support” as a method ensuring conditions for an individual to
make rational decisions in various life choice situations, as assistance in the development of an
orientation field of becoming, responsibility for actions that he/she bears himself/herself [3; p.261].

Understanding "psychological-pedagogical support” of a student in the educational process is
based on acknowledging that support is not a service by one specialist for another's activities, but their
professional complementation. At the same time, "psychological-pedagogical support” adheres to the
principles of comprehensiveness, continuity, priority of students' interests, subject-subject interaction
nature, and interactivity. Thus, G.A. Nagornaya sees "psychological-pedagogical support” as "multi-



subject, dialogic relations during educational-professional interaction.” In her opinion, "an individual in
such relations takes a subjective position and creates multi-subject, dialogic relations in the process of
mutual communication"[5; p.169-173]. Therefore, psychological-pedagogical support is a purposeful,
organized, and controlled process aimed at resolving problematic situations arising during education and
assumes systematic cooperation of all subjects of the educational process. The key goal of support is to
assist in the personal and professional development of students.

Psychological and Pedagogical Support.

Psychological and pedagogical support in the development of professional orientation, from the
perspective of N.Yu. Chizho, aims to:

1. Assist in overcoming the crises of professional formation.

2. Shape professional self-awareness and personality orientation.

3. Develop pedagogical optimism, a positive attitude towards the acquired profession, and
professional reflection.

4. Foster the formation of an integral personality/9].

According to E.F. Zeer, important tasks of psychological support during professional education are:

1. Developing independence and responsibility for one's professional development.

2. Shaping professional identity.

3. Preparing for future professional activity in the chosen specialty[4].

When describing the model of psychological and pedagogical support for students, it's crucial to
consider their leading age-related and personal formations — such as reflection, which indirectly affects
actions, and self-awareness, closely linked with self-education and self-assessment.

Adolescence and youth, which include studentship, is typically seen as a crisis period. During this
life span, many "peaks” of personal development are reached. Simultaneously, there is a vivid
manifestation of the "contradiction of the inner world of a person, the complexity of one's uniqueness,
formation of individuality, and discrepancies between potential capabilities and their actual realization."
This identity crisis consists of a series of social and individual-personal choices, identifications, and self-
determinations of young people. Dominant problems for students include family troubles, character
accentuations, conflicting relations with peers, manipulations from surrounding people and an inability
to resist them, and unsatisfactory interpersonal relationships in society. If young people fail to address
these issues during this period, there's a high likelihood of forming an inadequate identity. This means
that many young men and women are unable to devise life plans, timely implement life programs,
experience a fear of growing up and changes, they lack the skill to mobilize internal resources and focus
on a single, main activity, leading to a dilution of productive, creative abilities, and a refusal of self-
determination, opting for negative behavioral models.

Importance of Reflection and Self-Awareness.

The communication activity is of particular value for this age group. In collective educational
activity, it is precisely through communication that students' mental development takes place, and their
reflective abilities are formed. Thus, when studying psychological and pedagogical disciplines in college,
there is often a need for an informative educational dialogue, during which the acquired knowledge
becomes reflective. By taking an active position in learning, students acquire the following types of
reflective abilities: personal, related to individuality and willpower; intellectual, allowing to analyze
others' thoughts; cooperative, aimed at the cooperation of joint actions in the lesson,; and, finally,
communicative reflective abilities, which are the most important aspect of the educational dialogue.
Communicative reflective abilities reflect interpersonal perception and are characterized as a specific
quality of a person's understanding of another person.

The formation of self-awareness in adolescence is associated with readiness for self-knowledge
and self-education. The formation of such readiness is facilitated by a purposeful, organized combination
of methods, techniques, and techniques that provide an opportunity to achieve significant results in
educational activities. This refers to the learning situation of success. Even K.D. Ushinsky expressed the
idea: "Only success maintains the student's interest in learning. A child who has never experienced the
Jjoy of effort in learning, who has never felt pride in overcoming difficulties, loses the desire and interest
to learn”.

The Role of Situations of Success.

Many of our contemporaries express similar judgments and thoughts. For example, V.A. Slastenin
believes that a reliable way to create a situation of success in a lesson is a differentiated approach to
assisting in learning[10]. According to G.A. Tsukerman, creating a situation of success leads to
cooperation, which includes the following characteristics: its asymmetry, i.e., the search for knowledge



on the part of the student himself; students’ cognitive initiative, a request to the teacher to acquire new
knowledge from the student without complaints about academic difficulties[11]. I.F. Kharlamov holds a
similar position: "A situation of success helps strengthen self-worth and self-confidence, and the need for
learning is nurtured thanks to the positive relationships established within it"[12]. Thus, situations of
success in learning generate energy to overcome difficulties and the desire to learn, help to achieve
success, and feel like a full-fledged individual. Despite the variety of approaches and interpretations, most
modern educators agree on the need to create favorable conditions in the lesson, aimed at revealing and
developing the abilities of the student, his positive self-realization. To do this, the teacher needs to take
five steps: set the goal of learning, for the entire course or a particular lesson, create conditions for
educational activity and regulate it, predict possible results of activity and familiarize the student with
them, be able to maintain educational motivation, use unconventional teaching methods to enhance the
effectiveness of each lesson.

V.F. Shatalov asserted that for the lesson's work to be effective, the "pickled cucumber" effect must
work[13]. The main thing is to create a brine, then no matter what kind of cucumber it is — bad or good,
once in the brine — it will be pickled. The main ingredient of the "educational brine," in our opinion, is the
situation of success.

A "situation of success" refers to a combination of positively oriented pedagogical techniques and
methods that, when applied, provide the student with an opportunity to achieve planned academic
results and view them as successful. The methodological foundation for creating a situation of success
in academic activity are the principles of "joy in learning"”, developed by distinguished educators: for A.S.
Makarenko it is the "joy of tomorrow", for V.A. Sukhomlinsky it is the "school of joy", and for Sh.A.
Amonashvili it's the "joy of the future”. Joy is truly joyful when it is perceived with the sharpness of
novelty, when there's no habituation to it, and when it evidences the growth of the pupil and their drive
towards self-improvement. If the teacher has thoughtfully planned and programmed the student's
success, offering them a chance to realize their potential as an individual, then a situation of success is
the result of the teacher's well-prepared activity and their constructive strategy.

The unexpected joy of a student during a lesson is the feeling of satisfaction that their activity
outcomes surpassed their expectations. From the pedagogical viewpoint of A.S. Belkin, a teacher should
recognize their contribution to the success, understand the creative essence of their activity, and must
be convinced of the correctness of the methods they apply. In this scenario, the teacher leads the pupil
"progressively upward, ascending with them through the steps of knowledge, gaining faith in themselves
and in those around"[2, p.67]. The collective joy in a lesson is about the student achieving a reaction from
the group that is significant to them. This reaction can be orchestrated by the teacher or spontaneous,
noticeable, or subtle. Collective joy refers to those group reactions that allow a student to feel satisfied
and stimulate their efforts. Collective joy is the emotional response of the surroundings to the success of
a group or team member. The joy of knowledge in a lesson arises from the student's self-awareness or
self-education. The joy of knowledge cannot emerge from nothing and cannot be born without serious
reasons. Its main condition is pedagogical communication.

Often, when studying psychological and pedagogical disciplines, students learn to view problems
from various perspectives and sides. Analyzing different life challenges allows one to determine their
attitude towards them. The technique of "drawing out the positives,” proposed by D. Carnegie, teaches
young people not to be upset about failures but to reflect on further actions, identify and eliminate
mistakes, derive experience from setbacks, while enhancing and consolidating successes[14]. It's not a
coincidence that the word "crisis" translates from Latin as "starting point." Experiencing failures, one way
or another, a person moves forward. This technique includes the method of "dispelling fear," which we
use in lessons. Underperforming students often have a misaligned perception of their failures, one of
which is the fear of them. To eliminate this, it is essential to help the individual realize their significance,
shift the external learning motives, including grade motivation, and prioritize cognitive and moral
motives. A.S. Makarenko wrote, "An educator must express trust by appreciating the best, kind beginning
in a person, as if 'forgetting’ about the negative past"[15]. This technique is relevant when working with
students, as they can be highly motivated and eager for growth and self-improvement at any time. In this
case, any reminders of past negative actions could extinguish these aspirations. V.A. Sukhomlinsky
suggested recognizing the strengths of a student and developing abilities based on them[16]. To
acknowledge a student's strengths means highlighting their virtues, relying on the achieved level, and
recalling their previous accomplishments. The method of anticipation involves giving students the
opportunity to present themselves as successful individuals. The teacher "in advance” attributes results



to the student, which they have to achieve. More often than not, the student seeks to meet the teacher’s
expectations and achieves success.

Pedagogical Tactics.

The anticipation technique can be reinforced with the "demonstration of confidence" in the
student's abilities and also the "personal exclusivity” method, which can be expressed in the phrase, "If
not you, then who?" This is a kind of appeal to a sense of self-worth. The foundation of this technique can
be any advantage of the student relevant to their activity, allowing the teacher to express faith in
achieving success.

The emotional support technique is based on showing genuine interest and pedagogical attention
to students' problems. It is characterized by the teacher's assistance in understanding the challenges
faced by the youth and evaluating the future teacher as a positive individual, a successful person, and an
excellent student. This technique often manifests as attentive listening but can also take the form of
displaying positive emotions: joy or approval. In our work with students, we utilize emotional support
techniques for students, proposed by Nemov R.S[6].

Modern pedagogical and psychological approaches emphasize the need for individualization of
education, as well as encouraging the independence and activity of students. This understanding
underscores the importance of pedagogical tactics, which includes various techniques and methods that
aim to support, motivate, and develop students:

e "Mirrorization”: This technique allows the teacher to subtly repeat the student's statements,
focusing on words, phrases, and expressions often used by the student.

e "Paraphrasing”: A brief remark during a conversation, used to clarify what the interlocutor is
saying. For instance, "Did | understand you correctly?”, "You want to say that...". The use of proverbs,
sayings, quotes, and idioms in dialogues with students can enrich the conversation and stimulate a deeper
understanding.

e "Generalization": This is a free and accurate transmission of the interlocutor's thoughts, similar
to paraphrasing but related to the entire statement rather than a single sentence. Stimulating questions
like "What?", "How?", "Why?" and "For what reason?" are often used in this context.

e "Psychological stroking": These are techniques that offer emotional support and effective
assistance in overcoming educational difficulties. An example is the method of self-support or self-
reinforcement, where a person rewards or criticizes themselves based on their actions and achievements.

e "Positive reinforcement”: This method is based on recognizing and reinforcing all changes
towards an ideal goal since the last assessment. The student is not compared to an ideal but to their
previous self.

e "Consulting”: Psychological counseling is an interaction between a teacher and students aimed
at mastering ways of reflective analysis of the communication competencies formed by the set tasks. In
this technique, there is a breakdown of a complex task into a sequence of simple, realistic tasks, like the
"Staircase to Success" or "How to Eat an Elephant" methods, which segment a large and challenging task
into smaller, more manageable parts.

These techniques are effective tools for a teacher to promote positive attitudes, motivation, and a
growth mindset in students. They enable a more individualized and supportive learning environment,
emphasizing the unique strengths and potential of each student.

The most challenging aspect of working with young people is providing effective assistance in
education. Due to their age, young individuals tend to be independent, accompanied by a sense of
maturity. They often hesitate to openly express their educational difficulties and problems. Furthermore,
they may not accept overt assistance, interpreting it as overbearing concern or empty moralizing. This is
why techniques of providing subtle effective assistance are crucial when working with students.

One such method is "Hidden Instruction”, proposed by N.E. Shchurkova. This sometimes takes the
form of pointing out an operation or activity that could serve as a foundation for the individual's planned
tasks. Mostly, it's about discreetly assisting someone who should learn to cope without help, relying solely
on their resources. For example, "You remember, of course, it's better to start with..." or "it's usually easier
to begin..."[8].

V.Yu. Pityukov suggests the technique of "Hidden Help". This is implemented not only in action but
also through hints, pointers, wishes, or prompts, such as, "To complete the task, you just need to..."[7].

"Announcement”, developed by A.S. Belkin, is the teacher's warning about the work that students
have to perform. Its essence lies in discussing in advance what the student needs to do, such as reviewing
a presentation plan or collectively selecting literature for a speech[2].



In an education process rooted in authoritarianism, students aren't given the opportunity to heed
the teacher's advice or see praise as a reward. In contrast, a teacher-consultant, as opposed to an
authoritarian teacher, "creates favorable conditions for the manifestation of activity and initiative, as
well as for the personal growth of all participants in pedagogical interaction”.

It's essential to mention the technique of the "System of Small Successes"” in the psychological-
pedagogical support of students. The essence of this technique is to demonstrate a teacher's confidence
in the abilities and potentials of their students, emphasizing the personal significance of the student by
evaluating not only the final results but also intermediate successes in academic activities.

The situation of success has an educational potential, realized by allowing the student to maintain
self-esteem through establishing a balance in pedagogical interaction:

» Between pedagogical demands and personal capabilities;
» Between the real assistance of the teacher and individual independence;

» Between the set goal, the effort exerted, and the results achieved.

A facilitative teacher is the strength, intelligence, and support for the student in academic and
personal challenges. This educator acts as a judicious, fair, elder friend. Through their presence and
example, they convey to students confidence in their actions and in achieving their objectives. This is a
highly optimistic trend, fostered by a situation of success and collaborative learning. The joint activities
of the teacher and the student are necessary not only for the student to experience the joy of interaction
and academic success but also so that the future teacher can raise children to be worthy, strong-willed
individuals, yet ready for cooperation, understanding, and happiness.

Having analyzed the literature on the research problem, we hypothesized that psycho-pedagogical
support in achieving educational goals would be effective if: during psycho-pedagogical support in the
course of training, learning situations of success are used to actualize the student's active role, reflection,
and self-awareness as the primary components of student activity development.

Conclusion

The concept of psychological-pedagogical support in modern professional education is vital for
fostering the personal and professional development of students. This support is based on principles such
as comprehensiveness, continuity, and prioritizing students'interests. It involves a multi-subject, dialogic
approach to educational-professional interaction, aiming to assist students in overcoming challenges and
crises in their professional formation.

The article highlights the significance of reflection and self-awareness in the development of
students during their adolescence and youth, which is often characterized by identity crises and various
personal and social challenges. Effective pedagogical tactics, including techniques like "mirrorization,”
"paraphrasing,” "generalization," and "psychological stroking," are essential in providing subtle, yet
valuable assistance to students. Additionally, creating situations of success in learning, as well as
emphasizing individual strengths and potential, plays a crucial role in motivating students and nurturing
their self-confidence.

Furthermore, the importance of a facilitative teacher who acts as a mentor, guide, and source of
support for students, helping them navigate academic and personal challenges are mentioned. The
collaborative learning environment and the use of situations of success are essential components in this
process.

In light of the literature analyzed, it is hypothesized that psychological-pedagogical support is most
effective when it incorporates learning situations of success, encouraging active student involvement,
reflection, and self-awareness. This approach has the potential to enhance students' personal and
academic development, preparing them for future professional success and personal growth.
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